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Abstract. The article is devoted to the disclosure of the essence and content of the concepts 
of «multicultural educational space», «multicultural competence of the teacher» and «bilingual 
training of the future teacher». The relevance of the present issue is caused by the intensive 
development of integration processes in the world community, the formation of a single economic, 
informational, cultural, educational space, a multiple increase in migration flows, an increase in 
the level of interregional and international cooperation, the expansion of contacts of different 
cultures and languages. The aim of the article is to reveal the content and meaning of bilingual 
training of the future teacher in the multicultural educational space, as well as the criteria of 
its formation among graduates from the pedagogical direction of training. The leading method 
for studying this problem is modeling, which allows considering this problem as a process of 
purposeful and conscious mastering by future teachers of bilingual training in a multicultural 
educational space. The obtained results and conclusions open up new opportunities for further 
research of the conditions and directions of bilingual training of future teachers in the multicultural 
educational space.
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INTRODUCTION
In the conditions of transformation 

of modern school into a multicultural 
educational space, the problem of 
multicultural competence of a teacher 
is extremely relevant, and therefore 
a mandatory element of modern 
pedagogical education is the training 
of a competent specialist who is able 
to guarantee the formation of a base of 
universal, national and cultural values 
among students. 

Polycultural education is the process 
by which an individual acquires a system 
of knowledge and skills: general cultural, 
linguistic, professional, etc., aimed at 

ensuring readiness for a comfortable 
existence in the dynamic conditions of 
a multicultural society. In our opinion, in 
modern conditions, the most complete 
tasks of personality formation in a 
multicultural education are education 
on a bilingual basis as mastering by 
future teachers of subject knowledge in 
a certain field based on the use of two 
languages, which act simultaneously as 
a means of educational activity. 

Questions of bilingual education for 
pedagogical specialties are described 
in detail in many scientific works, while 
the very concept of «bilingualism» is 
considered from various points of view. 
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For example, in the study A.V. Timofeev 
and A.A. Vorozhbitova provides a 
bilingual model of professional training 
of future teachers of a foreign language 
[1].  

In the work of N.E. Sorochkina 
proposes an integrated model of bilingual 
education in the modern Russian school, 
which involves the synthesis of various 
approaches and concepts of bilingual 
education, and also aims to achieve basic 
bilingual competence [2]. Despite this, 
the main problem of the implementation 
of the bilingual approach in education 
still remains unresolved, since when 
teaching a foreign language both at 
school and at the university, the core 
orientation of education is not taken 
into account. Even in the case of training 
teachers in dual specialties, one of which 
is a foreign language, the ability to 
integrate the two specialties is not fully 
realized [3]. This problem persists to this 
day, despite the large number of works 
devoted to various features of bilingual 
education. 

PURPOSE AND OBJECTIVES OF THE 
STUDY

The purpose of this study is to 
generalize the scientific-theoretical and 
technological bases of the formation of 
bilingual competence of future teachers, 
necessary for the communicative 
development in a dialogue of cultures 
and multilingualism. 

Professional training of future 
teachers for communicative and speech-
development of bilingual personality is 
realized through a special systematically 
organized and differentiated 
technological complex of training, 
integrating traditional and innovative 
pedagogical technologies through 
communication. The object of the 

research is the theory and practice of the 
formation of multicultural competence 
among students, bilingual readiness for 
pedagogical activity as the basis of their 
speech-thinking culture. The subject 
of the research is the pedagogical 
conditions for the effective formation 
of the bilingual verbal culture of the 
future specialist as the most important 
component of teacher training.

METHODOLOGY
To solve the set tasks and check 

the initial positions, a complex of 
complementary methods was used: 
analysis, systematization, generalization, 
comparison of philosophical, social, 
psychological, pedagogical and 
methodical literature;  analysis of the 
features of a multicultural educational 
institution and approaches to the 
processes of education and training in 
it; studying the experience of training 
future teachers;  modeling;  pedagogical 
situations and games;  survey methods 
(interviews, questioning, interviewing, 
blitz polls, testing);  pedagogical 
experiment, as well as methods of 
statistical processing of quantitative 
research results. 

The experimental base of the 
research was Kazan (Volga Region) 
Federal University. The study of the 
problem was carried out in three stages: 
at the first stage, a theoretical analysis of 
the existing methodological approaches 
in philosophical, psychological and 
pedagogical scientific literature, 
dissertation works on the problem, as 
well as the theory and methodology of 
pedagogical research was carried out; 
highlighted the problem, the purpose 
and methods of research, made a plan of 
experimental research.

Davydova [4] revealed, substantiated 
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and approved the forms, methods 
and means of designing and applying 
electronic bilingual dictionaries in 
pedagogical disciplines. She identified and 
substantiated the essence of the concepts 
«bilingual terminological dictionary», 
«electronic bilingual dictionary on 
pedagogical discipline», «bilingual 
readiness for pedagogical activity» 
based on the analysis of pedagogical, 
linguistic and lexicographical theory and 
practice. The scientist has developed a 
model for designing electronic bilingual 
dictionaries in pedagogical disciplines 
based on the study of their didactic 
possibilities. She defined the specifics 
of designing electronic bilingual 
dictionaries by pedagogical disciplines. 
Davydova defined the structure of 
the electronic bilingual dictionary on 
pedagogical discipline, the typology of 
the dictionary entries included in it, and 
their structure depending on their type.

Gukalenko [5] developed the 
principles of migrant pedagogy. She 
believes that a special multicultural 
environment should be created in the 
modern school with migrant children. 
Scientist believes that the school 
curriculum should include systematic 
teaching of the student’s native language, 
as well as activities related to the 
introduction of its national culture; the 
school should ensure true bilingualism 
and biculturalism, through which equal 
development of languages and harmony 
of both cultures is achieved.

Gubanikhina [6] reflected the 
competence of a teacher in a multicultural 
society.  The concept of multicultural 
competence of a teacher is introduced 
as a significant integral characteristic 
in a modern educational environment. 
According to Gubanikhina, in modern 
conditions, the multicultural competence 

of a teacher is not a separate complex 
of characteristics, but an integral part 
of general pedagogical competence. 
Conducted survey showed that at the 
initial stage of professional pedagogical 
education, most students are not yet 
ready to work in a multicultural team, but 
seek to gain the knowledge necessary 
for this. The educational environment 
is constantly being improved: new 
principles and approaches are being 
developed to create a multicultural 
society based on ethnic tolerance, the 
ability to adapt to the ethnic educational 
environment, tolerance for individual 
differences of other people, cultural 
interaction with representatives of other 
ethnic groups, mutual understanding and 
mutual assistance. Great responsibility 
falls precisely on the shoulders of the 
teacher, so multicultural competence is 
so valued in our day.

In the study of Khupsarokova and 
Khakunova F. P. [7] the concept of 
multicultural competence is analyzed. 
The authors define multicultural 
competence of the teacher as a socially 
and professionally significant personal 
quality. The structure and the content of 
the teacher’s multicultural competence 
are characterized and criteria for its 
formation are given.  

According to the point of view 
of Russian scientists, the new socio-
economic and political situations require 
the implementation of a language policy 
in the field of language education aimed 
at satisfying both public and personal 
needs. With the implementation of the 
new language policy, the creation of a 
flexible system of languages and the 
conditions for their study, as well as a 
variation of forms and means of teaching, 
reflects the current state of the theory and 
practice of teaching a foreign language. 
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In this regard, the foreign language in 
the system of continuing professional 
education has acquired a broad scale. The 
purpose of this study is to systematize 
the experience of creating a model of 
life-long foreign-language education in 
the system of continuing professional 
education, describing it through the 
prism of theoretical and methodological 
approaches. The model needs to be 
characterized, firstly, to comprehend what 
was done and outline the next steps in 
improving the system, and secondly, it 
will be useful for managers working 
in continuing professional education. 
This study can be beneficial for the 
learners, who prefer to know from which 
approaches educational programs and 
courses are built, which they still choose 
or have already chosen for training [8].

Salekhova [3] comprehensively 
studied the theoretical and pedagogical 
heritage of bilingual education by means 
of native and foreign languages in Russia 
from the middle of the 20th century to 
the beginning of the 21st century.  On 
this basis, she developed a subject-
oriented model of bilingual education 
in mathematics and experimentally 
proved the didactic possibilities of 
its implementation in a pedagogical 
university.

Salimzyanova’s work [9] is aimed 
at finding the main ways of achieving 
mutual understanding of the participants 
of intercultural business communication, 
productive implementation of this 
communication in the light of modern 
requirements. The author considers ways 
to overcome the language barrier by the 
example of communicative practice in 
English as the language of international 
communication.  It also focuses on the 
conditions for successful communication 
in the multicultural space, examines and 
presents the most effective strategies 

for achieving mutual understanding 
between business partners.

Sorochkina [2] developed and 
theoretically substantiated an 
integrative model of bilingual education 
in the national school, synthesizing 
various didactic goals and aimed at the 
formation of basic bilingual competence.  
She gave a generalized description of 
bilingual education models existing in 
domestic and foreign practice, developed 
a typology of bilingual education models 
by the criterion of didactic goal-setting, 
revealed the essential characteristics 
of an integrative bilingual education 
model in a national school.  The scientist 
also substantiated the concept of basic 
bilingual competence as an educational 
result, studied the influence of the 
developed bilingual education model 
on such personality characteristics as 
general tolerance and tolerance to 
national and cultural differences, ability 
to constructively resolve conflicts.

The purpose of the study Timofeev 
[1] is the theoretical justification, 
construction and experimental testing 
of the bilingual model of professional 
training of a future teacher of a 
foreign language, implemented in an 
interdisciplinary process of formation of 
readiness for professional activities based 
on bilingual LR-competence of mixed 
type. He analyzed the psycholinguistic, 
psychological and pedagogical, 
didactic and methodological aspects 
of the formation of the mechanism of 
bilingualism, which form the design 
basis for professional training of a 
foreign language teacher.  He identified 
the essential characteristics, structural 
components and the criteria for the 
formation of students’ readiness for 
professional activities based on mixed-
type bilingual LR-competence, developed 
the design characteristics of the process 
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of forming this type of readiness, its 
organizational, managerial and didactic 
and methodological support within the 
bilingual model of training the future 
teacher  foreign language.  The scientist 
has identified and experimentally 
verified the pedagogical conditions for 
effectively shaping the readiness of 
future foreign language teachers for 
professional activities based on mixed-
type bilingual LR-competence.

Zhukova [10] identified the problems 
of cross-cultural communication of 
students  and the possibilities of 
its development in a socio-cultural 
environment of the university.  She 
analyzed the conceptual foundations 
of cross-cultural communication, 
identified the features of the student 
socio-cultural environment as the 
basis for the development of cross-
cultural communication, revealed 
main components of cross-cultural 
competence. She also implemented 
diagnostics of cross-cultural 
competence of students, has developed a 
technological model for the formation of 
development conditions cross-cultural 
communication of students. 

RESULTS 
In this study, we considered the 

preparation for the pedagogical activity 
of the teacher as the quality of the 
personality, ensuring its optimal activity 
in organizing the process of training 
and education, self-development and 
self-government of students as subjects 
in their joint activities. According to 
another interpretation, preparation 
for pedagogical activity is a set of 
professionally determined requirements 
for the teacher: this set of requirements 
includes didactic, constructive, 
perceptual, expressive, communicative 
and organizational skills.

In the context of bilingual education, 
there is a simultaneous assimilation 
of the theoretical component of the 
educational material, as well as the 
development of communication skills. 
This fact allows us to single out bilingual 
training as an independent component 
in the system of pedagogical activity. 

Since there is no such term as 
«bilingual training» in general pedagogy 
and in pedagogy of professional 
education, let us make an attempt to 
reveal the general pedagogical meaning 
of the concept «bilingual preparation for 
pedagogical activity». 

Speaking about the bilingual 
preparation of the teacher, we mean 
not only the knowledge of pedagogical 
terms, but also the ability to translate 
them from a foreign language into one’s 
native language, the ability to use them 
in professional speech and read original 
pedagogical literature. 

Therefore, we believe that the basis 
of correct professional speech and 
reading skills of the original pedagogical 
literature is knowledge of the relevant 
terminology in a foreign language. At 
the same time, the effectiveness of 
pedagogical discourse, in accordance 
with its definition, is largely due to the 
personal orientation of the individual, 
his desire and motivation. 

This presentation allows us to consider 
the bilingual training of a teacher not 
only as the availability of theoretical 
knowledge and practical skills in the 
use of foreign language pedagogical 
terms, but also as a combination of the 
necessary psychological and personal 
personality traits.

Thus, bilingual preparation for 
pedagogical activity is a set of 
general pedagogical, interdisciplinary, 
intercultural and special (methodical 
and subject) knowledge, skills, and 
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professionally significant personal 
qualities that ensure successful practical 
activity of a teacher in intercultural 
bilingual communication.  As shown 
above, it can also be structurally 
represented by theoretical, operational, 
and motivational components. Bilingual 
preparation is one of the components 
of teacher preparation for teaching 
activities, being one of the essential 
factors for successful implementation 
of teaching activities in modern 
multicultural conditions.

Speaking about polycultural 
education, it is also necessary to consider 
the content of the concept «multicultural 
competence», since it is this category 
that determines the teacher’s readiness 
for professional activity. From the point 
of view of E.V. Gubanikhina, the term 
«multicultural competence» is an integral 
characteristic of a teacher, which is a 
system of multicultural knowledge, skills, 
abilities, values, interests, multicultural 
qualities, experience necessary for life 
and activities in a multicultural society, 
for interaction with various cultures 
(people of different races,  nationalities, 
social groups, beliefs) [6]. 

According to T.V. Zhukova, the 
criteria for multicultural competence 
are the following aspects: multicultural 
awareness; cultural identity; regulatory 
identity [10].

Polycultural competence of teachers 
is the result of their multicultural 
education, manifested in their general 
ability and readiness for activity, based 
on knowledge and experience, which 
are acquired in the process of learning 
and socialization and are focused on 
independent and successful participation 
in professional activities.  

It is obvious that bilingual preparation 
for pedagogical activity is the dominant 
for the successful formation of the 

multicultural competence of the future 
teacher.  And to assess the degree of its 
development among graduates of the 
pedagogical direction of training, we 
have allocated 4 levels [4]:

1. The reproductive level at which 
students demonstrate a rather low level 
of knowledge of the basic concepts of 
the subject area in a foreign language 
is not conscious of itself as a subject of 
pedagogical activity.  Trainees of this level 
lack readiness for bilingual pedagogical 
activity, motivation and focus on it.

2. Productive level.  Students have 
general theoretical and methodological 
knowledge in the field of bilingual 
education, but at the same time they 
have difficulty translating theoretical 
concepts into specific technological and 
methodological developments, as well 
as using the pedagogical terminology 
in a foreign language for each case.  
The trainees also have difficulties in 
evaluating the process and the result 
of their own actions, they are not 
strongly motivated to carry out bilingual 
pedagogical activity, they lack purposeful 
expression of personality.

3. For the heuristic level, the level 
of knowledge of general and subject 
terminology in a foreign language and 
readiness for teaching activity that is 
sufficient for performing professional 
tasks is characteristic.  At the same 
time, at this level, there is an uneven 
development of all components of 
bilingual preparation for pedagogical 
activity, but there is a tendency for their 
stability, consolidation and strengthening.  
The actions of the students are conscious, 
but limited to the framework of the 
studied.  The pedagogical orientation 
of the personality is clearly expressed, 
the necessary psychological qualities 
are present for the implementation of 
successful pedagogical activity in the 
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context of bilingual education.
4. The creative level fixes the 

formation of all components of bilingual 
pedagogical readiness in their unity 
and interaction, including knowledge, 
skills, needs, motives, attitudes and state 
of the individual.  Students strive to 
avoid stereotypes, monotonous actions, 
constantly look for new theoretical 
and practical solutions, are able to 
independently evaluate and correct 
their own practical activities, and strive 
to apply the studied pedagogical terms 
in a foreign language when conducting 
classes.  The readiness of this level can 
be characterized as formed.

Experimental work in comparative 
pedagogical experiments, which are 
divided into three stages:

1) stating - determining the initial 
level of multicultural competence 
of future teachers, based on the 
development of abilities, qualities, 
skills and abilities, experience of 
interacting with people from other 
cultures, analyzing existing knowledge 
and ideas about multiculturalism, value 
orientations, motivation of educational 
and cognitive activity and social  cultural 
communication;

2) formative - the development and 
inclusion in the curriculum of future 
teachers of disciplines of a multicultural 
nature;  implementation of the 
identified pedagogical conditions in the 
educational process;

3) control - identifying the level of 
multicultural competence achieved 
by respondents, using a comparative 
analysis of the level dynamics;  analysis 
and interpretation of the results.

A comparative analysis of the data 
obtained as a result of the experiment 
at the ascertaining and formative stages 
showed a positive dynamics in the 
formation of multicultural competence 

students - future teachers.  Thus, the 
implementation of the author’s model of 
pedagogical conditions for the formation 
of multicultural competence in the 
educational process of future teachers’ 
bilingual training for pedagogical 
activity in the multicultural educational 
space is effective. 

CONCLUSION
Questions of bilingual education for 

pedagogical specialties are described 
in detail in many scientific works, while 
the very concept of «bilingualism» is 
considered from various points of view.  
For instance, the study of Timofeev 
[1] provides a bilingual model of 
professional training of future teachers 
of a foreign language. Sorochkina [2] 
proposes an integral model of bilingual 
education in the modern Russian school, 
which involves the synthesis of various 
approaches and concepts of bilingual 
education, and also aims to achieve basic 
bilingual competence.

 Nevertheless, the main problem of 
the implementation of the bilingual 
approach in education still remains 
unresolved, since when teaching a 
foreign language both at school and 
at the university, the core orientation 
of education is not taken into account.  
Even in the case of training teachers in 
dual specialties, one of which is a foreign 
language, the ability to integrate the two 
specialties is not fully realized [3]. This 
problem persists even now, despite the 
large number of works devoted to various 
features of bilingual education: general 
theoretical foundations, linguistic, 
psychological, sociological aspects, etc.

The fact is that the problem of 
bilingual education was studied in parts, 
outside the systems approach. As a result, 
there are many disparate facts, comparing 
which you can get a fundamentally new 
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learning model that would contribute 
not only to the development of students’ 
language competence, but also to the 
formation of the general readiness of the 
teacher for teaching activities, including 
bilingual knowledge and skills.

Speaking about polycultural 
education, it is also necessary to consider 
the content of the concept «multicultural 
competence», since it is this category 
that determines the teacher’s readiness 
for professional activity. Gubanikhina 
[6], under the term «multicultural 
competence», means the integral 
characteristic of a teacher, which is a 
system of multicultural knowledge, skills, 
abilities, values, interests, multicultural 
qualities, experience necessary for life 
and activities in a multicultural society, 
for interaction with various cultures 
(representatives of different  races, 
nationalities, social groups, beliefs).

According to Zhukova [10], the 
criteria for multicultural competence 
are: multicultural awareness (a set 
of knowledge of cultural artifacts, 
patterns of behavior, understanding of 
the need and adherence to scenarios 
of native or other culture or subculture 
behavior); cultural identity (the result 
of cultural identification, i.e. correlation 
and identification with cultural norms 
and patterns of behavior); normative 
identity (knowledge, understanding and 
acceptance of social norms).

Khupsarokova and Khakunova [7] 
highlight the following criteria for a 
teacher’s multicultural competence: 
1) awareness of the multicultural 
characteristics of the team, including 
the student team, and respect for them; 
2) the ability to act in accordance with 
the cultural characteristics of subjects of 
pedagogical activity, while maintaining 
their own cultural identity; 3) the 
ability to organize effective cultural 

interaction. The structural components 
of the multicultural competence of 
teachers are: cognitive; motivational 
and value; activity. The cognitive 
component assumes the formation of 
a system of multicultural knowledge, 
serving as an indicative basis for the 
activity of a person in a multicultural 
society. The motivational and value 
component is an established system 
of motivational and value formations: 
motives, values, interests, needs, and 
multicultural qualities that regulate the 
daily life and activities of the individual 
in a multicultural society. The activity 
component ensures the formation 
of multicultural skills and abilities, 
compliance with social norms and rules 
of behavior in a multicultural society, the 
experience of positive interaction with 
people of different cultures, as well as 
the ability to organize the pedagogical 
process as a dialogue of carriers of 
different cultures in time and space.

Numerous scientific works of Russian 
researchers [6; 7] confirm the fact that 
effective formation of multicultural 
competence in future teachers is possible 
only if the patterns of development of the 
value-oriented, motivational and activity 
behavioral spheres of a person are taken 
into account, staged organization of the 
process of assimilation of social and 
professional experience of multicultural 
interaction, as well as relying on the 
main tenets of the theory of multicultural 
education, role theory of personality and 
competence-based approach to training.

Assessment of the level of bilingual 
training for students’ pedagogical 
activities is carried out in accordance 
with the specified criteria by monitoring 
students’ theoretical and practical 
readiness for pedagogical activities, 
the level of their language competence 
in a given subject area, as well as their 
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personal focus on pedagogical activities. 
Numerous scientific works of 

domestic researchers confirm the fact 
that effective formation of multicultural 
competence among future teachers is 
possible only if we take into account 
the laws governing the development 
of value-orientation, motivational and 
activity-behavioral spheres of a person, 
the staged organization of the process 
of assimilating social and professional 
experience of multicultural interaction, 
as well as supporting  on the main 
provisions of the theory of multicultural 
education, role-based theory of 
personality and competence approach to 
professional training.

In modern conditions, the 
multicultural competence of a teacher 

is not a separate set of characteristics, 
but an integral part of the general 
pedagogical culture. The foundations of 
human multicultural competence begin 
to be laid in the first years of a child’s life 
and are based on universal human basic 
values, in particular, on the formation of 
a feeling of patriotism. 

However, the teacher’s multicultural 
competence is laid at the stage of 
vocational education, in the period of 
obtaining secondary or higher vocational 
education. Only in this case, the teacher 
will become involved in the problems 
of society: being a carrier of tolerant 
consciousness, he will be able to convey 
the range of his attitudes, beliefs, 
attitudes to his students and, thereby, he 
is able to humanize society. 
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Аңдатпа. Мақала «көпмәдениетті білім беру кеңістігі», «мұғалімнің көпмәдениеттік 
құзыреттілігі» және «болашақ мұғалімнің билингвалды дайындығы» ұғымдарының мәні 
мен мазмұнын ашуға арналған. Қарастырылып отырған проблеманың өзектілігі әлемдік 
қоғамдастықтағы интеграциялық үдерістердің қарқынды дамуына, Бірыңғай экономика-
лық, ақпараттық, мәдени, білім беру кеңістігінің қалыптасуына, көші-қон ағындарының бір-
неше рет артуына, өңіраралық және халықаралық ынтымақтастық деңгейінің артуына, 
түрлі мәдениет пен тілдердің байланыстарының кеңеюіне байланысты. Мақаланың мақ-
саты-болашақ мұғалімнің көпмәдениетті білім беру кеңістігінде билингвалды дайындығы-
ның мазмұны мен мәнін, сонымен қатар түлектердің педагогикалық дайындық бағытын 
қалыптастыру критерийлерін ашу. Бұл проблеманы зерттеудің жетекші әдісі-модельдеу, 
бұл мәселені болашақ мұғалімдердің көпмәдениетті білім беру кеңістігінде билингвалдық 
дайындықты мақсатты және саналы игеру үрдісі ретінде қарастыруға мүмкіндік береді. 
Алынған нәтижелер мен қорытындылар көпмәдениетті білім беру кеңістігінде болашақ 
педагогтердің билингвалдық дайындығының шарттары мен бағыттарын одан әрі зерт-
теу үшін жаңа мүмкіндіктерді ашады. 

Түйін сөздер: екі тілді оқыту, екі тілді білім беру, көптілді және көпмәдениетті білім 
беру, педагогтің көпмәдениеттілігі. 

Аннотация. Статья посвящена раскрытию сущности и содержания понятий «поли-
культурное образовательное пространство», «поликультурная компетентность учите-
ля» и «билингвальная подготовка будущего учителя». Актуальность рассматриваемой 
проблемы обусловлена интенсивным развитием интеграционных процессов в мировом 
сообществе, формированием Единого экономического, информационного, культурного, 
образовательного пространства, многократным увеличением миграционных потоков, 
повышением уровня межрегионального и международного сотрудничества, расширением 
контактов различных культур и языков. Цель статьи – раскрыть содержание и смысл 
билингвальной подготовки будущего учителя в поликультурном образовательном про-
странстве, а также критерии ее формирования у выпускников педагогического направле-
ния подготовки. Ведущим методом изучения данной проблемы является моделирование, 
которое позволяет рассматривать данную проблему как процесс целенаправленного и 
осознанного овладения будущими учителями билингвальной подготовки в поликультурном 
образовательном пространстве. Полученные результаты и выводы открывают новые 
возможности для дальнейшего исследования условий и направлений билингвальной подго-
товки будущих педагогов в поликультурном образовательном пространстве. 

Ключевые слова: двуязычное обучение, двуязычное образование, полиязычное и поли-
культурное образование, поликультурная компетентность педагога.


