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Conep:xanue

1. IlepedeHb IUIAaHUPYEMBIX PE3YJILTATOB OOYYEHUS IO JUCLUIUIMHE (MOMYJIO), COOTHECEHHBIX C IUTAHHPYEMBIMH
pesynbsratamu ocsoerust OITOIT BO

2. Mecro nucuuruivnel (Moayins) B ctpykrype OITOIT BO

3. O0beM MUCHUILIAHBI (MOIYNS) B 3aUCTHBIX CAWHMIAX C YKa3aHHEM KOJMYECTBA YacOB, BBINCICHHBIX Ha
KOHTaKTHYIO paboTy 0oOydarommxcs ¢ mpernojgaBateieM (0 BHIaM y4eOHBIX 3aHATHH) U HA CAMOCTOSTENbHYIO paboTy
oOyJaromuxcs

4. Conep:xaHue NUCIUIUIMHEI (MOAYIS), CTPYKTYPHPOBAHHOE IO TeMaM (pa3jenaM) C yKa3aHHeM OTBEICHHOTO Ha
HHX KOJMYECTBA aKaJeMUYECKUX YacOB M BHJOB YUEOHBIX 3aHATHH

4.1. CTpyKTypa ¥ TeMaTHYECKHH IJIaH KOHTAaKTHOM U CaMOCTOSTENBHON paboThI 110 JUCHUILIHHE (MO/YIIIO)

4.2. CogeprkaHue OUCIUTUIAHBI (MOIYIIN)

5. IlepedeHs yueOHO-METOAMYECKOTO OOECTICUCHHS VIS CAMOCTOSATENIFHOW PabOTHl 0OYYAIOMIMXCS 110 JAUCIUILINHE
(Momym0)

6. ®oHJI OLICHOYHBIX CPEJICTB MO TUCIUIUIUHE (MOIYJIIIO)

7. IlepedeHs uTepaTypbl, HEOOXOTUMOH TSI OCBOSHHS JUCIUTUINHBI (MOIYIIS)

8. IlepeueHb pecypcoB HHPOPMAIMOHHO-TEICKOMMYHHUKAIIMOHHOHN ceTH "MHTepHeT", HEOOXOIMMBIX JIJIsl OCBOCHHUS
JTUCTIATUTHHEL (MOZYIIS)

9. MeToanueckue ykazaHus AJsl 00y4aronnXxcs 110 OCBOCHUIO TUCHUILTHHBI (MOJYJIS)

10. IMepeuens HHOPMAIMOHHBIX TEXHOJIOTHH, HCIOIB3YEMBbIX [IPU OCYIIECTBICHUH 00pa30BaTEILHOTO MpOoIecca 1Mo
JMUCHUIUTHHE (MOJIYJII0), BKIIOYAs EPEUCHb MPOrPaMMHOTO 00ecreYeHus] U HHMOPMAIIMOHHBIX CIPABOYHBIX CHCTEM (IpH
HEO0OXOIUMOCTH)

11. OnucaHre MaTepUaTbHO-TEXHUYCCKON 0a3bl, HEOOXOAMMOM ISl OCYIICCTBICHUS 00pPa30BaTEILHOTO MpoIecca
0 JUCUIUILTHHE (MOIYITIO)

12. CpeactBa ajanTauy nNpenojaBaHus JUCIUILIMHEL (MOIYNs) K TOTPEOHOCTAM 00y4aromUXCs MHBAIUI0B U JIMII C
OTPaHUYEHHBIMU BO3MOXKHOCTSIMH 3/10POBBS

13. Ilpunoxxenue Nel. @OHJT OLIEHOUHBIX CPEJICTB
14. Ipunoxenue No2. [lepeyeHs nmurepaTypbl, HEOOXOIUMOM AJIsI OCBOCHUS JUCIUILIIMHBI (MOYJIs)

15. Tlpumoxenne Ne3. IlepedeHp WH(POPMANMOHHBIX TEXHOJOTHUH, HCIIONB3YEMBIX UII OCBOCHHS TUCIIMILIHHBI
(MomyJ1st), BKIIFOUasl IepeueHb NPOrpaMMHOI0 00ecTiedeH s U NHPOPMAIMOHHBIX CIIPABOYHBIX CHCTEM



[Iporpammy nucuumiauHel pazpadoTan(a)(u) 1oueHT, K.H. (nouent) XosaHckas E.C. (kadenpa HHOCTPAHHBIX S3BIKOB,
Bricmias mkos1a MHOCTpaHHBIX S3bIKOB M nepeBoaa), Ekaterina.Khovanskaya@kpfu.ru

1. IlepeyeHb NJAHUPYEMBIX PpPe3yJbTATOB O0y4YeHHs IO AUCHUILVIMHE (MOAYJI0), COOTHECEHHBIX ¢
IJIAHUPYeMBbIMHU pe3yabTaTamu ocsoenust OIIOII BO

OO6yJaroniuiicsi, OCBOUBIINNA AUCITUILTHHY (MOAYIB), JOIDKEH 00JI1a1aTh CIeIyONMMH KOMIIETSHITHAMU:

HIngp Pacmiudposka
KOMIIeTeHI[UH npuodperaeMoii KOMIeTEeHINH
YK-4 CriocobeH TPUMEHSATh COBPEMEHHBIE KOMMYHHKATHBHBIC TEXHOJOTHH, B TOM YHCJIEC Ha
MHOCTPAaHHOM(BIX) sI3BIKE(axX), IUTS aKaIeMIYeCcKOro U Ipo(ecCHOHAIEHOTO B3aUMOICHCTBUS

OO0y4aronuiicsi, OCBOUBIINN AUCITUILTHHY (MOIYIIB):
JlomKeH 3HaTh:

MpUEMbI 1 MCTO/bI HpO(l)eCCHOHaHLHOfI KOMMYHUKAIIUU Ha TOCYAApCTBEHHOM W HMHOCTPAHHOM fA3bIKaX, (bOpMI)I
AKaICMHYCCKOI0 U HpO(l)eCCI/IOHaJ'IBHOFO BSaHMOﬂeﬁCTBHﬂ

JloyxeH yMeTb:

HCII0JIb30BaTh COBPEMEHHBIE KOMMYHUKATUBHBIC TEXHOJIOTYHU B HAYYHOM U HpO(i)eCCI/IOHaJ'H)HOM B3aHMO,Z[eI7[CTBPIH

I[OJ'DKGH BJIaacTh:

HaBbIKaMH Hay‘lHOﬁ KOMMYHHUKAIIUU Ha TOCYAApCTBEHHOM U HHOCTPAHHOM S3bIKaX

2. Mecto nucuuimiiuabl (moayJs) B crpykrype OIIOII BO

Jannast aucuumiuHa (Monynb) BkioueHa B pazaen " OTH.01 Axagemuueckas KoOMMyHUKanusg PakylbTaTUBHBIC
JUCIUTUTHHB" OCHOBHOW MpodeccnoHanbHoil obpasoBarensHoi mporpammer 51.04.01 "Kyneryposorus (CoBpeMeHHBIC
KyJIbTYpHBIC HHIYCTpUH)".

OcBaunBaercs Ha 1 Kypce B 2 cemecTpe.

3. O6beM AMCHUTUIMHBI (MOAYJIS) B 3a4eTHBIX eIUHHIAX € YKA3aHHEM KOJMYeCTBa YacOB, BbIIeJEHHBIX Ha
KOHTAKTHYI0 PadoTy 00yuyaloluxcsi ¢ npemnogasareieM (1o BHUAAM Y4eOHbIX 3aHATHI) M HA CAMOCTOSITEJbHYIO
padorty o0yuarommxcst

OO0mmast TPyAOEMKOCTh TUCIIHIDIHHBI COCTABIIACT 2 3a4eTHRIX(bIe) equHuIl(bl) Ha 72 Jaca(oB).

KonraktHas pabora - 37 dgaca(oB), B ToM umcie Jiekiuu - 0 daca(oB), mpakTHYecKHe 3aHATHA - 36 daca(oB),
nmabopaTopHbie paboTs - 0 Yaca(oB), KOHTPOJIb CAMOCTOATEIIEHON paboTHI - 1 yaca(oB).

CamocrositensHas pabota - 35 yaca(oB).
KonTtpoms (3auér / 3x3ameH) - 0 yaca(oB).

Dopma MPOMEKYTOYHOTO KOHTPOJIS AUCIIUIUIMHEL: 3a4eT BO 2 CEMECTpe.

4. Copep:xxanue IMCHUILIMHBI (MOAYJfA), CTPYKTYpPHMpPOBaHHOe M0 TemaM (pa3lejlaM) € YyKa3aHUeM
OTBEJAEHHOT0 HA HUX KOJIMYeCTBA aKaJeMHUYeCKHX YACOB M BH/I0B Y4eOHBIX 3aHATHIi

4.1 CTpyKTypa M TeMaTHYeCKHUi IJIAH KOHTAKTHON U CaMOCTOSITEIbHOM Pa0oThI 0 AUCHUILINHE (MOAYJII0)

Buapl 1 yacel
KOHTAKTHOM padoThl,
HX TPYJ0E€MKOCTh
(B yacax)

N Pa3znpenn! AMCUMIIHHEI /
MOYJIst

CemecT
p
Camocr
osATeNb
Hasl
pa6orta




Jlexknuu
IIpakTHyeckue
3aHATHA
KCP

Tema 1. Academic writing as it is
Tema 2. Writing a Paragraph
Tema 3. Writing an Abstract

Tema 4. Writing a Summary

Tema 5. Writing an Essay

Tema 6. Ways of presenting information
Tema 7. Working with literature

Tema 8. Writing a project/grant proposal
Tema 9. Writing a research report
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4.2 CoaepkaHue JUCUMIIMHBI (MOIYJI51)
Tema 1. Academic writing as it is

Academic writing as it is - main features and characteristics (formality, explicitness). Sentence structure,
punctuation, linking ideas. Assessing writing at university level. Finding differences between academic/ non-academic
texts. Main features of sentence structure (run-on sentence, relative clause, noun clause). Basic puctuation rules: quotation,
quotation mark, question mark, hyphen, full-stop, exclamation mark. Linking words and phrases: transition words, hedge.
Main criteria for assessing academic texts.

Tema 2. Writing a Paragraph

Paragraph: its structure and organization. Parts of paragraph: topic sentence, body sentence, final sentence. How to
write a paragraph. Defining parts of a paragraph. Main structural features. Sample paragraphs. How to connect paragraphs?
Using transitions. Cohesion across paragraphs. Elements of a paragraph: unity, coherence, a topic sentence, adequate
development. Writing your own paragraph on academic topic. Some methods to make sure your paragraph is well-
developed. When to start a new paragraph?

Tema 3. Writing an Abstract

Abstract, its structure and main features. Why to write an abstract? Qualities of a good abstract. Different ways of
connecting parts of an abstract. How to write an abstract? What to include in an abstract? Writing an abstract for an article.
Sample abrstacts - learning different ways of organizing an abstract. Types of abstracts: descriptive abstracts, informative
abstracts. How is an abstract different to an introduction? Escape wordiness. Writing student's own abstracts for research
articles.

Tema 4. Writing a Summary

Summary, the purpose and structure of a summary. Components which should be included in the summary.
Summary and your personal attitude. What information should you include in the summary? How long should a summary
be? Key words, transition(al) words/ phrases. Concluding sentence. Organizing a summary. A summary of an article.
Sample summaries. Defining structural parts of a summary. How to write a summary. Useful tips for writing a summary.
Useful phrases for writing a summary. Write the summary of an article

Tema 5. Writing an Essay

Essay - types of essay (evaluation essay, comparing/contrast essay, opinion essay, discursive essay). From planning
an essay to writing it. What is a thesis statement? How to format an essay. What does an essay outline look like? Editing.
Defining the type of an essay. Learning to write an essay plan. Strengths and drawbacks of certain source materials. How to
choose the necessary source material? Essay Template. Writing/editing an essay. Revising your Essay. Final Proofreading.
Academic paper format.

Tema 6. Ways of presenting information

What is data commentary? Language Focus: Verbs in Indicative and Informative summaries. Ways of presenting
information. Comparing data using tables, graphs, charts. List with phrases to describe charts. 4 Ways to hedge (weaken)
statements. Variables, labelling, bar chart, pie chart. Understanding/ writing about statistics. Using survey data. Different
samples to present information. Learning to describe graphs, charts and tables. Describing your own statiscal information,



commenting the data. Describing visuals.
Tema 7. Working with literature

Crediting sources. Avoiding plagiarism, using citation, reference. Why reference? Referencing Styles. Do | Need a
Bibliography? How to Cite Sources in the Text. Full parenthetical citation after the material cited. For long quotes, use a
previewing sentence and a parenthetical citation. Source-reflective statements. When and How to Use Footnotes. Sample
citation and referencing. Review of literature, bibliography. Finding mistakes in crediting sources, cases of plagiarism,
inappropriate citation. Writing literature review

Tema 8. Writing a project/grant proposal

How to write a research grant proposal. Writing project/ grant proposal - important features and characteristics:
1. the topic

2. the background...

3. aims/purposes...

4. the method(s) and approach

5. the results .

6. the conclusion

Language and style of writing. Expressions Referring to Textual Matters. Reducing overcomplexity and redundancy
in academic writing. Redundant language (tautology). Determiners: an overview. Sample grant/project proposals. Using
appropriate style and language. Writing your own grant/project proposal.

Tema 9. Writing a research report

What is a research paper? Writing a research report: the introduction, the general presentation, purpose and the exact
direction of the paper, a statement of intent from the writer, the method, the results, the discussion, the conclusion, the
reference list. The structure of a research report. Types of reports. Structure and features of a research report. Describing
facts and generalizing (transitions or transitional phrases). Sample reports. Defining main characteristics of a report.
Writing a report.

5. IlepedyeHb y4eOHO-MeTOAUYECKOIO oOOecmedeHMsl ISl CAMOCTOSITeNbHON padoTbl o0ydaroMxcsi MO
JUCUMILTHHE (MOAYJII0)

CamocrosiTennbHasgs paboTa OOydYaroIUXCsl BBIMOJNHACTCS 10 3aJaHUI0 M TP METOAUYECKOM PYKOBOJCTBE
nmpernozasaTens, HO 0e3 ero HemocpeacTBeHHoro yuactus. CamocrosarenbHas paboTa MoOnApasfessieTcs Ha
CaMOCTOSTENIbHYIO PadOTy Ha ayAMTOPHBIX 3aHATHIX U HA BHEAYIUTOPHYIO CaMOCTOSITEIbHYI0 pabory. CaMocTosTe IbHAS
pabora oOy4arommxcs BKIOYAET KaK ITOJHOCTBIO CAMOCTOSTENIbHOE OCBOCHHE OTAEIBbHBIX TeM (Pa3/elioB) MUCHUIIIHHEL,
TaKk W npopabOTKy TeM (pa3zienoB), OCBAaMBAEMBIX BO BpeMs ayAWTOPHOH paboThl. Bo BpeMs caMOCTOSTENbHOH paboThl
oOydJaromuecss 4YUTAlOT M KOHCHEKTHUPYIOT y4eOHYI0, Hay4HYI0 M CHpPaBOYHYIO JIUTEPaTypy, BBINOJHSIOT 3aJlaHus,
HarpaBJIeHHbIE HA 3aKperyIeHHue 3HaHWH M OTPaOOTKY YMEHHH M HaBBIKOB, FOTOBATCA K TEKYIIEMY M IPOMEKYTOYHOMY
KOHTPOJIIO 110 JUCIUILINHE.

Opraau3anus caMOCTOSTEIFHON PabOTh 00yUaIOINXCS PerIaMeHTHPYETCs] HOPMAaTHBHBIME JOKYMEHTaMH, y4eOHO-
METOIMYECKOI IMTepaTypol M 3JIEKTPOHHBIMU 00pa30BaTeNbHBIMH PECYPCaMH, BKIIIOYAS:

[MTopsiiok OpraHm3alMu ¥ OCYLIECTBICHHS 00pa3oBaTEJIbHOW JESATEIBHOCTH MO 00pa3oBaTelbHBIM IPOrpaMMam
BBICIIEr0 O00pa3oBaHusl - MporpamMmaM OakajaBpuaTa, IporpaMMaM CHELHaJMTeTa, IporpaMMaM MarucTparypel
(yTBepxeH npuka3zoM MuHncTepcTBa 00pa3oBaHus U Hayku Poccuiickoit @enepannn ot 5 anpens 2017 roga Ne301)

IMucemo MuHuctepctBa obOpazoBanust Poccmiickoit @enepanmu Nel4-55-996un/15 ot 27 mHosOps 2002 r. "OO
aKTHBH3AIIMHM CAMOCTOSTEIBHON pabOThI CTYJCHTOB BBICIIIUX YI€OHBIX 3aBEJICHUN"

VYcerap  (denepa’dbHOro  rOCYIApCTBEHHOTO — aBTOHOMHOrO — 00pa3oBaTelbHOro  yupexnenus — "KazaHckuii
(ITpuBomKCKHiT) hemepanbHBIN YHUBEPCUTET"

IIpaBuna BHYTpEeHHETO pacHopsaka (DeAepanbHOro TOCYAapCTBEHHOTO aBTOHOMHOTO — 00pa3oBaTEIbHOIO
YUpexaeHus BhICIIero npodeccuonansHoro odpasosanms "Kazanckuii (IIpuBomkckuit) penepansHbii yHUBepcUTET"

JlokansHble HOpMaTHBHBIE akThl Kazanckoro (IIpuBomkckoro) denepanbHOro yHUBepcUTETa
Developing Your Research Project - https://www.futurelearn.com/courses/research-project
Why Research Matters - https://www.futurelearn.com/courses/why-research-matters

6. ®oH/1 OLIEHOYHBIX CPECTB MO JUCHHUILINHE (MOTYJIIO)

q)OH}:[ OIICHOYHBIX CPEACTB IO JUCHHUIIIINHE (MO}IyJ’l}O) BKJIIOYA€T OLCHOYHBIC MaTCpHUajibl, HAIPaBJICHHLIC Ha
IIPOBEPKY OCBOCHUA KOMHCTCHHHﬁ, B TOM YHCJIC 3HaHI/II71, yMeHI/Iﬁ 1 HABBIKOB. (I)OH}] OIICHOYHBIX CPEIACTB BKIIHOYACT



OLIGHOUYHBIE CPECTBA TEKYILEr0 KOHTPOJIS U OLICHOUHBIE CPEACTBA IPOMEXKYTOUHOM aTTeCTalUu.
B (oHze O1IeHOYHBIX CPENCTB COAEPKHUTCS CIEAYIOIAasi HHPOPMAIHS:
- COOTBETCTBUE KOMIICTEHIINH IUIaHUPYEMBIM pe3yJibTaTaM 00y4eHHs 10 TUCLIUILIHHE (MOAYIIIO);
- KpUTEPUH OLIEHUBAHUS COPMUPOBAHHOCTH KOMIIETCHIIHH;
- MeXaHMU3M (OPMHUPOBaHHS OLEHKH 110 JUCLUIIIHHE (MOAYJIIO);
- OMHKCAHUE MOPSIKA MPUMEHEHHS ¥ MPOLEAYPHI OLCHUBAHUS [T KaXKIO0TO OLIEHOYHOTO CPEICTBA,
- KpUTEPUH OLIEHUBAHMSA AJISI KaXKJOT0 OIIEHOYHOTO CPEJICTBA;

- COACPIKAaHUC ONLCHOYHBIX CPEACTB, BKJIIOYasd Tpe6OBaHI/IH, NpECABABIIACMBIC K NCHCTBUAM o6yqafomnxca,
JACMOHCTPUPYCMBIM PE3YJIbTaTaM, 3alaHuA Pa3JIMYHbIX TUIIOB.

@DOoHZ OIIEHOYHBIX CPECTB MO NUCHUIUINHE HaxoanuTcs B [Ipmoxernn 1 k mporpaMMe TUCIHIDTHHBL (MOIYITIO).

7. llepeyeHb JUTEPATYPbl, HEOOXOAMMOM AJISl OCBOEHUSI JUCUMILIMHBI (MOIYJI5)

OcBoeHHE IHUCUUIUIMHBI (MOIYJIs) MPEAIojaracT M3y4eHHe OCHOBHOM M JOMOJHUTENBHOI y4eOHOIl suTeparypsl.
JIuteparypa MokeT OBITH JOCTYIHA O0YYArOIIAMCS B OTHOM U3 IBYX BapHaHTOB (7100 B 000X U3 HUX):

- B JJIGKTPOHHOM BHJE - Yepe3 JJICKTPOHHbIC OHOJMOTCYHBIC CHCTEMBI HAa OCHOBAHUHU 3aKIIOUCHHBIX KOV
JIOTOBOPOB C MIPABOOOIATATEIISIMU;

- B meuaTHOM Bujae - B Hayunoii Ooubmuorexke mm. H.U. JlobaueBckoro. OOygaromuecs: MONYyYarOT y4eOHYIO
JUTEepaTypy Ha abOHEMEHTE II0 YHTATEIbCKMM OWJIeTaM B COOTBETCTBHHM C MpaBHJIAMH I0JIb30BaHus HaydHoit
OUOINOTEKO.

OJeKTpOHHBIC U3AaHKS TOCTYIHBI AUCTAHIIMOHHO M3 JIF00O0H TOYKH NPH BBEIECHUH OOYUAIONIMMCS CBOETO JIOTHHA U
mapoyii OT JUYHOTO KaOWHeTa B cucTeMe "ONeKTpOoHHBIH yHHBepcHTeT'. [IpM HCHONB30BAHWHM TEYATHBIX W3TAHHUN
OuOIMOTEYHBIH (POHI MOHKEH OBITh YKOMIUICKTOBAaH MMHU U3 pacyera He MeHee 0,5 sk3emiunipa (s 00Oydaromuxcs 1o
®I'OC 3++ - e menee 0,25 sx3eMIuIsipa) KaXIOTO M3 M3JaHUM OCHOBHOW JuTepartypsl U He MeHee (0,25 sk3emIuisapa
JIOTIOJTHUTEJIBHOW JINTEpaTyphbl Ha KaKZAOTro OOy4alomlerocsi M3 4YHCia JIMI, OJHOBPEMEHHO OCBAaMBAIOIIUX JaHHYIO
JUCLUILINHY.

[lepedeHp OCHOBHOM M MOTOJNHHUTENBHOM Yy4eOHOW IUTEpaTyphl, HEOOXOAMMOW JUII OCBOCHHUS IHMCIMIUINHBI
(Momynst), HaxoxuTes B [Ipunosxernu 2 k pabodeld mporpamme JUCHUIUIMHBL. OH MOJIEKUT OOHOBJICHHIO TIPH N3MCHEHUH
ycioBuid goroBopoB KOV ¢ mpaBooOiagarensiMu 3JIEKTPOHHBIX M3JIAaHUH M MPU M3MEHEHWH KOMIUIEKTOBaHHS (DOHIOB
Hayunoti 6ubnuorexu KOVY.

8. Ilepeuenb pecypcoB HH(OPMAIHMOHHO-TETEKOMMYHUKANMOHHOU ceTu '"MHTepHeT'", HEOOXOAUMBIX IS
OCBOEHUS TMCUMIIJIMHBI (MOIYJIsA)

Academic writing center - https://academics.hse.ru/writing_skills
Advice on Academic Writing - http://www.writing.utoronto.ca/advice
University of Reading (Academic writing) - http://libguides.reading.ac.uk/writing

9. Meroanyeckue yKkazaHus AJ1si 00y4al0MXcsl 10 OCBOEHUIO TUCHUILIUHBI (MOAYJIsST)

Bua pador MeToanueckue peKoMeHaaluu

npakTuueckue | JlaHHas AMCLMIIIMHA HOCUT NIPAKTUYECKH OPUEHTUPOBAHHBIN XapaKkTep, HAllpaBJICHHbIN HA pa3BUTUE,

3aHSTHS Mpex/ie BCero, KOMMYHHKaTUBHON U IMHTBOCTPAHOBEIYECKON KOMIETEHINH CTyIeHTa. AyIUTOPHbIE
3aHATUSI IPOBOJATCS 10 PyKOBOJICTBOM IIPENOJABATEINS], YTO IO3BOJIAET CHATh TPYIHOCTH,
BO3HUKAIOILKE B IIPOLECCE U3YyYEHU MaTepUalla, akLEHTUPOBAaTh BHUMAaHHUE HA KIIIOYEBbIX MOMEHTAX U
TeX pa3zienax, KOTOpble IPeJICTaBIAIOT cO00H MHTEPEC B IJIAHE OBJIAJICHUS SI3BIKOM.

camoctosi- | CamocTosiTenbHAs paboTa BKITIOUAET MIPOPadOTKy MaTepHaia yaeOHNKa, BRITOTHEHNE 3a/1aHUl,
TenbHask paboTa| M3ydeHue ¥ aHaIu3 MPEAI0KEHHBIX YUeOHBIX TeKCTOB. CTYIEHTBI CAMOCTOSATENIHHO MHUIIYT MUCEMEHHBIE
paboTHI 10 331aHHO TeMaTHKe. [[JIsl BHITOIHEHUS] CAMOCTOSITENILHBIX pab0T peKOMEHyeTCs
TOJIB30BAThCS
Npe/II0KEHHBIMU Ha 3aHATHAX 00pasliaMu JIeNIOBOH akaieMudeckux TekcToB. [Ipn moaroroske
CTYZICHTBI CAMOCTOSITENILHO MIPOPA0ATHIBAIOT MPOMICHHBIN MaTepHal, IIOBTOPSIIOT CTPYKTYPY OTJEIbHBIX
BHUJIOB aKa/IEMHYECKNX TEKCTOB, X OCOOCHHOCTH, JICKCHYECKHE OOOPOTHI U KIIHIIE, UCIIOJIE3yeMbIE B
OTIPEZIETICHHBIX CIyYasX.
C 1enpio 3G PeKTUBHOM MOATOTOBKH HEOOXOIMMO HCIIONB30BaTh PEKOMEHTyeMble yueOHbIe TOCOOUS U



https://academics.hse.ru/writing_skills
http://www.writing.utoronto.ca/advice
http://libguides.reading.ac.uk/writing

Bupn pabor MeTtoanyecKue peKOMeHIANUH

MaTepuralibl, a TAKXKC aBTOPUTCTHBLIC CJIOBApH aHTJIMMCKOrO S3bIKa Pa3aIMIHOro THla, BKJIIt0O4ad Kak
TME€YATHBIC, TAK U DJIEKTPOHHBIC BEPCHUMH.

3aueT [Ipu moxroroBke K 3a4eTy HEOOXOIUMO ONUPATHCS, MMPEXKIE BCETO, HA YUEOHYIO JIUTEPATypy, a TAKKE
MpaKTHYECKUIl MaTepuall, KOTOphIi pa3dupaics B TedyeHue cemectpa. Ha 3auere cTyneHTaM HE0OX0ANMO
OTBETUTH Ha OJIMH TEOPETHIECKHUII BOIIPOC (CIIUCOK BOIPOCOB B IYHKTE 6), a TAK)KE€ MPEJOCTABUTH
BBITIOJTHEHHBIE IOMAIITHHE 33/1aHNA 3@ BECh Kypc. BpeMs MOroTOBKY K OTBETY Ha 3a4€TE COCTABISIET

30 MUHYT.

10. IlepeyeHb HMH(OPMANUOHHBIX TEXHOJIOTHI, UCMOJb3yeMBIX MNPH OCYHIECTBJEHHU 00Pa30BATEIbHOIO
npouecca Mo AMCHUIIMHE (MOIYJI0), BKJIOYAsi NepeyeHb NMPOrPaMMHOro odecneyeHuss U HMH(OPMAIUOHHBIX
CIPaBOYHBIX cHCTeM (MPH HEOOXOTUMOCTH)

[epeyeHp MHGOPMALMOHHBIX TEXHOJIOTHH, HUCHOJB3YEMbIX MPH OCYIIECTBICHUH 00pa30BaTEIbLHOTIO Hpolecca II0
JUCLMIUIMHE (MOIYIIO), BKIIOYAsl IIEPeYeHb MPOrPaMMHOI0 obecredeHHs W MHGOPMALMOHHBIX CHPaBOYHBIX CHCTEM,
npencrasicH B [punokenun 3 k pabodeil mporpamMme TUCIUATUIAHBI (MOIYIIA).

11. Onucanue MaTepHAJbLHO-TEXHUYECKOl 0a3bl, He0OXOAMMON /sl OCyLIecTBJIeHMs 00pa30BaTeIbHOIO
npoiecca no JUCHUIInHe (MOayJa10)

MartepuanbHO-TeXHHIECKOe obecedeHre 00pa3oBaTeNbHOTO MPOIecca M0 JUCIMILTHHE (MOIYIII0) BKIIOYAEeT B ceOs
CIIEYFOIIIE KOMITOHCHTHI:

JlurradonHbiit KadbuHeT, KoMIbIOTEpHEIH Ki1acc

12. CpeacrBa aganrauMu NpenoJaBaHus AUCUMILIMHBI K NOTPeOHOCTAM 00y4aroluxcs UHBAJMIOB U JHI €
OrpaHUYeHHBIMH BO3MOKHOCTSIMH 3/10POBbSI

[lpu HeoOXoaMMOCTH B 00pa30BaTEIbHOM IPOLECCE INPHUMEHSIOTCS CIEAYIOIINE METOAbl W TEXHOJIOTHH,
o0JIerJaronye BOCIPHUITHE WHPOPMANUH OOYYAIONMMHUCS WHBAIUAAMU U JIMIAMH C OTPAHUYCHHBIMH BO3MOXXHOCTSIMHU
3]I0POBbS:

- CO3JaHHE TEKCTOBOH BepcuM JI0OOr0 HETEKCTOBOIO KOHTEHTA [JIS €ro BO3MOXKHOTO INpeoOpa3oBaHHs B
aNbTepHATHBHBIC POPMBI, YI0OHBIE ISl pa3INUHbBIX T10JIb30BATENCH;

- CO3JJaHMEC KOHTCHTA, KOTOprﬁ MOXXHO IMPCACTAaBUTL B pPa3JIMYHBIX BHUAAX 0e3 NOTEPU JAHHBIX WJIN CTPYKTYPBHI,
npeaAyCcCMOTPETbL BO3MOXKHOCTbH MaCH.ITa6I/IpOBaHI/I$[ TEKCTa H H306pa)KeHPII>'I 0e3 NOTEpU KadeCTBa, IMPCAYCMOTPETH
JAOCTYINHOCTD YIIPABJICHUS KOHTCHTOM C KJIABUATYPbI;

- CO3/1aHHME BO3MOJKHOCTEH JUIs 00y4aloMXCsl BOCIPHHAMATE OHY U TY 'k€ MH(OPMAIUIO U3 Pa3HBIX HCTOYHUKOB -
HarpuMmep, Tak, YTOOBbl JIMIA ¢ HapyMICHWSMH CiIyXa NOJydald WH(OpManuio BU3yalbHO, C HAPYIICHUSMH 3pEHHS -
ayJMabHO;

- TIpUMEHEHHE MPOTPAMMHBIX CPEJICTB, OOECIEYMBAIOUINX BO3MOXKHOCTH OCBOCHHMS HABBHIKOB U YMEHHH,
(bopMUpyeMBIX AMCHMIUIMHON, 3a CYET aJbTEepPHATUBHBIX CIIOCOOOB, B TOM WYHCJIE BUPTYAIbHBIX JlabopaTtopuii u
CHUMYJIILIUOHHBIX TEXHOJIOTUI;

- NPUMEHEHHWE TUCTAHIIMOHHBIX OO0pA30BaTEIbHBIX TEXHOJOTHH Ui mepegadd uHGOpPMAIUK, OpPTraHU3aIUH
pa3IMYHBIX (POPM HHTEPAKTUBHOW KOHTAKTHOW pabOThI 0OYyYaroIIerocs ¢ MperojaBaTelieM, B TOM 4YHCJe BeOWHApOB,
KOTOPBIC MOTYT OBITh HCIIONB30BaHBI Ui MPOBEACHUS BUPTYaJIbHBIX JEKIMA ¢ BO3MOXKHOCTHIO B3aWMOJICHCTBHUS BCEX
YYaCTHUKOB JUCTAHIIMOHHOTO OOYYEHHS, TPOBEACHUS CEMHUHAPOB, BBHICTYIUICHHUS C JOKJIAJAaMH M 3alUThl BBITOJHCHHBIX
paboT, IpoBEICHHS TPEHUHIOB, OPraHU3aIMK KOJJICKTUBHOM padoThI;

- TPUMEHEHHWE [JUCTAaHIMOHHBIX O00pa30BaTENIbHBIX TEXHOJOTMH JUId oOpraHm3anuum (opMm Tekymero u
IIPOMEXKYTOUYHOT'O KOHTPOJLS;

- YBEINWYCHHE TPOJODKUTEIBHOCTH CHA4YM OOYYAIOUIUMCS WHBAJHIOM WM JIAIOM C OrPAaHHYCHHBIMH
BO3MOKHOCTSIMH 3JI0POBBsI JOPM MPOMEKYTOUHOM aTTECTAIIUH 110 OTHOIICHUIO K YCTAHOBJICHHON MPOIOJKUTEIIEHOCTH UX
cllauu:

- TMIPOJOJKUTEIHFHOCTH Clladyu 3a4€Ta WIM 3K3aMeHa, MPOBOJIMMOr0 B MUChMEHHOW ¢dopMme, - He Oosee yem Ha 90
MUHYT;

- HpO}IOH)KI/ITeJ'IBHOCTI/I IIOATOTOBKHU O6y‘IaIOH_IeFOCH K OTBeTy Ha 3aqéTe WM 3K3aMCHEC, HpOBOJlI/IMOM B yCTHOI\/’I
dbopme, - He 6osee yeM Ha 20 MUHYT;

- IPOJIOJDKUTENBHOCTH BBICTYIUICHUS 00y4aroIerocs Ipy 3aliTe KypcoBoi paboThl - He Oosiee 4eM Ha 15 MUHYT.




IIporpamma coctaBiaena B coorBercTBuu ¢ TpeboBaHmsMu PI'OC BO n y4yeOHBIM IUIAHOM IO HANpaBICHUIO
51.04.01 "Kynbryposorus" u Mmarucrepckoii nporpamme "CoBpeMeHHBIE KYIbTYPHBIE HHIYCTPHH .
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1. CooTBeTCTBHE KOMIIETEHITMH IIJIAHUPYEMBIM pe3yIbTaTaM OO0YUICHHS 0 TUCITUTUTHHE (MOYITIO)

Koa n HNHaukaTopbl A0CTHAKEHUS OueHoYHbIE CPpeACTBA
HAaUMEHOBAHHUE KOMIIEeTeH il TeKYUIero KOHTPOJIsl U
KOMIETEHIIHH MPOMEKYTOYHOI aTTecTaluu
YK-4 Cnocoben 3HaTh MPUEMBI U METOBI TpoeccnoHanbHON | TeKylMii KOHTPOJIb:

MPUMECHSIThH KOMMYHUKAIIMM Ha TrocymapcTBeHHoM u | IluchbmeHHass pabora - Temsr 1, 2,
COBPEMEHHBIE MHOCTPaHHOM SI3BIKAX, dopwmer | 3,4,5,6,7,8,9.

KOMMYHUKATHBHEIC aKaJeMU4eckoro U npodeccuoHanbHOro | IluchMeHHOE JOMalllHee 3aJaHue —
TEXHOJIOTUH, B TOM B3aUMOIEHCTBUSA temsl 1,2, 3,4,5,6,7,8,9.

YHUCIie Ha YMmeThb HCITIOJIb30BaTh COBpPEMCHHBIC

HHOCTPaHHOM(BIX)
s13bIKe(ax), A
aKaJIeMHIECKOTO U
po¢eCCHOHATHHOTO
B3aUMOJEUCTBUS

KOMMYHHKAaTHBHBIE TEXHOJIOTUH B HAYYHOM U
npodeccroHaIFHOM B3aUMOACHCTBUI

Bnagets HaBbIKAMU HayYHOW KOMMYHUKALUU
Ha TOCY/IapCTBEHHOM M MHOCTPAHHOM SI3bIKAaX

HpOMemyTO‘IHaﬂ arrecranus:

3auem

2. Kpurepuu onieHuBaHUS CPOPMHUPOBAHHOCTH KOMIICTEHITHIA

Komnerenuus 3auTeHo He
3a4YTEHO
Bbicokuii ypoBeHb Cpennmii ypoBeHb Hu3skuii ypopeHb Husxe
(86-100 6anoB) (71-85 6as10B) (56-70 6a110B) MOpPOroBoOro
YPOBHA
(0-55 6a10B)
YK-4 3Haet npuemsbl, GopMbl | 3HAET OCHOBHBIC 3naet obuue npuemsl 1 | He 3Haer oOuue

U METOJIBI (OpPMBI U METOBI METOIbI IIPUEMBI U
aKaJeMUYECKOU U aKaJeMHUYECKOU U npodeccroHabHOI METO/bI
npodeccrnoHanbHOM npodecCHOHANBHOM Hay4HOH npodeccronans
KOMMYHHUKAIINU Ha KOMMYHUKAIHN KOMMYHUKaINU HOHW Hay4YHOU
PYCCKOM 1 KOMMYHUKaINU
MHOCTPAaHHOM SI3bIKaX
‘YMeeT akTUBHO YMeer npuMeHsTh YMeer npuMeHATh He ymeer
HCTIONIb30BATh OCHOBHBIE npocTenme MIPUMCHSTH
COBPEMCHHBIE COBpEMEHHBIE KOMMYHHUKaTHBHbIC npocreime
KOMMYHHKaTHBHBIE KOMMYHHKaTHBHBIE TEXHOJIOTHH B IIpoIiecce | KOMMYHHKATHBH
TEXHOJIOTHH B MIPOIIECCE | TEXHOJOTHH B Mpolecce | 0Oy4eHUs U MOITY4YeHHUS | ble TEXHOJIOTUH
00y4ueHMs, HAYYHOTO U | O0y4eHHUs ¥ HayIHOI 3HAHUU B IIpoLiecce
po¢ecCHOHATBHOTO KOMMYHHKaIUH oOyueHus u
B3aMMOJICHCTBHS Ha MOJTyICHUS
PYCCKOM 1 3HAHUH
MHOCTPAHHBIX SI3bIKaX
Bnaneer HaBbIKaMH,
pHUEeMaMH n
Bnaneer  ocHOBHBIMH
METOIUKaMHU
TIpueMaMu u He BJazieeT
COBPEMEHHBIX
METOUKaMHU MOHSTHSIMH,
nH(popManMoHHO- Bnaneer  mossTHSMHU,
HHPOPMALHOHHO- 0a30BEIMH
KOMMYHHKAIIMOHHBIX 0a30BBIMM  HaBBIKAMHU
. KOMMYHHKAIIMOHHBIX HaBBIKAMHU
TEXHOJIOTHH, . HHPOPMALMOHHO-
TEXHOJIOTHH, ux nHpopManmoHHO
BO3MOXKHOCTSIMU uX KOMMYHHUKAIIMOHHBIX
BO3MOXHOCTSIMU - -
AKTUBHOTO IIPUMEHEHUS TEXHOJIOTHH
. | mpuMeHeHus B KOMMYHUKAIOH
B IIpollecce HayIHOH . .
npodeccuoHaTbLHOM HBIX TEXHOJIOTHIA
KOMMYHHKAINN Ha
JESITeAbHOCTU
pycCcKoM n

HMHOCTPAHHBIX A3BIKAX

3. PaCHpCI[eJ'ICHI/IC OIICHOK 3a q)OpMI)I TEKYIIETro KOHTPOJIA U MPOMEKYTOUHYIO aTTECTAllUIO

Texymuii KOHTPOINb:
IMucemennas padora (temsr 1,2,3,4,5,6,7,8,9 ) — 25 6amnos
ITucemennoe nomammuee 3aganue (1,2,3,4,5,6,7,8,9 ) — 25 6amios




Hroro 25+25=50 6amios

[IpomexyTouHas aTTecTalys — 3a4eT

3au€T HaleJIeH Ha KOMIUIEKCHYTO ITPOBEPKY OCBOCHHUS NUCIUILIHHEL. OOyJaOIHACS TOIy9YaeT BOMPOC (BOTIPOCHI) H
BpEMs Ha MOJrOTOBKY. 3a4€T IPOBOIUTCS B yCTHOI (hopme. OLieHnBaeTCs BIaJCHUE MaTEPHUaAJIOM, €0 CHCTEMHOE
OCBOCHHE, CIIOCOOHOCTh IPHMEHSThH HyKHBIC 3HAHWS, HABBIKA ¥ yMEHHS TIPH aHAJIHU3€ IPOOJIEMHBIX CUTYaIH U PEIICHUH
NpakTHYeCKUX 3aiaHui. B ouiere 2 Bonpoca. MakcuMyM 3a 3a4eT MOXKHO HaOpathb 50 O6aios.

Bpewms Ha noarorosky 30 MUHYT.

YcrHbli 0TBET Ha Borpoc 1 — 25 6amioB

YcTHbI 0TBET Ha Borpoc 2 — 25 6amioB

Hroro 25+25=50 6annos

Ob1m1ee KoMrIecTBO OAJUIOB 10 AUCIUITIMHE 32 TEKYIIHH KOHTPOIb M IPOMEKYTOUHYIO aTTectarnmo: 50+50=100
Ganos.

CooTtBeTcTBHE 0AJIJIOB U OILIEHOK:

s 3avera:
56-100 — 3auTeHo
0-55 — me 3auTeHO

4. OIIeHO‘lHLIe CpEaACTBA, MOPHAJIOK UX MIPUMEHCHUA U KPUTECPUHU OLICHUBAHUA

4.1. OneHo4HbIE CPeCTBA TEKYLIero KOHTPOJIs

4.1.1. ITucbMmenHas padora.

IMucemenHas paboTa mpegycMoTpeH no Temam 1,2.3.4.5.6,7,8,9

4.1.1.1. llopsiaok nNpoBeieHUsI.

O6y‘{aIOH.[I/IeC$[ MOJYy4YarT 3aJaHUC 110 OCBCHICHHUIO OHpeI{eJ’IéHHHX TCOPETUYCCKUX BOIPOCOB U PCHICHUIO
MPAaKTUYCCKUX 3a4a4 O CO3AaHUI0 aKaJACMHUYCCKUX TCKCTOB. PaGora BBINOJHSETCS IHUCBMEHHO JoMa H CHOACTCA
nmpenoaaBaTeiito. OHCHI/IBaIOTCSI BJIaICHUEC MaTCpuaJioM II0 TEME pa6OTLI, AHAJIUTUYCCKUC CHOCOGHOCTI/I, BJIaACHHUC
METOJIAMH, YMCHUS M HaBBIKH, HCOOXOIMMBIC IJIsl BHIMOJHCHUA 3amaHuid. OOIHii MakCHMAalIbHBIA 0a/ul 32 MUCHMEHHYIO
paboty — 25 .

4.1.1.2. Kputepuu onieHUBaHUS

Banael B uatepBaie 86-100% oT MakCMMAJIBHBIX CTABATCS, €CJIN 00y4YaroLuiics:

— ITOKa3zai HpeBOCXOILHbIﬁ YPOBEHL BJIAACHUA MAaTCpUAIOM U BBICOKHH YPOBCHb I0Ka3aTCJIbHOCTU, HATJIAAHOCTH,
Ka4yeCTBa MNPCIOJAHCCCHUS I/IH(i)OpMa].[I/II/I, CTCIICHb IIOJIHOTBI PACKPLITUA MAaTepuajla W HCIOJb30BAHHBIC PCIICHUA
MOJIHOCTBIO COOTBETCTBYIOT MOCTABJICHHBIM 3aladaM, UCIIOJIb30BaJl HAAJIC)KAIINE NCTOYHUKU U METO/IbI.

Bajnubl B untepBajie 71-85% or MakcHMaJIbHBIX CTABATCS, €CJIM 00ydalomuiics:

— IToKa3saJl XOpOH.II/Iﬁ YPOBCHb BJIAJAICHUA MAaTCPHUAIIOM U CpGZ[HI/Iﬁ YPOBCHb A0Ka3aTCIbHOCTH, HATJIIAHOCTHU, Ka4CCTBa
MMpenoaAHECCHUA HH(bOpMaHHH, CTCHICHb IIOJIHOTBI PACKPBLITUA MaTe€pHhajia W HCIOJIb30BAHHBIC PCEHICHHSA B OCHOBHOM
COOTBCETCTBYIOT IIOCTABJICHHBIM 3aJladaM, HCIIOJb30BAHHBIC HMCTOYHUKU U MCETOJAblI B OCHOBHOM COOTBETCTBYIOT
IIOCTABJICHHBIM 3aJadyaM.

Banasl B unTepBaie 56-70% ot MakcUMAaJIbHBIX CTABATCS, €CJIM 00ydaromuiics:

— IIOKa3al yI[OBJ'IeTBOpI/ITeJ'IbHBIf/’I YPOBEHL BJIAJACHUA MaTCpUAJIOM U HU3KHAHN YPOBEHb O0Ka3aTCJIbHOCTH,
HarjIaJHOCTH, Kadye€CTBa MNPEIOJHCCCHUA I/IH(I)OpMaHI/II/I, CTCIICHb IIOJIHOTBI PACKPBITUA MaT€pHajla W HUCIIOJIb30BAHHLIC
peuicHusA ciabo COOTBETCTBYIOT IIOCTAaBJICHHBIM 3aJadaM, HUCIIOJIb30BAHHBIE HCTOYHHUKHM W METOAbl YaCTUYHO
COOTBETCTBYIOT IOCTABJICHHBIM 3a/ladaM.

Bajubl B untepBaiie 0-55% 0T MaKCHMANBHBIX CTABATCH, €CIH 00y4aIOLIHIiCH:

— IIOKasall Hey,Z[OBJ'IeTBOpI/ITCHLHbII\/’I YPOBCEHb BJIAaJACHHUA MAaTCpHUAIOM H HGyI[OBHeTBOpI/ITGJ'IBHHﬁ YPOBCHb
JA0Ka3aTCJIbHOCTH, HAITAJAHOCTH, KadeCTBa HPCIIOJAHCCCHUA I/IH(I)OpMa].[I/II/I, CTCIICHb MOJHOTBI PACKPBITHA MaTCpHaia H
HCIOJIb30BAHHBIC PEHICHHA HC COOTBCTCTBYIOT INOCTABJICHHBIM 3aJiadaM, HCIOJb30BAaHHBIC HMCTOYHUKHM W MCETO/JblI HE
COOTBETCTBYIOT NOCTABJICHHBIM 3a1a4aM.

4.1.1.3. ConepxxaHue OLEHOYHOI0 CPEACTBA

Exercises
Ex.1 Find the differences between academic and non-academic text.

What Is Academic Writing And Why Do We Need It?

The term academic writing refers to the forms of expository and argumentative prose used by university students,
faculty, and researchers to convey a body of information about a particular subject. Generally, academic writing is expected
to be precise, semi-formal, impersonal, and objective. The skill of writing is required throughout our life for various
purposes. Academic writing is the writing you have to do for your niversity courses. So, academic writing skill is of utmost
importance as it enables the students to communicate their ideas well in an organized and structured manner. Academic
writing is a formal type of writing and it?s usage throughout the academic career also makes it easy for the students to cater
to professional writing environment after completing their degrees. Academic writing differs in nature than he personal



form of writing. Within the realm of personal writing, no rules and defined structure is followed. People use slangs and
abbreviations in personal writing. Also, you are open to point out and refer to your own experiences like in writing a
personal diary. On the other hand, academic writing is totally opposite as it follows a strict set of rules and structured
practices. You are also not allowed to depict any personal experiences. Use of slangs is strictly forbidden. In academic
writing, ideas are presented through taking reference from already published data and reports. The theories presented
should be supported through properly citing the author and their published literature. The writer also needs to adhere to the
defined rules of grammar, spelling and punctuation. All academic writings own a particular tone that caters to the style
related to a particular discipline. The academic tone wants writers to depict ideas objectively, concisely and in a formal
way. Academic writing does not only aim to be presented to the lecturer. It also aims to inform the target audience or the
readers about the topic in a way which has a solid backing and proper argument for enhancing their knowledge. Readers
will easily understand writing that involves clarity and avoids ambiguity at all levels. Academic writing skills are important
to be learned and developed due to their on-going need in an academic environment. Regardless of your study discipline
and the field of subjects, you will get to complete the assignments and the final reports as a course requirement. These
assignments and reports are basically marked upon the understanding of the topic or issue and how the topic is being
handled by the students. Following are the main reasons to develop the good writing skills: The written assignments can
only be best represented to the course instructor/marker through good writing and communication skills.

Good communication skills are required to persuade the audience about your argument to be an objective one that is
based on the ideas gathered from different literature and have solid formation.

Development of sound writing as well as research skills is the key of attaining the good grades in academic
environment.

At tertiary level education, these skills are must to cope up with the dynamic environment of university where
writing reports and presenting them hold much worth. Through writing, you have more opportunities to get exposed to the
underlying facts and exploring them will enhance your knowledge as well as thinking sphere.

Your instructors may have different names for academic writing assignments (essay, paper, research paper, term
paper, argumentative paper/essay, analysis paper/essay, informative essay, position paper), but all of these assignments
have the same goal and principles. Academic writing differs from other types of writing such as journalistic or creative
writing. In most forms of academic writing a detached and objective approach is required. An academic argument appeals
to logic and provides evidence in support of an intellectual position. It is important to present your arguments in logical
order and to arrive at conclusions. However, academic writing can take many forms. You may be asked to write an essay, a
report, a review or a reflective article. Different styles adhere to each of these types of academic writing, so always check
with your lecturer. In academic writing, writers always interact with each others? texts and so there will be frequent
references to the ideas, thinking or research of other authors writing in this field. You must give credit to those with whom
you are interacting and there are structured guidelines for referencing and citation.

Ex.2.Examinethe following texts and identify any significant features. What kind of text does the extract come from
and how does the language differ between the texts?

Text A

No one who had ever seen Catherine Morland in her infancy would have supposed her born to be an eroine. Her
situation in life, the character of her father and mother, her own person and disposition, were all equally against her. Her
father was a clergyman, without being neglected, or poor, and a very respectable man, though his name was Richard -- and
he had never been handsome. He had a considerable independence besides two good livings -- and he was not in the least
addicted to locking up his daughters. Her mother was a woman of useful plain sense, with a good temper, and, what is more
remarkable, with a good constitution. She had three sons before Catherine was born; and instead of dying in bringing the
latter into the world, as anybody might expect, she still lived on -- lived to have six children more -- to see them growing up
around her, and to enjoy excellent health herself. A family of ten children will be always called a fine family, where there
are heads and arms and legs enough for the number; but the Morlands had little other right to the word, for they were in
general very plain, and Catherine, for many years of her life, as plain as any. She had a thin awkward figure, a sallow skin
without colour, dark lank hair, and strong features -- so much for her person; and not less unpropitious for heroism seemed
her mind. She was fond of all boy's plays, and greatly preferred cricket not merely to dolls, but to the more heroic
enjoyments of infancy, nursing a dormouse, feeding a canary-bird, or watering a rose-bush.

Indeed she had no taste for a garden; and if she gathered flowers at all, it was chiefly for the pleasure of mischief --
at least so it was conjectured from her always preferring those which she was forbidden to ake. Such were her propensities
-- her abilities were quite as extraordinary. She never could learn or understand anything before she was taught; and
sometimes not even then, for she was often inattentive, and occasionally stupid. Her mother was three months in teaching
her only to repeat the "Beggar's Petition"; and after all, her next sister, Sally, could say it better than she did. Not that
Catherine was always stupid - by no means; she learnt the fable of "The Hare and Many Friends" as quickly as any girl in
England. Her mother wished her to learn music; and Catherine was sure she should like it, for she was very fond of tinkling
the keys of the old forlorn spinner; so, at eight years old she began. She learnt a year, and could not bear it; and
Mrs.Morland, who did not insist on her daughters being accomplished in spite of incapacity or distaste, allowed her to leave
off. The day which dismissed the music-master was one of the happiest of Catherine's life. Her taste for drawing was not
superior; though whenever she could obtain the outside of a letter from her mother or seize upon any other odd piece of
paper, she did what she could in that way, by drawing houses and trees, hens and chickens, all very much like one another.
Writing and accounts she was taught by her father; French by her mother: her proficiency in either was not remarkable, and
she shirked her lessons in both whenever she could. What a strange, unaccountable character! - for with all these symptoms



of profligacy at ten years old, she had neither a bad heart nor a bad temper, was seldom stubborn, scarcely ever
quarrelsome, and very kind to the little ones, with few interruptions of tyranny; she was moreover noisy and wild, hated
confinement and cleanliness, and loved nothing so well in the world as rolling down the green slope at the back of the
house.

TextB

COSTATA alla PIZZAIOLA

SERVES 4

1.5 Ib (750 g) thinly sliced sirloin or rump steak or veal or chicken breasts, skinned

6 tablespoons olive oil

3 cloves garlic, peeled and crushed

1.5 Ib (750 g) canned tomatoes, sieved

2 tablespoons chopped parsley

3 tablespoons chopped basil salt and pepper

Trim any gristle and fat off the meat, flatten it as much as possible with a meat mallet and set it to one side. Heat the
oil in a frying-pan wide enough to take all the meat in a single layer, add the garlic and fry gently for about 3 minutes. Add
the tomatoes, parsley and basil, stir and bring to the boil. Slip the meat into the tomato sauce, cook very quickly for about 5
minutes, sprinkle with salt and plenty of pepper and serve at once.

TextC

PO Box 1452AImeira

Spain

14th April 2003

Dear John,

How are you? Everything here's fine. I'm very happy at the moment because my football team won last week. | went
to the match with my brother Fernando, and we both enjoyed it very much. The score was 6 - 1. Well, that's a little bit of
recent news from Almeira. Now, here's the most important thing in this letter:

What are you doing in September? I'm on holiday then, and I'd like to invite you to come to Almeira for a month.
The weather is usually very good in September (it's not too hot!). We could go swimming and | could show you something
of Spain. | hope you can come. My family and | think it's a great idea, and we all want to meet you. That's all for now.

Best wishes to you and your family.

Text D

Introduction to Pitch 2/1 Pitch names and notation Playing any note on a piano produces a fixed sound. The sound
gradually fades away, but it does not go up or down. Music is made up from fixed sounds such as this.

Many instruments (including all the stringed instruments and the trombone) are capable of producing an infinite
number of fixed sounds between any two notes on a keyboard, with only minute differences between them. It is the same
with the human voice. But in practice all instruments, and singing voices too, normally use only the particular notes of the
keyboard. When a player such as a violinist 'tunes' his instrument, he is trying to find exactly the one fixed sound he wants.
All the other notes in the music will be placed in relation to this one note. If one note is played on the keyboard and then
another note is played anywhere to the right of it, the sound of the second note is said to be higher than that of the first. A
note to the left of it would produce a lower sound. In the same way men's voices are said to be lower than those of women
or young boys. The technical word referring to the height or depth of sound is pitch.

On the keyboard, groups of two black notes alternate with groups of three black notes. This makes it easy to
distinguish between the white notes, which are given the letter names from A to G. A is always between the second and
third of the group of three black notes. After G comes A again.

TextE

Sony DAVS888

Ultra cool DVD Home Cinema System

Four beautiful, slim floor-standing speakers and an active subwoofer to bring you a great entertainment experience.
A powerful player/S-Master digital amplifier, boosting 5 x 100W, facilitates DVD-Video, multi-channel Super Audio CD,
Video CD and DVD-R/RW playback, while an integrated RDS tuner provides 30 pre-set channel options. This is a true one
box solution for your TV!

Comet Price £593.83

Ex. 3 Ways of presenting information

List with phrases to describe charts

The pie chart is about ...

The bar chart deals with ...

The line graph (clearly) shows ...

The slices of the pie chart compare the ...

The chart is divided into ... parts.

It highlights ...

... has the largest (number of) ...

... has the second largest (number of) ...

...isashigas...

.. IS twice as big as ...



... is bigger than ...

more than ... per cent ...

only one third ...

less than half ...

The number ... increases/goes up/grows by ...

The number ... decreases/goes down/sinks by ...

The number ... does not change/remains stable

I was really surprised/shocked by the ...

So we can say ...

Ex. 4 Comparing data in a table

The table summarizes the efficiency of two methods for learning English. Make a comparison between the two
methods. In your description make sure you use:

At least one irregular comparative form (e.g. worst, fewest)

All the following words: less, fewer, more, much, many.

At least two adverbs (e.g.efficiently, quickly, fluently)

Below is an example in which the first few rows of the table are compared.

In both methods the length of the study was the same (i.e. four months), however the number of participants in
Method B was higher than in Method A: 421 and 375, respectively. Not as many words were learned in Method B than in

Method A Method B

No. participants in study

Length of study

No. words learned that can be used actively

375

4 months

500

421

4 months

456

No. words that can be understood

No. of tenses learned

Level of fluency achieved

% errors made when speaking

Writing ability

% understood while listening to authentic radionews

3,000

5

mid

35%

low

10%

1,500

8

Low

15%

good

20%
Ex.5 Make a text for a presentation titled "My research work™.

How to write a research grant proposal

Proposal writing is time-consuming. You must first clearly describe a specific problem found in your community or
area of interest, design a program that will address it, and then describe the program in detail for the grant maker (funding
source). If this is your organization's first attempt at applying for a grant, the entire process will benefit your organization.
Your goal is to end up with a well-conceived proposal that lays out a strategy to address the problem, as well the funding to
pay for it.

Step 1: Agree on the Problem

For a proposal to receive funding, the grant maker must be convinced that funding your program will have a positive
and measurable affect on your community. Start by identifying a need. What problem or issue in your community can be
improved or changed with the grant money and a good effort? You may feel that there is a need to clean up a polluted river.
But unless there is general agreement in the community on the need for your project, it may be difficult to get a grant to fix
it - and even more difficult to complete the project.

Involve All Stakeholders

To develop a successful proposal, it's important to involve all of the stakeholders. A stakeholder is anyone affected
by, or with an interest in, the project. Seek involvement from the organizations you already partner with, and consider



forming new relationships with like-minded groups. A diverse group is good, since the levels of participation will vary
among partners. Plan a meeting of stakeholders at a convenient time and an acceptable place. Be prepared for disagreement
among the stakeholders remember that your goal is to try and achieve a consensus of opinion. Consider bringing in
professional facilitation if your group is larger than a handful of people or if you are unsure of your ability to manage
differences between groups.

Define the Problem or Situation

Involve stakeholders in developing a clear, concise description of the problem or situation. More than one meeting
may be necessary to arrive at a consensus that satisfies most of the stakeholders. The effort will be worth it. Once people
agree on the problem, the rest of the work flows more smoothly. When describing the problem, avoid using subjective
terms like "ugly" or "outrageous." Instead, using the most current information available and, giving credit to the source,
describe the problem objectively. Avoid attributing blame.

Describe the Impact of the Problem

Use the same clear, objective language to describe the problem's impact, both in social and economic costs. It is a
shame if pollution in a river harms wildlife, but it's more compelling to show that people can no longer fish or swim in the
river because of pollution. Show how the situation has changed the way people live.

Investigate Possible Causes of the Problem

Even if the cause(s) of the problem appear obvious to you, seek formal agreement from as many stakeholders as
possible on the cause(s). The amount of detailed evidence you will need to present to a grant-making agency will vary. If a
formal investigation into the causes has not been conducted, consider forming a committee to conduct or oversee an
investigation and a follow-up report. Bring in outside or neutral investigators or experts to bolster your credibility. And
even if there is agreement on the cause of the problem, you may still need an investigation to formally document the cause
and to quantify as many factors as you can, depending on the grant's requirements. When describing the problem, avoid
technical terms and jargon wherever possible. Instead, use layman's terms. All stakeholders should clearly understand what
is being said.

Step 2: Describe What You Hope to Achieve

You've described a problem and identified the most likely causes. Now you need to focus on the solution or desired
outcome of your proposed activity. What will occur as a result of your project? How will a situation

improve? If the problem is a polluted river, will people be able to swim in the river again? Will they be able to eat
the fish?

Measuring Success in Outputs and Outcomes

Be careful not to confuse these terms. Outputs are measures of a program's activities; outcomes are changes that
result from the activities. Outputs matter because they lead to outcomes. Note that in our example, an output might be an
increase in the size of a stream-side vegetative buffer. An outcome might be the resulting increase in the oyster harvest that
occurs because the buffer stops pollutants from reaching the river. Also realize that a funder may specify a different way to
measure SUCCeSS.

Identify the Key Outcomes

Some projects will have a long list of outcomes. Work with your stakeholders to develop a consensus on two or three
primary outcomes.

Set Realistic and Achievable Outcomes

Your projected outcomes must be realistic. Some pollution will always exist within the river. Reducing the pollutants
to an acceptable level in one year or even five years might be impossible. Consult with experts?local ones are fine?and
determine what is realistic for your situation. If the river clean up will take ten years, say so. Failing to meet goals will
make getting additional funding in the future more difficult. It is far better to promise less and exceed your goals than to
over-promise and under-deliver. However, don't seriously underestimate what can be achieved. Promise too little, and the
project may not appear cost-effective.

Measure and Record the Result of Your Work

State what measurements you hope to achieve and when you hope to achieve them. If you are going to reduce
pollutants in a river, to what level will they be reduced? Use specific numbers or a range.If you cannot measure or count an
output, do not include it.

Focus on End Results

Always keep in mind your goal(s). Every activity should be evaluated on how it helps to achieve the ultimate goal(s).

Step 3: Design Your Program

Now that you know where you are and where you want to go, your next step is determining the best path to get there.
The best path is not always the shortest, quickest, easiest, or cheapest. So, how do you decide the best path for your
project?

Get Expert Opinions

Grant makers, both governmental and private, often have experts on staff who can help you. When contacting a
funding source, explain that while you might be asking them for funds in the future, for now you're interested in their
expertise. Research What Others Have Done There is no need to reinvent the wheel. Try to find organizations that have
developed projects similar to yours. Look at the failures as closely as the successes. Knowing what does not work is often
more valuable than knowing what does.

You may also get information from the popular press and from professional journals?one exists for just about every
topic you can imagine. Search the Internet and contact professional associations. If you are near a college or university, find



out if a faculty member or researcher has studied the problem. But don't just read about what others have done. Learn about
projects firsthand by visiting the project site. If a visit isn't possible, contact those involved in similar projects by phone,
email, or letter.

Get "Buy In" From Stakeholders

Whatever solution you choose, it's essential that all key stakeholders agree fully on the plan. This is often referred to
as "buying in" and is often critical to your success. You may never get 100 percent agreement, but you want to prevent
overwhelming opposition. People are most likely to support a project they helped create. Ask your stakeholders to show
support through letters of support and commitment. Letters of support state that the person or organization agrees with what
you want to do and will not oppose you. More valuable are letters of commitment that specify how the person or
organization will assist you.

The assistance may include contributions of time, money, labor, space, supplies, materials, and other necessities.

Clearly Describe Your Solution

With your key stakeholders' and experts' assistance, clearly describe your solution. What will be done, and by
whom? If your project is technical, you may want two versions: one expressed in technical terms and the other in lay terms.
It is important that both technical experts and the general public understand your plan. A clear description of how you plan
to achieve your desired outcomes, with a timeline and detailed workplan, can be a great help in obtaining funding and
getting a broader range of stakeholder support.

Step 4: Locate Funding Sources

Now that you've agreed upon a solution and program design, you need to find the resources the people, the
equipment, and the money?to get your project done. Locating funding requires an investment of time and careful planning.
Many funders have a lengthy process for reviewing proposals.

Start with Organizations or People You Know

As most funders, both government and private, provide money for rather specific purposes, your search can be
targeted. Inquire with the most obvious choices first, like those that have funded similar projects in your geographic area. If
your solution is outside the scope of their funding, they may be able to point you toward the right source. Can they
introduce you to contacts at organizations with which they have a relationship? Then, meet with the individuals to whom
you've been referred. An introduction from someone the funder trusts lends you credibility.

Use the Internet to Research Funders

Visit the grant web sites, check individual federal agency Web sites, check state and local government Web sites to
see what grants they offer. State and local governments administer many federal and private grants and will list these as
well. Questions to Ask When Reviewing a Funding Source Once you find a promising funding source, learn as much as
you can about that organization and its particular funding program. Read the information on the organization's Web site
thoroughly to find out:

Do you want to work with this organization?

Does it typically fund organizations and projects like yours?

Do you qualify for a particular program?

Can you meet all of the grant requirements?

Establish a Relationship with the Grant Program Officer

Grant announcements, often called "Request For Proposals” (RFPs), usually list a contact person the program officer
who manages the process. Arrange to meet the program officer, preferably in person, or by phone. Program officers are
usually experts in the application process and may be knowledgeable about your type of project. Let him/her know about
your organization, its accomplishments, and your proposed project. Confirm that your project is eligible for funding. Ask
any questions you have about

the grant announcement and clarify anything you don't understand. You will not appear foolish by asking a question;
however, it would be a real mistake to omit a main item from your grant application.

Involve Your Funder in Your Project

Your funders are key stakeholders in your project. Make every effort to fully involve them. Invite representatives to
be on hand for key milestones. While some funders want little involvement beyond giving you the money and periodically
receiving a report, others want to be very hands-on and share in your success.

Step 5: Write Your Proposal

Once you have a written description of your program, needs, outcomes, and activities, use this as the basis for
numerous grant applications. Tailor each proposal to each funder. Use the style and format that the funder prefers. Most
organizations make their winning proposals public. Study these proposals. Use them as guides for how to assemble yours,
what information to include, and what style and terminology is preferred. Each RFP usually specifies what information to
include and in what format. Some specify page limits and even font size. Many request electronic or online (via the
Internet) submission of applications. Carefully read through all of the directions and ask about any that seem unclear.

Follow the Instructions

If there is a ten-page limit, stick to ten pages. You may feel that running over by a page or for a sentence or two is no
big deal. However, the grant maker may feel that if you cannot comply with a simple page-length restriction, you can't be
trusted with funding. If you think you need to take exception, get permission to do so from the program officer at the
funding agency. Include a statement with your

application explaining that you have permission to deviate and your reason for doing so.

Study the Criteria



Most grant programs are competitive, meaning only the proposals judged best by the grant maker get awards. The
RFP may specify evaluation criteria and allocate a certain number of points to specific sections or components. Study all of
the application criteria. Check with the program officer to see if there are other criteria or factors considered in making the
funding decisions.

Use a Checklist to Make Sure Your Application is Complete

Make a list of all criteria with the point values, if applicable. Use this checklist to be sure that you have included
everything that is required. Missing or incomplete items often result in outright rejection or at least a lower score, limiting
your chance for funding. Use your checklist as a table of contents for your proposal, to make it easy for reviewers to find
the required information. Pay particular attention to your budget, making sure all costs are eligible and fully explainable.

Consider Hiring a Professional Writer

While not essential, many organizations prefer to hire an outside consultant to write the proposal. The primary
advantage is that the writer is able to devote time to the project, which you might not have. A consultant with expertise in a
particular grant program can assure that you address all of the often complex regulatory requirements. The disadvantage of
hiring a professional writer is that the writer may

lack the passion and project knowledge that you and other stakeholders bring to the project. The resulting proposal
may be slick but may lack passion or urgency.

Edit Carefully

What you say and how you say it may be the only information the reviewer has about you, your community, and
your project. So, be sure that your proposal is clear and easy to understand. Before you attach your signature to an
application, be sure that the application is complete and accurate.

Thoroughly edit your text. Try to eliminate all spelling and other typographical errors. Follow standard grammatical
usage and avoid jargon and local expressions. Electronic dictionaries, spell checkers, and grammar checkers will catch 80
percent of your errors. Have two or three people read your proposal to catch the remaining 20 percent.

Give Your Proposal to a "Cold Reader" to Review

Ask one or two people who have not been involved in the process or project?and can come to the proposal “cold"?to
read the proposal. Give them a copy of the RFP and the review criteria, but little other information. Ask them to read the
proposal quickly. (That is how reviewers will likely go through it, at least initially.) Do they understand it? Does it make
sense to them?

Meet Deadline

Most grant programs have deadlines that are specific and unyielding. Missing one will most likely eliminate your
chance for funding during that cycle. Allow plenty of time for delays, because they invariably happen

during the proposal writing process.

Ex. 6 Write a literature review for your research work.

Referencing Styles

Citation styles differ mostly in the location, order, and syntax of information about references. The number and
diversity of citation styles reflect different priorities with respect to concision, readability, dates,

authors, publications, and, of course, style. There are also two major divisions within most citation styles:

documentary-note style and parenthetical style. Documentary-note style is the standard form of documenting
sources. It involves using either footnotes or endnotes, so that information about your sources is readily available to your
readers but does not interfere with their reading of your work.

This is generally considered an abbreviated form of citation, and it does not require footnotes or endnotes, although
it does require the equivalent of a "Works Cited" page at the end of the paper. It is easier to write, but might interfere with
how smoothly your work reads. With so many different citation styles, how do you know which one is right for your paper?
First, we strongly recommend asking your instructor.

There are several factors which go into determining the appropriate citation style, including discipline (priorities in
an English class might differ from those of a Psychology class, for example), academic expectations (papers intended for
publication might be subject to different standards than midterm

papers), the research aims of an assignment, and the individual preference of your instructor. To make the reference
list and bibliography consistent and easy to read across different papers there are predefined styles stating how to set them
out - these are called citation styles. Different subjects prefer to each use

different styles. The following are the most popular:

APA. APA is an author/date based style. This means emphasis is placed on the author and the date of a piece of
work to uniquely identify it.

MLA. MLA is most often applied by the arts and humanities, particularly in the USA. It is arguably the most well
used of all of the citation styles.

Harvard. Harvard is very similar to APA. Where APA is primarily used in the USA, Harvard referencing is the most
well used referencing style in the UK and Australia, and is encouraged for use with the

humanities.

Vancouver. The Vancouver system is mainly used in medical and scientific papers.

Chicago and Turabian. These are two separate styles but are very similar, just like Harvard and APA. These are
widely used for history and economics.

Regardless of what subject you're writing for, you should use the style your university and tutor recommend and you
must not mix-and-match.



Ex.7 Make a 5-10 minute report on your research work.

Ex.8. Select, read, and analyze a research paper from a peer-reviewed journal. Be prepared to present a 10 minute
assessment of the paper in class:

1. What is the universal question?

2. What were the research question, main points, how did the author address them, what did the author conclude?

3. Explication: how did the authors organize and present the research?

4. What special qualities struck you: How were the: illustrations, implications, writing style, etc.

5. What additional research, gaps to be filled, or next steps did the authors suggest OR that you can discern?

4.1.2. IlncbMeHHOE IOMAalITHEE 3aJaHHe

4.1.2.1. Ilopsinok npoBeeHUs U NPoUeIypPa OLeHNBAHUSA

O6yqa}0mnecsi MOJY4YarT 3aJaHu€ 10 OCBCIICHUIO OHpeHeHéHHLIX TCOPCTUYCCKUX BONPOCOB WM PCIICHUIO 3a1a4.
PaGoTa BEITIONHAETCSA IMCHMEHHO JoMa u C,HaéTCH npenoaaBaTeiito. OHeHI/IBaIOTCSI BJIaICHUC MAaTCPUAJIOM I10 TEMEC pa6OTLI,
AHAJTUTHYCCKUC CHOC06HOCTI/I, BJIAACHUEC METOAAMHU, YMEHMA U HABBIKH, HQO6XO,Z[I/IMBI€ JJIA BBITIOJTHCHUA 3az[aH1/1p”1.

[MucemenHnas pabota npexgycmoTrpeHa mo remam 1,2.3,4,5,6,7,8,9.

OO0t MaKCUMAaJIBHBIN 0ajll 3a MUCEMEHHOE JOMAIIHEE 3adaHue - 25.

4.1.2.2. Kputepuu olleHUBaHUS

Bannabl B unTepBaje 86-100% oT MakCHMAJIbLHBIX CTABATCS, €CJIM 00y4aroLIuiics:

- TMPaBUJIBHO BBITIOJIHWII BCE 3alaHUs.
- MPpOACMOHCTPUPOBAJI BBICOKUM YPOBCHDb BJIaJICHUA MaTCPUATIOM.
- IMPOABUII IIPEBOCXOAHBIC CHOCO6HOCTH MPUMCHATH 3HAHUA U YMCHHA K BBIIIOJIHCHHUIO KOHKPETHBIX 3aHaHHﬁ.

Banael B uatepBane 71-85% or MakcuMMAaNbHBIX CTABATCS, €CJIU 00ydaromuiics:

- NPaBWIBHO BBITIOJIHIII OOJBLIYIO YacTh 3aJaHU.

- JOMYCTUJI HE3HAYUTECIIbHBIC OIJ_II/I6KPL

- NPOJEMOHCTPHUPOBAI XOPOIIUN YPOBEHD BJIAJICHHUSI MATEPHAIIOM.

- MNpOosABUII CPpECAHUC CIIOCOOHOCTH MNPUMCHATH 3HAHUA U YMCHUS K BBIIIOJIHCHHUIO KOHKPETHBIX Ba,I[aHHﬁ.

Banasl B uHTepBaje 56-70% oT MaKCMMAIbHBIX CTABATCS, €CJIH 00yYaIOIIMIics:

- BBINIOJIHHII OoJIee YeM IMNOJIOBUHY 3a,I[aHI/II7L

- JAOIMYCTUJI CCPbC3HBIC OIINOKH.

- MNPpOACMOHCTPUPOBAIT y;[OBJ'IeTBOpPITeJ'ILHBIﬁ YPOBCHb BJIAACHUS MATCPUATIOM.

- IMPOSABUIT HU3KHEC CHOCO6HOCTI/I MMPUMCHATH 3HaHUA U YMECHUS K BBIIIOJTHCHHUIO KOHKPETHBIX 3aﬂaHHﬁ.
banabl B HHTEpBaJje 0-55% oT MaKCHUMAJBLHBIX CTAaBATCH, €CJIN oﬁyqammm‘icn:

- BBIITOJIHUII MEHEC IMOJIOBUHBI SaHaHHﬁ.

- IIPOJIEMOHCTPHUPOBAJ HEYNOBICTBOPUTEIbHBIM YPOBEHD BIIAJICHUS MAaTCPUAJIOM.

- MMPpOABUII HCJOCTATOYHBIC CHOCOGHOCTI/I MPUMCEHATH 3HAHUA U YMCHUS K BBIITOJTHCHUIO KOHKPETHBIX 3a)1aH1/1171.
4.1.2.3. Conep:xkaHue OIIEHOYHOT0 CPENCTBA

1)Writing a Paragraph

Paragraph structure

Each paragraph consists of one main point, and is made up of a number of sentences: a topic sentence, supporting
sentences, and a concluding sentence. The typical three-part structure of a paragraph is as follows:

1. Introduction: including a topic sentence and transition words. The introduction of an academic paper is usually 1-2
paragraphs long or longer for longer papers with more background information. In general, our introduction should do the
following things:

a) Gain the immediate attention of the audience

Here are some (but not all) of the ways to start an interesting and relevant introduction:

Short anecdote that leads to your topic o Surprising statement/fact that relates to your topic

Quotation from a famous person or expert that introduces your topic

Brief and interesting historical review of your topic

Statement which stresses the importance of your topic

Contradiction someone else’s opinion (opposite of yours) about your topic

Do NOT be boring! Use the first sentence (often called the hook sentence) to hook the readers? interest.

Do NOT be too general! Immediately dive into your specific topic;

Don’t waste space with a general introduction of the entire subject area.

Remember that your audience is familiar with the subject area. And never start with the origins of humankind: Since
the beginning of history?!

Do NOT begin with your thesis idea! Use the introduction to build up to your thesis statement, so it comes with a
little tension.

b) Provide any necessary background information or definition of any terms

Give only the history, facts, or definitions that readers will need to understand your topic and thesis. Keep in mind
what the audience already knows.

Use facts/statistics to show the problem if necessary.

Avoid dictionary and encyclopedia definitions if possible and explain in your own words what the important
concepts in your paper mean.



Use source information to provide background information, but not to answer the research question or give your
opinion.

Make sure that the readers now know enough to follow your paper, but not too much that they have lost the focus of
your paper.

c) Briefly introduce the main points (sections) of the paper

In academic writing, the writer lets the reader know what to expect.

Provide a brief overview of your paper’s main points.

Do NOT support or try to prove these points.

Do not go into depth. Do NOT just write a one-sentence list of your points. You can't summarize a great idea in one
word.

d) Have a thesis statement (often the last sentence)

This guide has covered the thesis statement already, but because it’s the most important sentence of your paper, we’ll
go over it again. In the thesis, Answer the research question in a clear, straightforward statement.

Make sure the purpose and point of view of your paper are clear.

Do NOT write a long, wordy, confusing thesis statement (especially do not try to include all of your main points).

Do NOT announce your intentions. Avoid “This paper will prove” or “I’m going to write about”. Don’t tell the
audience what you are going to do; just do it.

2. Body (supporting sentences): discussing, elaborating and explaining the main thesis, using various forms of
evidence. Body paragraphs can be written in many ways, depending on your purpose. However, each paragraph should
have ONE point which supports the thesis statement.

Most body paragraphs will have:

Topic Sentence

Usually, but not always, the first sentence of the paragraph. If it’s not the first sentence, it should be very clear which
sentence is the topic sentence.

It introduces the paragraph's main idea, makes your point about this idea, and relates to the thesis statement.

The topic sentence connects to the previous paragraph.

The topic sentence is NOT a fact. It has a point of view.

The topic sentence is NOT something from a source. It is your idea.

Every sentence in the paragraph will support this topic sentence.

Explanation of topic sentence

The sentence(s) after the topic sentence often further describe the main idea of the paragraph.

Support

The topic sentence is supported by supporting points, details, and explanations, often presented in sandwiches. A
body paragraph could have one to several sandwiches, depending on how long and in-depth the detail is.

Supporting points are the ideas that support the main point of the paragraph. These can be written in your own words
and then supported by details.

Specific details are very important to show the readers that your ideas are valid.

When using facts, examples, studies, experts? opinions, etc. be as specific as possible. Use the expert?s names and
professions. Use names, places, dates and other specific information about examples. Include

numbers and dates. For scientific studies, explain a little about how the study was done. Use vivid descriptions to
make the details clear to the readers.

Make sure the details are relevant to your point. A common mistake is including misunderstood source information
that does not actually support the student’s point.

Remember that one example does not prove something. Use more than one example or source in a paragraph. Check
with your instructor if you can also include your own personal experience as a detail.

Clear and complete explanations are very important because the readers are expecting you to explain everything to
them. The readers do not expect to have to think too hard. So explain why/how the details support the topic sentence, and
thus the thesis.

Your explanation should not just repeat the source material, but rather interpret and analyze it.

Your explanation should not simply repeat your thesis or topic sentence, but rather explain how the source material
supports those ideas.

Do NOT rely on sources too much. It?s YOUR paragraph, so it should contain your ideas about the topic as well.

Make sure all your support has a logical order and good connections.

Concluding sentence

The last sentence should review the body paragraph, emphasize the point and/or thesis again, or prepare the reader
for the next body paragraph.

Do NOT end the paragraph with a source citation. End with your own idea.

A final, important guideline about body paragraphs:

No long body paragraphs!

It is difficult for readers to stay focused on long blocks of text. % of a page is generally as long as a paragraph should
be. If your paragraph is much longer, find a logical way to divide it into two body paragraphs.



3.Conclusion (concluding sentence): commenting and drawing connections. The conclusion may be the shortest
paragraph, but it’s also the most important because this is what the reader will remember. A conclusion usually does these
things:

a) Connect to the last sentence of the previous paragraph

Use an advanced style. In conclusion, to summarize, at the end are rather boring and 16 typical although they will
work. Try to be more sophisticated by repeating or connecting ideas in another way.

b) Summarize the findings of your paper

Remind the readers of the paper’s main ideas and wrap up your argument.

Restate the thesis in different words/phrases.

Briefly summarize the main points of your paper. Again, say these in a different way, so readers are not bored by
repetition of the same sentences and phrases.

Use your own thoughts, not your sources?. The place for source support was in the body paragraphs, not the
conclusion.

Do NOT write any new information, points, or support in the conclusion.

¢) Show the significance of your findings

Explain why your paper is important ? What does it mean? What does it solve? What does it say about your topic?
What does it show about the future of your topic? What should the readers take away from your paper?

d) End with a strong, memorable concluding statement(s)

Also known as the ?Wow statement,? the last sentence(s) of your paper should make your readers say, ?Wow! 1?m
glad | read this paper.? There are several ways to do this:

End with the significance of your paper, as described above.

Relate your conclusion to the hook sentence(s) from your introduction. This can be a very effective way of wrapping
up your paper.

End with an idea for the reader to think about ? a prediction or recommendation perhaps.

Do NOT ask a question that leaves the reader uncertain. The purpose of academic writing is not to confuse the
reader, but to enlighten the reader.

Do NOT be too general. Stay focused on your specific topic.

DO NOT be too shocking, unbelievable, sweet, or obvious.

Elements of a paragraph

To be as effective as possible, a paragraph should contain each of the following:

1) Unity

2) Coherence

3) A Topic Sentence

4) Adequate Development

As you will see, all of these traits overlap. Using and adapting them to your individual purposes will help you
construct effective paragraphs.

Unity

The entire paragraph should concern itself with a single focus. If it begins with one focus or major point of
discussion, it should not end with another or wander within different ideas.A paragraph should contain one

main idea or claim, expressed in a topic sentence, often the first sentence.

The paragraph should have a logical structure so that all the sentences are connected and flow from the central
theme. There are many types of paragraph structure. This is problem-solution.

Coherence

Coherence is the trait that makes the paragraph easily understandable to a reader. You can help create coherence in
your paragraphs by creating logical bridges and verbal bridges.

Logical bridges

The same idea of a topic is carried over from sentence to sentence Successive sentences can be constructed in
parallel form

Verbal bridges

Key words can be repeated in several sentences

Synonymous words can be repeated in several sentences

Pronouns can refer to nouns in previous sentences

Transition words can be used to link ideas from different sentences

A topic sentence

A topic sentence is a sentence that indicates in a general way what idea or thesis the paragraph is going to deal with.
Although not all paragraphs have clear-cut topic sentences, and despite the fact that topic sentences can occur anywhere in
the paragraph (as the first sentence, the last sentence, or somewhere in the middle), an easy way to make sure your reader
understands the topic of the paragraph is to put your topic sentence near the beginning of the paragraph. (This is a good
general rule for less experienced

writers, although it is not the only way to do it). Regardless of whether you include an explicit topic sentence or not,
you should be able to easily summarize what the paragraph is about.

Adequate development



The topic (which is introduced by the topic sentence) should be discussed fully and adequately. Again, this varies
from paragraph to paragraph, depending on the author's purpose, but writers should be wary of

paragraphs that only have two or three sentences. It's a pretty good bet that the paragraph is not fully developed if it
is that short.A paragraph has to have enough information in it to justify being a paragraph! It should consist of a main point
that is then further elaborated on. Some possible development models include:

expansion - the point is further defined or broken down and analysed or reframed for clarification.

illustration - examples or scenarios are given evidence ? research-based or sometimes experience-based support for
the point

application - how this can then operate in practice. There may also be a sentence which comments on the material or
relates the expanded point back to main topic of that section of the writing.

2)Writing an Abstract

What to include in an abstract?

The format of your abstract will depend on the work being abstracted.

An abstract of a scientific research paper will contain elements not found in an abstract of a literature article, and
vice versa. However, all abstracts share several mandatory components, and there are also some optional parts that you can
decide to include or not. When preparing to draft your abstract, keep the following key process elements in mind:

1. Reason for writing: What is the importance of the research? Why would a reader be interested in the larger work?

2. Problem: What problem does this work attempt to solve? What is the scope of the project? What is the main
argument, thesis or claim?

3. Methodology: An abstract of a scientific work may include specific models or approaches used in the larger study.
Other abstracts may describe the types of evidence used in the research.

4. Results: An abstract of a scientific work may include specific data that indicates the results of the project. Other
abstracts may discuss the findings in a more general way.

5. Implications: How does this work add to the body of knowledge on the topic? Are there any practical or
theoretical applications from your findings or implications for future research?

The importance given to the different components can vary between disciplines. You should look at abstracts of
research that are similar to your own work as models.

A simplified universally accepted format of an abstract is as follows:

1. Introduction/aim/background/topic. Phrase it in one sentence what is your topic, and why you are writing the
paper, making it easy for the reader to understand where you are taking them. Remember your audience is your peer
reviewers, and ultimately others interested in your field of research.

2. Methods/approach/materials. Preferably in as few sentences explain how you conducted the research. Succinctly
explain what kind of experiments were involved, or was it a case series? Don?t overdo it, and be liberal in omitting
unnecessary details. Write sentences that can be read aloud without having to stop for breath.

3. Results. Let others know about the results, giving statistical substantiation. Keep it short and relevant.

4. Conclusions. Summerise the deduction of your research and its relevance for future. Your conclusion should be
able to answer how could it be useful for others in their practice and enhance their knowledge as well.

How is an abstract different to an introduction?

Students are sometimes confused about the difference between an abstract and an introduction. In fact, they are
different pieces of writing with different aims and key parts. The following table will briefly describe these differences in
the case of a research paper.

Abstract Introduction

The essence of the whole paper Introduces the paper

Covers the following academic

elements:

- Background

- purpose and focus

- methods

- results (also called ?findings?)

- conclusions

- recommendations (or

?implications?, not always relevant)

Covers the following academic

elements:

- background

- purpose

- proposition(also called “point of view” or “thesis” statement)

- outline of key issues

- scope (not always relevant

Summarizes briefly the whole paper including the conclusions

Introduces the paper and foregrounds issues for discussion

All abstracts include:

A full citation of the source, preceding the abstract.



The most important information first.

The same type and style of language found in the original, including technical language.

Key words and phrases that quickly identify the content and focus of the work.

Clear, concise, and powerful language.

3)Writing a Summary

Useful tips for writing a summary

1. Read the original text until you completely understand it. You may find it useful to divide the text into several
sections (parts).

2. Read the original again understanding any necessary information. Fins the purpose statement, the topic sentence
and the key facts in each paragraph. Summarise each paragraph in one sentence.

3. Mark all the information you think you’ll need to use? or cross out any information you think will be unnecessary.

4. Paraphrase the summarizing sentences in your own words. Make sure you include all the key points. Don’t include
minor details, descriptions or unnecessary words. When possible, join related ideas into single meaningful sentences.

5. Compare your draft summary with the original, make sure you’ve included all the essential information without
adding anything new. Make sure the ideas in the summary follow the order in the original text. Include transition words,
like however, although, also, moreover etc.

6. Re-read your summary, check if all the information is correct. Make sure your summary doesn’t include your own
commentary/ judgment of the original text.

7. Check your summary for accuracy consider spelling, grammar, style, punctuation. You may give your summary
for someone to read, and see if the main idea is clear to others.

Study this original article and compare it with its summary. Did the author follow all the guidelines? How would you
evaluate the summary?

The original article:

Bats

In the distant past, many people thought bats had magical powers, but times have changed. Today, many people
believe that bats are rodents, that they cannot see, and that they are more likely than other animals to carry rabies. All of
these beliefs are mistaken. Bats are not rodents, are not blind, and are no more likely than dogs and cats to transmit rabies.
Bats, in fact, are among the least understood and least appreciated of animals. Bats are not rodents with wings, contrary to
popular belief. Like all rodents, bats are mammals, but they have a skeleton similar to the human skeleton. The bones in bat
wings are much like those in arms and the human hand, with a thumb and four fingers. In bats, the bones of the arms and
the four fingers of the hands are very long. This bone structure helps support the web of skin that stretches from the body to
the ends of the fingers to form wings. Although bats cannot see colors, they have good vision in both dim and bright light.
Since most bats stay in darkness during the day and do their feeding at night, they do not use their vision to maneuver in the
dark but use a process called echolocation. This process enables bats to emit sounds from their mouths that bounce off
objects and allow them to avoid the objects when flying. They use this system to locate flying insects to feed on as well.
Typically, insect-eating bats emerge at dusk and fly to streams or ponds where they feed. They catch the insects on their
wingtip or tail membrane and fling them into their mouths while flying. There are about 1,000 species of bat, ranging in
size from the bumblebee bat, which is about an inch long, to the flying fox, which is sixteen inches long and has a
wingspan of five feet. Each type of bat has a specialized diet. For seventy percent of bats, the diet is insects. Other types of
bats feed on flowers, pollen, nectar, and fruit or on small animals such as birds, mice, lizards, and frogs. One species of bat
feeds on the blood of large mammals. This is the common vampire bat, which lives only in Latin America and is probably
best known for feeding on the blood of cattle. Unfortunately, in an attempt to control vampire bat populations, farmers have
unintentionally killed thousands of beneficial fruit-and insect-eating bats as well. Bats, in fact, perform a number of
valuable functions. Their greatest economic value is in eliminating insect pests. Insect- eating bats can catch six hundred
mosquitoes in an hour and eat half their body weight in insect every night. In many tropical rain forests, fruit eating bats are
the main means of spreading the seeds of tropical fruits. Nectar-feeding bats pollinate a number of tropical plants. If it were
not for bats, we might not have peaches, bananas, mangoes, guavas, figs, or dates. Today, the survival of many bat species
is uncertain. Sixty percent of bats do not survive past infancy. Some are Killed by predators such as owls, hawks, snakes
and other meat-eating creatures, but most are victims of pesticides and other human intrusions. In Carlsbad Caverns, New
Mexico, where there were once eight million bats, there are now a quarter million. At Eagle Creek, Arizona, the bat
population dropped from thirty million to thirty thousand in six years. Bats often have been burdened with a bad reputation,
perhaps because they are not the warm, cuddly sort of animal we love to love. However, their unusual physical features
should not lead us to overestimate their harm or to underestimate their value.

The Summary:

Bats

In the article “Bats” by Debbie Dean, we learn that in contrast to some mistaken beliefs, bats are not blind rodents
that usually have rabies. They have sight, are mammals, and are not especially likely to carry rabies. Bats are relatively
misunderstood and unappreciated. Bats have some interesting physical features. They have similar bone structure and
skeletons to that of humans, so they are not winged rodents. They are color blind, so they use echolocation if there is not
sufficient light. Otherwise, their sight is enough. Species of bats total about a thousand. The species come in a variety of
sizes and have unique diets. Most eat insects, but some eat plant products and small animals. However, vampire bats drink
blood, which can be harmful to livestock. Farmers have accidentally killed many innocent bats while trying to rid
themselves of vampire bats. Bats can actually be helpful to humans. An important trait of bats is their ability to destroy



many unwanted bugs. They also spread fruit seeds and pollinate plants. However, the survival of bats is not known because
many are killed by human disruptions and predators. The bat population has dropped steadily and may continue to drop.
Hopefully, we will realize that although bats look different than our favorite animals, we can learn to accept and admire
their value and uniqueness.

4)Write an essay titled ""Why | want to participate in academic exchange.

Check yourself

(taken from http://learninghub.une.edu.au/tlc/aso/aso-online/academicwriting/sample-essay.php )

The following five paragraph essay has paragraph labels to show the parts of an academic essay.

Question

Discuss why assignment essays are common assessment tasks in undergraduate tertiary coursework, and evaluate the
effectiveness of assignments as an avenue for learning. (Word limit 500 words - 10%

leeway) Please note that the APA referencing style is used in this sample essay.

Introduction

Assignment essays are developed from set questions that give students a period of time to research a topic and
produce their answer with references to their sources of information. While there are some disadvantages with using
assignment essays as an assessment tool, there are sound educational purposes underpinning this practice. This essay
examines the reasons why assignment essays are beneficial for student learning and considers some of the problems with
this method of assessment.

Body paragraph 1

Assignment essay tasks are set to assist students to develop mastery of their study subject. Firstly, assignment tasks
enhance understandings about subject matter. Yang and Baker (2005) reason that "to master your learning materials and
extend your understandings, you need to write about the meanings you gain from your research™ (p. 1). Secondly, research
(Jinx, 2004; Zapper, 2006) clearly demonstrates that students learn the writing conventions of a subject area while they are
researching, reading and writing in their discipline. This activity helps them to “crack the code™ of the discipline (Bloggs,
2003, p. 44). Thus, students are learning subject matter and how to write in that disciplinary area by researching and writing
assignment essays.

Body paragraph 2

Using assignment essays for assessment supports student learning better than the traditional examination system. It is
considered that coursework assignment essays can lessen the extreme stress experienced by some students over ‘'sudden-
death' end of semester examinations:

If we insist that all students write about everything they have learned in their study courses at the same time and in
the same place (e.g. in examinations), we are not giving all of our students equal opportunities. Some students are not
daunted by the exam experience while others suffer 'exam nerves' and perform at the lowest level of their capabilities.
Additionally, Jones et al. (2004, pp. 36-37) propose that assignment essays can be used to assess student learning mid-
course and so provide them with helpful feedback before they are subjected to the exam experience. Exams only provide
students with a mark rather than specific feedback on their progress. Therefore, setting assignment essays for a substantial
part of student assessment is a much fairer approach than one-off examination testing.

Body paragraph 3

As an assessment tool, assignment essays have some disadvantages for lecturers and students. It has been found that
assignment essays consume a great deal of staff time and money to mark and student time to prepare (Sankey & Liger,
2005, p. 192). A consequence of this is that feedback to students is frequently delayed, and this is much less useful to
students than rapid feedback (p. 294). It is partly because of these disadvantages of time and expense that other assessments
such as multiple-choice tests and short answer questions have an enduring place in the tertiary learning environment.

Conclusion

To conclude, it seems that assignment essays continue to have a prominent role in tertiary education as an
assessment tool. This is mainly because they are very effective in developing knowledge and writing skills for subject
areas. Also, assignment essays can be less stressful than examinations as they allow students to show their understanding of
content in less pressured circumstances. On the other hand, the time consuming nature of writing and marking essays points
to some disadvantages that also need to be considered. The weight of evidence, however, supports the writing of
assignment essays for student assessment because this approach has such positive and proven effects for improved student
learning.
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5)Analyse an academic essay. The following questions relate to the essay above.
The introduction paragraph
. There is information in quotation marks.
. There is an indented long quote in this paragraph.
. The last sentence gives the answer to the essay question.
. Information from the same person is used twice.
. The second sentence is the thesis statement (i.e. position the writer will take).
. Body paragraph 1
. There is information in quotation marks.
. There is an indented long quote in this paragraph
. The last sentence gives the answer to the essay question.
. Information from the same person is used twice.
. The second sentence is the thesis statement (i.e. position the writer will take).
.Body paragraph 2
. There is information in quotation marks.
. There is an indented long quote in this paragraph
. The last sentence gives the answer to the essay question.
. Information from the same person is used twice.
. The second sentence is the thesis statement (i.e. position the writer will take).
.Body paragraph 3
. There is information in quotation marks.
. There is an indented long quote in this paragraph.
. The last sentence gives the answer to the essay question.
. Information from the same person is used twice.
. The second sentence is the thesis statement (i.e. position the writer will take).
5.The conclusion paragraph
1. There is information in quotation marks.
2. There is an indented long quote in this paragraph.
3. The last sentence gives the answer to the essay question.
4. Information from the same person is used twice.
5. The second sentence is the thesis statement (i.e. position the writer will take).
6.The reference list
1. All of the references are in random order.
2. All of the reference items start with the title of the information
source.
3. If the author is a person, then their first name is used first.
4. There are no dates of publication in all of the references.
Answers
1) 5;2)1;3)2;4) 4;5) 3; 6) 4.
4.2. OueHoYHbIE CpeCcTBA NPOMEKYTOUYHOMH aTTecCTAUMU
4.2.1. 3auer
4.2.1.1. ITopsinox npoBeaeHUs.
[To gucruninHe NperycMOTPEH 3a4eT.
3auéT HalesleH Ha KOMITJIEKCHYIO IIPOBEPKY OCBOCHMS TUCHMIUIMHBEL. OOydarouuiics nosyyaeT BOIpoc (BOIPOCH) U
BpeMsi Ha IOJrOTOBKY. 3a4éT NPOBOIUTCS B ycTHOH (opme. OueHMBaeTCs BIaJEHHE MaTEPUAIOM, €ro CHUCTEMHOE
OCBOEHHE, CIOCOOHOCTh MPUMEHSTh HY)KHbIE 3HAHUS, HABBIKA U YMEHHUS NPH aHAJIHU3€ MPOOIEMHBIX CUTYalluil U PEeUICHUN
MpaKTUIEeCKUX 3a1aHmid. B Omere 2 Bompoca. MakcuMyM 3a 3a4eT MOkHO HaOpath 50 6aiios.
Bpewmst Ha noaroroBky coctasiser 30 MUHYT.
4.2.1.2. Kpurepuu oieHUBaAHMSI.
Banubl B untepBaiie 86-100% oT MakCcHMAIBHBIX CTABATCSH, €C1H 00y4AIOIHIACH:

- 06Hapy>KI/IJ'I BCECTOPOHHEE, CUCTECMATHYCCKOC U l"J'Iy6OKOG 3HAaHUC y‘le6H0-HpOFpaMMHOFO Matepualia, yMCHHC
cBOOOJTHO BBINIONHSATH 3aJIaHUS, MPEIyCMOTPEHHBIC MPOTPaMMON, YCBOMII OCHOBHYIO JUTEpPATypy U 3HAKOM C
JIOTIOJIHUTENILHON JTUTEpaTypol, pEKOMEHIOBAaHHON MPOrpaMMOil JTUCHUILIMHBI, YCBOWI B3aUMOCBSA3b OCHOBHBIX
MMOHATHI JUCHUIUIMHBI B MX 3HAUYEHHUM IS MpHOOpeTaeMoil mpodeccuu, MPOSBUI TBOPUYECKHE CIIOCOOHOCTH B
TTOHVUMAHWH, U3JI0KEHUH U UCIIOJIb30BAHNN yUeOHO-TTPOrPaMMHOTO MaTepHaa.

Banabl B untepBaje 71-85% o1 MakcHMAaJIbHBIX CTABATCS, €CJIM 00ydaromuiics:

- OOHapyXWJI TOJHOE 3HaHWE Y4eOHO-IPOrpaMMHOTO MaTepHaia, YCHEIIHO BBIONHWI IPEeIyCMOTPEHHbBIE
NIPOrpaMMOM 3a/laHusl, YCBOWJI OCHOBHYIO JINTEPATYPY, PEKOMEHIOBAaHHYIO IIPOIpaMMOM AUCLMIIIMHBI, [10Ka3all
CHUCTEMAaTUYECKUI XapaxkTep 3HAHUH TI0 JUCHUIIIIMHE K CIoco0eH K HX CaMOCTOATCIIbHOMY IIONIOJIHECHUIO U
OOHOBIICHHIO B X0Ie AalbHeHIeld yueOHol paboThl ¥ POodecCHOHANBHON AESTEIBHOCTH.

Bajnl B untepBaie 56-70% oT MakCHMAaJIbHBIX CTABATCS, €CJIM 00ydaromuiics:

- 00HapyXwWJ 3HaHHE OCHOBHOIO yd4eOHO-TIpOIpaMMHOTO MaTepHana B oO0beMe, HeOOXOJUMOM il JallbHEHIIeH

yueObl M mpezacrosmeil paboTel MO Npogeccuy, CIPaBWICA C BBINOJHEHHEM 33/laHUH, IPEILyCMOTPEHHBIX

OOBONERPRAMORRWONPFPOLOWODMONENORMWNDERE



MpOTpaMMOi, 3HAKOM C OCHOBHOHW JUTEpaTypOl, PEKOMEHJIOBAHHOM MPOTPaMMOM JUCIUIUIMHBI, JOMYCTHII
IIOTPCIMHOCTU B  OTBETEC HaA OK3aMCHC W IIPU BBINIOJHCHHUH OK3aMCHAIIMOHHBIX 3a/:[aHm71, HO o6naz[aeT
H606XO,Z[I/IMBIMI/I SHaHWAMHU JIA UX YCTPAaHEHUA 110 PYKOBOACTBOM IIPENIOAaBaTEIIA.

Bannabl B unTepBaje 0-55% oT MakCHMAaJIBHBIX CTABATCS, €CJIH 00yYarouIuiics:
OoOHApYXWJI 3HAYWTENBHBIE IMPOOENHl B 3HAHUAX OCHOBHOTO YYEOHO-TIPOTPAaMMHOTO MaTepHaia, IOITYCTHI
MIPUHITUITHATBHEIE OITHOKH B BRITOJHEHUN IPEAYCMOTPEHHBIX IIPOTpaMMO 3aaHUH 1 HEe cIoco0eH MPOJOIKUTD
06yqu1/1e Win TNPUCTYIIUTh IO OKOHYAHHMU YHUBCPCUTCTA K HpO(l)eCCI/IOHaHI;HOfI JCATCIIBHOCTHU 6e3
JOIIOJITHUTCIBbHBIX 3aHATHH 110 COOTBeTCTBy}OIIIeﬁ JUCHUITIIINHEC.

4.2.1.3. OneHo4HbIE cpecTBA.

BO]IpOCbI K 3aquy:

. Find the differences between academic and non-academic text.

. Analyze the paragraph and find its main parts - topic sentence, body sentence, final sentence.

. Find different ways of connecting parts of an abstract.

. What is the main purpose of a summary?

. What type of essay is the example given?

. Was the statistical information described correctly?

. Find mistakes in the cited piece of writing.

. Find the mistakes in the given grant proposal.

. Name the main features of a research report.

0. Assess the academic features of the piece of writing.

11. Organize a paragraph according to the principles of academic writing.

12. Read the article and write an abstract for it.

13. Read the article and write a summary for it.

14. Write the plan of an essay for a given topic.

15. Use the following tables/ graphs and write the description of the information given.

16. Write different ways of quoting the material of a given author.

17. Generalize the following information for a research report.

P OO ~NO OIS WNBE



Tpunoorcenue 2
K pabouell npozpamme OUCYUNIUHBL (MOOYIs)
DT/.01 Axademuueckas KOMMYHUKAYUs

Ilepeuensb JuTEepaTyphbl, HeOOX0AMMON /151 OCBOEHMS TUCHUILINHBI (MOLYJIs1)

Hanpasnenne moarorosku: 51.04.01 - Kyaeryposorus

HanpasnenHocTs (npoduib) moarotoBku: CoBpeMeHHbIE KyJIbTYPHBIE HHIYCTPUU
KBanupukanus BBITYCKHUKA: MarucTp

®opma o0ydeHus: oyHas

S3BIK 00yUeHUS: PYCCKUi

I'ox Havana oOy4yenus mo oOpa3oBaTeNbHOM nporpamme: 2024

OcHoBHas JIMTepaTypa:

1)Kpois, B.M. Tlemaroruka : yueGHOE TIOCOGHE. — 2-€ M31I., UCTIp. U xom. — Mocksa : PUOP ; UH®PA-M, 2016.
— 303 c¢. — (Bricmee obpasoBanue: bakamaspuat). — ISBN 978-5-369-01536-0 (PYIOP); ISBN 978-5-16-
011918-2 (MH®PA-M, print); ISBN 978-5-16-104451-3 (MHOPA-M, online). - TekcT : amexkrponHsIii. - URL:
https://znanium.com/catalog/product/516775 (nara obpamienust: 26.04.2021). — Pexxum gocTyrma: mo moAmUcKe.

2)CanmoxuHn, A. TI. MexkynbTypHas KOMMyHHKanusi : yuebnoe mocobue / A. II. Camoxuu. - Mocksa : HUIJ
WUHOPA-M, 2016. - 288 c. - ISBN 978-5-16-104204-5. - Tekcr : oanekrtponHbii. - URL:
https://znanium.com/catalog/product/542898 (mata obpamienust: 26.04.2021). — Pesxum gocTyma: mo MOAMUCKe.

Jlono/IHNTeIbHASA JIUTepaTypa:

1.3unuenko, B. I'. MexkynapTypHas koMMyHHKanusa. OT CHCTEMHOTO IOAXOJa K CHHEPreTHYecKoil mapaaurme:
yueOHoe mocodue / B.I'. 3unuenko, B.I. 3ycman, 3.1. Kupnose. - Mocksa : ®nunra; Cankr-IletepOypr :
Hayka, 2007. - 224 c¢. ISBN 978-5-89349-472-3. - Tekcr : onexrtponnsii. - URL:
https://znanium.com/catalog/product/131022 (mata o6pamienust: 26.04.2021). — Pesxum g0CTyma: mo MOAMUCKe.

2.Kynpsimesa, JI. A. Ilemaroruka u mcuxonorust / JI. A. Kynpsimesa. - MockBa : Byzosckuit yueOumk, HUIL]
NHO®PA-M, 2015. - 160 c. - ISBN 978-5-9558-0444-6. - Tekcr : oanektponHsii. - URL:
https://znanium.com/catalog/product/511071 (mara obpamenus: 26.04.2021). — Pesxum gocTyma: mo MoAMUCKe.



Tpunoosrcenue 3
K pabouell npozpamme OUCYUNIUHBL (MOOYIs)
DT/.01 Axademuueckas KOMMYHUKAYUs

Ilepeyens HHGOPMALIMOHHBIX TEXHOJIOTHI{, HCIIOJIb3YEeMBbIX /I OCBOCHHUS JUCHUIJIMHBI (MOIYJIf), BKIIOYAs
nepeyeHb MPOrpaMMHOro obecnevyeHus: 1 HHPOPMALMOHHBIX CIPABOYHBIX CHCTEM

Hanpasnenne moarorosku: 51.04.01 - Kyapryposorus

HanpasnenHocTs (npoduib) noarotoBku: CoBpeMeHHbIE KyJIbTYPHBIE HHIYCTPUU
KBann¢pukanus BEIITyCKHUKA: MarucTp

dopma o0ydeHus: oyHas

SI3bIK OOyUESHHS: PyCCKUI

I'ox Havana oOy4yenus mo oOpa3oBaTeNbHOM nporpamme: 2024

OcBoeHue JUCHUITIINHBI (MO,Z[yJ'IH) npeanojara€t HMCrIoJIb30BaHUC CICAYIOMICTO MPOrpaMMHOTIO obecrieueHusT U
I/IH(IJOpMaHI/IOHHO-CHpaBO‘IHLIX CHCTCM:

Mozilla Firefox

Office 365

Windows Professional 7 Russian
Kacnepckuii

YueOHo-MeToquYecKas JTUTepaTypa Uil JTaHHOW NUCLUIUIMHBI UMEETCS B HAJMYMM B AJIEKTPOHHO-OMOIMOTEYHOU
cucreme "ZNANIUM.COM", moctym k KOTOpoil mpemoctaBicH oOyuarommmcsa. ObC "ZNANIUM.COM" comepxur
IIPOU3BENCHUS KPYIIHEHIINX POCCUICKUX YUEHBIX, PYKOBOJUTENIEH ITOCY1apCTBEHHBIX OPIaHOB, IPENIOAABATECH BEyIIUX
BY30B CTpaHbl, BBICOKOKBAIU(HUIMPOBAHHBIX CIEIMAIUCTOB B pa3iIW4HbIX cdepax OusHeca. DoHn OuOIMOTEKH
c(OpMHUpPOBaH C Y4E€TOM BCEX HM3MEHEHUI 00pa3oBaTENbHBIX CTaHAAPTOB W BKIIOYACT Y4YEOHUKH, ydeOHbIe mocoOus,
y4eOHO-MeToANYeCKNe KOMITIEKCh, MOHOTpaduu, aBTopedeparsl, AUCCEPTAlNH, SHIUKIONEANH, CIIOBAPH U CIIPABOYHHKH,
3aKOHOJIaTEIbHO-HOPMAaTUBHBIE JIOKYMEHTBI, CHEIHalIbHbIC ICPHOANYECKHEC W3JaHWS M H3JaHUS, BBIITyCKaeMble
n3garenbcTBaMu By30B. B Hacrosmee Bpemsa OBC ZNANIUM.COM cooTBeTCcTBYyeT BceM TpeOOBaHMSAM (erepaabHBIX
TOCYIapCTBEHHBIX 00pa30BaTeIbHBIX CTAHAAPTOB BhIcIIero oopazoBanus (PI'OC BO) HOBOro mokoiIeHUS.
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