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MporpamMmy ancumnnnHbl paspaboTan(a)(n) ooueHTt, K.H. FytMaH E.B. Kadeapa nHocTpaHHbIx
A3bIKOB O/151 COLMANbHO-TYMaHUTApPHOro HanpasneHnsa otaeneHne Boicwas wkona MHOCTPaHHbIX
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1. Uenn ocBOEHNS AUCLUMINHBI

Llenb AucumnnmnHbl - NPUBUTbL KOMMNEKC HEOOXOAMMbIX HABLIKOB M YMEHWIA ONs NOHUMaHWS U
NHTepnpeTaumm TekcTa no coaepXaHuto, NepBoHaYanbHOro NEKCUYECKOro 1 rpamMMaTyeckoro
aHanmn3a s3blkoBbIX (POPM B TEKCTE Ha YPOBHE CNOBA, CIOBOCOYETAHUS U NPEaNOXEHUS.
3agayn OUCLUMIUHBDI:

-OCMbIC/1EHNE TEKCTA KaK CTPYKTYPHOro eguHCTBa 3JIEMEHTOB, KOTOPbIE CNy>XaT PaCKPbITUIO €ro
TeMaTn4eckoro cogepXxaHums;

-Hay41Tb BOCMPUATUIO A3bIKOBbIX CPEACTB U X TOYHOMY NMOHUMAHWUIO B TEKCTE;
-Hay41Tb U3BNEeKaTb NOJHYIO PaKTUYECKY0 NHGDOPMAaLIMIO, COLEePXaLlytoCs B TEKCTE;
-Hay4MUTb OCMbICNIEHMIO N3BIEYEHHON MHGpOpMaLIN;

-O3HAaKOMUTb C pa3nnyHbiMA BUOAMUN HTEHNA. NPOCMOTPOBbLIM, O3HAKOMUTENIbHbBIM, N3Yy4alOWNM,
NMONCKOBbIM.

2. MecTO oMcUMNNUHBI B CTPYKType OCHOBHOM 06pa3oBaTtefibHOM NPOrpammbl BbICLLETO
npocpeccuoHanbHoOro o6pasosaHus

[aHHas yyebHas oucumnnnHa BktodeHa B pasgen " 51.B.01.24 OucunnnuHbl (Mogynm)" OCHOBHOW
obpasoBatenbHoi nporpammbl 44.03.05 Meparornyeckoe obpasoBaHue (C AByMS NPOOUIAMU
NOArOTOBKWN) U OTHOCMTCS K 06a3atenbHbiM aucumnnnHam. OcBanBaeTcs Ha 5 kypce, 10 cemecTp.

JaHHas yyebHas oncumnnnHa BktodeHa B pasnen 63.B.6.5 ocHoBHOM 06pa3oBaTenbHow
nporpammbl 44.03.05 MNMeparornyeckoe obpasosaHue (C AByMs npodounsimmn obpasosanms) (Mctopus
N NHOCTPaHHbIN (aHMMUINCKNIA) A3bIK), OCBanBaeTcs Ha 5 Kypce, 2 ceMecTp.

Kypc nonxeH obecneunTb BCECTOPOHHIO NOAroTOBKY 6akanaBpoB B 061acTv neaarormiyeckoro
06pa3oBaHus, a TakXe 3aN0XnTb OCHOBY ONS AaNbHenlero npoeccnoHanbHO-OpPUEHTUPOBAHHOIO
COBEpPLLIEHCTBOBAHUS YPOBHSI BNaAEeHUS aHIMUACKUM S3bIKOM.

3. KomneTteHuumn obyuarowerocsi, popMupyemble B pe3yibTate 0CBOEHUSA AUCLUMIINHbDI
/mopyns

B pesynbTate 0CBOEHUS AMCLMNINHBI (QOPMUPYIOTCS CReaytowme KOMNeTEeHUNN:

PacwudpoBka

LLincpp komneteHumu npuobpeTaeMor KoMneTeHLUU
OK-4 CMOCOBHOCTBIO K KOMMYHMKALMUN B YCTHOW 1 MUCbMEHHOIA
(0bLweKyNnbTypHbIE doopmax Ha PyCCKOM 1 MHOCTPAHHOM A3blkax ONs peweHns
KOMMeTeHuunn) 3a4a4 MEeX/TIMYHOCTHOro U MeXKYNbTypPHOro B3anmMoaencTeuns
OrlK-1 rOTOBHOCTbIO CO3HaBaTb COLManbHYO 3HA4YMMOCTb CBOEW
(NMpodheccmoHanbHble byaywen npodeccun, obnanatb MOTMBALMEN K OCYLLECTBIEHMIO
KOMMNeTeHuunm) npogpeccnoHanbHOM OeATenbHOCTH
MK-1 FOTOBHOCTbIO peann3oBbiBaTb 06pa3oBaTesibHble NPOrpaMmbl Mo
(npodhbeccmoHanbHble y4ebHbIM NpeaMeTaM B COOTBETCTBMM C TpeboBaHNAMM
KoMneTeHuunn) obpasoBaTesibHbIX CTaHAAPTOB
MK-3 NOCOBHOCTbIO pewaTh 3a4a4u BOCNUTAHNS U
(npodbeccrnoHanbHble LyXOBHO-HPaBCTBEHHOrO pa3BuTus, obyyarowmxcs B y4ebHon n
KOMMeTeHuunn) BHEYy4eOHON AeaTenbHOCTH
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B pe3ynbtate 0CBOEHWS ANCUUNANHBI CTYOEHT:
1. DONXEH 3HaTb:

B pe3ynbtate 0CBOEHUS ANCUUMNINHBI CTYOEHT:
JlonxeH 3HaTb:

-BUObl YTEHUS;

-0COBEHHOCTU KaxX4oro Buaa YTeHus;

-3a0a4M Kax,aoro Buaa YTeHus;

-TEXHONOrNi0 PaboTbl HAQ TEKCTOM.

2. DONTXEH yMeTb:

JonxeH ymeTb:

-BblAENATb NpobnemMaTnky 1 TeMaTuky TekcTa;
-COCTaBNATb Pa3HOro BmMaa nepeckasbl Tekcra.

3. 0OMXEH BnageTb:
JonxeH Bnaperb:
-OCHOBHbIMW BUOAMUN YTEHUS;

-npueMamm nepexona oT O4HOMO BUAA YTEHWUS K APYroMy B 3aBMCMMOCTM OT U3MEHEHUS LENN
MOMy4eHUst MHPOPMaLMK N3 aHHOrO TEKCTa;

-OCHOBHbIMM METOOaMUN nNepeckasa TeKCTa.

4. NONXeH OEeMOHCTPUPOBATb CNOCOOHOCTb Y FOTOBHOCTb:

JlonxeH oeMOHCTPUPOBATbL CNOCOOHOCTb Y FTOTOBHOCTb:

- aBTOHOMHO MCMO/b30BaTh B MPOECCNOHANbHON AEATeNbHOCTY 3HAHUS METOAMK YTEHNS TEKCTa;
NMPUMEHATb AaHHble METOAMKUN HA NPAKTUKE;

MOHMMAaTb N aKTUBM3MPOBATb B YCTHOW M NMUCbMEHHOW PEYY HOBblE SA3bIKOBbIE SIBNEHUS;
obcyxaatb NPOYMTAHHBIA MaTepuan, UCMonb3ys HOBbI CNoBapb;

MPUMEHATb Ha NPaKTMKE TEXHUKM Nepeckasa TekcTa.

4. CTpyKTypa u cogepxaHve AUCLUMNINHLI/ Moayns
Obwas TpyooeMKOoCTb AMCLMMNANHBI COCTaBNseT 3 3a4eTHbIX(ble) eanHmu(bl) 108 yaca(os).
dopma NPOMEXYTOYHOro KOHTPONS AMCUMNNUHBI 9k3aMeH B 10 cemecTpe.

CyMMapHo No OucumnanHe MoxHo nony4ntb 100 6annos, n3 HMX Tekylas paboTta oueHmBaeTcs B 50
6anno., nTorosasi popma KoHTpons - B 50 6annos. MuHuManbHoe KOnM4ecTBo Onst [Aonycka K 3adeTy
28 6annos.

86 bannos 1 bonee - "OTANYHO" (OTN.);

71-85 6annos - "xopowo" (xop.);

55-70 6annos - "ynoBneTBOpUTENBHO" (YAO0B.);

54 6anna n MeHee - "HeynOBNEeTBOPUTENLHO" (Heya.).

4.1 CTpyKTypa 1 comepXxaHue ayauTopHou paboTtbl No gucuunivHe/ MOAynto
TemaTtnyeckuu nnaH gucUUNAUHbI/MOAYNS
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Buabl n yachbl
ayauTopHOM paborThbl,

Paspen
,D,VIKIILI.VIHHMHI::I/ Cemecrpcgzggrga nx T?Xﬁgg:)l(()ocm Telqll(l.cl).l.:Tt: (C)E:;PMH
onyns "eK”MV'np?;;L":Ti(;K"enasgggzgfrble
Tema 1. Tema 1.
General reading n;gg:'ae”"'aﬂ
techniques. Features of | 10 1-4 0 10 0 E’CTHbIVI -
the text. Genres. P
Previewing.
Tema 2. Tema 2.
Speed-reading [MncbMeHHas
techniques: Skimming. i pabota
"IWorking with unknown 10 58 0 10 0 YCTHbIV onpoc
words: using context to
find meaning.
Tema 3. Tema 3. YCTHbI onpoc
Speed-reading lMncbMeHHas
‘techniques: Scanning. 10 912 0 10 0 paboTta
Finding signal words.
Tema 4. Tema 4. lMncbmeHHas
Headings and i paboTta
‘lsummarizing sentences. 10 13-14 0 10 0 YCTHbIN onpoc
Gist.
" YCTHbIA onpoc
Tema 5. Tema 5. Critical
‘Ireading. Rendering. 10 15-18 0 14 0 Pedpepar
Tema . NTorosas OK3aMeH
" |dopma KoHTpOnNA 10 . 0 0
Ntoro 0 54 0

4.2 CopepxaHue oUCLUNMUHbI
Tema 1. Tema 1. General reading techniques. Features of the text. Genres. Previewing.
npaktnyeckoe 3aHsitne (10 yaca(os)):
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Tema 1. General reading techniques. Features of the text. Genres. Previewing. - Main reading
techniques (analytical/synthetical, extensive/intensive). Synthetic reading is a reading in which the
attention of the reader is completely or mainly focused on the content, and this content is perceived
synthesized and quickly. Analytical reading is reading, in which the reader's attention is partially
turned off by the language design of the text, hence reading is much slower. Synthetic reading
teaches the understanding of simple texts, without the use of analysis and translation. Analytical
reading serves as a means of understanding more complex texts, including individual difficulties,
which can only be overcome by reading and translating. Extensive and intensive reading refer to
approaches to language learning and teaching. From their names, you can probably deduce that
they both celebrate reading as an integral part of language learning. Where they differ, however, is
in their approach to this activity. Extensive reading can essentially also be referred to as reading for
joy. This approach advocates reading as much material in your target language as humanly
possible. This way, its advocates claim, you will be exposed to the widest range of vocabulary and
grammatical structures. All of this is supposed to make you a better language learner and help you
on the way to fluency. Intensive reading, on the other hand, focuses on closely following a shorter
text, doing exercises with it, and learning it in detail. According to this approach, this helps language
learners really understand the language?s grammar and syntax. The proponents of this method use
a range of exercises to complement the reading itself. Foreign language students can, for example,
read a short paragraph and then answer questions about the text, order sentences, or find specific
words. - Main text features and their genres. (Previewing). Based on generic structure and language
feature dominantly used, texts are divided into several types. They are narrative, recount,
descriptive, report, explanation, analytical exposition, procedure, discussion, review, anecdote, and
news item. These variations are known as genres. Previewing. Benefits. When students effectively
preview a text, they start the reading process with a great deal of information already processed,
such that the content of the text is placed effectively in a context that informs its meaning and
significance. Students who preview text are immediately able to adjust their reading process
according to the difficulty, importance, form, and genre of what they are reading, and they are able
to place text content within an existing cognitive frame. Through the act of previewing, students are
able to make connections before they even begin to read, and they are able to adjust their
interpretation of the text based on its tone and credibility. As a result, students read text more
fluently, and with greater engagement and understanding.

Tema 2. Tema 2. Speed-reading techniques: Skimming. Working with unknown words: using
context to find meaning.

npakTudeckoe 3aHsitne (10 yaca(oB)):
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Tema 2. Speed-reading techniques: Skimming. Working with unknown words: using context to find
meaning. - Speed-reading techniques: Skimming. Types of reading: Skimming. Looking over the text
quickly to get a general idea of the content. Your eyes move quite fast, taking in titles of chapters,
their beginnings and ends, and the first sentences of paragraphs. Subvocalisation. This is reading
very slowly and methodically, either saying the words out loud or at least with a ?voice? in your
head. It is painstaking but very slow. We tend to useit when trying out a recipe for the first time, or
carrying out instructions as to howto assemble something we?ve bought. Light Reading. This is
reading fairly quickly without concentrating too hard or worrying about every single word. We often
use it when reading an enjoyable novel. Study Reading. Study reading involves thinking about what
is being read so that it is understood and can be recalled. It needs to be worked at, with time for
reflection, thought, analysis, criticism, comparison, notes made, points highlighted and emphasised,
arguments followed and evaluated, the whole summarised. - Working with unknown words: using
context to find meaning. Guessing from context refers to the ability to infer the meaning of an
expression using contextual clues. These clues may be purely linguistic or situational: Linguistic
context: the linguistic environment in which a word is used within a text Situational context: extra
linguistic elements that contribute to the construction of meaning this may involve background
knowledge of the subject. What this amounts to is that learners should be able to infer the meaning
of an unknown word using: - the meaning of vocabulary items that surrounds it; - the way the word is
formed; - background knowledge of the subject and the situation. Techniques for guessing Texts are
often full of redundancy and consequently students can use the relation between different items
within a text to get the meaning. Our prior knowledge of the world may also contribute to understand
what an expression means. Synonyms and definitions: Kingfishers are a group of small to
medium-sized brightly colored birds When he made insolent remarks towards his teacher they sent
him to the principal for being disrespectful Antonym and contrast He loved her so much for being so
kind to him. By contrast, he abhorred her mother Cause and effect He was disrespectful towards
other members. That?s why he was sent off and penalized. Parts of speech Whether the word is a
noun, a verb, an adjective or an adverb, functioning as a subject, a predicate or a complement.
Examples Trojan is an example of a computer virus Word forms (the morphological properties of the
word) Getting information from affixes (prefixes and suffixes) to understand a word. Examples: dis-
(meaning not), ?less (meaning without)? General knowledge The French constitution establishes
laicité as a system of government where there is a strict separation of church and state.

Tewma 3. Tema 3. Speed-reading techniques: Scanning. Finding signal words.
npakTudeckoe 3aHsitne (10 yaca(oB)):

Tema 3. Speed-reading techniques: Scanning. Finding signal words. - Speed-reading techniques:
Scanning. Scanning. This is looking over a text quickly to get a specific piece of information.
Scanning through the text is a reading strategy that is used for getting some specific points by
looking at the whole text. For highlighting the important points of a book the readers can skim
through the summary or the preface or the beginning and end chapters of that book. - Finding signal
words. Detailed Reading. This technique is used for extracting information accurately from the whole
text. Under this technique, we read every word for understanding the meaning of the text. In this
careful reading, we can skim the text first for getting a general idea and then go back to read in
detail. We can use a dictionary to find the meaning of every unfamiliar word. Strategies: 1. Read
through the entire passage and the questions before you do anything. 2. Familiarize yourself with
reading comprehension questions. 3. Search for the answer. With a very general idea of what the
different choices are, go back to the passage and scan for the relevant information. 4. Draw
inferences and conclusions. 5. Find context clues.

Tema 4. Tema 4. Headings and summarizing sentences. Gist.
npaktnyeckoe 3aHsitne (10 4yaca(os)):
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Tema 4. Headings and summarizing sentences. Gist. - Headings and summarizing sentences. Read
the original text thoroughly to make sure you understand its overall meaning. - Be aware that
sometimes you might have to ?read between the lines? to pick up ?hidden? information. - Use a
dictionary or ask someone who knows to help you find the meaning of any unfamiliar words. -
Underline or highlight the main points of the text, ignoring any unnecessary facts, descriptions or
opinions. Make a note of the most important details - you could even draw a diagram or use pictures
if this helps. - Link together the key points using sentences or paragraphs, as appropriate. If images
provide additional meaning then these can also be included in your summary. - Use headings or
sub-headings if the text you?re shortening is long. - Read your draft to make sure you haven?t lost
the overall point of the original information. - Make amendments to your draft, as necessary. - Gist.
Gist is the overall meaning, the core idea, of a spoken or written discourse. When taking a quick look
at a written text to establish its genre and the main message its writer means to get across, we're
reading for gist. This is also known as skimming. A text can provide readers with lots of clues that
help readers quickly establish what it's about. These needn't be just the words. A quick glance at the
arrangement ? densely written columns, for example ? can tell us we're looking at a newspaper
article, even when it's been reproduced in an exam paper. We also look for visuals or any other
discrete discourse features to help us make informed predictions. As we begin skimming a text, we
focus on the content words ? the nouns, verbs and adjectives ? rather the grammatical words (it,
the, on, etc.,) that provide structure rather than meaning. For example: The cafe is open until late on
Fridays. Reading for gist is all about getting the ideas of the text by skimming it rapidly and ignoring
the grammatical words. Gist reading plays a crucial role in giving learners an opportunity to prepare
themselves for deeper understanding when they?Il be away from a safe classroom environment. 1t?s
the very first step in a strategic approach to reading. Ultimately, an ability to read quickly helps
learners focus on what's most useful, relevant and important in a text. With regular practice, learners
can improve their skills and start to enjoy reading for its own sake rather than to meet a specific end,
such as taking a reading test. This in turn will have a positive impact on their linguistic competence.

Tema 5. Tema 5. Critical reading. Rendering.
npakTudeckoe 3aHsitne (14 yaca(os)):

Tema 5. Critical reading. Rendering. - Critical reading. Critical reading is a form of language analysis
that does not take the given text at face value, but involves a deeper examination of the claims put
forth as well as the supporting points and possible counterarguments. The ability to reinterpret and
reconstruct for improved clarity and readability is also a component of critical reading. The
identification of possible ambiguities and flaws in the author's reasoning, in addition to the ability to
address them comprehensively, are essential to this process. Critical reading, much like academic
writing, requires the linkage of evidential points to corresponding arguments. As a critical reader you
should reflect on: - What the text says: after critically reading a piece you should be able to take
notes, paraphrasing - in your own words - the key points. - What the text describes: you should be
confident that you have understood the text sufficiently to be able to use your own examples and
compare and contrast with other writing on the subject in hand. - Interpretation of the text: this
means that you should be able to fully analyse the text and state a meaning for the text as a whole. -
Rendering. Text Rendering is a way for students to break down texts, especially more difficult
expository writing, into basic elements, and create a new text at the same time. The goals of this
strategy are twofold: - to expand students' understanding of a non-literary text in their native
language, - to create an adequate interpretation of a piece of writing by translating it into a target
language. A rendering is a text based on the notional compression of the original with the aim of
rendering its general matter. The material in a rendering is presented from the point of view of the
author of the origi- nal and does not include any elements of interpretation or evaluation. Rendering
can be performed with two aims: informative and educa- tional. Since the objective of this textbook is
to provide you with tools for oral rendering in the framework of Conversation Practice lessons, you
will still be asked to give your opinion of the original text at the end of your rendering. A rendering is
usually kept to the following structure: - introduction, where you provide all necessary background
information such as the title and source of the passage and state the main idea. - the body, where
the main idea is revealed. - the conclusion on the passage. - your opinion of the problem.

4.3 CTpyKTypa 1 copgepXxaHume caMOCTOSITe/IbHOM paboTbl AUCLUMNIUHBI (MOLYNSA)
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5. O6pa3oBarenbHble TEXHONOrUU, BK/IOYAA MHTEPaKTUBHbIE hOpPMbl 06yUYeHUs

OcBoeHne ancunnamHbl 'CUHTETUYECKOE YTEHME' NpeanonaraeT NCNONb30BaHNe Kak TPaanLMOHHbIX
(MpakTnyeckme 3aHATUSA C UCMONb30BaHNEM METOONYECKUX MATEPMAnoB), Tak N MHHOBALUVOHHbIX
o0bpasoBaTesibHbIX TEXHONOMMIA C MCMONIb30BaHMEM B y4eOHOM NPOLIECCE aKTUBHBIX Y MHTEPAKTUBHbIX
OOpM NPOBEOEHNS 3aHATUIA: BbINONHEHNE psaaa NpakTUY4eCcKux 3aiaHnin C UCNOMb30BaHNEM
NPOgECCOHaNbHbIX MPOrPaMMHbIX CPEACTB CO34aHUS U BeAEHNS 3NEeKTPOHHbIX 6a3 AaHHbIX;
MynbTumeamiiHbix nporpamm, SANAKO. Kypc npeanonaraet ncnonb30BaHMe Ha 3aHATUSAX
matepuanos 13 VIHTepHeT-pecypcoB n y4ebHnKoB. [laHHble MaTtepuanbl CHabXeHbl psaoM
MOArOTOBUTENbHBIX 3a4aHWNIA HA 3aKpenneHne n3y4eHHoro matepvana. Martepumanbl cnocobcTByoT
Pas3BUTUIO Y CTYLEHTOB HABbIKOB YTEHUS, 3aKPENIEHNIO N3Y4EeHHOro NIEKCUYECKOro 1
rpammaTtnyeckoro marepuana.

6. OLueHOUHble CPeACcTBa AJ1s TEKYLLLEro KOHTPO/S yCreBaeMOCTH, MPOMEeXYTOUYHOM
aTTecTauum No UToram OCBOEHUS OUCLUNNMHDBI U yYyeOHOo-MeTooMUYeckoe obecneyeHune
CaMOCTOSsITe/IbHOW paboThl CTYAEHTOB

Tema 1. Tema 1. General reading techniques. Features of the text. Genres. Previewing.
MNMucbMeHHas paboTa , NpMMepHble BOMPOCHI:
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Questionnaire 1 Reading in your native language For each statement, write T (true) or F (false). 1. It
is always necessary to read every word of a passage. 2. It is a good idea to say the words aloud
when you read. 3. Reading more slowly improves comprehension. 4. Knowing every word is
necessary for comprehension. 5. As you read, you should always look up the meaning of words you
do not know. 6. To read well, you need to know the pronunciation of every word. 7. Learning
vocabulary is the only way to improve reading ability. 8. Learning grammar is the only way to improve
reading ability. 9. You can read all kinds of texts (books, newspapers, etc.) the same way. 10.
Reading in different languages requires some different reading methods. Questionnaire 2 Reading in
English For each statement, write T (true) or F (false). 1. It is always necessary to read every word of
a passage 2. It is a good idea to say the words aloud when you read. 3. Reading more slowly
improves comprehension. 4. Knowing every word is necessary for comprehension. 5. As you read,
you should always look up the meaning of words you do not know. 6. To read well, you need to know
the pronunciation of every word. 7. Learning vocabulary is the only way to improve reading ability. 8.
Learning grammar is the only way to improve reading ability. 9. You can read all kinds of texts
(books, newspapers, etc.) the same way. 10. Reading in different languages requires some different
reading methods.

YCTHbI ONpoc , NpUMEpPHbIE BOMPOCHI:

- You will practice reading and discussing nonfiction with an article from the New York Times, "Why
the Internet Isn't the Death of the Post Office." Before you read the article, preview it. 1. Read the first
paragraph. Can you tell what the article will be about? 2. Scan the article for names, dates, numbers,
and boldface type. 3. Read the last paragraph on the next page. Now read the article all the way to
the end. As you read, underline any unfamiliar words with a pencil but do not look them up in a
dictionary now. Discuss the article with another student. Consider these questions. 1. Where does
the writer tell you what this article is about? 2. What do you already know about this? 3. Were there
any parts of the article that you did not understand? Discuss these questions with a group of three or
four students. 1. Why does the writer believe that the Internet is not the death of the Post Office? 2.
Do you agree with the writer? Why or why not? 3. What evidence does the writer give to support his
ideas? 4. How do you use the post office? 5. Do you ever buy things over the Internet? - A book
presentation is a brief (about five minutes) oral report to the class about a book that you have finished
reading. To prepare a presentation, make five note cards, one for each of the following points. 1.
About the book and the author: Title, author, and year first published; information about the author
(from the back of the book or the Internet); genre and number of pages 2. Difficulty: Language (use of
technical or unusual vocabulary, use of dialect, complicated sentences); plot or point of view (multiple
points of view or multiple time frames) 3. Key elements of the plot (very briefly) 4. Your reaction to the
book: Did you enjoy it? Why or why not? Would you read another book by the same author? Would
you recommend this book to your classmates? 5. One or two of the following topics: A part of the
book or one of the characters that interests you particularly; one of the characters that you like and
identify with; personal experiences or thoughts related to the book; larger issues that are dealt with in
the book (e.g., racism, poverty, war, etc.)

Tema 2. Tema 2. Speed-reading techniques: Skimming. Working with unknown words: using
context to find meaning.

MNMucbmeHHas paboTa , NpYMepHbIE BOMPOCHI:
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- Read the excerpt from a textbook and complete the tasks that follow. Why Is Reading in a Second
Language Sometimes Difficult? Cross-cultural research shows that cultures have varying attitudes
about language in general and that these differences are reflected in the printed word. As a result,
the way ideas are organized in expository writing (e.g., in essays) varies across cultures. Originally
called to our attention by Kaplan (1966), this suggestion has inspired research in several different
languages. Ostler, for example, found that the patterns of expository writing in a language "reflect the
patterns valued in the native culture." Researchers have found significant differences in text
organization between English and the Korean, German, Japanese, Arabic, and Athabaskan
languages. It is logical to conclude from this that when people read in a second language they
comprehend best the texts that meet their beliefs and expectations about the patterns of written
language. To the extent that the patterns in the text of a second language are different from those of
the first language, the reader is likely to have difficulty comprehending. A Mark each statement T
(true) or F (false). 1. Texts such as essays have the same form in every language. F 2. Different
cultures have different ways of organizing texts. T 3. When you read in a second language, you can
find the same patterns as in your first language. 4. It is easier to read in a language that has text
patterns similar to those in your first language. B Read the passage again and underline the words
that are new to you. C. Look at the word lists in Appendices 1 and 2 (pages 303 and 308) for the
words you underlined. Choose two of your underlined words that are on the lists and write them
below. Then write the part of speech and the dictionary definition that best fits each word as it is used
in the passage. - Read the excerpt from a newspaper article and complete the tasks that follow. How
Culture Molds Habits of Thought By Erica Goode For more than a century, Western philosophers and
psychologists have based their discussions of mental life on a cardinal assumption: that the same
basic processes underlie all human thought, whether in the mountains of Tibet or the grasslands of
the Serengeti. Cultural differences might dictate what people thought about. Teenage boys in
Botswana, for example, might discuss cows with the same passion that New York teenagers reserve
for sports cars. But the habits of thought?the strategies people adopted in processing information and
making sense of the world around them?were, Western scholars assumed, the same for everyone,
exemplified by, among other things, a devotion to logical reasoning, a penchant for categorization
and an urge to understand situations and events in linear terms of cause and effect. Recent work by
a social psychologist at the University of Michigan, however, is turning this long-held view of mental
functioning upside down. In a series of studies comparing European Americans to East Asians, Dr.
Richard Nisbett and his colleagues have found that people who grow up in different cultures do not
just think about dif- ferent things: they think differently. A Mark each statement T (true) or F (false). 1.
People think about different things depending on where they live. 2. People all think in the same way.
3. A social psychologist has come up with a new idea about how we think. 4. Logic is the same in
every culture. B. Look on the word lists in Appendices 1 and 2 (pages 303 and 308) for the words you
underlined. Choose five of your underlined words that are on the lists and write them below. Then
write the part of speech and the dictionary definition that best fits each word as it is used in the
passage

YCTHbI ONpoc , MpUMEpPHbIE BOMPOCHI:

Answer the questions below on your own. Then form a group of two to four students and compare
your answers. 1. Looking back at your childhood, what do you remember as your first reading
experiences? 2. What kinds of reading material did your parents have in the house when you were
young? 3. Do you remember having books or other materials read to you as a child? If so, what did
you like best? 4. When you were able to read on your own, what did you enjoy reading? 5. Did your
parents or other members of the family like to read? If so, what did they read? 6. What kind of
reading is important in your life today? For example, do you read a lot for school or for your job? 7.
About how many hours a week do you usually read materials of your own choice (magazines,
newspapers, novels, nonfiction)? 8. Do you have a favorite writer in your first language? A favorite
book? 9. What books have you read in English? 10. If you could easily read anything in English, what
would you like to read?

Tema 3. Tema 3. Speed-reading techniques: Scanning. Finding signal words.
MNMucbmeHHas paboTta , NpPMMEpPHbIE BOMPOChI:
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Written assignment. Provide a written response to the tasks. - Guidelines for Inferring Meaning from
the Immediate Context - Analyze the way a word is used in a sentence. What part of speech is it
(noun, verb, adjective, adverb, etc.)? - Look at the words that are used with it. These often help
determine meaning. For example, if it is an adjective, what is the noun? If it is a verb, what is the
subject? - Think about the topic and the meaning of the sentence. How does the word fit in?
Example: Follow the guidelines above to infer the general meaning of the underlined word in each of
the three sentences below. Then write the inferred meaning (in English or another language). Do not
use a dictionary. The president's spokesman said that it was too early to comment on the outcome of
the meeting. One unfortunate outcome of the elections was that both parties were weaker than
before. The outcome of hospital-based treatment was clearly better than home-based treatment.
Inferred meaning: the result or effect of something Exercise 1. A. Follow the guidelines to infer the
general meaning of the underlined word in each set of three sentences below Then write the inferred
meaning (in English or another language). Do not use a dictionary. 1. Dark clouds appeared and ten
minutes later everyone at the football match was completely drenched. When he pulled her out of the
swimming pool, her dress was drenched and hung close to her body. Seymour screamed and sat up
suddenly in bed, drenched in a cold sweat. Inferred meaning: 2. The stranger never said a word, but
thrust a folded piece of paper into Pilar's hand. He thrust his hands into his pockets and walked
slowly away. As she straightened up, she felt a sudden pain like a knife being thrust into her lower
back. Inferred meaning: B. Compare your answers with those of another student. Then look up
drenched and thrust in the dictionary. Compare the dictionary definitions with your inferred meanings
and write the dictionary definitions below: drenched: thrust: Exercise 2. A. Follow the guidelines to
infer the general meaning of the underlined word in each set of three sentences below. Then write
the inferred meaning (in English or another language). 1. Never tamper with electrical fittings without
first switching off the main power supply. It is illegal to add, take away, or otherwise tamper with the
content of these videos. Several research assistants were accused of tampering with the results of
the experiments. Inferred meaning: 2. When the train pulled out and the crowd had thinned, he could
see a small, forlorn figure sitting on a suitcase. Drennan held on to a forlorn hope that somehow at
the end of the war they would all be together again. Two forlorn trees stood out, black and naked
against the snow-covered fields. Inferred meaning: B. Compare your answers with those of another
student. Then look up tamper and forlorn in the dictionary. Compare the dictionary definitions with
your inferred meanings and write the dictionary definitions below: tamper: forlorn: Exercise 3. A.
Follow the guidelines to infer the general meaning of the underlined word in each set of three
sentences below. Then write the inferred meaning (in English or another language). 1. The financial
woes of Fiat and other big Italian companies could lead to some important changes in the ltalian
economy. Take a vacation in the South Pacific and leave behind all your winter worries and woes. It
did not take long for him to discover the source of all his friend's woes, but there was little he could do
to help. Inferred meaning: 2. Recent surveys show that many parents are very worried about the
possibility of their child being abducted. In 1976, a school bus driver and twenty-six children were
abducted at gunpoint in California. The young woman admitted in tears that she had made up the
story of how she was abducted and held by the men for thirty-six hours. Inferred meaning:

YCTHbI ONpoc , MpUMEpPHbIE BOMPOCHI:
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Inferring the Meaning of a Word in a Paragraph In the following exercises you will practice inferring
meaning from a whole paragraph, with a nonsense word in the place of a real word. Example: Read
the following paragraph and answer the questions about the underlined nonsense word. As the
harmful effects of mropping on health have become widely known, many cities and some countries
have passed laws that limit where it is allowed. In many places, mropping is no longer permitted in
restaurants and bars. Owners of restaurants and bars were against the laws because they believed
that their businesses would suffer, but that happened only in the first few months. After that, business
returned to normal. The laws have also had another positive effect, apart from making the air cleaner
for everyone: More people have given up mropping altogether. a. What part of speech is it? noun b.
What words are found around it? effects of mropping, mropping is no longer permitted, more people
have given up mropping c. What word or phrase could replace it? smoking Exercise 1. A. Working
with another student, read the paragraphs and fill in the information about the nonsense words in
each paragraph. 1. At the beginning of World War Il, when the Germans moved into northern France,
they searched the towns and countryside for escaping French soldiers, who were sent to
prisoner-of-war camps in Germany. Next, they tried to zep all the guns or other arms they could find,
though many people hid theirs on farms or underground. The Germans also took all the horses from
farms and towns, because they were needed in the army. This loss really hurt the French, since the
lack of gasoline made horses necessary to work the farms and for transport. Not long after this, the
Germans zepped radios as well, so that people could not listen to foreign news reports. a. What part
of speech is it? b. What words are found around it? c. What word or phrase could replace it? 2. In
many countries, there are electronic signs along roads that zop drivers about dangers or problems
ahead. These may be short-term dangers, such as an accident or bad weather, or longer-term
problems, such as roadwork. Studies have shown, however, that drivers do not always notice these
signs. To be sure that drivers are zopped about the condition of the road, the highway management
service in Scotland has developed a new electronic system that sends messages directly to special
electronic systems built into the cars. Do these systems work better to zop drivers than the roadside
signs? It is too soon to tell. The results of the first studies will be published next year. a. What part of
speech is it? b. What words are found around it? c. What word or phrase could replace it? B.
Compare your answers with those of another pair of students. If you disagree, look again at the
paragraphs and explain your answers. Exercise 2. A. Working with another student, read the
paragraphs and fill in the information about the underlined nonsense words. 1. During my stay in the
city, | often used to sit on a stone wall by the riverbank in the early evening, hoping for a cool
breeze?though there never was one. On one side was the "white" city, on the other side were the
African villages, and all day long there were large dreels that went back and forth, bringing people,
bicycles, cars, and trucks to and from the city. At this time of day, city workers were eager to get back
to their own world on the far side of the river. Brightly dressed and joking, the Africans pushed
forward when the dreel arrived. Many were carrying loads on their heads or bicycles on their
shoulders. Some were so anxious not to miss the chance to get home that they leaped down the
steps and jumped into the dreel as it pulled out. a. What part of speech is it? b. What words are found
around it? c. What word or phrase could replace it?

Tewma 4. Tema 4. Headings and summarizing sentences. Gist.
MNMucbMeHHas paboTa , NpMepHble BOMPOCHI:
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Written assignment. Provide a written response to the tasks. Summarizing. When summarizing a
passage, the first step is to write a one-sentence summary of each paragraph. Then you can
combine the sentences to write a summary of the whole passage. Step 1. Summarizing a paragraph
? Write a single, complete sentence that is much shorter than the paragraph. ? Include the main idea
and supporting facts and ideas. ? In the summary sentence, follow the same pattern of organization
as in the paragraph. ? Do not add any facts, ideas, or opinions that are not in the paragraph. Note:
The topic sentence or main idea sentence can sometimes serve as the summary sentence, but it
often needs to be changed to include important details found in the paragraph. Example: Read the
paragraph and mark the text to show the main idea, the pattern of organization, and the supporting
facts and ideas. Then read the summary sentence that contains the most important ideas in the
paragraph. In developing countries, poor people have suffered the most from shortages of clean
water. There are several reasons for this. First, in many developing countries, the majority of houses
in poor villages and urban slums are not yet served by a piped water system. People living in these
places often have to walk many miles to find water and carry it home in jugs and plastic containers.
Second, these people usually have few alternatives to the piped water supply. There may be water
closer by in rivers or lakes, but this is often dangerously polluted. In some areas, street vendors sell
water by the liter, but they often charge extremely high prices for water that is not always safe to
drink. Main idea: Poor people in developing countries have suffered the most from shortages of clean
water for several reasons. Pattern of organization: Listing Supporting ideas: People in poor villages
and urban slums are usually not served and ideas: by a piped water system. These people have few
other sources of fresh water. Summary sentence: Poor people in developing countries suffer the
most from shortages of clean water because their homes do not have piped in water and they have
few other sources of water. EXERCISE 1 A. Read each paragraph and mark the text to show the
main idea and the supporting facts and ideas. Then fill in the information below. Wetlands Wetlands
are areas of land that are covered by water all or part of the year. Throughout history, people have
considered wetlands to be land that was wasted and could be put to better use. For this reason, from
the time of the Romans, wetlands have been drained and filled so that the land could be used for
human activity. Wetlands have been converted into farmland, city neighborhoods, industrial facilities,
or garbage dumps. However, in recent years, scientists, environmentalists, and even politicians have
begun to realize that wetlands are a valuable part of the environment, as well as a valuable resource
for humans. Main idea: Pattern of organization: Supporting facts and ideas: Summary sentence:

YCTHbI ONpocC , NpUMEpPHbIE BOMPOCHI:
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Ex. 1. Working with another student, write a form of one of the target words in each of the sentences
below. Each word may be used only once. document estimate predominant dynamics fund
subsequent enable goal transmit 1. Until the middle of the twentieth century, emergency signals from
ships at sea were ____ by telegraph. 2. The U.S. government ___ very little research into the
treatment of diseases, like malaria, that are common only in developing countries. 3. Though early
attempts failed to find a cure for AIDS, _ attempts have been more successful. 4. The new
president stated in her speech that the main ___ of her government is to improve the economic
situation in the country. 5. The introduction of computers __ the company to speed up the
production process. 6. Studies of Spanish-speaking Americans show thatthe __ group is from
Mexico. 7. The __ among the other family members became clear when the father died. 8. In order
to__ the entire process, they took photographs before, during, and after the destruction of the
building. 9. The number of bicycles per 1,000 people in the United States has been __ at 385, while
in the Netherlands, it is 1,000. Ex. 2. These sentences are taken from the passage. Working with
another student, read each sentence aloud. Then circle the best meaning or synonym for the
underlined word as it is used in the sentence. 1. In the 1960s, the World Health Organization (WHO)
began a campaign to eradicate the mosquitoes that transmit the disease malaria. a. pass on b. kill off
c. find out 2. It was a noble goal, since malaria kills an estimated 3 million people each year in the
world's tropical regions, predominantly southern Africa. a. effort b. idea c. aim 3. It was a noble goal,
since malaria kills an estimated 3 million people each year in the world's tropical regions,
predominantly southern Africa. a. nearly b. about c. over 4. It was a noble goal, since malaria kills an
estimated 3 million people each year in the world's tropical regions, predominantly southern Africa. a.
except b. mainly c. only 5. How could a tiny mosquito thwart the best efforts of a large group of
well-funded scientists? a. with little money b. with lots of money c. with lots of experience 6. However,
the relatively few survivors of the first pesticide wave are insects with genes that somehow enable
them to resist the chemical attack. a. allow b. prevent c. limit 7. In each generation, the proportion of
pesticide-resistant individuals in the insect population increases, making subsequent sprayings less
and less effective. a. later b. other c. earlier 8. Since the widespread use of chemical pesticides
began in the 1940s, scientists have documented pesticide resistance in more than 500 species of
insects. a. viewed b. noticed c. recorded 9. Given the dynamics of Earth and its life, it is not surprising
that even the kinds of organisms on the planet?the species?have changed over time. a. forces b.
difficulties c. effects

Tema 5. Tema 5. Critical reading. Rendering.
Pedpepat , npumMepHbIe BONPOCHI:

Choose and dwell upon one of the following topics: 1. The primary reading strategy classification; 2.
Cognitive reading strategies; 3. Metagognition; 4. Metagognitive reading strategies; 5. Reading to get
the gist (skimming); 6. Reading to search for specific information (scanning); 7. Reading for detailed
or careful understanding; 8. Reading to integrate information, write, and critique texts; 9. Reading for
general comprehension; 10. Speed reading.

YCTHbIA ONpoC , NPYMEpPHbIE BOMPOCHI:
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Read these two online articles about the Piano Man and answer the questions. Online article 1
Yesterday we heard it on ABC News, and today it hits the papers: The "Piano Man" is no longer a big
star. He's now a big fake. They all want to go after him with lawyers because he cost the Health
Service tens of thousands of pounds. He should give that money back, and more, they say, for all the
trouble he caused. But | say, wait. Was he really trying to fool the Health Service? If he'd been
play-acting, how could he have managed that for four months? A few days, a few weeks, maybe, but
four months? Could any normal person remain silent for four months just as a joke or a hoax? And
whatever for? What could he gain from it? Would you choose to stay in the psychiatric ward of a
hospital for four months? | think not. No one would. So who was he and why didn't he speak for four
months? The news reports say he's a 20 year-old German who worked for some time in a psychiatric
hospital. According to these reports he was so good at acting like a mental patient that he fooled
even the most experienced doctors. They also say he fooled the hospital staff about his musical
abilities; he's not a virtuoso pianist at all, but was only able to hit one key. But hold on a moment.
These reports about his piano playing don't make sense either. It's just not possible that four months
ago he was a virtuoso and now he can only play one note. Maybe the hospital staff over-rated his
ability then, but that's no reason to go to the other extreme now. He might play a kind of music that
some people like and others don't understand, something like the jazz of Keith Jarrett, which repeats
the same note a lot, but can be very beautiful. Online article 2 EXCLUSIVE: PIANO MAN SHAM by
Stephen Moyes and Jon Kaila The mysterious Piano Man has finally broken his silence after more
than four months?and has been exposed as a fake. What is more, the man thought to be a musical
genius can hardly play a note on the piano, according to latest reports. The stranger refused to utter
a single word after being found in a soaking wet suit on a beach near Sheerness, Kent. Now it is
claimed that he has confessed to medical staff that he was German. He said he had been working in
Paris but had lost his job. He added that his father owned a farm in Germany and he had two sisters.
He made his way to Britain on a Eurostar train and claimed he was trying to commit suicide when the
police picked him up on the beach in April. He flew home to Germany on Saturday. Health chiefs,
who have wasted tens of thousands of pounds on treatment, are considering suing him. The man
used to work with mentally ill patients and is thought to have copied some of their characteristics to
fool psychiatric doctors about his own imagined iliness. An insider at the Little Brook Hospital in
Dartford, Kent, claimed: "A nurse went into his room last Friday and said 'Are you going to speak to
us today?' he simply answered, 'Yes, | think | will." We were stunned. He has been with us for months
and we have got nowhere with him. We thought he was going to be with us forever." The patient was
nicknamed Piano Man after reports that he entertained hospital staff with his remarkable talent for
classical recitals. When medics gave him a pen and paper, he drew detailed pictures of a grand
piano. Answer the questions: 1. Who wrote this article? 2. Does the web site belong to an
organization? How can you tell? 3. Do you think this website is a reliable source of information? Why
or why not? 4. Write a question mark in the margin where you have doubts about the information in
the text. Underline parts of the text that you think state valid information. 5. Do you think the
information or ideas on this site would be useful for a research project about the Piano Man? Why or
why not?

Utorosas ¢popma KOHTpons

9K3aMeH

[MprMepHble BOMPOCHI K 3K3aMeHy:
MpuMepHble 3K3aMeHaUMOHHbIE BUNeThI:

b.1. Read and analyse the extract of the text
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It was not until the time of the Greeks that historiography, the writing of organic history, emerged.
The compilations of the logographoi in the 6th century B.C. were organized records. It is with some
justice, however, that Herodotus @is considered the first historian, because in his work appears the
conscious desire to record all the significant and noteworthy circumstances surrounding a set of
events and motivating the actions of people in those events. Herodotus was remarkable, too, for the
scope of his interests; he recorded myths, described customs, and made speculations. He used
much unverified information, however, and failed to differentiate clearly between fact and fable. The
second great Greek historian, Thucydides, was of a different stamp. In writing the history of the
Peloponnesian War he limited himself to matters of state and war; he tried to establish chronology
and facts with some exactitude, avoiding the digressions of Herodotus; though his attempt at writing
a factual and impartial history was not entirely successful, he wrote a grave work, conveying the
lessons he drew from his story. The third of the great Greek historians, Xenophon, was more
devoted to the purely storytelling aspects of history. The influence of Thucydides was early in the
ascendant, and the two important Greek historians of the Roman period, Polybius and Dio Cassius,
more or less modeled themselves on that master. The Roman historian Livy was more of a teller of
tales, and he invoked the intervention of the gods to explain cause and effect. The great
commentaries of Julius Caesar @were more like inspired reporting than pure history writing, and the
personal element in them was strong. Tacitus @followed more or less the pattern of Thucydides but
with a brooding moral interest in the decay of Roman society.

b.2 Read and analyse the extract of the text

Charles Vll@is something of a contrary figure in French history.

Though Charles served as regent for his mentally unbalanced father while still a teenager, Charles
VI signed a treaty with Henry V of England that bypassed his own sons and named Henry the next
king. Charles announced himself king upon the death of his father in 1422, but he was still known as
"the Dauphin" (the French title for the heir to the throne) or "the King of Bourges" until he was
properly crowned in Reims in 1429.

He owed Joan of Arc a great debt for her aid in breaking the siege of Orleans and getting a
signifcantly symbolic coronation, but he stood by and did nothing when she was captured by the
enemy. Though later he worked to obtain a reversal of her condemnation, he may only have done so
to justify the circumstances surrounding his achievement of the crown. Although Charles has been
charged with being inherently lazy, shy and even somewhat apathetic, his councillors and even his
mistresses encouraged and inspired him to deeds that would ultimately unify France.

Charles succeeded in introducing important military and financial reforms that strengthened the
power of the French monarchy. His conciliatory policy toward towns that collaborated with the
English helped restore peace and unity to France. He was also a patron of the arts.

The reign of Charles VIl was significant in the history of France. Fractured and in the midst of an
extended war with England when he was born, by the time of his death the country was well on its
way toward the geographical unity that defines its modern boundaries.

b.3 Read and analyse the extract of the text

Founding the religion of Islam, whose followers are known as Muslims (or Moslems). The religion
was firmly established throughout Arabia while Muhammad still lived, and after his death it swept
rapidly across much of Africa and Asia. Muslim society would have an indelible impact on Medieval
Europe through the establishment of Muslim communities in Iberia and when the Europeans
encountered Muslims in the Crusades.

Muhammad was a fairly well-respected businessman in Mecca who experienced a series of
revelations that he and his followers believe came from the Angel Gabriel. He preached his beliefs in
his home city of@Mecca, the financial security of which rested on its role as a center of pilgrimage
for dozens of pagan religions and thousands of pilgrims each year. Eventually persecution made life
in Mecca dangerous for Muhammad and his followers, and in 622 they made a strategic move@from
the city to Medina, an event known as the@Hijrah@(or Hijra or@Hejira;®in Latin,@Hegira). This
marks the beginning of the Islamic Calendar.©

From Medina, the early Muslims were able to spread their philosophy of religion as well as engage
in battle against the Meccans. In less than a decade Muhammad returned to Mecca, which
surrendered without a fight, and abolished all pagan religions there. By the time of his death in 632,
Islam had spread throughout most of the Arabian peninsula.
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Muhammad®left no explicit instructions concerning who should follow him as leader, and early in its
history Islam suffered conflicts over this matter. This division persists to this day in the two factions
of Shiite and Sunni Muslim

b.4 Read and analyse the extract of the text

From the 3rd century onwards, large tribal groups consisting mainly of Huns, Magyars, Bulgars,
Avars, and Slavs slowly incorporated into Roman territory. At first the Romans gave them land in
exchange of peace. However, during the 4th century, many of these tribes became more hostile
toward the Romans and began to pillage important Roman settlements. Some landholders accepted
their new lords while others remained independent fighting for the Empire.

The Roman laws and customs were adopted by most of the tribes. An important example is the
Franks who invaded Gaul and aspired to the Roman ways of life. They adopted their customs and
gradually polished the language we know today as French. In the early 4th century most Roman
legions in Gaul and Spain left to defend Rome - however, the constant Hunnic raids seriously
devastated the Roman Empire. The Huns reached as far as Paris and Orleans led by Attila the Hun,
though they were finally defeated by general Aetius.

Despite a succession of weak emperors, numerous plagues, natural disasters, rebellions,
economical instability and a general lack of union in the empire, Rome was hardly about to collapse.
What truly destroyed the Western Roman Empire and changed the course of history was the
barbarians.

Despite some Roman military success, the Goths, whom the Romans had allowed into their land,
crossed the Danube on September 4, 476 successfully deposing the last Western Roman emperor:
Romulus Augustus. This event has been traditionally seen as heralding the end of the ancient world
and the beginning of the Middle Ages.

B.5 Read and analyse the extract of the text

The breakdown of Roman society led to many problems. It became unsafe to travel or trade goods
over any long distance and therefore, most newly-conquered settlements faced many economical
problems.

Within a generation, illiteracy rose incredibly in the West as most Roman schools and libraries
ceased to function. The Christian Church was the only real centralized institution that survived the
fall of the Empire mostly intact. Bishops, who still studied and knew how to write properly, became
more important in this newly-created society. This led to a very powerful church that was not as
devoted to religion as it was to politics.

The Ostrogoths settled in Italy and Southern Gaul, the Visigoths in Spain and Portugal, The Saxons
in England and the Burgundians and Franks in Gaul and western Germany. These became
kingdoms with the Catholic Church as their official religion. Until the 8th century, the new system
was incapable to support the infrastructure required for public baths, education facilities and
entertainment - mainly because of bad tax coverage and excessive corruption. Beginning in the 8th
century, the medieval economy slowly improved. For the first time in four hundred years there was
hope of improvement. Kingdoms were beginning to take form causing law and order to improve
notoriously.

With the ever-growing threats mainly from the Viking raids and the numerous warlike tribes that had
recently settled in the West, Feudalism gradually developed. The concept was simple: Knights
protected landlords in exchange of fief (land). At first during the Early Middle Ages, the system was
very flawed as knights could easily change allegiance or not fight at all. However this system
allowed peasants to work freely. The first real armies emerged in Europe since the Romans during
this period.

b.6 Read and analyse the extract of the text

By convention, the High Middle Ages took place during the 11th, 12th and 13th centuries. It was a
period of innovations with gunpowder being successfully incorporated into Asian (and shortly
afterward European) warfare. In just three centuries, more discoveries were made than in the
previous millennium.
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The Carolingian Empire was divided partly due to conflicts between East and West and more
importantly because of political and military divisions caused by the two elder heirs of Louis the
Stammerer. The Carolingian Empire was divided in France, Germany under the banner of the Holy
Roman Empire, the Kingdom of ltaly and other minor factions.

A very important figure of the High Middle Ages is William the Conqueror who was crowned king of
England in 1066. His rule marked the mass construction of castles that dominated warfare for the
following three centuries.

Before William the Conqueror's rule, Western Europe was frequently attacked by the Vikings who
were eventually defeated and played a minor role in European affairs throughout the High Middle
Ages. This peace and the Warm Period that lasted until the 14th century's Little Ice Age, gave room
to an enormous increase in population. By the mid-13th century, many parts of Europe reached
population levels surpassed only until the 19th century. While this caused many scientific
discoveries and inventions, it also provided military stability which was despised by the army. An
outlet for this desire of war was The Crusades - called by the pope.

The Crusades caused thousands of deaths, but they also brought many innovations from the East to
the West. Architecture was greatly improved and Eastern inventions that would prove useful for the
Age of Exploration during the 15th century were usual.

B.7 Read and analyse the extract of the text

During the 14th century B.C., the Kingdom of Mitanni began to fade and those in charge of Assur
began to assert the city's independence. Modern-day scholars often call this period of newfound
Assyrian independence the "Middle Assyrian" period. At the start of this period Assur-Uballit | (reign
ca. 1363-1328 B.C.) conquered territory near Assur and sought diplomatic recognition of his status
from the kings of Egypt and Babylonia.®

His successors further enlarged Assyrian territory. Adad-nirari | (reign ca. 1305-1274 B.C.)
conquered Mitanni, taking over a kingdom that had ruled Assyria a century earlier. Adad-nirari |
claimed that he "sowed salt over" the Mittani capital of Taidu and imposed labor obligations on the
city's survivors. He constructed a palace over Taidu saying that he built it "from top to bottom" and
deposited a stelae to mark his control of the city (translation by Albert Kirk Grayson). Adad-nirari |
also used the title "king of the universe" to describe himself, a title which future Assyrian kings would
also use. @

Ancient records say that the successors of Adad-nirari | continued to expand Assyria. The Assyrians
conquered Babylon during the reign of Tukulti-Ninurta | (reign ca. 1243-1207 B.C.) and reached the
Mediterranean coast during the reign of Tiglath-Pileser | (1114-1076 B.C.). Tiglath-Pileser marked
the achievement by bringing back cedar wood for building projects.€

The martial prowess and skill of the Assyrian kings continued to be emphasized in ancient
inscriptions. Tiglath-Pileser | boasted in one inscription that "altogether | conquered 42 lands and
their rulers" from across the Middle East, adding that he was a "valiant man" with an "unrivalled bow"
who was such a good hunter that "l killed on foot 120 lions with my wildly vigorous assault"
(translation by Albert Kirk Grayson).€

b.8 Read and analyse the extract of the text

The time period from the 9th century B.C. (when the Assyrians started expanding again) to the
destruction of the Assyrian Empire (before 600 B.C.) is often called the "Neo-Assyrian" period by
modern-day scholars. During this time the territory that Assyria controlled reached its greatest
geographic size. ¢

Under Ashurnasirpal Il (reign 883-859 B.C.) the Assyrians reconquered much of the territory that
they had once controlled, again reaching the Mediterranean coast. In recognition of his
achievements, Ashurnasirpal Il constructed a new palace at the city of Nimrud and used this city,
rather than Assur, to control Assyria. This policy of the king keeping himself some distance from
Assur would be continued by future Assyrian kings. Sargon Il (reign ca. 721-705 B.C.) founded a
new city called Khorsabad, making it his capital, while Sennacherib (reign 704-681 B.C.) constructed
a new palace at Nineveh, moving the Assyrian capital there.@

Why Ashurnasirpal Il and his successors chose to distance themselves from Assur, the traditional
capital city of Assyria, is a source of debate among scholars.¢

PervncTpaunoHHblit Homep 9803103618 AEKTPOHHBH
CTpaHMEaL;Q n3 24. P il YHI:I Fl EP C{PI TET

PHEOFMALMOHHD AHATKTAHECOAR CHCTEMA Kby



Mporpamma omcumnnmHel "CuHteTnyeckoe YteHmne"; 44.03.05 Meparorndeckoe obpasoBaHue (C AByMSI NPOPUISMU NOAFOTOBKW); LOLEHT,
K.H. FytmMaH E.B. , noueHT, k.H. Cobonesa H.I1. , 3aBenytowunii kacpenpoii, A.H. (noueHT) daxpyTtamHosa A.B.

Throughout Assyria's history the king wasn't the only one jockeying for power over the kingdom
notes Karen Radner, a professor at Ludwig-Maximilians-Universitat Miinchen. She said that at Assur
the king had to deal with nobles and a council that may have been elected. Assur was also the home
of the god Assur and, while that god was of great importance to the ancient Assyrians, he was not
the only deity that the Assyrians venerated. €

B.9 Read and analyse the extract of the text

During the Neo-Assyrian period the kings of Assyria increased their kingdom's size to its largest yet.
In addition to retaking Babylon, and part of modern-day Lebanon, the Assyrians launched a series of
campaigns into modern-day Israel and Palestine, earning them numerous mentions in the Hebrew
Bible.@

At the time they encountered the Assyrians the Jewish people were divided into a northern kingdom
called Israel and a southern kingdom called Judah. The two Jewish kingdoms frequently clashed
with each other.@

Both Assyrian inscriptions and the Hebrew Bible say that the Assyrians, under King Sargon Il (reign
ca. 721-705 B.C.) completely destroyed Israel. Sargon Il said in an inscription that he "conquered
and sacked" all the towns and cities in Israel and "led away as booty 27,290 inhabitants." He also
recruited charioteers from among the defeated Israeli forces (translation by Adolf Leo Oppenheim).©

His successor Sennacherib (reign ca. 704-681 B.C.) turned his attention to Judah, conquering its
cities and towns and laying siege to Jerusalem itself. However while accounts from both the Hebrew
Bible and Assyrian inscriptions say that the siege took place, it's unclear exactly how the battle
ended.¢

The Hebrew Bible said that the siege was a complete failure. It says that the Assyrians had to fight
the Egyptians, something that caused the Assyrians to divert some of their forces away from
Jerusalem. The remaining Assyrian forces were supposedly destroyed by divine intervention "the
angel of the Lord went out and put to death a hundred and eighty-five thousand in the Assyrian
camp. When the people got up the next morning ? there were all the dead bodies!" (2 Kings 19:35
and Isaiah 37:36)

B.10 Read and analyse the extract of the text

During the late 16th and the 17th Centuries, the European trading companies in India competed with
each other ferociously. By the last quarter of the 18th Century the English had outdone all others
and established themselves as the dominant power in India. The British administered India for a
period of about two centuries and brought about revolutionary changes in the social, political and the
economic life of the country.

Once the British set their foot solidly on Indian soil, they began the commercial exploitation of the
natural resources of India. By the middle of the 19th Century arrogant exploitation of the people had
tried the patience of the Indians to the limit. The British imperialism reached its zenith between the
middle of the nineteenth century and the First World War. The exploitative policies of the British in
India saw the birth of nationalist agitation against it. With increasing intrusion of aliens in their lives, a
group of middle class Indians formed the Indian National Congress (1885).

The anti British struggle became truly a mass movement with the arrival of Mahatma Gandhi (1869 -
1948). It was followed by numerous movements against the British rule. With the passage of time
and stubbornness of the Indians the British had come to realize that the day was not far off when
they will have to quit India. Successive campaigns had the effect of driving the British out of India in
1947, but with independence came the independence of the country into Pakistan.

The feeling of nationalism had started growing in the minds of Indians as early as the middle of the
nineteenth century but it grew more with the formation of the Indian national Congress in 1885.
Though the Congress started on a moderate platform but with the passage of time and apathetic
attitude of the British government, the national movement began to shape well. Even the very
moderate demands set by the Congress were not met by the British government. This attitude of the
British government made people and freedom fighters more restless and attacks against the Biritish
Raj increased.
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MepesiwkuHa. [OnekTpoHHbIN pecypc] - M.: dnuHTa: Hayka, 2009. - 344 ¢
http://znanium.com/bookread.php?book=196654

2. MNpakTnyeckas @ poHeTNKAYAHT MNACKOr0VYA3bIka@[INeKTPOHHbIN pecypc]: y4eb. ong CTyoeHToB
By30B, 00y4atowmxcs no HanpasneHuto 1 cneunanbHocTn '@unonorms’ / M.A. Cokonosa n op. - M. :
BITALOC, 2008. - (Y4yebHuk ansi By30B) -
http://www.studentlibrary.ru/book/ISBN9785691006944.html

3. EBcTndpeesa, M. B. TeopeTtnyeckas poHeTUKa aHrMNCKOro a3bika. Jlekuunmn, ceMnHapsl,
ynpaxHeHuns [OnekTpoHHbIin pecypc] : y4eb. Mocobue / M. B. EBctudpeesa. ? M. : ®JIMHTA : Hayka,
2012. 168 c. http://znanium.com/bookread2.php?book=454083

4. AbpamoBa, /. E. OBnageHne Nnpon3HOCUTENBHOW HOPMO MHOCTPAHHOIO S3blka BHE
€CTECTBEHHOW A3bIKOBOW Cpelibl [DNeKTPOHHbIN pecypc] : MoHorpacdoms / V. E. Abpamosa. . M. :
DJINHTA, 2012. . 222 c. // http://znanium.com/bookread.php?book=454781

7.3. UHTepHeT-pecypcChbl:

British Council - http://learnenglish.britishcouncil.org/en/
Cambridge University Press - htpp://www.cambridge.org
Literary Devices - https://literarydevices.net/

Reading methods - http://www.arc.sbc.edu/study.html
University of lllinois - http://www.criticalreading.com

8. MarepumanbHo-TexHUYeCcKoe obecrneyeHne oUCLUNIUHbI(MOAYNSA)
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OcBoeHne ancumnavHbl "CUHTETUYECKOE YTeHre" npeanonaraeTt NCnonb3oBaHne Cneayrowero
MaTtepuanbHO-TEXHNYECKOro obecneyeHus:

MynbTumMeauiiHas ayoutopusi, BMECTUMOCTbO 6bonee 60 Yenosek. MynbTumMeaniiHas ayautopus
COCTOUT N3 UHTErPUPOBAHHbBIX UHXEHEPHbIX CUCTEM C €ANHOWN CUCTEMOWN yNpaBneHns, OCHalWeHHas
COBPEMEHHbBIMU CPELCTBaMM BOCNPOU3BEAEHUS U BU3yanv3auum noboit Buaeo n ayamno
NHdpopMauuu, NoyYeHNs 1 nepenayn SNeKTPOHHbIX JOKYMEHTOB. TUnoBasi KOMMIeKTaums
MyNbTUMEAMNAHON ay AUTOPUN COCTOUT U3: MyNbTUMELMNIHOrO NPoeKTopa, aBTOMaTN3NPOBAHHOIO
MPOEKLIMOHHOrO 3KpaHa, akyCTUYECKON CUCTEMDI, a TaKXe MHTepPaKTMBHONM TpMbyHbI NpenoaasaTens,
BK/IlOYaloLWen Ta4y-CKpMH MOHUTOP C AMaroHasnblo He MeHee 22 Ol0IMOB, NepCoHasbHbI KOMMbIOTEP
(c TexHnyecknmm xapaktepucTukamm He Huxe Intel Core i3-2100, DDR3 4096Mb, 500Gb),
KOHgoepeHL-MUKPOoH, 6ecnpoBoaHOM MUKPOGIOH, 650K ynpaeneHns obopynoBaHueM, MHTepAelichl
noakntoyerms: USB,audio, HDMI. MiHTepakTMBHas TpmbyHa npenoaaBaTtens siBNsieTCs KMYEBbIM
3N1EMEHTOM yrpaBnieHns, 06 beANHSIIOWNM BCE YCTPONCTBA B EOMNHYIO CUCTEMY, U CIYXUT
NONHOLIeHHbIM paboymm MecToM npenoaasatens. lNpenoaasaTtenb MMEET BO3MOXHOCTb NIErKo
ynpaBnsiTb BCE CUCTEMOW, HE OTXOAS OT TPMOYHbI, 4TO MO3BONISIET MPOBOANTL NEKLUMMW, MPaKTUYeCcKue
3aHATWA, Npe3eHTauunn, BebrHapbl, KOHEPEHUMM U Opyrie BUObl ayAUTOPHON Harpy3Ku
obyyatowwmxcs B yA0OHON 1 OOCTYMHOW ANSt HUX COOPME C MPUMEHEHNEM COBPEMEHHbIX
NHTEPaKTMBHbIX CPeacTB 0Oy4eHMsl, B TOM YMC/e C MCNONb30BaHMEM B NpoLiecce 0byyeHuns Bcex
KopnopaTusHbIX pecypcoB. MynbTumMeoninHas ayautopus TakXke oCHaleHa WupPOoKOrnonOCHbIM
LOCTYNOM B CeTb MHTEepHET. KomnbloTepHoe 060pynoBaHMEM NMEET COOTBETCTBYIOWEE
NMLEH3MOHHOE NporpaMmMHoe obecneyeHue.

KomnbtoTepHbIli knacc, npeacraensowmii coboi paboyee Mecto npenogasaTens n He meHee 15
paboymx MECT CTYAEHTOB, BK/IHOHAIOLWMX KOMMbIOTEPHbINA CTON, CTYN, NEPCOHASbHbLIA KOMMbLIOTEP,
NMLEH3NOHHOE NPorpaMMHoe obecneyeHre. Kaxablii KOMAbIOTEP MMEET WNPOKOMONOCHbBIVA JOCTYN B
cetb NHTepHeT. Bce koMnbioTepbl NOAKNOYEHbI K KOPNOPaTMBHON KOMMbioTepHON cetn KDY n
HaxoOsTCs B €4MHOM OOMEHe.

JNInHradpoHHbI KabnHeT, NpeacTaBNAOWMN CobO YHNBEPCANbHbINA TMHFAGOHHO-NPOrPaMMHBbIIA
KOMMnekc Ha 6a3e KOMMbIOTEPHOro Knacca, CoCToAWwmn n3 paboyero mecta npenogasarens (CTor,
CTYN, MOHUTOP, MEPCOHaNbHbIA KOMMNbIOTEP € NporpaMmHbiM obecnedveHmem SANAKO Study Tutor,
ronoBHas rapHuTypa), n He MeHee 12 pabo4mnx MeCT CTYLEHTOB (CreunanbHbIA CTON, CTyN, MOHUTOP,
nepcoHanbHbIA KOMMblOTep ¢ nporpamMmHbiM obecnedeHnem SANAKO Study Student, ronosHas
rapHuTypa), CeTeBOro KoOMMyTaropa Ans CTPYKTYPUPOBaHHON kabenbHOM cucTemMbl kabnHeTa.

NnHrachoHHbIN KabnHeT NpeacTaBnseT cobor KOMNNEKC MyNbTUMELNAHOrO 060pPynOBaAHMS U
nporpaMMHoro obecneyeHns ons oby4eHns MHOCTPaHHbLIM i3blkaM, BKNOYAOWMIA NporpaMMHoe
obecneyeHne ynpasnerus knaccom n SANAKO Study 1200, koTopble 4at0T BO3MOXHOCTb
NCMNONb30BaHNS B y4eOHOM NPOLECCE NHTEPAKTUBHbLIE TEXHONOMMN 00Y4YEHNS C UCMONb30BaHNE
COBPEMEHHbIX MyNbTUMEAMNAHbBIX CPEACTB, pecypcos VIHTepHeTa.

MporpammHbii komnneke SANAKO Study 1200 naet BO3MOXHOCTb MHHOBALMOHHOIO BEAEHWS
y4ebHOro npouecca, oOH npeanaraeT WMPOKWIA CNeKTP BUOOB AEeATENbHOCTU (3a8aHunii),
nooaepPXnBaloWmx Kak NPakTUKN CRyWaHNs, Tak U TPEHUHI PEYEBON aKTUBHOCTU: MPakTUKa YTEHWS,
npocnywmsaHve, cnegosaHne obpasy, obcyxaeHune, Kpyrnblii CTON, UCNonb3oBaHne VIHTepHeTa,
camooby4yeHune, TecTmpoBaHue. lNpenogasaTenb ABNSETCS LEHTPaNbHON ourypoin npouecca
0by4yeHuns. EMy npenocTaBnaioTCs MHCTPYMEHTbI ynpaBneHns knaccoMm. OH Takxe MoXeT
MCNONb30BaTb MHOMOYUCIEHHbIE METOObI OLEHKN OOCTUXEHWIA YYaLLMXCa 1 CNeanTb 3a UX
anHamukon. SANAKO Study 1200 npenoctaBnseT yqawmMcs Hauny4iwme BO3MOXHOCTN Ang
BbINOIHEHNS peveBbIX yNpaXHEeHUn 1 3a0aHnii, OCHOBAHHbIX HA TeKCTax, ayano- u
Buoeomatepuanax. Bes ayoutopms Moxet ObiTb pasgeneHa Ha noarpynnbl. 910 NO3BONSET
opraHn30BaTb OTAENbHYKO TPAEKTOPMIO 0ByYeHNS ANs KaX A0 NOArpynnbl. Yyawmecs Moryt
paboTaTb CaMOCTOSTENBHO, B aBTOHOMHOM PEXUME, NPy 3TOM NPenoaaBartefib MOXeT
KOHTpOnMpoBatb ux gercteus. B coctae nporpammHoro komnnekca SANAKO Study 1200 Takxe
BXoAuT Moaynb Examination Module - Mmooynb co3gaHuns v ynpasneHus Tectammn s NpoBepku
KOHKPETHbIX HAaBbIKOB 1 CNOCOBHOCTEN yyalerocs. [MOKoCTb JaHHOro MOOyNns No3BonseT
npenofaBaTtensam nerko BapbMpoBaTh TUMbl BOMPOCOB B TECTE U peaakTMpoBaTth CyLeCTByoWwme
TECThbl.
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Takxe B coctae nporpammHoro komnnekca SANAKO Study 1200 Takxe BXoAuT Moay/b obpaTHOA
CB$131, C MOMOLLbIO KOTOPbIX MOXHO B MPOLIECCE 3aHATMS MPOBECTM 3KCMPECC-0Npoc ayantopum 6e3
MOAroTOBKM BONbLIOro TECTA, a TaKXe y3HaTb MHEHME ayanTopuK No Kakoin-nnbo teme.

Kaxabin KOMMNbOTEP NMHragpoOHHOro Knacca nmeet LI.II/IpOKOI'IOJ'IOCHbII7I OOCTyn K CeTun VIHTepHeT,
NMUEH3NOHHOE nporpamMmmHoe obecneveHne. Bce YHUBepcanbHble NMHragoOHHO-NPOrpamMmmHble
KOMMNekebl noaKno4YeHbl K KOpﬂOpS.TI/IBHOI7I KOMI'IbPOTepHOVI cetn KDY n HaxooaTcsa B €4MHOM
OJOMeEHe.

YyebHo-MeToan4eckas nutepartypa ans 4aHHOW ONCLUMMNINHBI UIMEETCS B HAIMYUN B
3NEKTPOHHO-6MbNMoTeYHol cucteme " BrnbnuoPoccurka", 4OCTYN K KOTOPOW NpefoCcTaBneH
ctyneHTam. B 9bC " bubnunoPoccuka " npeacTaBneHbl KONNEKUMN akTyanbHON Hay4HOR 1 y4ebHOo
nuTepaTtypbl N0 ryMaHMTapHbIM HayKaMm, BKtovatowme B cebst nybnmkaumm BeoyLmx pOCCURCKNX
N30aTenbCTB ryMaHUTapHOW nuTepaTypbl, U34aHUS Ha aHTIMACKOM S3blKe BeOyLWMX aMepPUKaHCKNX n
€BPONEenCcKMX N30atenbCTs, a Takxe peakme U ManoTmpaxHble N3aaHnsa POCCUACKUX PErMOHanbHbIX
By30B. 9bC "BbubnnoPoccurka" obecneynBaeT WMPOKMiA 3aKOHHbIA AOCTYN K HEO6X0AMMbIM ANst
obpazoBaTeibHOro nNpoLecca N3naHnsM ¢ UCMONb30BAHNEM MHHOBALMOHHBIX TEXHONOMNIA 1
COOTBETCTBYET BCeM TpeboBaHNSM henepanbHbIX FocynapCTBEHHbIX 06pasoBaTebHbIX CTaHA4apPTOB
Bbiclero npodpeccuoHanbHoro obpasosarus (PrOC BIMO) HOBOro nokoneHus.

YyebHo-MeToAnYeckas nutepartypa ans 4aHHOW ONCLMMNINHBI UIMEETCS B HAMYUN B
3NeKTPOHHO-6nbnnoTeyHol cucteme "ZNANIUM.COM", pocTyn K KOTOPOW NpeLoCTaBNeH CTyAEHTaM.
9BC "ZNANIUM.COM" conepXuT nponsseneHns KpynHenwmx POCCUNCKNX Y4EHbIX, PyKOBOOUTENEN
rocynapCTBeHHbIX OpraHoB, npenogasartenei Beaywmx By30B CTpaHbl, BbICOKOKBANNAIULMPOBAHHbIX
CMeunanncToB B pasnunyHbix cdoepax brnsHeca. PoHL 6nbnMoTekn chopMMpPOBaH C y4ETOM BCEX
N3MEHEHMN 06pa3oBaTENbHbIX CTAHAAPTOB M BKKOYAET y4ebHMKM, yyebHble nocobus, YMK,
MOHOrpadun, asTopedoeparbl, guccepraLmm, SHUXKNONEANnN, CAOBapy U CPaBOYHNKN,
3aKkoHo4aTeNnbHO-HOPMaTMBHbIE OOKYMEHTbI, CNeunanbHbie Nnepnognyeckme n3agaHms n n3naHus,
BbiNyckaemble nsgatenncrsamm By30B. B HacToswee spems 95C ZNANIUM.COM cooTteetcTByeT
BCeM TpeboBaHMAM hefepanbHbIX rOCynapCTBEHHbIX 0O6pa3oBaTeNbHbIX CTAHAAPTOB BbICLIErO
npogoeccrnoHanbHoro obpasosanust (PrOC BI1O) HoBoro nokoneHus.

-pasnartoyHblid MaTepuan,
-MHTEpaKTMBHAsA AockKa, MPOEKTOP, HOYTOYK, KOMMbIOTEPDI.
Mporpamma cocTtasneHa B cootBeTcTBum ¢ TpebosaHnsmm GrOC BIMO 1 y4ebHbIM nnaHoM no

HanpasneHuto 44.03.05 "Mepnarornyeckoe obpasoBaHue (C AByMS NPOCOMNSAMM NOATOTOBKM)" 1
npodouno NoarotTosky ictopnsa n MHOCTPaHHbLIN (aHTUACKUIA) A3bIK .
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