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Abstract: The article presents a comprehensive sociological analysis of the
processes of political capital transformation in the context of digitalization in the
Eurasian space. Based on a synthesis of international index data, legislative anal-
ysis, and the results of a pilot sociological study (N=81), fundamental differences
between the Eurasian model of political communication and Western counterparts
are identified. It is proven that in the SCO countries (China, Russia, Kazakhstan,
Uzbekistan), the accumulation of political influence is shifiing to national digital
platforms and messengers due to the policy of “digital sovereignty.” However,
the effectiveness of this process is limited by a high level of public skepticism and
citizens’ demand for “active legitimacy.” The author substantiates the thesis that
politicians’ digital activity in the region is perceived not as a substitute for real
managerial actions but as a tool for verification and reporting.

Keywords: political capital, social media, digitalization, Eurasian space,
SCO, digital sovereignty, Telegram, e-government, political trust.




Scientific research of the SCO countries: synergy and integration

The transformation of political processes in the first quarter of the 21st century
is inextricably linked to the change in the communicative environment. For the
countries of the Eurasian region and member states of the Shanghai Cooperation
Organization (SCO), this process acquires a special dimension associated with
the concept of “digital sovereignty.” The global transition from an industrial to an
informational type of society, described in the classical works of M. Castells [1],
in the Eurasian context is superimposed on the desire of states to maintain control
over the national information space. Unlike the Western model, where the political
capital of actors is formed mainly on global transnational platforms (X, Facebook,
Instagram), the SCO countries demonstrate a trend towards localizing political
activity within national digital ecosystems. In these conditions, classical theories
of political capital, such as P. Bourdieu’s concept of convertibility of capitals [2],
require significant adjustment. The relevance of the study is due to the need for
scientific understanding of how strategies for accumulating influence are built under
the conditions of fragmentation of the global Internet and what barriers arise in the
way of legitimizing power in the digital environment of Eurasia.

To identify the specifics of the perception of digital activity of political actors,
the author conducted a pilot sociological study in November 2025. The data col-
lection method was an online survey. The sample consisted of 92 respondents, but
to ensure data purity and compliance with the requirements of electoral sociology,
questionnaires of persons under 18 years of age were excluded. The final sample
volume subjected to analysis was 81 people (N=81). The study is complemented
by a comparative analysis of digital platforms and legislative acts in the field of
information policy of China, Kazakhstan, Uzbekistan, and Russia.

Analysis of the architecture of the digital space of the SCO countries allows
us to identify two fundamentally different models of political capital functioning.
The first model, characteristic of the People’s Republic of China, can be designated
as a “closed ecosystem of managed trust.” Here, political communication is fully
integrated into national super-apps such as WeChat and Weibo. According to the
China Internet Network Information Center (CNNIC), the number of users of gov-
ernment online services in China has exceeded 940 million [3]. The peculiarity of
this model lies in the fact that the digital capital of the authorities is formed not so
much through competitive rhetoric as through the provision of services. WeChat,
being a tool of total integration, allows citizens to solve administrative issues in “one
click,” which forms a high level of pragmatic trust in the system. Researchers note
that trust in technology in China is inextricably linked to trust in the government,
reaching record levels for the region [4]. In this model, political capital has an in-
stitutional nature: it is “imposed” and supported through the social credit system,
which links loyalty and law-abidingness with access to economic benefits.
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The second model, implemented in Russia and Central Asian countries (Kazakh-
stan, Uzbekistan), can be characterized as “hybrid messenger politics.” Unlike Chi-
na, access to some global platforms is preserved here, but the messenger Telegram
has become the center of political life. The phenomenon of “messenger politics™ lies
in the migration of political discussion from the public field of traditional media to
the “gray zone” of channels and chats. This is due to the “chilling effect” caused by
the tightening of legislation. As S. V. Volodenkov notes, digital communications in
the region are increasingly becoming an instrument of technological control [5]. In
this model, Telegram functions as a distributed think tank and a tool for intra-elite
struggle, which makes the structure of political capital extremely volatile.

A key factor shaping the conditions for capital accumulation is the regulatory
policy of the “landing” of IT giants. In recent years, the countries of the region have
synchronized their legislative approaches. In Russia, the Federal Law “On the Activi-
ties of Foreign Persons in the Information and Telecommunication Network ‘Internet’
on the Territory of the Russian Federation” (Law on Landing) radically changed the
landscape, forcing politicians to migrate to domestic platforms (VKontakte, Telegram)
[6]. Similar processes are taking place in Kazakhstan, where in 2024-2025 legisla-
tive norms were actively discussed and adopted to strengthen control over online
platforms and bloggers, requiring their registration and opening of representative
offices [7]. Uzbekistan, after a period of blocking social networks in 2021, moved to
a tactic of negotiation and localization of personal data [8]. These measures lead to the
“nationalization” of political capital. An actor who builds their influence exclusively
on Western platforms (e.g., YouTube) without a foothold in national segments risks
losing their audience overnight in the event of a blocking. Thus, platform sovereignty
becomes a prerequisite for the sustainability of political capital.

It is important to note that the countries of the region demonstrate significant
success in forming institutional digital capital through the development of e-gov-
ernment. A striking example is Kazakhstan, which ranked 24th in the global UN
E-Government Development Index (EGDI) in 2024, ahead of many European
countries [9]. The concept of the “Listening State,” implemented through platforms
such as e-Otinish, allows converting the digital activity of state bodies into real
legitimacy. Similar processes are observed in Uzbekistan, where the “Open Budget”
portal has become an effective tool for involving citizens in resource management.
In these cases, the digital capital of the authorities relies on measurable efficiency:
citizens trust digital tools because they bring tangible benefits. This confirms the
thesis that in the Eurasian space, the most stable type of capital is not symbolic
(image), but functional capital.

However, when it comes to the personal political capital of individual actors,
the situation looks different. The results of the author’s survey reveal deep contra-
dictions in the hybrid model. The study recorded a high level of public skepticism.
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Despite the active migration of politicians to Telegram, the audience tends to
interpret their actions as manipulative. To the question about the goals of maintain-
ing social networks, 54 % of respondents answered that this is done for the sake
of “personal PR and recognition,” and 48 % saw this as “creating an illusion of
closeness to the people.” Only a minority believes in a sincere desire to establish
feedback. As noted by Zh. T. Toshchenko, such a gap between declared openness
and perceived imitation is a symptom of “paradoxical consciousness” and the main
barrier to accumulating personal capital [10].

Moreover, the survey showed that digital activity in itself does not convert into
electoral support. 65 % of respondents stated that maintaining social networks “will
rather not affect” or “will definitely not affect” their decision to vote for a candidate,
since their priority is “real deeds.” This correlates with the traditional political cul-
ture of the region, where there is a demand for paternalistic efficiency. Unlike the
Western “participatory culture,” where a like can be a form of political action, in
the Eurasian culture there is a clear division into “virtual” and “real.”” A politician
existing only in Telegram channels but not demonstrating offline results risks facing
the devaluation of their capital. The crisis of trust is also confirmed by figures: 45 %
of respondents expressed distrust of information in politicians’ personal accounts,
and another 40 % took a wait-and-see position (“I trust and do not trust”). The
main irritants destroying capital were named “excessive self-promotion” (70 %)
and “ignoring questions” (64 %). This indicates that the attempt to transfer show
business methods to politics, effective in Western democracies, causes rejection
in the Eurasian context. Citizens of SCO countries, being in difficult geopolitical
conditions, expect competence and an honest conversation about problems from
politicians (these qualities were named important by 57 % and 62 % of respondents,
respectively), and not glossy content.

The conducted analysis allows us to state the formation of a specific Eurasian
model of functioning of digital political capital, which differs significantly from
both the Western and the Chinese ones. Firstly, this model is characterized by a high
level of “platform sovereignty.” Politics moves to national platforms and state-
controlled network segments, which reduces the risks of external interference but
requires politicians to master new communication rules in the absence of algorithmic
support from global platforms. Secondly, there is a gap in the region between the
successful accumulation of institutional capital (through public service services)
and problems with the accumulation of personal reputation capital. Citizens trust
the application in a smartphone more than the official who keeps a blog. Thirdly,
the key requirement for political capital becomes its verifiability. In conditions of
information wars and the dominance of Telegram channels filled with unverified
information, only capital backed by administrative resources and real actions ac-
quires value. Thus, the prospects for the development of political communication
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in the SCO countries are associated not with copying Western SMM practices, but
with deepening the concept of the “listening state,” where digital tools are used to
increase transparency in decision-making [11]. Only such a strategy is capable of
overcoming the identified skepticism and ensuring the conversion of digital presence
into real political stability in the face of contemporary risks [12].
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Abstract. The article presents a clinical-psychological analysis of the key psy-
chological barriers that hinder young people s decision to start a family, as well as
internal and external resources that facilitate overcoming them. The main issues
focus on the fear of responsibility, persistent financial anxieties, the influence of
negative experiences from the parental family, and cognitive dissonance between
traditional family expectations and modern individualistic values. The author's
scientific conclusions indicate that, contrary to stereotypes, contemporary youth
demonstrates a conscious and balanced approach to marriage, combining family
values with career aspirations. An important conclusion is the necessity of con-
sidering the cultural-civilizational context (using the example of SCO countries)
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when developing support programs, as the direct borrowing of Western individual-
istic models generates internal conflicts. For science, the article is valuable for its
structured analysis of the psychological determinants of family choice in modern
conditions. For practice, it provides justification for the need to create psychologi-
cal and educational programs and premarital counseling services adapted to local
mentality, aimed at developing practical skills and overcoming irrational fears.

Keywords: psychological barriers, decision-making, starting a family, young
people, fear of responsibility, financial anxieties, dysfunctional family.

P. S. Krapivina rightly draws attention to the fact that contemporary youth
largely retains traditional values, highlighting family and children as the main life
priority, which refutes the hypothesis of a frivolous attitude towards marriage. In
her research, the scholar established that young people recognize the importance
of fidelity in marriage, readiness for compromise, and the necessity of moral,
psychological, and financial maturity for starting a family. At the same time, the
majority of respondents consider the period from 20 to 30 years as the optimal age
for marriage, which indicates a balanced approach to this issue [1, p. 134-135].

Empirical data also showed that a significant portion of young people plans to
have more than one child, which contradicts the hypothesis of the dominance of
the one-child family model. When choosing a partner, girls more often than boys
consider material status and social standing; however, in general, young people
adhere to the idea of joint family provision. Furthermore, a dependence of readiness
for family life on age was identified: the older the respondents, the higher their
readiness for marriage.

The scholar’s research confirmed that parental family experience remains im-
portant, but not the only model for youth: only 23 % of respondents fully orient
themselves on their parents’ model. The majority of those surveyed demonstrate
a conscious approach to starting a family, combining the value of family relation-
ships with aspects such as career, self-development, and personal stability, which in-
dicates the formation of a comprehensive system of life orientations [1, p. 135-136].

The direct process of making a decision to start a family is a complex psycho-
logical act, determined by a multitude of personal and social factors, and involves
overcoming a number of significant internal obstacles. Among the most pronounced
psychological barriers empirically identified is the fear of increasing responsibility,
which is perceived as a heavy burden limiting personal freedom and autonomy. This
fear often stems from infantile personality attitudes and hinders the transition to
adult behavioral models required for building mature partnerships. The next critical
obstacle consists of financial anxieties, exacerbated in conditions of socio-economic
instability and forming in young people a conviction of the necessity to achieve
high material well-being as a mandatory prerequisite for marriage.
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Substantial influence on the decision-making process is exerted by experience
acquired in the parental family, with dysfunctional patterns of interaction between
parents potentially forming persistent negative expectations regarding one’s own
family life. Observing conflicts, emotional coldness, or the breakup of parents’
family creates in a young person an internal image of the family as a space of po-
tential suffering and distress, which generates deep doubts about the advisability
of repeating such a scenario.

As correctly noted by E. V. Luneva and N. V. Pylina, the results of their empirical
study of student youth show that, despite awareness of a number of difficulties,
young people demonstrate a meaningful approach to marriage. They name the
main motives for marriage as the desire to find a close person for mutual support
(72,94 %), the desire to be with a loved one (57,65 %), and procreation (47,06 %);
at the same time, the absolute majority (92,94 %) consider the period from 20 to
30 years as the ideal age for starting a family. The scholars note that students’ ideas
about the skills necessary for family life are concentrated in the practical plane.
The most in-demand were knowledge and skills in raising children (70,59 %),
managing a household (65,88 %), and rational management of the family budget
(56,47 %). At the same time, according to the data obtained, young people to a lesser
extent consider knowledge in the field of family law (14,12 %), household repairs
(15,29%), and the intimate sphere (21,18 %) necessary. This indicates a focus of
their expectations on interpersonal and organizational aspects of family functioning.

Furthermore, E. V. Luneva and N. V. Pylina draw attention to the fact that re-
spondents see the key difficulties of future family life as raising children (56,47 %),
rational budget spending (49,41 %), and family communication (38,82 %). At the
same time, students predominantly (87,06 %) associate the concept of a successful
marriage with mutual understanding, spiritual closeness, and love, rather than with
external factors. Respondents point to such negative aspects of early marriage as
the necessity of rapid maturation, material difficulties, and challenges in combining
family with studies, which confirms the existence of objective barriers. An important
conclusion of the study is that over 60 % of respondents support the need to revive
special programs preparing youth for family life [2, p. 50-51].

An equally significant barrier is the cognitive dissonance arising from the clash
of traditional socio-cultural expectations prescribing family formation and modern
individualistic values emphasizing self-realization and career growth. This conflict
of values can lead to procrastination in decision-making and emotional uncertain-
ty. It is also worth noting the influence of a broader social context, including the
transformation of the institution of marriage and growing tolerance for alternative
forms of partnership, which, on the one hand, expands choice, and on the other,
complicates the process of self-determination. Nevertheless, alongside barriers,
there are resource components within the personality and its environment that can
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perform a compensatory and supportive function when considering the possibility
of starting a family. Among internal resources, first and foremost, is the capacity for
emotional self-regulation, which allows for constructively managing anxiety and
fears rather than avoiding them. A high level of reflection and self-understanding
facilitates awareness of the true nature of one’s apprehensions, separating them
from imposed social stereotypes and traumatic past experiences.

An important protective factor is a formed system of values in which the family
occupies a significant, but not absolutized place, harmoniously combined with other
life goals. Personal maturity, expressed in readiness for dialogue, compromise, and
acceptance of the other, is a key resource for transitioning from romantic ideas to
a realistic image of partnership. Psychological resilience allows for considering
potential difficulties of family life not as insurmountable threats but as challenges
stimulating personal growth and relationship development. At the level of the
couple, a resource becomes the quality of communication: open discussion of
fears, expectations, and plans significantly reduces uncertainty and fosters a sense
of commonality and mutual support. A positive example of stable and satisfying
relationships in the immediate social environment (friends, relatives) can serve
as an alternative model, mitigating the negative influence of the parental family.

External supportive conditions, such as stable social status and housing availabil-
ity, although belonging to the socio-economic sphere, also acquire the character of
a psychological resource, reducing the intensity of anxieties and allowing focus on
the interpersonal aspects of the decision. Confidence in the possibility of obtaining
professional help (psychological, consultative) in case of future crisis situations
also reduces the catastrophization of the image of family life.

As correctly noted by N.Sh. k. Tadzhieva and K. Zh. Tulegenova, overcoming
psychological barriers and actualizing resources for starting a family requires
purposeful systemic preparation of youth. The researchers emphasize that such
preparation should be a complex of comprehensive interactions aimed at form-
ing a conscious understanding of marital and family relations, developing moral
consciousness, unity of views, and practical communication skills. They highlight
key components of readiness as a conscious approach to choosing a life partner,
responsibility for the family, and the ability to create a favorable psychological
climate, which is facilitated by special programs in educational institutions and
support from the state through advisory and educational services [3, p. 143].

As correctly noted by O. Yu. Vinnichenko, E. F. Gladun, and Zh. D. Busurmanov,
the formation of life strategies of youth, including the approach to starting a family,
occurs within the deep context of national legal values and civilizational specifics.
Scholars, analyzing the countries of the Shanghai Cooperation Organization (SCO),
conclude that the perception of human rights, personal freedoms, and consequently,
models of family behavior is not universal but flexibly depends on specific cultural,
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historical, and legal circumstances. They note that a significant part of Eurasian
societies, unlike the European individualistic tradition, is characterized by collec-
tivist values, the priority of family and community interests, and the special role
of moral and religious norms in regulating public and private life.

The scholars substantiate that attempts at direct borrowing of Western legal
and social models without considering local legal mentality are often declarative
and can lead to internal conflicts. Using the example of SCO countries, it is shown
that their legal systems are often eclectic, combining elements of the Soviet legacy,
religious law (e.g., Sharia or Hindu law), local customs, and borrowed Western
institutions. This creates a complex backdrop against which youth form their ideas
about marriage, responsibility, and the balance between personal and public.

The researchers propose a concept of a Eurasian model of human rights and
social regulation, which, along with the recognition of universal foundations, pur-
posefully integrates specific Asian and local values: the priority of the common good
and public order, the significance of family and the collective, respect for traditions
and moral norms. Such a concept, in their opinion, will allow not rejecting global
standards but adapting them, taking into account the historical memory, national
mentality, and cultural codes of the peoples of Eurasia, which can contribute to
a more harmonious resolution of the value conflicts underlying young people’s
decisions about starting a family.

For SCO countries, the problem of postponing family formation and declining
birth rates is a common social trend with serious long-term demographic conse-
quences. The cultural diversity of SCO member states determines the variability
of specific manifestations of barriers; however, their psychological core (fears,
anxieties, value conflicts) demonstrates significant similarity. Therefore, the clinical-
psychological study of these phenomena represents not only academic interest but
also a practical necessity for developing adequate social policy measures.

I. A. Firsova rightly notes that the digital environment, especially social net-
works, has become the main source of information and a space for worldview
formation for contemporary youth. The author emphasizes that virtual space, on the
one hand, carries risks of spreading destructive content, and on the other, provides
opportunities for self-realization and development, becoming a habitual living
environment for the young generation. In this regard, the researcher substantiates
the necessity of active and systematic participation of public institutions and state
bodies in using social networks for the purposeful formation of spiritual and moral
values among youth [4, p. 120].

According to the scholar’s correct opinion, in the absence of legislatively regu-
lated mechanisms for interacting with youth through virtual platforms, the presence
of official structures on social networks most popular among the young audience
becomes of key importance. Based on data analysis, the author shows that in the
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Russian digital environment, such critically important platforms for communication
with youth are “VKontakte” and “Telegram”, which are preferred by the majority of
the young audience. This makes them the main channel for informational influence
on the spiritual and moral development of the rising generation. At the same time,
as I. A. Firsova concludes, purposeful work in social networks on forming value
orientations is an integral part of creating conditions for educating a harmoniously
developed and socially responsible personality. This approach helps counteract
negative informational influence and spiritual crisis, using the positive potential
of digital platforms to consolidate society around traditional spiritual and moral
values [4, p. 121].

Understanding the structure and genesis of psychological barriers is the first and
fundamental step towards developing programs for psychological and pedagogical
support of youth. Such programs can be aimed at developing awareness, communi-
cation skills, and emotional intelligence, which contributes to a more balanced and
responsible approach to family planning. Creating accessible counseling services
focused on premarital counseling could become an effective tool for helping young
couples clarify motives and overcome irrational fears.

Thus, the research results show that, contrary to stereotypes, contemporary
youth demonstrates not a frivolous, but a deeply conscious approach to starting
a family, combining this value with career aspirations and personal development. At
the same time, the decision-making process involves overcoming clearly identified
psychological barriers: fear of responsibility, financial anxieties, negative experience
from the parental family, and internal conflict between traditional expectations and
individualistic values. These obstacles, however, can be compensated by internal
personality resources, such as emotional self-regulation and reflection, as well as
external support- quality communication within the couple and positive examples
from the environment. An important scientific contribution is the justification of
the necessity to consider the cultural-civilizational context when analyzing family
attitudes. The research emphasizes that in Eurasian societies, characterized by
collectivist values and family priority, direct borrowing of Western individualistic
models leads to internal conflicts among youth. This requires the development of
special social and educational programs adapted to local mentality and legal cul-
ture, rather than universal solutions. From a practical point of view, the conducted
research points to a pronounced need among youth for systemic preparation for
family life, which is confirmed by empirical data. Young people primarily request
the development of specific practical skills- child-rearing, budget management,
and household management. These conclusions provide clear direction for creating
premarital counseling services and psychological-pedagogical programs aimed at
developing awareness, communication competencies, and overcoming irrational
fears associated with starting a family.
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Abstract: The article explores the essential characteristics of convergence as
a synthesis of scientific and applied knowledge in a historical context, as well as
several specifics of a convergent approach in education. The prospects of using
a convergent approach in higher education are also explored. Convergent ap-
proach analyzes the software and methodological support of the developing music
teachers’ media competence using multimedia technologies in the context of in-
tegrated media education and reveals the specifics of constructing a multimedia
longread.

Keywords: integration; convergence, longread, media creativity;, media com-
petence; media text; teacher-musician.

At the turn of the 20th and early 21st centuries, global crises and changes in all
spheres of life requires a profound rethinking and reassessment of the development
of human civilization. Science is gradually integrated into all educational models
and became the source of a new — digital — education. The rapid development of
information, multimedia, and digital technologies, as well as the digitalization of
all levels of education (general, supplementary, and higher), have made enormous
influence upon the transformation of an education, which includes music education
as well. It encompasses such inextricably linked components as creative learning,
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spiritual and moral education and development, the development of students’ mu-
sical culture, and their socialization.

The French philosopher, historian, cultural scientist, sociologist, and technology
critic Jacques Ellul asserted back in the middle of the last century: “The human
habitat is no longer nature, but technology” [7, p. 394]. According to Jacques Ellul,
all creativity is concentrated in the field of technology, and millions of technical
means is a proof of human’s creative scope, which is far more astounding than what
a musician, artist, or writer could create in different eras. Now, in the third decade
of the 21st century, it can be said with a fair degree of certainty that in a globalizing
world, it is becoming necessary to create a new educational paradigm based on the
synthesis of scientific knowledge and convergent technologies — NBICS (nan-,
bio-, informational, cognitive, socio-humanitarian, and educational).

The phenomenon of convergence was first identified in 2002 by American sci-
entists M. Roco and W. Bainbridge, authors of the report “Converging Technologies
for Improving Human Performance: Nanotechnology, Biotechnology, Information
Technology, and Cognitive Science” [3]. The report focused on the essential char-
acteristics of the concept of “convergence” and its significance in modern society.
First, it explored the intensive interaction and mutual influence of science and
technology. Second, it explored the influence of the nanoscale on intelligent sys-
tems. Third, it explored the prospects for increasing human development potential.

This primarily concerns the “improvement and enhancement of human beings”
through NBIC convergence, which opens up new horizons for human evolution. An
example of this is the English artist and musician Neil Harbisson, who is the first
officially recognized cyborg in human history. Using the Eyeborg, a device fused
with his body, he was able to expand his ability to perceive colors using sound
waves. He is also able to describe each individual feature of a person’s face using
musical notes, resulting in an unusual sound portrait [17].

Interest in the use of a convergent approach in education is currently growing,
as evidenced by the work of foreign and domestic scholars [9; 14]. Convergence
is studied as a new determinant of educational development [1], a specific stage
of scientific and technical education [16], an integrated approach in the school
education system [15], and innovative technologies in higher education [9; 11].

High technologies not only initiate the creation of a digital civilization but
are also characterized by a continuous increase in knowledge in various fields
of science. This leads to the emergence of a number of concepts, including the
Knowledge Society, the Knowledgeable Society, and others. Many researchers,
such as P. Drucker, R. Lane, 1. Yu. Alekseeva, O. G. Basalaeva, and A. S. Valyalina,
characterize knowledge as a force capable of creating a new society. The authors
emphasize that digital transformations in the modern world are inextricably linked
with the new role of information, knowledge and education [10].
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The challenges of the digital society and education necessitate the modernization
of the content, forms, and methods of teaching at all levels of music education,
from preschool to continuing professional education. Changes in the theory and
technologies of music education are complex, necessitating a convergent approach
to the professional training of specialists in the digital educational space, ensuring
a qualitatively higher level of development of the general professional and special-
ized competencies of future music educators.

Multimedia technologies, the introduction of electronic educational products,
and local and global networks, which facilitate the development of their creativity
and media creativity, play a significant role in the shaping of the professional culture
of music educators [12]. This is due to the fact that the digital society places new
demands on the music education system, requiring the use of innovative technolo-
gies. Versatile specialists possess not only narrow specializations but also universal
skills in the field of media education. For example, it is becoming important not
only to transmit media knowledge, but also to be able to apply it in interactive
forms of media creativity.

It should be noted that, in accordance with Russia’s Innovative Development
Strategy until 2030, a new educational paradigm is being defined, linked to the in-
tegration of media education with various subject areas, into the theory and practice
of continuing professional education. It involves the remote processing and storage
of media texts. Consequently, even higher demands are being placed on the individ-
ual musician teacher as an active creator of the educational space, whose mastery
of music theory and music education technologies is not sufficient. “The mastery
of various types of information and communication technologies poses a pressing
problem of developing professional media competence and media creativity in the
process of education in higher education and the system of continuing professional
education” [13, p. 10].

The term “media creativity’” had not been formulated until the end of the last cen-
tury, and work with media was limited to club and extracurricular activities. During
this period, there was a growing attention paid by Russian media educators to the
multi-layered nature of media, which was reflected in the works of O. A. Baranov,
V. V. Mantulenko, A. V. Fedorov, I. V. Chelysheva, and others. In our opinion, this inter-
pretation was a decisive step toward understanding media as a combination of digital
computer images from which a digital educational environment can be constructed.

A content analysis of curricula for the professional training of future music
educators reveals a deficit in media knowledge about working in a multi-cloud
environment. They lack systematic knowledge of media genres and types, as well
as the various types of electronic educational products (educational media texts).
To develop the future specialists’ media knowledge and skills across various plat-
forms and online environments, the A. P. Chekhov Taganrog Institute (branch) of
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the Russian State University of Economics (RINH) is implementing a course titled
“Media Creativity of a Music Teacher”.

The goal of this course is to develop the media creativity of music teachers
while creating electronic educational products in a digital educational environment.

The course includes two modules: 1) “Media Education and Media Creativity”;
2) “Software and Methodological Support for Developing Media Creativity of a Mu-
sic Teacher”. The program is offered as an elective course within the curriculum.

The curriculum utilizes a variety of teaching methods, including lecture-dialogue
and online practical exercises (creation of electronic lessons, art projects, screen-
casts, online consultations, educational webinars, etc.).

One of the new formats is the multimedia longread, which combines text, im-
ages, audio, video, and interactive elements. This allows us not only to retain the
attention of future undergraduate teachers and deeply immerse them in the topic,
but also to facilitate content acquisition.

Interest in this format initially arose in journalism and is largely leans on the
fact that materials are created on specialized construction platforms, presented in
a nonlinear format, with plot elements that complement each other and do not limit
creative freedom. To further engage readers, authors supplement their texts with
multimedia elements such as music, video, infographics, interactive features, and
animations. The integral characteristics of this genre are the volume and quality
of the material (relevance of the research and multimedia content), and the main
characteristic is the journalistic text.

This multimedia longread covers the fullest range of various professional activ-
ities for future music educators, including those that allow them to develop several
creative media competencies through project-based activities. “Creative media
competencies are a set of knowledge that students acquire through mastering a mu-
sic education program and developing functional literacy, skills developed through
creative art projects, and personal experience interacting with various types and
genres of media” [12, p. 102].

For the multimedia format, creativity, both individual and collective, is crucial.
The development of multimedia longreads in the “Media Creativity of a Teacher-
Organizer” course allows future specialists to express their thoughts and ideas
through various formats (text, images, video, audio, animation), developing critical
thinking and teamwork skills. This format can serve as a practical part of a research
project or a finished creative product.

Constructing a multimedia longread involves several stages.

1. Preparatory Stage. At this stage, responsibilities are assigned to the creative
team. All assignments are distributed among students on a voluntary basis: edi-
tor-in-chief, designer, journalists, correspondents, photographers, proofreaders,
and IT specialists.
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2. Selecting a Topic for a Media Text. The topic is chosen based on the students’
professional interests. It is appropriate to offer topics from courses on the history
of Russian and foreign music for in-depth study of the biographies of composers,
outstanding performers, the history of musical instruments, and creative groups.

3. The development of a structure of a multimedia longread, through which
informational blocks alternate with audiovisual and interactive elements. The con-
tent is structured in a deep dive format, often combining several different genres,
such as video reports, articles, notes, statistics, surveys, interviews, and reviews
(i.e., informational and analytical genres). The main goal of this stage is to create
a competent and consistent organization of the content, as well as its combination
with multimedia materials.

4. Selecting specialized literature and information resources, conducting inter-
views, and gathering information for the text portion of the media text are among
the tasks. For this purpose, any available text editors can be used, including mo-
bile ones: Microsoft Word, PowerPoint, the Office app from the Play Store, the
“Notes” app on a phone, etc. Photos for the multimedia longread are taken using
a video camera or a phone camera. Students search for information online, in book
archives, and in digital libraries, attend various events, and meet with specialists
from various professions — musicians, theater workers, and prominent figures in
cultural history. For communication, the Sferum messenger can be used as part of
the digital educational environment, as it easily allows for the exchange of text files,
photographs, and illustrations, as well as free internet calls.

5. Writing. In his book, “A Handbook of Journalism”, renowned journalist Mark
Grigoryan recommends to the authors of multimedia stories to use alternative facts,
dry information, plot fragments, or examples. This technique is called “zigzag” [6,
p- 113]. The following principles are used to compose thematic texts, narrated in
the first person or analyzing a specific situation: the author suggests approximate
word limits for each section. Texts focusing on this structure should begin with the
disclosure of the problem through the story of one person and end with a similar
story, only with a different character. This technique is used to provide the reader
with a creative and interesting story through a mirror literary composition.

6. Selecting a color scheme for design. Color has a major influence on a per-
son’s psychophysiological state: shamans, the military, and the church have long
used the peculiarities of human color perception for their own needs. It is known
that humans perceive colors in the range of 380 to 780 nanometers, and the eyes
are capable of distinguishing up to 6 million color shades [8, p. 275]. One of the
first scientists to study the influence of color on humans and to systematize it was
the German poet and encyclopedist Johann Wolfgang von Goethe. The scientist
divided colors into “positive” (yellow, orange, red) and “negative” (blue, green,
violet). Colors of the first group create a positive, active mood, increase blood
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pressure, and have a stimulating effect on the psyche, while colors of the second
group inhibit the central nervous system, lower blood pressure, and can cause
a depressing mood [5, p. 32].

7. Selection of implementation technologies (this refers to the selection of multi-
media technologies: audio, video content, animation, graphics, and the software for
its creation). Since modern users (including students) are accustomed to frequently
switching between different multimedia forms (clip thinking), it is impossible to
use long texts without dividing them into semantic parts using different media to
improve the information absorption. The need to use various multimedia means is
determined by the multichannel capabilities of human perception, since humans
are characterized by multimodality (the ability to perceive information through all
five senses) and the properties of the objective world to simultaneously transmit
information about all sensory channels using various signals.

8. The final stage is the development and creation of a design using electronics
(considering the specifics of compositional perception: font sizes and ratios, read-
ability, choice of graphic forms, and the relative placement of objects). Layout
of graphic and text information and publication (using social networks and cloud
technologies). In the Tilda editor, click the “Publish” button and copy the link. The
link can be sent via instant messengers, published on the social network VKontakte,
the Sferum messenger, or on the school website, formatted as a hyperlink.

In conclusion, we note that the problem of developing music teachers’ media
creativity in the context of integrated media education remains a critical issue in the
higher education system. The insufficient level of their media creativity highlights
the need to master multimedia technologies in a digital educational environment.
Addressing this challenge will help teachers to improve their quality of professional
training and enhance the development of students’ media creativity by incorporating
new interactive forms into the school music education system.
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Abstract. This article presents a conceptual model for teacher training within
higher pedagogical education, integrating federal state educational standards with
the national-regional component of the Kabardino-Balkarian Republic (KBR). The
model is structured based on the logical sequence principle: ‘target guidelines —
competencies — evaluation criteria — success indicators.’ Particular attention is
paid to the design of criteria and indicators that reflect the future teacher s capabil-
ity to implement ethnocultural and multilingual education in the region. The model
is aimed at enhancing the quality of teacher training and their preparedness to work
within the multicultural educational environment of the KBR.

Keywords: teacher training model, target guidelines, evaluation criteria, suc-
cess indicators, national-regional component, Kabardino-Balkarian Republic,
ethnocultural competence, multilingual education.
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Introduction

The contemporary educational paradigm emphasizes the task of preparing
a teacher capable not only of transmitting knowledge but also of flexibly respond-
ing to the challenges of a multicultural environment, fostering respect for cultural
diversity. In regions with a rich ethnocultural heritage, such as the Kabardino-
Balkarian Republic, this aspect becomes fundamental. The effectiveness of the
professional training of future teachers necessitates a shift from describing general
objectives to establishing a clear system of measurable criteria and indicators that
enable the assessment of the formation level of key competencies, including those
related to the implementation of the national-regional component (NRC) [2].

The objective of the study is to design a structural-content model for teacher
training with a detailed system of evaluation criteria and success indicators, adapt-
ed to the sociocultural context of the KBR.

Materials and methods

The study is based on systemic and competency-based approaches. The meth-
ods used included theoretical analysis (study of the Federal State Educational
Standards of Higher Education, educational programs, and scientific literature on
ethnopedagogy), modeling, and design. An analysis of the existing pedagogical
education experience in KBR universities was conducted (using the example of
Kabardino-Balkarian State University named after H. M. Berbekov)[1].

Results and Discussion

1. Target Guidelines of the Model. Based on the analysis of the education-
al needs of the KBR, threefold target guidelines for teacher training have been
formulated:

* General professional: the formation of a teacher proficient in modern peda-
gogical technologies, methods for assessing educational outcomes, and prepared
for continuous self-development.

 Ethnocultural: the development of a teacher as a bearer and transmitter of the
cultural values of the peoples of the KBR, capable of engaging in cultural dialogue
and fostering a pan-Russian civic identity [4].

» Regional-practical: training a teacher who understands the specifics of the
regional educational system (including the multilingual environment: Kabardino-
Cherkess, Balkar, and Russian languages) and is prepared to address its current
challenges [5].

2. Designing criteria and indicators. Based on the target benchmarks, key
competencies have been identified, with criteria and success indicators developed
for each. Example for the section «Ethnocultural and regional competence»:
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and implement
the educational
process taking
into account the
national-regional
component of
KBR

understanding of the
cultural and historical
heritage of KBR

Competency Evaluation criteria Success indicator
(examples)
Ability to design | Depth and systematic | Knowledge of the main stages of history,

traditions, folklore, and outstanding figures
in the science and culture of the Kabardian
and Balkar peoples.— Understanding the
characteristics of traditional pedagogy
(Adyghe Habze, Tau Adet) and its educa-
tional potential

The ability to integrate
regional content into
academic disciplines

- Developed and presented lesson and ex-
tracurricular activity fragments on the sub-
ject using local history materials of KBR
— Created didactic materials in both state
languages of the republic (within available
capacities)

Readiness to establish
a multicultural and
tolerant classroom
environment

Techniques for working within a multination-
al children’s group have been demonstrated
in educational projects and models of up-
bringing.— The ability to organize a dia-
logue of cultures using the traditions of the
peoples of KBR and Russia as an example

Mastery of the
fundamentals of
the polylingual
approach in
education

Awareness of the
particularities of the
polylingual educational
environment of KBR

Understanding the language situation in
the republic and the primary approaches
to teaching Russian and Kabardian/Balkar
languages

Application of
methods that facilitate
the assimilation of
educational material in
multilingual conditions

Practical use of visualization techniques,
bilingual schemes, and comparative
analysis for children with diverse family
language backgrounds

3. Structural-functional model. The model constitutes a dynamic system

comprising:

o Target block (guidelines).
 Content-process block: educational modules (‘History and Culture of the
Peoples of the KBR’, ‘Ethnopedagogy’, ‘Multilingual education’, pedagogical
practicum in the republic’s schools) [3].
* Diagnostic-result block: a system of criteria and indicators implemented
through portfolios, case studies, lesson analyses, and project defenses with region-

al thematic focus.
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* Reflexive-corrective block: feedback from partner schools, self-assessment,
and program adjustment.

Conclusion

The proposed model shifts the teacher training process in the region from
a framework of declarative goals to a framework of managed activity with meas-
urable outcomes. Implementing clear criteria and indicators aimed at successful
performance within the cultural and linguistic diversity of the KBR will enable:

1. Increasing the awareness of mastering the national-regional component
among the student-teachers themselves.

2. To ensure the objectivity and substantive quality of evaluating their readiness.

3. To enhance the practice-oriented nature of teacher education in the republic.

4. To facilitate the resolution of personnel and content-related challenges in
regional educational policy.

Further research entails piloting this model in the educational process and
developing specific assessment tools and methodological recommendations for
teachers at pedagogical universities and colleges in the KBR based on it.
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Abstract. The modernization of education and other spheres of life activities
in Russia elevates the issue of developing value orientations among future teach-
ers to a new level. External and internal factors strongly influence changes in
the structure of values. The author analyzed the methods and mechanisms for
developing value orientations among future teachers. It has been established that
preserving traditions and state ideology plays a significant role in the development
and maintenance of stable value orientations.

Keywords: modernization, values, Bloom s taxonomy, ideology, deformation.

The fundamental basis for organizing educational work is the development
of values among future teachers. The state assigns new tasks to teachers in the
sphere of educating the younger generation. One of these tasks in 2022 was An
appeal to the fundamental values of the Russian people was identified [8]. Even
now, teachers are expected to be able to design pedagogical situations and events
that awaken and develop the axiological sphere of the younger generation and to
be capable of understanding and experiencing the value aspect of each lesson. It
becomes clear that without attention to teachers, it is impossible to effectively
carry out educational reforms, as they play a key role in personality development.
Thanks to teachers, a value-based attitude toward oneself and the surrounding
world is developed. The formation of values in students is impossible without
the presence of established values and value orientations related to professional
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activity in the teacher, which are precisely manifested in the educational outcomes
of students’ activities. It becomes evident that, under current conditions, emphasis
should be placed on strengthening the value orientation of academic subjects and
extracurricular activities.

A significant number of researchers have concentrated their efforts on this is-
sue. An analysis of educational reforms shows that, under the conditions of mod-
ernization in this field, the formation of values exhibits a contradictory character.
As some researchers rightly note, the transformations have led to the devaluation
of traditional moral values and orientations that the field of education was still
focused on 10-15 years ago [14]. Such a conjunctural approach to managing this
sphere undermines its sustainability and stability. The liberal model and the con-
sumer society model conflict with traditional moral values, resulting in a value
consciousness and behavior dominated by values of a new type, represented by
a set of accompanying, normative, and stimulating values [9]. Therefore, a teacher
must recognize the critical importance of developing their own value orientations
as a foundation for their readiness to convey their value attitudes throughout their
professional activity.

A relatively stable and socially determined orientation of an individual toward
goals and objectives, as well as the methods of achieving them, which acquire
significance as meanings of life and manifest in personality traits and patterns
of behavior that do not depend on social situations, should be defined as value
orientations. In other words, a teacher’s readiness to follow specific patterns of
behavior, expressed in the individual’s attitude toward phenomena of professional
activity, should be understood as value orientations.

In this case, the author’s scientific views largely coincide with the position of
N.A.Zhuravleva [1]. Some researchers emphasize that university practices have
developed methods that allow tracking the dynamics of the development of value
orientations [6]. Important mechanisms in their formation are adaptation, identifica-
tion, individualization, empathy, subjectivation, and reflection. The structure of each
of them consists of the following cycles: search, assessment, and projection. The
process of implementing these mechanisms is managerial in nature and therefore
requires support [5]. It is precisely at the moment of evaluation that the experience of
values takes place (value and affective processes), during which an emotional-value
attitude is formed that should gradually and consciously manifest in activity.

In light of the above, the projection of ideas by B. S. Bloom and D. R. Krath-
wohl onto the process of value formation among future teachers appears promis-
ing [11]. The foundation of their scientific views is the idea of taxonomy, which
enables the organization of existing values for tasks in educational psychology.
The concept of the Bloom-Krathwohl taxonomy enables the structuring of the ed-
ucational process and the resolution of existing contradictions between the goals
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of the educational program by dividing the process into hierarchical levels and
stages. The authors consider that this approach facilitates the monitoring, meas-
urement, and achievement of objectives in the cognitive, psychomotor, and affec-
tive domains (receiving, responding, assessment, organization, abstraction).

In its most general form, the new Bloom’s taxonomy, modified by D. Krath-
wohl, is presented as follows (see Fig. 1).

CREATION
Application of acquired knowledge to generate new experience

ASSESSMENT

Assessment of the significance of the material, ability to draw concusiens, and
construct hypotheses

ANALYSIS

Understanding the structure of the material and the ability to divide
itinto related parts

APPLICATION
Use of acquired knowledge in new situations

UNDERSTANDING

Comprehension of the material's essence, ability to
present and interpret it

MEMORIZATION

Memorization and reproduction of the material

Fig. 1. Revised Bloom’s Taxonomy
[Source: Skillbox educational platform [12]]

The methodology of the taxonomy of educational objectives has gained world-
wide recognition. In the taxonomy of educational objectives proposed and modi-
fied by D. R. Krathwohl, the process levels are ordered as follows: remembering,
understanding, applying, analyzing, assessing, and creating. The applicability of
this scheme for addressing axiological tasks in the professional education of future
teachers should be acknowledged as beyond doubt, and the delineation of metap-
rofessional pedagogical values through these levels seems fully attainable. It is
important to emphasize that this taxonomy has already been reviewed by artificial
intelligence; nevertheless, it is not without its shortcomings.

The foundation of the pyramid comprises metacognitive values. It can be
hypothesized that, by analogy, the integration of cognitive processes and values
will enable the consistent and well-founded formation of a system of educational
values necessary for future teachers, the presence of which will determine the
achievement of the planned axiological educational outcomes.

It is important to emphasize that the methodology proposed by B. S. Bloom and
refined by D. R. Krathwohl is largely similar to the ‘hierarchy of needs’ established
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by A. Maslow [7]. The author of this concept gradually came to the conclusion that
satisfying one need opens the way to the emergence of other, higher-order needs.
This conclusion should be considered a psychological and pedagogical regularity
related to the formation of needs, which may arise both through a conscious atti-
tude toward deprivation and lack, as well as through external stimuli [2]. It should
be assumed that as needs change, the style of teacher activity also changes: the
emphasis shifts from professional needs toward socio-cultural and personal needs.
The scope of each level of the pyramid allows for the classification of peo-
ple into psychological groups based on their prevailing needs. Each level of the
pyramid can be compared to university courses. In each course, the subject cy-
cle contributes to the development of value orientations [15]. In this regard, the
experience of cooperation between pedagogical universities in Khabarovsk and
China is illustrative, where students undertake international internships as part of
experience exchange. Specifically, in Chinese universities, the formation of value
orientations among future teachers takes place only in the second year. This should
be preceded in the first year by psychological support for students in adapting to
university conditions and in making their own professional choices, as well as the
development of the ability to manage their problems in interpersonal relationships.
Thus, the taxonomy of values is a convenient methodology that enables set-
ting educational and formative goals characterized by clarity, measurability, and
time-bound constraints. Due to the hierarchical structure of education, teachers
acquire the ability to measure both the quality of education and the methods of its
assessment. It is impossible to progress to the next level without mastering the pre-
vious one. Teachers acquire opportunities to develop an emotionally value-based
attitude toward professional-pedagogical phenomena: ranging from simple per-
ception and formed interest to an established value attitude and orientation [13].
To achieve this, it is necessary to consistently develop values related to the
category of ‘perception’: it is important to attract, sustain, and direct the attention
of pupils and students to achieve educational goals by focusing it on aspects such
as conscious career choice and the importance of considering the views of the
professional community. A distinct category of educational goals belongs to the
category of ‘response-reaction.” Their achievement requires students to adopt an
active stance manifested through independent work, which represents a response
to external stimuli or an internal interest in the studied phenomena, that is, in the
forms of subordinate and voluntary responses. For this purpose, on the one hand,
it is necessary to strive for cooperation and demonstrate initiative; on the other
hand, one must adhere to the regulations governing the organization of the educa-
tional process. The next category of educational objectives concerns the assimila-
tion of value orientations, within which a phased formation of value attitudes oc-
curs through the following qualitative changes: acceptance of value orientations,
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preference selection, and commitment (conviction in their strength). For example,
the development of an individual standpoint concerning the resolution of peda-
gogical issues, or a well-established conviction in the effectiveness of a specific
pedagogical method. The subsequent stage ensures the continuity of previously
established educational goals and values and involves the organization of value
orientations, their reflection and synthesis, as well as the resolution of contra-
dictions among them, resulting in the selection and formation of the most stable
and significant educational and professional values. Achieving the objectives of
this group will enable students to develop a self-attitude toward their limitations
and potentials, to construct life plans based on values, and to bear responsibility
for their professional activities. A result of such qualitative structural-axiological
transformations will be, for example, the planning and adjustment of the future
teacher’s personal professional development. The final stage of value formation
involves the projection of value orientations onto the entire system of professional
and pedagogical activity, which should become habitual for students. Achieving
the educational objectives of this group fosters students’ conviction in the correct-
ness of their chosen profession, in pedagogical ethics, and in demonstrating adapt-
ability to changing conditions of activity, including adaptability to the conditions
of educational modernization.

It is possible to track the dynamics of formation through methods such as
self-diagnosis of the development of professional qualities, designing a program
for future professional growth, writing essays on topics related to the future pro-
fession, revising professional plans, organizing and conducting conferences,
among others. Particular importance in all training courses is assigned to organiz-
ing intermediate assessment stages of individual and collective reflection, as well
as reflective practicums that enable the evaluation of work outcomes from the per-
spective of an interdisciplinary approach. Thus, for the development of the axio-
logical sphere of future teachers, special importance is attached to the taxonomy of
educational objectives, the achievement of which is ensured through mechanisms
for developing axiological orientations (individual choice, self-determination, re-
flection, and empathy).

In the process of teaching and upbringing, the pedagogical potential of the
comparative method becomes significantly important, as it allows for the compar-
ison of cultural and value differences between Russian and foreign cultures. Spe-
cial attention is given to the analysis of artistic texts from Russian literature, where
the focus is on the formation and upbringing of individual characters. The next
technique for working with the text involves analyzing the image of the teacher,
portrayed as either a negative or positive character.

The results of pedagogical research indicate that students initially demonstrate
readiness to engage in exploratory axiological tasks. The formation of values
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fosters greater tolerance towards the personal and cultural characteristics of the
semi-subject composition of participants in educational relationships [10], and also
contributes to the prevention of conflict situations that may arise within the sub-
systems «student-student», «student-teacher», «student-intern—school studentsy,
«teacher-studentsy», «teacher—student’s parents», «teacher—school administra-
tion», and so forth. Thus, it should be acknowledged that professionally oriented
values serve as a regulator of relationships within the professional pedagogical
environment. Such values are formed in the context of educational, professional,
and labor socialization of future teachers; that is, they cannot be acquired outside
of communication and interaction. The system of professional value orientations
determines the behavior of the teacher in conditions of social activity; therefore,
their acquisition must be consistent and cyclical. The main stages of such a cycle
are: acquaintance with the value, its comprehension, acceptance (or rejection), in-
tegration of the value orientation into educational and professional activity, and
fixation of the value orientation within the value-motivational sphere of the indi-
vidual. Thus, it becomes evident that without the necessary knowledge, skills, and
social norms, the assimilation of values in professional and pedagogical activity is
problematic. It should also be taken into account that needs are transformed into
values in situations of choice, which means they can change in both educational
and pedagogical activities. Nevertheless, as particularly emphasized by the Chi-
nese researcher Bao Luxi, consciousness can be influenced and constrained by
societal traditions and stereotypes, public opinion, and professional requirements,
including those for teachers, meaning they significantly affect value orientations
[4]. To a large extent, this is facilitated by the large-scale modernization underway
across all spheres of Russian society, which distorts teachers’ orientation toward
selecting humanistic values. Reference to the experience of Chinese pedagogical
universities shows that despite modernization processes in the country, the stabili-
ty of value orientations among future teachers in China is maintained through state
ideology, with which they are inseparably linked [3].

Thus, the development of value orientations among future teachers is a com-
plex and multifaceted process strongly influenced by both internal and external
factors. Modernization should be primarily focused on the teacher as the bearer
of values. Important mechanisms in their formation are adaptation, identification,
individualization, empathy, subjectivation, and reflection. The structure of any of
them consists of the following cycles: search, assessment, and projection. The
process of implementing these mechanisms is managerial in nature and therefore
requires support. It has been established that their stability is closely dependent on
adherence to traditions and state ideology.
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Abstract. This article examines the key challenges facing international stu-
dents in their social adaptation: culture shock, social isolation, and a lack of un-
derstanding of cultural norms. The authors analyze the experience of Astrakhan
State Medical University in mitigating the risks of international students’ social
adaptation. The authors believe that the teachers personality and development
of multicultural competence play a key role in addressing these social adaptation
challenges. The authors also examine the key mechanisms for fostering intercul-
tural communication and assisting international students in perceiving and mas-
tering the cultural norms and values of the Russian Federation.

Key words: multicultural competence of higher education, adaptation of
foreign students to conditions of education in Russia, foreign students, social
adaptation.

Attracting international students to Russian universities is an important factor
in the development of higher education in the country, as well as an indicator of the
quality of education and the attractiveness of an institution. The issue of exporting
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educational services is relevant for most Russian universities. The key goal of
the “Education Export” project is to increase the Russian Federation’s exports
by enhancing the attractiveness and competitiveness of Russian education in the
international education market. Therefore, the international policy of Russian uni-
versities is aimed at the internationalization of education, enhancing the prestige
of Russian education and science and promoting Russian language internationally.

The result of this policy is an increase in the number of students from abroad
coming to Russian universities to study, and their comprehensive adaptation has
become a top priority in the educational and training efforts of universities. Social
adaptation of international students involves adjusting to a new social and cultural
environment, living conditions, and educational norms. However, on the path to
successful social adaptation, students face a number of specific challenges.

1. Culture Shock. International students can experience a strong sense of un-
certainty and loss when confronted with a new culture. According to research,
approximately 70 % of students experience culture shock during their first month
studying abroad.

2. Social Isolation. Students from other countries can feel isolated and lonely,
which negatively impacts their emotional well-being and academic performance.
Numerous surveys show that over 50 % of international students initially have dif-
ficulty establishing social connections. This is exacerbated by the fact that students
prefer to share a dorm room or rented apartment with compatriots. The convenience
of comfortable accommodations where a familiar way of life is preserved, but con-
stant communication in the national language does not improve their knowledge
of Russian.

3. Misunderstanding of cultural norms. Differences in social and educational
norms can lead to misunderstandings and conflicts. For example, in some cultures,
directly expressing an opinion is considered normal, while in others it may be
perceived as a breach of etiquette.

Astrakhan State Medical University has unique experience in working with
international students. The university has been teaching international students since
1991. During this time, the number of international students has increased tenfold.
The university offers instruction in three languages (Russian, English, and French).
The university is continuously expanding its participation in the internationalization
of higher education. It is worth noting that the university is located in a multinational
region, with students from various ethnic groups across Russia studying there. This
is attractive to international students, as the international environment of living and
studying alleviates a number of adaptation issues and fosters tolerance in relation-
ships. At the same time, diversity of traditions and behaviors can increase the risk of
social isolation for foreigners from monocultural countries and reduce their interest
in understanding and embracing our country’s cultural values.
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In our view, the key role in addressing the social adaptation needs of interna-
tional students lies in the teacher, who becomes a conductor of the new culture and
a guide for international students [1]. The teacher’s efforts to create conditions for
productive intercultural interaction foster international students’ interest in embrac-
ing the norms and values of Russian society and facilitate their social adaptation.

The abilities that determine the effectiveness of intercultural interaction among
higher education teachers are determined by the development of multicultural
competence. This can be defined as a holistic personality trait that combines knowl-
edge, abilities, skills, values, and experience of work and intercultural interaction
in a multinational society [2]. According to the authors of this study, multicultural
competence is formed on the basis of interethnic tolerance through the process of
appropriating and internalizing the values of respect for cultural differences among
different peoples [1].

Multicultural competence of teachers is closely linked to pedagogical compe-
tence and teaching skills and is expressed in the teacher’s ability and willingness
to collaborate functionally with representatives of other cultures and to facilitate
intercultural, interethnic, and interpersonal interactions among students in a mul-
ticultural world, including in a multicultural educational space [5]. Knowledge of
cultural differences is crucial not only for young teachers, who are often encounter-
ing students from different countries for the first time. All teachers must remember
that they and their international students represent different cultures with established
systems of traditions, views, and values.

According to S. A. Khazova and F. R. Khatit, the following aspects of pedagog-
ical activity can serve as indicators — measurable external characteristics — of the
development of multicultural competence:

» application of ethnopsychological knowledge related to the peculiarities of
perception and behavior of representatives of different cultures;

» respect for the multicultural characteristics of the student body, conditioned
by national and religious affiliation;

» the ability to structure educational activities taking into account the cultural
characteristics of the subjects of the pedagogical process, while preserving cultural
identity;

» skills in organizing constructive intercultural interaction within the framework
of educational and extracurricular, research and educational-professional activities;

» the ability to predict and prevent intercultural conflicts in the student body [4].

Reflection on one’s own cultural values and role strategies becomes an integral
part of teachers’ work with international students. Teachers must consider cultural
differences and understand how their behavior may be interpreted when interacting
with students from other countries. At the same time, to establish a strong pedagog-
ical connection, it is necessary to focus on cultural similarities and find common
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ground. For teachers, knowledge of developmental psychology, an understanding
of the age-related characteristics of students, and the new conditions they encounter
upon entering a Russian university provide additional support in building intercul-
tural interaction [3].

When addressing adaptation issues, it’s important for teachers to quickly under-
stand the cultural characteristics of the student’s home country and gain insight into
their interests and motivations, focusing on their personal qualities and abilities.
We believe that the cultural traditions of teacher-student relationships inherent in
the students’ home countries are important, as are the degree of tactile contact;
the amount of personal space during communication; nonverbal cues such as eye
contact, its type and duration, facial expressions, and gestures; and metacommu-
nication associated with symbols and signs, such as posture, hairstyle, clothing,
jewelry, cosmetics, etc. We maintain that eye contact is essential, particularly during
the learning and understanding phase of the university educational environment.
An encouraging and supportive gaze facilitates rapport, while an alarming and
judgmental gaze hinders it.

The learning process, however, is not individualized, and the context for building
intercultural interaction is always the study group. The group is international in
composition, and the teacher tailors their activities to the cultural characteristics of
all participants, creating a comfortable educational microenvironment. At the same
time, they must possess a system of knowledge about the intercultural relationships
of the students’ cultures. Because students are exposed to unfamiliar cultures and
experience the stress of adaptation, they tend to isolate themselves within their
national communities and become less receptive to other values and traditions.
Furthermore, an international group is typically embedded in a multicultural edu-
cational environment. We believe that fostering intercultural tolerance within the
student body can be an additional objective.

Thus, developing multicultural competence in teachers reduces the risks of
social adaptation for international students. A teacher’s ability to build intercultural
communication helps international students perceive and master the cultural norms
and values of our country, while creating a comfortable environment within the
student community helps overcome culture shock and social isolation for students
from different countries. A teacher’s knowledge and skills in intercultural interaction
and communication are key to the successful integration of international students
into the university’s educational environment and the cultural environment of their
host country.
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Abstract. The article presents an integrative model for adapting the teaching
of exact sciences (mathematics, physics, computer science) for online classes in
multinational contexts. The model comprises three modules: 1) contextualization
of educational content through multicultural examples,; 2) multi-level linguistic
support to overcome terminological barriers; 3) organization of the educational
process based on intercultural project activities. The results confirm that a system-
atic consideration of cultural and linguistic features enhances the effectiveness
and inclusiveness of online learning.

Keywords: Cross-cultural approach, online learning, exact sciences, content
adaptation, linguistic support, intercultural projects, multinational region, educa-
tional inclusiveness.

Relevance of the study

Globalization and the digital transformation of education have given rise to
a fundamentally new educational reality — networked learning communities
that bring together students from diverse ethnocultural backgrounds. This issue
is particularly salient in the multiethnic entities of the Russian Federation, where
challenges traditionally present in offline settings are now transferred to the virtu-
al environment. Teaching disciplines in the natural sciences cycle (mathematics,
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physics, computer science) under such conditions requires not only standard di-
dactic adaptation but also a profound reconsideration of the methodological foun-
dations of the educational process, taking into account the cultural heterogeneity
of the audience.

The degree of scientific development of the problem is characterized by the
presence of several promising directions but the absence of a comprehensive
model integrating both content and procedural components. Research by Asker-
ovA.S. [1, 2] emphasize epistemological aspects, revealing the dependence of
the formation of mathematical thinking on the type of dominant cognitive para-
digm within a culture. Empirical studies by Golub T. V. [3] demonstrate the poten-
tial of ethnomathematics as a tool for motivation and the generation of meaning.
Linguodidactic research by Egorushina M. G. and Khusainova N. B. [4] identify
communicative barriers, and the studies of V.S. Lapteva and S.V. Lebedeva [5]
address the specifics of perceiving scientific texts. Practice-oriented models of
network interaction proposed by O. G. Onufrienko and co-authors [6], as well as
the analysis of the linguistic conditions of the educational space by G. S. Shiling
and M. S. Vlasov, create important prerequisites for synthesis [7].

However, the key question remains unresolved: how to systematically adapt
the cognitively complex content of the exact sciences and the corresponding ped-
agogical practices to ensure educational equity and improve the effectiveness of
knowledge acquisition in the context of an online multinational classroom? The
fragmentary nature of existing approaches necessitates the development of a com-
prehensive solution.

The aim of this study — is to develop and validate an integrative model for
adapting the content and teaching methods of the exact sciences for online class-
es in multinational regions, ensuring enhanced accessibility and quality of ed-
ucation through the systematic consideration of students’ cultural and linguistic
characteristics.

The philosophical and methodological foundation of the study is the cultural-
historical theory (L. S. Vygotsky), within which consciousness and cognitive pro-
cesses are understood as products of assimilating culturally mediated signs and
tools. In the context of the exact sciences, this means that abstract constructs such
as a mathematical function, a physical law, or an algorithm are not universal ‘giv-
ens,” but are interpreted differently depending on the cultural cognitive style.

Askerov A. S. correctly points out the existence of different types of cognitive
cultures: for example, analytical (Western) and holistic (Eastern) [2]. The former
is characterized by linear logic, reliance on formal rules, and decontextualization,
whereas the latter tends to dialectics, contextual consideration, and intuitive gen-
eralizations. A student dominated by the holistic style may experience difficul-
ties with sequential theorem proving but display exceptional abilities in finding
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non-standard solutions or establishing interdisciplinary connections. Consequent-
ly, the pedagogical task is not to ‘correct’ the style, but to create conditions for its
productive use and the development of the missing components.

The linguistic aspect, thoroughly analyzed by Egorushina M. G. and Khusai-
novaN. B. [4] goes beyond simple translation. Language functions not only as
a means of transmitting information but also as a ‘package’ for cultural meanings.
The use of idioms, historical allusions, or everyday examples understood only by
native speakers of a particular culture generates ‘noise’ in communication. For
example, the problem of ‘buying potatoes at the market’ may be unclear to a child
from a family with different dietary traditions or from an urbanized environment
unfamiliar with market trading. This requires the teacher to possess skills in ‘cul-
tural auditing’ of educational materials.

Thus, the theoretical foundation of the model is the synthesis of the cultural-
historical approach, cognitive styles theory, and language didactics, which allows
the learning process to be considered a multidimensional interaction where the sci-
entific content, the student’s cultural background, and the linguistic environment
engage in continuous dialogue.

The developed model is integrative in nature and consists of three intercon-
nected modules: content adaptation, linguistic support, and the organization of
the educational process. Its implementation involves a cyclic algorithm of teacher
actions: diagnosing the cultural composition of the class; planning that takes into
account the identified characteristics; implementation of adapted materials and
methods; reflection and correction.

Module 1. Deep adaptation of educational content

This module is designed to overcome the cultural and everyday alienation of
the educational material. It is implemented through the following mechanisms:

e Contextualization of the task material. Replacing abstract or narrowly cultural
task conditions with contexts relevant to a multinational audience. The selection cri-
terion is not exoticism but rather the universality or multiculturalism of the example.

0 An example from physics (topic ‘Heat Transfer’): Instead of a problem about
insulating a standard brick house, it is proposed to compare the thermal conduc-
tivity of materials used in traditional dwellings of various peoples (Russian izba,
Caucasian saklya, Chukchi yaranga). This not only introduces cultural diversity
but also highlights the universality of physical laws.

o Example from computer science (topic ‘Algorithms’): Studying linear algo-
rithms through recipes of national dishes, where the sequence of actions must be
strictly observed. This renders the abstract concept of ‘algorithm’ tangible and
meaningful.

o Visualization and reliance on material culture. The use of images, diagrams,
and 3D models of culturally significant objects for different peoples (ornaments,
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architecture, tools) to illustrate mathematical and physical concepts (symmetry,
proportion, structural strength).

o The principle of the “cultural bridge.” The deliberate inclusion in the ed-
ucational process of comparing approaches to solving the same problems across
different cultural traditions. For instance, comparing the ancient Greek and an-
cient Chinese systems of proofs in geometry or different numeral systems. Table 1

presents several examples of adaptations of mathematical problems.

Table 1. Examples of adaptations of mathematical problems

Mathemati- Standard Formed uni-
. problem Adapted multicultural context versal learn-
cal topic . ‘e
context ing activities
. . . Cognitive
Percent- Calculation Analysis Qf the ethnic composition (data analy-
of the region based on census data: .
ages and of bank loan . . . sis), personal
. . calculation of proportions, comparison
proportions | interest. . (awareness of
of dynamics over 10 years. . .
diversity)
Calculation | Calculation of the base area of tradi- Cognitive,
Geometry: . . L .
of the area of |tional dwellings (Russian izba, Nenets |communica-
area and . . .
. arectangular |chum, Kalmyk kibitka) and compari- | tive (group
perimeter e . . .
classroom. son of area utilization efficiency. discussion)
Probability . .Analysig of the probability of winning | Cognitive, reg-
theor Coin toss. in traditional folk games (for example, |ulatory (model
y in the Bashkir game “Yurta”). construction)

Module 2. Comprehensive linguistic support

This module addresses language barriers exacerbated by the specific terminol-
ogy of the exact sciences.

e Multilevel glossary. Creation of a glossary of key subject terms, including
not only translations into students’ native languages but also detailed explana-
tions in Russian, synonyms, supporting diagrams, and mnemonic devices for
memorization.

e Decomposition of complex texts. Transformation of complex mathematical
or physical formulations into a sequence of simple, logically connected sentences.
Active use of algorithmic instructions (“step 1: find in the condition...”, “step 2:
recall the formula for...”).

e ‘The Language of Science’as a Foreign Language. Application of techniques
used in teaching Russian as a foreign language (RFL): highlighting key words,
pre-text and post-text tasks, and working with lexical and grammatical construc-
tions characteristic of the scientific style.
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Module 3. Pedagogical Strategies and Network Interaction

This module focuses on organizing educational communication that promotes
intercultural dialogue and collaboration.

e Project activities as the basis for integration. The primary form of work
proposed is intercultural projects, where the heterogeneity of the group becomes
its advantage. Examples:

o Mathematics/Computer Science: Project ‘Digital Museum of Mathematics
of the Peoples of Russia’: collecting information about mathematical knowledge
in the cultures of various peoples (measurement systems, numeration, puzzles),
creating interactive presentations or a website.

o Physics/Technology: Project ‘Engineering Solutions in Traditional Architec-
ture’: analysis from the perspective of physics concerning the stability and thermal
insulation of traditional buildings, creating their models or 3D mock-ups.

e Technologies of synchronous and asynchronous interaction. Utilization of
the network platform’s capabilities: shared documents for collaborative problem
solving, forums for discussion, videoconferences for project presentations involv-
ing parents or community representatives.

o The role of the teacher as a moderator of intercultural dialogue. The ed-
ucator is not the sole source of knowledge but facilitates the process, ensuring
equal participation of all students, skillfully forming groups and asking culturally
sensitive questions.

To evaluate the effectiveness of the model components, a study was conducted
using network classes from general education schools in the Zaporizhzhia region.
The experiment involved 112 students from grades 7 to 9, organized into virtual
classes. The control group (55 individuals) was taught according to the standard
curriculum utilizing traditional network resources. The experimental group (57
individuals) followed the program implementing the developed model during the
2024/2025 academic year.

Table 2. Comparative academic performance results
(average score on a 5-point scale)

Subject Group asslenslst:r?:mt Final assessment | Improvement
] CG (n=55) 35 3.7 102
Mathematics EG (n=57) 3.4 43 +0.9
. CG (n=55) 33 3.4 +0.1

Ph
ysies EG (n=57) 32 40 +0.8
_ CG (n=55) 3.6 3.8 102
t

Computer Science 70~ —57) 35 44 +0.9
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A set of methods was employed to assess the results: subject knowledge test-
ing (initial and final evaluations), a questionnaire to measure academic motiva-
tion (based on M. V. Matyukhina’s methodology), observation of student activity
on the network platform, and analysis of project work outputs. Table 2 presents
a comparative analysis of the results obtained from the conducted study.

The data indicate a statistically significant (p < 0.05, according to Student’s
t-test) superiority in the dynamics of indicators in the experimental group.

The results of the academic motivation survey indicated that in the experi-
mental group, the proportion of students exhibiting dominant cognitive motives
increased significantly (from 35% to 68 %), whereas in the control group, the
changes were minor (from 33 % to 37%). Students in the experimental group
noted in open-ended questions that ‘the tasks became more interesting because
they are connected to the real lives of various people,” and ‘there was a desire
to learn more about the culture of their classmates.” A qualitative analysis of
project work revealed a high level of intercultural interaction: students collab-
oratively sought information, consulted relatives, and helped each other over-
come language difficulties. Observation of activity on the platform showed an
increase in the number of messages in the project group chats and growth in the
proportion of students actively participating in discussions (from 40 % to 78 %
in the experimental group).

Conclusions and Prospects of the Study

1. A theoretically substantiated and practically implemented integrative model
for adapting the teaching of exact sciences to online multinational classes, com-
bining deep contextualization of content, multi-level linguistic support, and the
organization of project activities based on intercultural collaboration.

2. The model’s validation confirmed its high effectiveness. A statistically sig-
nificant increase in academic performance in the experimental group was accom-
panied by a qualitative improvement in learning motivation and the development
of intercultural communication skills.

3. The key factor for success is not the one-time use of individual techniques,
but the systematic and consistent implementation of all components of the model
in daily pedagogical practice.

4. The identified limitations are related to the increased labor intensity of ma-
terial preparation at the initial stage and the need for specialized training of educa-
tors to work in cross-cultural environments.

Promising directions for further research:

e Development and implementation of a digital tool for teachers that enables
the rapid creation of culturally adapted assignments using templates.

o A study of the long-term impact of the cross-cultural approach on students’
professional self-determination.

50




EEHLEFROEERIF: EA— Pedagogical sciences

o Adaptation of the model for other subject areas (chemistry, biology) and
various age groups.

e Investigation of the impact of artificial intelligence (AI) on personalized
learning in multinational online classes.

The practical significance of this work lies in providing educators with con-
crete tools to enhance the effectiveness and inclusiveness of the educational pro-
cess in the context of growing cultural diversity and school digitalization.
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Abstract: The article considers the formation of a civil position in minors as
a complex phenomenon and analyzes the key institutions of socialization, meth-
ods of forming a civil position in adolescents in an educational organization and
identifies risks.

Key words: minors, civil position, legal literacy, legal socialization.

In modern society, the formation of a civil law position of the younger genera-
tion is an important pedagogical task and a strategic condition for the sustainable
development of society.

A civil position is a systematic approach or concept that defines the under-
standing and application of civil law norms. It is formed by various subjects (leg-
islator, courts, law enforcement officers, scientists, participants in legal relations)
and includes several interconnected levels:

Philosophical basis: key ideas on which legal regulation is built.

* Principles: equality of participants, inviolability of property, freedom of con-
tract, dispositiveness, inadmissibility of arbitrary interference in private affairs.

» Main functions: compensatory, restorative, protective.

* Dogmatic level:

— Understanding and interpreting sources of law;

— Determining the content of basic legal institutions;

— Specifying the status of subjects (natural and legal persons, public legal en-
tities) and their legal personality.
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* Practical level:

— Approach to protection of violated rights;

— Attitudes to jurisprudence.

The civil position of the younger generation is understood not as the sum of
knowledge about laws, but as an integrative quality of personality, including:

» Cognitive component: a system of knowledge about their rights, duties, legal
protection mechanisms, the basics of state structure.

* Value-motivational component: internal acceptance of legal and democratic
values (justice, equality, freedom, respect for the law and the rights of others),
a sense of citizenship.

* Activity-behavioral component: readiness and ability to legal behavior, con-
structive conflict resolution, participation in public life, protection of one’s own
and other people’s rights by legal means.

The formation of such a position in minors requires special pedagogical de-
sign, taking into account age characteristics and social context.

A civil position is formed at the junction of two areas: legal education and civil
education. While the former traditionally focuses on norms and responsibility, the
latter focuses on participation, values, and identity. Only their synthesis in peda-
gogical practice creates the basis for conscious and responsible citizenship.

The presence of a civil position is a necessary condition, a step for the for-
mation of civil maturity, i.e. to the conscious readiness of the individual to take
responsibility, concern for the future of the country, readiness to subordinate, if
circumstances require it, personal interests to the public. The basis of the civic
maturity of a person is the attitude of a person to duty, duties, social values, tradi-
tions, the future, its moral reliability. Moral reliability is a quality of personality
that allows a person, even in difficult contradictory situations, not to change his
moral principles, to effectively and steadily perform social functions without con-
tradicting moral norms.

The formation of such a position in minors requires special pedagogical de-
sign, taking into account age characteristics and social context. A special role in
this process is played by the family, educational institutions, the media and public
organizations. It is necessary to take into account the age characteristics of minors,
their psychological and social development.

The key theoretical foundation is the concept of legal socialization, which is
the process of entering the legal sphere through the development of legal norms,
behavior models and social roles. The school acts as a key agent in it along with
the family and information environment.

The tasks of forming a civil position in minors in pedagogy are:

— formation of a system of terms and concepts (for example: “good,” “justice,”
“responsibility,” “decency”).
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— familiarization with the mechanism of legal regulation of public and per-
sonal life, rights and obligations, institutions to which you can apply in case of
violation of legitimate interests.

— emphasis on the protective functions of legal norms (for example, the use of
examples from the practice of law enforcement agencies, the media, the placement
of a minor “in the position of the victim”).

— the formation of the ability to apply legal knowledge in practice (role play,
workshops, etc.)

— building a single content line — extracurricular activities that complement
and consolidate the material received in the lessons.

The process of forming a civil position in minors has a number of features:

» Phasing depending on the scope of legal capacity (the formation of a civil
position is non-linear and corresponds to the legislative stages)

* Duality of socio-legal role: a minor is simultaneously:

— Agent of legal relations

— Subject to legal protection

This creates an internal conflict between the desire for autonomy and the need
for sanctions, which can distort the civil position, forming either a passive depend-
ence or protest rejection of the rules.

* The dominance of informal socialization institutions. Unlike adults, for
whom formal law is key, minors are primary:

— Family: parental models of moral, ethical, legal and economic behavior (ar-
rangements, attitude to debts, protection of their property) are the main model for
the formation of a civil position.

— Educational environment: school situations become a platform for practicing
civil law behaviors.

— Digital environment: content placement (copyright), communication in
social networks (protection of personal non-property rights — dignity, images)
form a digital civil position, often ahead of the awareness of “analog” rights and
obligations.

» Lack of practical experience in human rights activities.

Effective formation of a civil position requires the creation of the following
conditions in an educational organization:

» The democratic way of school life: the participation of students in self-gov-
ernment, the creation of school community rules, etc.— the practice of living law.

* Interdisciplinary integration: the inclusion of legal and civil issues not only
in the course of social studies, but also in literature, history, foreign languages,
subjects of the natural science cycle.

» Active use of interactive and practice-oriented technologies:

— Business and role-playing games (trials, parliamentary sessions).
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— Case method (analysis of real or simulated legal situations).

— Social engineering (legal education for younger students).

— Contests and Quizzes.

— Discussions and debates on topical socio-political issues.

— Meetings with representatives of legal professions (lawyers, judges, law-
yers, law enforcement officers).

— Legal quests, battles, debates, etc.

— Social Patrol.

The risks of the formation of a civil position of minors are:

— Dependent position: emphasis on rights while ignoring duties and
responsibilities;

— Legal nihilism: disregard of legal norms;

— Legal infantilism: careless attitude towards legal values (from minor gaps in
the field of law to the complete absence of any legal knowledge and deformation
of the legal worldview);

— Legal illiteracy, including in the digital environment;

— Paternalism: an approach in which a parent or teacher takes a more active
and leading role and solves the problems of a minor, depriving him of the acqui-
sition of social experience.

The formation of the civil position of minors is not just a task, the effective-
ness of which depends not only on the prevention of offenses, but also on the
future of the country. Efficiency is possible only with a continuous and practice-
oriented system, and the implementation of episodic and often formal measures.
Such a system should unite the efforts of the family, school, state and civil society,
use modern methods and be aimed at forming a civil position in a minor, respectful
and responsible attitude towards law as an integral element of his life and the life
of society as a whole. This is an investment in the future of society. Conscious,
responsible and literate citizens are the key to a stable and prosperous state.
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Abstract. This article is dedicated to the problem of modern higher education
humanization and the possibility of assessing humanization processes through in-
dicators of international ratings. The social, communicative, informational and
organizational elements of humanitarian component were identified and substan-
tiated in the Moscow International Ranking “Three Missions of the University”
(MosIUR). A comparative analysis of the total number of Russian and Chinese
universities as well as the dynamics of their progress in the rankings has been
performed. The analysis is based on the results of MosIUR universities in Russia
and China for 2017-2025. A special attention is paid to the results of Russian
and Chinese pedagogical universities that participated in MosIUR. As well a data
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retrieved from the ranking of the Russian universities influence has been investi-
gated. It is a part of the educational rankings’ ecosystem “Three Missions of the
University”. Conclusions are drawn about the influence of the humanitarian com-
ponent on the representation of universities in MosIUR.

Keywords: humanitarian approach, pedagogical monitoring, scientific and
educational space of the university, international rankings, MosIUR, universities

Introduction.

The processes of globalization have a growing influence at the universities. The
strategic processes of global educational space and market development are accom-
panied by changes at the level of the state in general and institutions of higher ed-
ucation. In higher education the processes of globalization are associated with the
transformation of the university scientific and educational space and the positioning
of the university in the global education market. According to studies [1, 2, 3, 6], the
processes of transformation in universities are taking place in three directions: the
creation of a network structure by universities [1, 6], the growing importance of the
knowledge economy [2], and the growth in the accessibility of higher education [3].

Pedagogical monitoring is used for a correct assessment of transformational
processes in Russian and foreign universities. International rankings are one of the
mechanisms for implementing pedagogical monitoring at universities. The Mos-
cow International Ranking “Three Missions of the University” (MosIUR) pre-
sented its results for the first time in 2017. Thus, it is the “youngest” among the
popular international rankings. In 2022, the sixth edition of the ranking has been
published: it analyzed 2,239 universities from 129 countries, and the final list in-
cluded 1,800 universities from 103 countries.

According to experts [6, 9], MosIUR is considered innovative, as it changes
the international rating practice. This is confirmed by Luis Claudio Costa, pres-
ident of the international association IREG Observatory — “Almost all existing
ratings are based primarily on research and reputational indicators to one degree
or another. The Moscow ranking opens a new, second, generation of academic
rankings” [7, 9]. The main task of MosIUR is determined by the correct assess-
ment of the following factors: 1) the real quality of graduates’ knowledge, 2) the
introduction of advanced teaching methods and 3) the characteristics of national
pedagogical and scientific schools. The listed “missions” contain a humanitarian
component that needs to be identified, described and interpreted [4].

Methods.

The methodological basis of the study is a general scientific humanitari-
an approach (I. Kant, B. G. Ananiev, B. M. Bim-Bad, M. Buber, D. Hildebrand,
A.N.Leontiev, M. K.Mamardashvili, S.L.Rubinstein, V.I. Slobodchikov,
P. A. Florensky, M. Heidegger, K. Jaspers) and the theory of humanitarian priorities
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in the philosophy and methodology of education (K. A. Abulkhanova-Slavskaya,
A.G.Asmolov, M.M.Bakhtin, V.S.Bibler, L.P.Bueva, V.P.Vyzhletsov,
B.S. Gershunsky, S.I.Gessen, V.I.Ginetsinsky, E.V.Gusinsky, E.V.Ilyenkov,
M. S.Kagan, M. G.Kazakina, Yu.N. P.Lezhnikov, P.A. Sorokin, G.L. Tulchin-
sky). Experimental work is based on the concept of monitoring research in educa-
tion as a technological and methodological apparatus for measuring, evaluating,
designing management activities. Theoretical methods were implemented in the
work — the analysis of literature, regulations, statistical databases in the area of
university rankings. Empirical research methods: analysis of open data sources,
comparative analysis of data from the Moscow International University Ranking
“Three University Missions” [5, 9] for the period from 2017 to 2025.

Results and discussion.

The meta-analysis of the literature and methodologies of the Academic Rank-
ing of World Universities (ARWU), The Times Higher Education World Univer-
sity Rankings, QS World University Rankings, MosIUR allows us to state that all
existing international rankings were originally developed considering the specifics
of the national education system. The importance of their development is due to
the need to identify universities which activities correspond to the strategic objec-
tives of the state development. For example, ARWU was created in connection
with the fact that the PRC was implementing a state program for training special-
ists abroad [8, 10]. Accordingly, it was necessary to identify those universities
where future specialists apart from receiving a good education will also be able to
establish connections important for the PRC. Thus, “Nobel laureates” and articles
in Nature and Science have large weight indicators in ARWU.

The fundamental difference of MosIUR considering quantitative indicators,
uniformly measured in the areas of “Education”, “Science” and “University and
Society”. It is the third mission that characterizes the usefulness of the university
for its country. It is very important from the standpoint of the ranking humani-
tarian component. In the broadest sense, the humanitarian approach allows us to
consider the use of university ranking technology as an authentic form of assess-
ment that goes beyond the university and allows us to assess the development
of the university at the regional, national and international levels. The use of the
humanitarian approach in MosIUR is due to the need to highlight the components
that reflect the university exclusivity — the concept of education, technologies
and forms of research organization and educational activities, the peculiarity of
the subjects of space.

The humanitarian components of MosIUR, which are laid down and evaluated
in the ranking methodology, will manifest themselves through:

1) the social component — as the mission of the university is to implement the
requirements of various target groups (the state, employers, parents, etc.);
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2) communication component — determines the level and direction of interac-
tion between subjects at the university and beyond;

3) the information component is a reflection not only on the level of technical
and technological equipment of the university, but also of the university’s ability
to actively use and develop this component (MOOC development, opening of re-
mote master’s programs on open educational platforms, etc.);

4) the organizational component demonstrates the specifics of the university
management culture, the ratio of program and project management, the develop-
ment of the university ecosystem.

To determine the impact of the identified humanitarian component elements
in the organization of the universities’ activities on their involvement and ranking
indicator, a monitoring study was conducted on the effectiveness of Russian and
Chinese universities participation in MosIUR from 2017 to 2025 (table 1).

Table 1. Monitoring the effectiveness of Chinese and Russian universities
in the Moscow International Ranking “Three Missions of the University”
(2017-2025) participation

Country Group
Year | @ oleolel ¥ 8
£.1cl2lg|ele|elele|e|e|E|E|E] 22
| S| 2| a|l&|F| |||z |s|S|=|~| 8% 8
=g 1 ) 1 i 1 T 1 T I — 1 1 O = L
272 2|RIR|G|R|B|R|2|5|8|E| 52
E Sl=|=|=ZzE&
China
2017 33 31413 -1-1-1-1-1-1-+ - 10
2018 25 6 | 1|1 |5 -|-1]-1]-1|-1]- - - 13
2019 16 6| -14(18|14]8[8[19|21|14]9 |7 |6 124
2020 15 713 (131[10]112]8 (6|9 |15[10[10| 9 |10 130
2021 15 913 |6 |[11|10|14[13|15|7 |9 (16| 8| 5 153
2022 14 716|819 |15|13[13[14|11|10|13] 6| 5 173
2023 18 TI517 |89 (13]12]|16|12(12|12| 6 | 8 232
2024 22 7151411913118 13|12 8 |12]14]| 5 237
2025 24 6|16 |6 |8|11|9 156|117 [15|14]13 233
Russia
2017 25 31416 - -1-1-1-|-1-1-1-1-+ 13
2018 23 3113191 -1-1-|-1-1-1-1-+- 17
2019 22 312 -16|412[24|8|7]8]10]16 72
2020 21 312111453 (21| 7|5[8]6]10 101
2021 19 312 -16|5|3[2(15]|3]7 4 112
2022 18 312121714 -15|1]14|8[|7|5]6 147
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Source: https://mosiur.org/ [8]

Starting from 2017, MosIUR ranked up to 200 universities, in 2018 the sample
was doubled to 400 ranks. In 2019 there was an increase in the sample size — up
to 1200 universities. In 2020, the number of universities increased to 1500, and in
2021 to 1650. MosIUR results for 2022 include 1800 ranks.

The total number of Chinese universities included in MosIUR has been increas-
ing steadily, from 10 in 2017 to 173 universities in 2022. In comparison, there were
more Russian universities in 2017-13, and in 2022 there were 147. The maximum
number of high-ranked Russian universities located in Moscow: 37 universities, fol-
lowed by St. Petersburg (13), Tatarstan (6), Tomsk and Tyumen regions (5 in each).
Four universities each — from Moscow, Novosibirsk, Rostov and Samara regions.
Moscow State University named after M. V. Lomonosov remained the leader among
Russian universities, taking 18th place. St. Petersburg State University took 35th
place, having improved its position compared to the previous results. The Moscow
Institute of Physics and Technology ranked third among Russian universities and
44th in the overall ranking, remaining the same position compared to last year and
improving its result by two positions two years earlier. The Higher School of Eco-
nomics is one of the best Russian universities (4th position) and has been included
in the top-150 best universities in the world (142nd position) according to MosIUR
since its first publication in 2017. Moscow Engineering Physics Institute MEPhI
ranked 162 in the world and 5 among Russian universities. In 2022, the National
Research Tomsk State University entered the top 200 (196th place) in MosIUR and
rose to 6th place among Russian universities. The Ural Federal University has sig-
nificantly improved its positions in the new MosIUR — the university has risen by
20 positions in the world — from 257th to 237th place. In Russia, UrFU retained
the 8th place. ITMO University has risen in the world top by 18 positions at once,
taking 252nd place. Tomsk Polytechnic University took 10th place among Russian
universities and improved its position in the world ranking — up to 258th place
(in 2021, TPU ranked 289th). First Moscow State Medical University named after
I. M. Sechenov successfully confirmed its position in the interval group 301-350.
National Research Lobachevsky State University of Nizhny Novgorod: entered the
interval group 501-550 in the world ranking entered the interval group 18-22 among
Russian universities. South Ural State University took a place in the 801-900 group
and became one of the 900 best universities in the world according to the ranking.
Last year, SUSU entered the top thousand universities. The Russian State Agrarian
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University — Moscow Timiryazev Agricultural Academy entered the interval group
1301-1400 among all universities in the world and the group 63-71 among Russian
universities. It became the only agricultural university in Russia in the world ranking
“Three Missions of the University”.

According to 2022 data, two thirds of Russian universities are in the 1201-
1800 rank group. They can be considered as universities that have some potential
and will probably grow in the MosIUR ranks. The results of Chinese universities
are opposite — 130 universities are in ranks from 1 to 1200, and only 43 univer-
sities occupy places in groups from 1201 to 1800. Considering that competition
is growing year by year, it can be assumed that Chinese universities will actively
advance in rankings compared to Russian universities.

The very situation of the rank’s distribution is indicative — three Russian uni-
versities entered the MosIUR top —100 and for six years this group has remained
unchanged. Whereas Chinese universities in the top-100 in 2021 tripled their ap-
pearance and 9 universities entered this group. In 2022, the indicators were re-
duced — only 7 Chinese universities remained in this group.

Considering the context of the MosIUR humanitarian component indicators in
terms of the “third mission” — the characteristics of national pedagogical schools,
the pedagogical universities that took part in the ranking were assessed. Only two
Russian pedagogical universities were included in MosIUR in 2019. Their number
has not changed until 2022. However, it is necessary to note the decrease in the
rank group for all pedagogical universities, e.g., the exclusion from the ranking of
Tomsk State Pedagogical University in 2020, and the appearance of Moscow City
Pedagogical University in the rank group 1301-1400 for the first time.

The number of Chinese Pedagogical Universities is increasing every year. In
2022, MosIUR includes fourteen pedagogical universities with high-ranking indi-
cators. For example, Beijing Normal University is ranked 135, while East China
Normal University is ranked 264. A year earlier, in MosIUR, Beijing Normal Uni-
versity took only 165th place, and there were 13 pedagogical universities in total.

It is interesting how the humanitarian component is transformed in the rank-
ing of the Russian universities influence, which is a separate project in the eco-
system of educational rankings “Three Missions of the University”. In 2022, the
results of the second ranking were published, which were compiled based on the
universities survey results and the collection of information from independent
sources — monitoring the graduates’ employment by the Ministry of Education
and Science of Russia, the Wikipedia Internet encyclopedia, Alexa web analytics,
social networks, data on the number of graduates in senior positions in the largest
companies in Russia, data from foreign and Russian scientometric sources.

The final list of the ranking of Russian universities influence included 75 Rus-
sian universities. The first place in the ranking in 2022, as in 2020, remains with
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the Moscow State University named after M. V. Lomonosov (rating functional
96.32), the second place belongs to the Russian Academy of National Economy
and Public Administration under the President of the Russian Federation (67.95),
which ranked only fifth in 2020. The top three is closed by St. Petersburg State
University (67.79), which was in the second place in 2020. National Research
Tomsk State University — 18th place, rating functional — 34.08; National Re-
search Tomsk Polytechnic University — 23rd place, rating functional — 28.63.
According to the results of the ranking, the National Research Lobachevsky State
University of Nizhny Novgorod took 38th place. Russian State Agrarian Universi-
ty — Moscow Timiryazev Agricultural Academy took 61st place.

Summary

The humanization of higher education is an international problem, which is be-
ing solved by many research teams in Russia and China. The collaboration of scien-
tific teams from different countries is important. It leads to conduct full-fledged and
comprehensive studies of the transformation processes taking place in higher educa-
tion. International rankings, as part of pedagogical monitoring, can be used to assess
various aspects of the humanization process in higher education. The study made
it possible to identify several components that will be included in the humanitarian
component of Mos[UR — social, communication, information and organizational.

The analysis of the ARWU and MosIUR ranking methodologies proves that
initially international rankings are developed considering national specifics and
the possibility of assessing the effectiveness of universities’ participation in the
implementation of state development programs.

Summarizing the results of the monitoring study, it can be noted that Chinese
universities implement the humanitarian component in the development of their
universities to a greater extent — this can be seen in the increasing number of
universities in the top-100 ranking, most of the selected universities are included
in ranks from 1 to 1200, the number of pedagogical universities is increasing, and
they occupy quite high ranks.

The number of Russian universities in MosIUR is increasing. The main raise in
indicators is given by the rank group from 1201 to 1800. The fact that there is no
raise in the number of pedagogical universities is a cause for concern. It is possible
to detect contradiction between monitoring indicators and statistical data — there
is a growth in budget places in pedagogical universities, an increase in the average
score of applicants, a high rate of graduates’ employment, but there is no increase
in the number of pedagogical universities in the ranking.

Conclusions.

Nine years of experience in the development of the MosIUR methodology
and approbation showed the stability of the selected indicators and the prospects
for further development. The humanitarian component is more prominent in the
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rating of the Russian universities influence, which is part of the educational ratings
“Three Missions of the University” ecosystem.

Comparative analysis of the ranking results of Chinese universities indicates
a stable increase in the number of universities and higher-ranking indicators in
MosIUR relative to Russian universities. The assessment of the humanitarian
component can be assessed in the “third mission” — the features of national ped-
agogical schools. Chinese pedagogical universities occupy higher positions in the
MosIUR ranking and their number is increasing every year. This can be interpret-
ed in the logic of the rating methodology and the humanitarian component, as
PRC pedagogical universities make a greater contribution to the training of future
specialists.
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Abstract. The article presents an analysis of psychological and pedagogical
studies devoted to the definition and substantive content of the category ‘self-pro-
motion.’ The features of self-promotion manifestation within the structure of the
individual s professional activity are examined; the essence of the concept of
‘self-promotion of the engineer-teacher in professional activity’is clarified. The
key conditions for the successful development of self-promotion skills and abilities
during the professional training of the engineer-teacher have been identified, as
well as the main methods of their implementation outlined.

Keywords: engineer-teacher, professional activity, self-promotion in profes-
sional activity, self-promotion skills and abilities.

Socio-economic transformations occurring in all spheres of public life signifi-
cantly impact the education system of Ukraine and create real prerequisites for its
renewal. The primary factor driving the modernization of professional education
comprises the current and prospective demands of the economy, social sphere,
science, technology, and the state and regional labor markets.
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A developing society requires highly educated, morally mature, proactive, and
enterprising specialists capable of independently making responsible decisions in
situations of choice, anticipating their possible consequences, effectively collabo-
rating, and demonstrating creativity, mobility, dynamism, and constructiveness in
professional behavior.

In this context, the preparation of future engineer-teachers for self-promotion
acquires particular importance under conditions of instability and high variability
of the professional environment.

Various aspects of a specialist’s professional training have been studied in the
works of A. Boiko, M. Vachevsky, S. Goncharenko, A. Demchenko, L. Dybkova,
L. Karpova, G. Kostyshina, G. Kopyla, V. Kostenko, V. Petry, and others.

The preparation of engineer-teachers is addressed in the works of B. Vasiliev,
T. Devyatyarova, 1. Kauk, A. Kazanchan, V. Loginov, L. Tarkhan, and others.

The issue of self-promotion of an individual in the professional sphere was
considered by E. Jones, I. Hoffman, M. Dyachenko, L. Kandybovich, A. Sidorenko,
and others.

The aim of the article is to clarify the essence of the concept of ‘self-promotion
of the future engineer-teacher’; to determine the conditions for the successful de-
velopment of self-promotion skills in professional activities during the professional
training of the engineer-teacher.

The analysis of psychological and pedagogical research demonstrates that
self-promotion occupies a significant place in the structure of the professional
activity of the engineer-teacher and is one of the key mechanisms for managing
one’s career.

In the encyclopedic dictionary of psychology and pedagogy, this concept is
associated with assertiveness — the confident advancement of one’s own will and
interests without infringing upon the rights of others.

The concept of ‘self-promotion’ belongs to the terminological apparatus of psy-
chological and pedagogical research of recent decades and does not have a definitive
interpretation. Many researchers suggest examining it through related concepts,
which allow for the identification of the most essential features of an individual’s
self-promotion:

— as self-presentation. E. Jones considers self-promotion to be a manifestation
of competence in preparing, conducting, and commenting on one’s own presenta-
tion [13];

— 1. Goffman, analyzing self-presentation, emphasizes that an individual mo-
bilizes all their activity to create a desired impression on significant others [2];

— as self-exhibition. This term reflects strategies for regulating interpersonal
relationships through a balance between openness and protection. Self-presenta-
tion serves as an indicator of communicative competence, the ability to respond
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flexibly to changes in the interaction situation and to anticipate the interlocutor’s
reactions, taking into account their individual characteristics. It is a mechanism
of personality self-regulation and the regulation of interpersonal relationships.
The primary goal of self-presentation is to create an adequate image in a specif-
ic situation, enabling others to accurately interpret the subject’s intentions and
objectives [1; 10].

— on competitiveness. Competitiveness is regarded as an integral personal
quality, comprising a set of key competencies and value orientations that ensure
successful functioning in society and the civilized resolution of professional de-
velopment tasks [11, pp. 67-69]. Resources of competitiveness include age, psy-
chophysical health, appearance, abilities, intelligence level, energy reserves, as
well as moral components (value system, beliefs, personal limitations, etc.) (V.
Andreeva, B. Parygin, et al.);

— as an argument. According to A. Sidorenko, self-promotion is essentially ar-
gumentation — the demonstration of facts perceived as convincing evidence [7];

— as the professional competence of a specialist. There are two main positions:
classical (with a priority on narrow specialization and ready knowledge/skills) and
modern (with a priority on universal abilities — learnability, flexibility, adaptabil-
ity, since special competences can be developed in the workplace) [12];

— as self-organization. M. Dyachenko and L. Kandybovich define self-organi-
zation as ‘an integral set of natural and socially acquired properties, embodied in
the conscious characteristics of will and intellect, behavioral motives, realized in
the orderliness of activity and behavior’ [3, p. 45].

Thus, self-promotion in the professional activity of an engineer-teacher is under-
stood as a complex, multi-level integral personality trait, grounded in qualification,
psychophysiological, creative, and communicative potentials.

This property is aimed at the deliberate structuring by the specialist of
their own professional activity and is manifested through the creation of a sys-
tem of independent, purposeful actions, each possessing its own functional
significance and contributing to the successful achievement of the goals of
professional activity.

Self-promotion involves the development of a comprehensive set of organiza-
tional skills and abilities that ensure the specialist attains a high professional status,
a competitive position in the relevant sectoral labor market, and a sustained demand
for their professional services.

In the process of professional training of the engineer-teacher, self-promotion
skills are considered within the context of the unfolding synergistic processes that
inevitably arise in education and manifest as internal self-organizing processes
within the personality system, emerging in the structures of consciousness and
self-consciousness of the learners.
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The skills and abilities of self-promotion in professional activity include:

— organizational (the ability to organize oneself, one’s time, and one’s actions) [4];

— design-related (the ability to plan activities, orient oneself in time, forecast
the consequences of decisions, and develop strategies for personal growth and
self-improvement);

— executive (independently make decisions, assume responsibility, and con-
duct business communication constructively);

— monitoring and evaluation (adequately assess activity results, control, and
adjust one’s actions) [8];

— professional self-determination;

— professional self-regulation;

— diagnostic-prognostic, designing, and organizational-creative professional
self-organization skills [9];

— the ability to purposefully utilize one’s intellectual and emotional-volitional
qualities to solve professionally significant tasks [6, p. 7].

To develop self-promotion skills and abilities in the professional activities of
future engineer-teachers, it is necessary to purposefully cultivate the following
personal qualities:

— active life position;
serious motivation for the profession;

— inclination towards self-development and self-actualization;
systemic thinking;

— diligence and goal orientation;

— independence;

— stress resistance;

— ability for continuous professional growth;

— leadership and organizational qualities;

— communicative skills;

— ability to make responsible decisions;

— creativity;

— readiness for professional self-determination, etc.

The development of self-promotion skills in professional activities during the
professional training of an engineer-teacher requires comprehensive systematic
work and the use of effective teaching methods and tools.

The conditions for the successful development of self-promotion skills and
abilities in professional activities during the professional training of an engineer-
teacher are considered to be:

— the formation and development in future specialists of continuous and inte-
grated communicative competence, as well as their conscious understanding of the
significance of self-promotion skills for a successful professional career;
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— the integration of interactive technologies and teaching methods into the
practice of professional training, specifically oriented towards fostering readiness
for self-promotion;

— Enhancement of the status of self-promotion as an independent activity re-
lated to the design, organization, and self-monitoring of one’s own professional
trajectory.

To implement the specified conditions, a systematic orientation of the higher
education process toward the development of self-promotion skills and abilities is
required.

To satisfy the first condition, the educational process must provide balanced the-
oretical and practical training for the student: the theoretical cycle should include the
study of the essence, structure, functions, and styles of professional communication
of the future engineer-teacher; Mastering the knowledge of psychology and pedagogy
of communication; Analysis of typical difficulties in linguistic and professional com-
munication; The practical cycle should be focused on the active application of these
skills in interpersonal communication — both at professional and everyday levels.

The integration of theoretical and practical training, as well as the intellectual-
communicative orientation of teaching disciplines across various cycles, will enable
the process of developing self-promotion skills and competencies to be continuous
and holistic.

To fulfill the second condition, it is advisable to employ interactive teaching
technologies grounded in the psychology of human relations: communicative games,
business games, role-playing games, brainstorming, the case method, analysis of
problematic situations, and others. The essence of these methods lies not only in
relying on the processes of perception, memory, and attention but above all on
the development of creative, productive, and innovative thinking. Under such an
organization of learning, students acquire skills in effective communication and
interaction, learn to think critically, and solve complex tasks based on the analysis
of production and pedagogical situations, professional assignments, and relevant
information. Interactive technologies precisely correspond most closely to current
trends in domestic and global higher education and possess significant potential
for the professional development of the future engineer-teacher, as well as for his
self-development and self-promotion in professional activities.

To fulfill the third condition, it is necessary to include the design of self-pro-
motion of the future engineer-teacher within professional activities in the training
curriculum. In the process of such design, students develop projects addressing
various professional problems, model variants of professional activity, and integrate
holistic elements and conditions of future engineer-pedagogical practice into the
educational process. The goal of design is to stimulate students’ creative autonomy,
enhance their personal and subjective potential, deepen reflection on the meanings
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of professional development, and transition from reproductive methods of problem-
solving to engineering-pedagogical-creative approaches; from externally oriented
interaction to value-semantic communication; from mastering basic professional
skills to acquiring complex technologies of self-design and career self-management.

Conclusions. Thus, the theoretical analysis of psychological and pedagogical
literature made it possible to clarify the essence of the concept of ‘self-promotion
of the future engineer-teacher’ — a complex, multi-level integral personality trait
grounded in the qualification, psychophysiological, creative, and communicative
potentials, aimed at the conscious structuring of the specialist’s own professional
activity. Self-promotion is manifested through a system of autonomous actions, each
possessing its own functional content and contributing to the successful attainment
of the goals of professional activity. It entails the development of a complex of
self-promotion skills and abilities that guarantee the specialist a high professional
status, a ranked position in the sectoral labor market, and sustained demand for
their professional services.

In the course of professional training of the engineer-teacher, self-promotion
skills and abilities are regarded as internal self-organizing processes within the
personality system, emerging in the consciousness structures of the learners.

The skills and abilities related to self-promotion in professional activity include:
organizational, design, executive, control and evaluative skills, professional self-de-
termination, professional self-regulation, professional self-organization, and others.

The conditions for the successful development of self-promotion skills and abil-
ities in professional activity during the professional training of an engineer-teacher
include: the formation and development of continuous and holistic communicative
competence, and the awareness of the significance of self-promotion skills; the
implementation of interactive technologies and teaching methods aimed at devel-
oping readiness for self-promotion; enhancing the importance of self-promotion
as an independent activity involving the design, organization, and self-monitoring
of one’s own activity.

To realize the specified conditions, the educational process in higher education
institutions must be oriented towards developing self-promotion skills and abilities.

Prospects for further scientific research lie in determining the role of self-pro-
motion skills and abilities of the future engineer-teacher in the development of their
professional competence.
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Abstract: The article examines the pedagogical possibilities of applying arti-
ficial intelligence technologies in the process of teaching the course “Information
Technologies” in higher education institutions. The study was conducted within
the framework of digitalization processes in the higher education system of the
Republic of Kazakhstan and the objectives of the “Al Sana” program implement-
ed by the Ministry of Science and Higher Education of the Republic of Kazakh-
stan.The impact of Al-based intelligent tutoring systems, automated assessment
tools, chatbots, and learning analytics technologies on the quality of education is
analyzed. The research results demonstrate that the use of artificial intelligence
enables the personalization of the learning process, increases students’ learning
motivation, and optimizes the professional activities of instructors.

Keywords: artificial intelligence, information technologies, higher education,
digital education, AI Sana, intelligent tutoring systems.

74



EEHLEFROEERIF: EA— Pedagogical sciences

The digitalization of education and the development of artificial intelligence
technologies in the Republic of Kazakhstan are closely connected with state edu-
cational policy. The “Al Sana” program implemented by the Ministry of Science
and Higher Education of the Republic of Kazakhstan aims to train specialists in
the field of artificial intelligence, integrate Al competencies into all academic dis-
ciplines, develop a startup ecosystem, and promote the digital university model in
higher education institutions [1].

At the present stage, artificial intelligence technologies are being actively inte-
grated into all levels of the education system, significantly transforming the con-
tent and organization of the learning process [2, 3, 4]. In particular, the use of Al
tools in teaching the course “Information Technologies™ in higher education con-
tributes to improving the quality of knowledge acquisition, addressing individual
educational needs of students, and increasing the efficiency of learning activities.

The active introduction of artificial intelligence technologies into the education
system, including the teaching of “Information Technologies”, is determined by
the fact that the content of the discipline is directly related to digital technologies,
software tools, information systems, and data processing methods. Moreover, the
application of artificial intelligence fully corresponds to the logic of the discipline
and is methodologically justified.

The course “Information Technologies™ is aimed at developing students’ dig-
ital competencies, algorithmic thinking, and skills in working with information
systems. In this context, the use of artificial intelligence tools in the educational
process enables the automation of practical task performance, the construction of
individualized learning trajectories based on students’ knowledge levels, and the
objective assessment of learning outcomes [5, 6].

Therefore, studying the scientific and pedagogical foundations of using arti-
ficial intelligence in teaching information technologies, as well as identifying its
advantages and limitations, constitutes a relevant scientific problem (Table 1).

Table 1 — Comparative Analysis of the Advantages and Limitations
of Using Artificial Intelligence

Ne | Indicators Using Artificial Intelligence
Advantages Limitations
1. | Person- Automatically adapts the complex- In some cases, algorithms are
alized ity of tasks to the student’s level of unable to fully account for
learning knowledge and enables the creation of | students’ specific cognitive
individualized learning trajectories. characteristics.
2. | Assessment | Enhances the objectivity of assessment and | Limited in fully assessing
process saves time through the automated evalua- | creative and complex tasks
tion of programming code and tests. (projects, analytical work).
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Ne | Indicators Using Artificial Intelligence
Advantages Limitations

3. | Develop- Provides immediate feedback during | incorrect algorithm or data
ment of programming, data management, and | may lead to the formation
practical information systems modeling. of misconceptions in the
skills student.

4. | Teaching Automates routine tasks, allowing the |Requires additional digital
workload instructor to allocate time to methodo- |and methodological training

logical and research activities. from the instructor.

5. | Student Increases interest in learning through | Excessive use may reduce

motivation | interactive tools and chatbots. students’ independent think-

ing and engagement.
There are risks related to
the security and privacy of
personal data.

Dependent on technical
infrastructure and internet

6. | Learning
analytics

Analyzes students’ performance and
learning activity, enabling timely ad-
justments to the educational process.
Ensures round-the-clock access to
learning materials.

7. | Accessibility

connectivity.

8. | Method- Logically fully aligns with the content | Does not adapt equally effec-
ological of the “Information Technologies” tively to all learning topics.
alignment | course.

9. | Ethical Helps to systematize the teaching Issues related to algorithmic
aspects process. bias and academic integrity

may arise.

Thus, the use of artificial intelligence in teaching the course “Information Tech-
nologies” enables the effective organization of the educational process, supports
personalized learning, and allows for the automation of assessment. However, its
implementation should be accompanied by pedagogical supervision, methodolog-
ical justification, and strict adherence to ethical standards.

An analysis of scientific literature indicates that artificial intelligence is most
effectively applied in teaching the following sections of the “Information Technol-
ogies” course:

— fundamentals of programming (automated code checking and error
detection);

— database management;

— information systems modeling;

— digital services and cloud technologies.

Intelligent tutoring systems make it possible to automatically adapt the com-
plexity of learning tasks to students’ levels of preparedness and provide immediate
feedback.
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Automated code evaluation systems (for example, for Python or SQL assign-
ments) enhance the objectivity of assessment and reduce the instructor’s work-
load. These systems enable the evaluation of students’ programming tasks based
on predefined algorithms and criteria, including syntactic correctness, logical
structure, efficiency, and compliance with task requirements. As a result, subjec-
tivity in assessment is reduced, and the objectivity of measuring students’ learning
achievements is significantly increased.

In addition, chatbots and virtual assistants serve as effective tools for organ-
izing students’ independent work and improving the accessibility of educational
materials. Within the framework of the “Al Sana” program, educational chatbots
developed for the “Information Technologies” course provide round-the-clock
consultative support on topics such as programming fundamentals, database sys-
tems, information systems, and digital platforms.

Virtual assistants enhance students’ learning autonomy by supporting task
planning, providing guidance for independent assignments, and ensuring rapid ac-
cess to additional learning resources. This fully aligns with the strategic objectives
of the “Al Sana” program aimed at developing students’ digital and Al-related
competencies.

Learning analytics technologies enable the analysis of students’ academic per-
formance, engagement, and learning trajectories, allowing timely adjustments to
the educational process. Through such analysis, decreases in learning pace, delays
in task completion, or recurring errors in specific topics can be identified. In these
cases, instructors can promptly intervene by offering additional learning materials,
providing individualized consultations, or adapting the level of task complexity.

For example, in the “Information Technologies™ course, during the study of
programming fundamentals, learning analytics tools can identify the most com-
mon coding errors made by students and redirect instructional content toward
problematic topics. This approach ensures the personalization of learning and
contributes to improved academic outcomes.

Alongside its advantages, the use of artificial intelligence technologies in ed-
ucation has several limitations. First, the effectiveness of Al systems largely de-
pends on the quality of the initial data. Second, not all instructors are sufficiently
prepared to work with intelligent systems, which necessitates additional methodo-
logical and professional training [5, 6].

Moreover, the use of artificial intelligence in education raises important ethical
concerns, including data privacy, algorithmic bias, and issues of academic integri-
ty, all of which require careful consideration.

According to researchers, artificial intelligence cannot fully replace the in-
structor; rather, it should be viewed as an effective tool that enhances profes-
sional teaching activities. In education, particularly in teaching the “Information
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Technologies” course, artificial intelligence should be regarded not as a substitute
for the human factor but as a supportive instrument that strengthens the instruc-
tor’s role. Human critical thinking, pedagogical intuition, ethical responsibility,
and personal influence remain decisive elements of the educational process.

Although artificial intelligence is effective in automating routine operations
and analyzing large volumes of data, it cannot fully ensure the humanistic nature
of the teaching and learning process.

The research findings confirm that the application of artificial intelligence in
teaching the “Information Technologies” course represents a promising direction
for improving the quality of higher education. Artificial intelligence contributes to
the personalization of learning, the automation of assessment, and the enhance-
ment of students’ learning motivation.

At the same time, the effective implementation of artificial intelligence requires
a methodologically grounded approach, the development of instructors’ digital
competencies, and strict adherence to ethical standards. Within the framework of
the “Al Sana” program, initiatives in this area constitute a significant factor in the
intellectualization of Kazakhstan’s higher education system.
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Abstract. This article is devoted to the study of the phenomenon of reflect-
ed subjectivity of the teacher, considering its manifestations and effects in the
context of significance relations and, in particular, the phenomenon of subjec-
tive significance of one person to another. A hypothesis is advanced regarding
the possibility of enhancing students’ personal development through the use of
the resource of pedagogical interaction. Conclusions regarding the significance
of reflected subjectivity in the educational process have been formulated, and
the possibilities of utilizing this phenomenon in contemporary preventive prac-
tice are described; recommendations for optimizing the interaction between the
teacher and students are presented.

Keywords: reflected subjectivity, pedagogical interaction, significant other,
imitation, personal development of students, self-perception.

The problem of transmitting and elucidating life guidelines and fundamental
values from generation to generation has traditionally occupied an important place
in pedagogy and psychology. Modern researchers note that one of the significant
aspects of the educational process is the phenomenon of reflected subjectivity of the
situationally significant other person, whose image is formed through direct inter-
action. From this perspective, according to I. V. Vachkova, it is justified to reassess

79




Scientific research of the SCO countries: synergy and integration

‘certain realities of modern educational practice’ to overcome many educational
and upbringing challenges [1, p. 37].

The modification of psycho-pedagogical technologies, taking into account the
phenomenon of the reflected subjectivity of the teacher, opens prospects not only
for better assimilation of the proposed educational material but also for use in
contemporary preventive practice, which leads to the enhancement of the personal
development of students who strive to replicate the image and behavior of the teach-
er as a source of new personal meanings in their own behavior and self-perception.
The question of the nature and mechanism of this phenomenon remains relevant
for both science and practice, as it addresses fundamental aspects of socialization
and personality development.

The aim of this paper is to analyze existing approaches to the phenomenon of the
teacher’s reflected subjectivity within the context of relationships of significance,
particularly the phenomenon of the subjective significance of one individual for
another, and to explore the potential applications of this research in modern pre-
ventive practices.

A comprehensive review of specialized literature was conducted during this
study. Methods of theoretical analysis, comparison, and generalization of available
data were applied. The obtained results allowed for formulating conclusions on
the significance of reflected subjectivity in the educational process and presenting
recommendations for optimizing the interaction between the teacher and students
in modern preventive practice.

Considering the concept of ‘reflected subjectivity’within the framework of a con-
cept reflecting the dependence of interpersonal relationships on collective activity,
its content, and values, V. A. Petrovsky, the author and developer of the multisubject
theory of personality, emphasizes that in communication, reflected subjectivity can be
realized through active real interaction, as well as through the so-called ‘materialized
presence’, which does not occur in real time, and also through quasi-presence (illusory,
incomplete presence), by reproducing similar situations, etc. [7].

Imitation, as a natural form of human behavior manifesting from early child-
hood, helps individuals socialize and achieve internal stability. By copying others,
a person becomes aware of themselves as part of a specific group, which enables
them to feel secure. The desire to imitate during adolescence typically arises when
self-esteem is underdeveloped or when the adolescent experiences an emotional
deficiency. Both positive and negative behavioral models are adopted in this process.

The task of the teacher is to become for the learner such a significant other
who can genuinely influence the qualitative change of ‘semantic formations and
behavioral activity’ [4, p. 17].

In domestic psychology, the study of the relationships of ‘significant others’ has
actively advanced thanks to the research of several outstanding psychologists who
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made a fundamental contribution to understanding the nature of human relation-
ships, including the mechanisms of attachment formation, sympathy and antipathy,
emotional experiences, and self-perception in relation to another person.

The founder of the school of relationship psychology, V. N. Myasishchev (1893-
1973), was among the first to study psychological relationships as a system of stable
behavioral motives. The scholar proposed considering the significance of another
person for the subject precisely through the prism of the psychological need for
relationships, introducing the concept of ‘psychological closeness.’

A representative of the distinguished cohort of Soviet psychologists, A. N. Le-
ontiev (1903-1979) developed the concept of personal meanings, emphasizing
the role of interpersonal interactions and social ties in the formation of individual
consciousness. His ideas laid the foundation for understanding the significance of
the environment and the influence of surrounding individuals (‘significant others”)
on the personality and behavior of the individual.

The renowned Soviet psychologist D. B. Elkonin (1904-1984), a disciple of
Vygotsky, thoroughly studied the influence of peers and adults on the development
of the child’s psyche, emphasizing the importance of the social environment and
the child’s interaction with significant adults.

The issues of interpersonal relationships in youth and adolescence were exam-
ined by I. S. Kon (1928-2011), who highlighted the special importance of friends and
peer groups (‘reference groups’) in shaping the value orientations of young people.

The distinguished psychologist-pedagogue Yu. B. Gippenreiter, a student and
follower of A. N. Leontiev, conducted a scientific study of the issues of family up-
bringing and parent-child relationships, developing a methodology for analyzing
family interactions, with special emphasis on the role of parents as ‘significant
others’ in child rearing.

The influence of the teacher’s image on the formation of personal meanings is
highlighted in the work of V. Ya. Ivanchenko, who underscores that the teacher ‘is
called upon to exert an emotional and psychological influence’ on students, and that
his or her personal qualities (self-respect, confidence, self-sufficiency, optimism,
responsibility, punctuality, the ability to take reasonable risks, etc.) can serve as
a potential stimulus for the personal development of students, since adolescents
tend to choose an idol and imitate him [3, p. 222].

The phenomenon of the reflected subjectivity of the teacher, according to the
definition by V. A. Petrovsky, corresponds in its content to the ideal representation of
one person within another. Adolescence, as a period of maturation, is characterized
by the active search for one’s own identity. To achieve internal equilibrium, the
adolescent seeks an object of imitation, i.e., subjects whose actions play a decisive
role. Unfortunately, to date there is a lack of rigorous experimental research con-
firming the key role of the teacher as a significant other (a term first introduced in
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1940 by Sullivan (1892-1949) in the article ‘Concepts of Modern Psychiatry’) in
the process of adolescent self-identification.

Thus, the ‘significant other’ serves as a source of motivation and a stimulus for
self-realization and personal growth.

According to A. V. Petrovsky’s theory of personalization (which is regarded
as the process of ideal ‘representation’ of personality in other people—reflected
subjectivity’), the attitude toward another person serves as an important factor in
the formation of one’s own individuality and uniqueness.

The mechanism of imitation is a response to subjective perception.

A. V. Petrovsky (1924-2006), in the article “Three-factor model of the significant
other,” formulated three essential components that predetermine the perception of
one person by another and shape personal significance.

The first component is associated with the subjective meaning of interpersonal
interaction. Meaning is formed based on the perception of the partner’s values,
qualities, and behavior. The person who is perceived positively and contributes
to the satisfaction of personal needs becomes important and attractive. Thus, the
transmission of new and interesting information provides the teacher with high
referentiality, which fosters an attitude of respect and attachment, and may subse-
quently develop into authority.

The second component is associated with value significance and is predeter-
mined by the capacity to evoke either sympathy or antipathy. The degree of shared
views affects mutual attractiveness. The greater the similarity in values, goals, and
life attitudes, the stronger the sense of closeness and mutual attraction. At the same
time, emotional attractiveness depends less on joint activity.

The third component is associated with the perceptual activity of the subject and
their role institutionalized within the system of objective social relations. This com-
ponent involves reflected self-esteem — the ability to receive a positive evaluation
of one’s personality through recognition and approval from another [6, pp. 7-18].

The described components help explain the mechanisms underlying the forma-
tion of significant social bonds and relationships between people.

According to the data presented in the research by E. Yu. Korzhovoy, the quality
of pedagogical interaction, both during the educational process and in extracurricular
and leisure activities, depends on the teacher’s personality traits.

Highly productive teachers ensure high-quality intellectual training by develop-
ing essential 21st-century competencies and laying the foundation for the formation
of personal identity. By emulating a highly productive teacher who has become an
idol, students exhibit a strong readiness for active engagement, thoughtful decision-
making, and personally meaningful behavioral strategies [5, p. 20].

Such interaction results between the teacher and the student are encountered
quite rarely, since high productivity is the outcome of the teacher’s prolonged and
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intentional efforts to develop academic (knowledge of the educational discipline),
didactic (the skill of clearly explaining educational material), psychological (the
ability to understand people, resolve conflicts, and establish a positive psychological
climate in the group), and innovative (the willingness to introduce innovations and
modernize one’s activity) components, as well as motivational orientation toward
learning and educational work, an internal locus of control, emotional stability, rela-
tively high extraversion, and a range of other personal characteristics. Undoubtedly,
a teacher possessing such qualities becomes a significant other for the adolescent.
Moreover, according to 1. V. Vachkova, ‘breakthroughs to the other’ in adolescents
cannot be particularly prolonged [1, p. 43].

If a teacher does not strive to comprehend life situations and prefers to use inef-
fective teaching strategies, he should be considered low-productive, since students
of such teachers, as practice shows, exhibit low interest in the educational process
and poorly developed soft skills (“flexible” or universal skills), which leads to diffi-
culties in communicative and cognitive activities. According to D. S. Ermakov, the
presence of “flexible skills” determines an individual’s future success [2, p. 169].

L. V. Vachkov believes that a low-productive teacher is poorly suited for peda-
gogical activity because he ‘does not see the personality’ in his students, and they
respond to him in kind [1, p. 41].

The reflected subjectivity of the teacher signifies his ability to transform
his own life activity into an object of practical improvement for another. This
implies that the teacher perceives the learner as a subject capable of initiating
activity and, in his pedagogical practice, focuses on the development of the
adolescent’s self-identification, recognizing them as an equal participant in the
educational process, whose activity holds particular significance. Well-devel-
oped personal qualities of the teacher and the fullest realization of their potential
contribute to enriching the inner world of learners, as well as to their complete
self-realization and self-efficacy.

To optimize the interaction between the teacher and learners, we recommend:

1) building personally egalitarian communication on the principles of coopera-
tion among participants in the educational process, stimulating active engagement,
including integrating the emotional component into interaction;

2) to abandon role norms;

3) to create situations of success;

4) to apply problematic and internally heterogeneous educational tasks;

5) to utilize the individual characteristics, inclinations, and capabilities of each
learner;

6) to teach reflective analysis to determine priorities and values, and to under-
stand one’s own position;

7) to strive to be a role model for learners.
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The conducted research confirms the significant importance of the phenome-
non of reflected subjectivity in contemporary preventive practice and the need for
further developments in this area. The presented article will be a valuable resource
for researchers, practicing teachers, and heads of educational institutions interested
in improving the quality of the educational process and educational activities, as
well as in contemporary preventive practice.
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Abstract. The article addresses the problem of mastering mobile stress in
the Russian language in the context of vocal performance. Mobile stress, which
changes during inflection, poses significant difficulties for foreign vocalists, com-
pounded by the necessity to coordinate linguistic prosody with musical rhythm
and phrasing. The paper proposes the method of ‘preliminary phonetic-rhythmic
analysis,’ intended for systematic preliminary work on the vocal text. The method
comprises four stages: prosodic markup of the text, correlation with the rhyth-
mic grid of the musical score, identification of ‘problematic’ passages, and their
targeted practice through combined exercises. The scientific novelty of the study
consists in the systematic microanalysis of the interaction between linguistic and
musical rhythmic structures and the transformation of this analysis into a specific
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pedagogical tool. The practical significance consists in enhancing the efficiency
and accuracy of mastering vocal works in the Russian language.

Keywords: stress, Russian phonetics, vocal pedagogy, phonetic-rhythmic anal-
ysis, vowel reduction.

Introduction

The relevance of the studyis determined by the sustained interest of the global
vocal school in the Russian classical repertoire and, consequently, the necessity to
effectively resolve the issues encountered by foreign singers. The key difficulty lies
in mastering the phenomenon of mobile stress — a fundamental property of the
Russian phonological system, in which the stressed position can shift within a single
word form (for example, «BogA» — «BOmy») [5]. In the context of vocal perfor-
mance, this linguistic task is complicated by the necessity to coordinate the mobile
prosodic peak of the word with the fixed metrorhythmic structure of the music, me-
lodic phrasing, and timbral uniformity of the vowels. The absence of a systematic
pedagogical tool for preliminary work on this aspect leads to phonetic errors, de-
creased intelligibility of the text, and ultimately to a distortion of the artistic intent.

The objective of the study is to develop, theoretically substantiate, and empir-
ically test on specific material the method of ‘preliminary phonetic-rhythmic anal-
ysis,” aimed at fostering stable skills in foreign vocalists for correct and expressive
text pronunciation within the context of musical performance.

Research objectivesaddressed to achieve the set goal:

1) theoretical analysis of mobile stress and associated difficulties;

2) creation of a ‘prosodic passport’ of the text of S. V. Rachmaninoff’s romance
‘Here It Is Good’;

3) analysis of the interaction between prosody and musical rhythm;

4) development of a four-stage method and exercises.

The hypothesisassumes that conscious analysis of points of interaction be-
tween text and music forms proper muscular and auditory memory, increasing
learning efficiency.

Research methodsare interdisciplinary in nature and include: the method of
phonological analysis of accent paradigms; the method of contextual text analysis;
the method of comparative analysis of poetic and musical rhythmic structures;
the method of pedagogical design (development of work stages and specialized
exercises).

The research resultspresented in the article include:

1) a systematized list of types of mobile stress and associated performance
difficulties;

2) the completed «prosodic passport» of the text of the romance «Here It Is
Good», demonstrating zones of high risk;
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3) the classification of cases of musical-prosodic interaction in this composition;

4) a four-stage algorithm of «preliminary phonetic-rhythmic analysis» prepared
for implementation in pedagogical practice, including specific examples of exercises.

The theoretical significance of the work lies in the development of method-
ology at the intersection of linguistics and musicology, while its practical signif-
icance consists in providing teachers and students with a concrete, reproducible
tool for working on the Russian-language vocal repertoire.

1. Theoretical Overview and Analysis of Difficulties

From the perspective of Russian phonology, mobile stress can be systema-
tized according to the types of accentual paradigms characteristic of various
parts of speech [2]. These are regular changes in the declension of nouns (such
as rOpox — roponA — B rOpoze) or conjugation of verbs (xox¥ — xOxumrs —
xOmsr), as well as irregular suppletive shifts, which often become sources of er-
rors. A phonetic consequence of stress is the qualitative reduction of unstressed
vowels, leading to changes in their timbre and duration. For example, the vowel
[o] in a stressed position is pronounced clearly as [o0], whereas in the first pre-
stressed syllable it is reduced to [A] (BonA [vadd] — BOmy [vodu]), and in more
distant syllables — to a super-short [b] [4].

For a foreign vocal student, these phenomena present a complex of difficulties:

— Cognitive-mnemonic difficulty: Memorizing accent paradigms for the ex-
tensive lexicon necessary for the repertoire.

— Articulatory-phonetic difficulty: Adapting to the change in vowel quality
depending on the position, which contradicts the norm of ‘pure’ singing of fixed
vowels in vocal pedagogy.

— Rhythmic-coordination difficulty: Coordination of the mobile prosodic
peak of a word with the fixed meter-rhythmic grid of the music. A stressed sylla-
ble occurring on a weak beat or a short note creates a conflict requiring particular
performance attention.

— Perceptual difficulty: Reduced text intelligibility due to incorrect stress or
lack of proper reduction, which distorts meaning and impairs the impression of
the performance [1].

These difficulties are confirmed by studies indicating that even at the phono-
logical level (for example, during neutralization of voicing/devoicing at a word’s
end), the speech of bilinguals and language learners is affected by interference
from their native language [7].

2. Collection and analysis of linguistic materials

A classical Russian romance was selected as closed educational material
for testing the method. A meticulous analysis of the poetic text is conducted to
systematically identify all word forms containing mobile stress. For each such
word (for example, a noun or verb), its accentual paradigm is recorded. This
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work precedes engagement with the music and forms the ‘prosodic passport’
of the text.

3nech xopouio. [3]
Crnosal I'anunoni, My3sika C. PaxmanunoBa
31ech Xopouio. ..
B3mstau, Branyu oruem
Topurt peka;
L{BETHBIM KOBpPOM JIyTa JICTIIH,
Beneror obnaxka.

311ech HET JIONEH. . .
371ech THIIHHA. ..
31eck ToibKo bor na s.
LIBeTHl, 1a cTapasi COCHa,
Jla Tb1, MeuTa Most!

Table 1. Analysis of word forms with mobile stress from the romance
“Here it is good.”

Word in Part of | Accentual para- .
the text speech digm (sing./pl.) Comment and difficulty
Key difficulty: stress is fixed on the root
xopori / . . N
. (xopor-), but in the neuter singular it shifts
Short adj. | xopoma / . .
Xoporo to the ending (—o). For a foreigner, the form
form (neut.) | xoporo / ) . .
xoporH «xopomoy (with stressed ending) may conflict
with the habitual stress pattern on the root.
Mobile stress. In oblique cases (except the
Noun OTOHB / OTHSI /  |. .
. instr.), stress falls on the root, whereas in the
orHéM | (masc., OTHIO / OTOHB / | . . . .
instr.) orHEM / 06 orte instr. sg. form (as in the text) it sharply shifts
) to the ending: oruém. High risk of error.
Mobile stress (type A). Stress moves from
the ending in the nom. (peka) to the stem in
peka / pexu /
exa Noun (fem.) | pexe / pexy / all other cases (pexy, pexn). In the text, the
p ' exoil / 0 beke word is in the nom. case, which is the base but
p p unfamiliar form for foreigners (stress on the
ending).
Noun Egsep ;I;g?;a / Mobile stress. Analogous to «orHIO»: stress
KOBpoM | (masc., Py P | shifts from the root (xoBép) to the ending in
. / kKOBpOM / .
instr.) the instr. case: KOBpoM.
0 KOBpe
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Word in Part of | Accentual para-

the text speech digm (sing./pl.) Comment and difficulty

news / sy / Mobile and suppletive. In the pl. past tense

Verb (past N form, the stress falls on the ending: laid. It is
JIETITH TspKems / nér /| . . .
tense, pl.) important not to confuse with the stress in the
nerna / Jerm
fem. form (ierma) or neut. form (yerno).
Oenets / 6eneto | Fixed stress on the ending in all forms.
Verb (3rd . .. L
Oeneror / 6emeemnts / Difficulty may arise in the pronunciation of
person, pl.)
OeTeroT reduced unstressed vowels [e] and [yu].
TUIINHA /
THUILHHBI /

Fixed stress on the ending. The paradigm is

THUIIUHE / .
tumuHa | Noun (fem.) ) analogous to “peke”, but the stress is always
THUILIH .
Y/ on the ending.
TUIIAHOH /
O THIINHE

Mobile stress (type A). A full analogue of
cocHa / COCHBI |, -
pekn”: in the nom.— cocHa (stress on the
/ cocHe / cocHy . .
N ending), in the other cases — stress on the
/ cocHoit /
stem (cocHy (acc.)). In the text — nom.,
0 COCHE o
which is important to note.

cocHa | Noun (fem.)

MmeuTa / MmedTel | Mobile stress (type A). The same pattern:

/ MeuTe / MedTy |MeuTa (text) — medrty (acc.). This is the cli-

/ MeuToi / mactic word of the romance, and its accentual
0 MeuTe form is crucial for expressiveness.

meuta | Noun (fem.)

The text contains several critically important points with mobile stress, where
an error will severely distort the word (oraém / orons, koBpoM / koBEp). Further-
more, a number of fem. nouns (peka, cocHa, meura) are presented in the “original”
form for the paradigm, yet atypical for many languages, with a stressed ending,
which requires special attention during articulation.

At this stage, the text is overlaid onto the musical score. The rhythmic place-
ment and melodic context of each previously identified ‘mobile’ word are analyzed.

1. The principle of congruence (coincidence).

In most cases, the composer supports the natural verbal stress through musical means:

— ‘Here it is good’: The stressed syllable ”-mo” corresponds to the highest
note of the phrase (the climax) and has a longer rhythmic duration compared to the
preceding syllables. This is a perfect match.

— “oruém”: The stressed syllable “-&m” is positioned on the strong beat of the
measure and is also melodically emphasized (a downward leap of a fifth, which
creates intonational weight).

— “xoBpom’: The stressed syllable “-om™ falls on a long note (a half note) at
a relatively slow tempo, enabling it to be clearly sung.
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3. Analysis of conflict situations and strategies for their resolution.

Herein lies the primary pedagogical challenge. Rachmaninoff, like many other
composers, sometimes consciously opposes everyday intonation for the sake of
the overall musical-poetic image [6].

Conflict No. 1: «peka» (measures 4-5).

Character of the conflict: The stressed syllable «-xa» falls on a weak beat (the
second quarter note in 4/4 meter) and a short eighth note, followed by a rest. The
musical impulse and inertia fall on the preceding unstressed syllable «pe-».

Pedagogical solution (from stage 4 of the method): It is inadmissible to mechan-
ically ‘push’ on the weak beat. It is necessary to work on the preliminary consonant
[r’] and vowel [e] on the strong beat, making them light yet very clear, and to sing
the stressed [—ka] as a meaningful word ending ‘on the breath,’ using the pause that
follows as a logical resolution. Exercise: slowly sing «re-» (on the strong beat) —
a short exhale-inhale on «-ka» (weak beat) while maintaining the position.

Conflict No. 2: «dream my» (final phrase).

Nature of the conflict: Both key words have stress on the ending. The syllable
«-tay falls on a relatively short note before the caesura, and the syllable «-ya» falls
on the longest and most climactic note of the entire phrase, while the melody is
already descending (downward movement).

Pedagogical solution: This is not a technical conflict, but an artistic task. The
accent shifts from phonetic stress to semantic stress. The performer must construct
the phrase to direct energy and meaning toward the word “meura” (dream), while
singing the syllable “-s1” as a deep, “weightless,” exhaled conclusion. It is not per-
missible to force the sound on “-ta,” but it is necessary to preserve a clear vowel
[a] within it. Rachmaninoff’s music demonstrates a flexible approach: where pos-
sible, it enhances the natural prosody (congruence), and where it serves expres-
siveness, it creates a meaningful counterpoint between word and music. The task
of the pedagogue is to teach the student not to struggle with these conflicts, but
to understand their artistic nature and to master technical techniques (breathing,
diction, phrasing) for their realization.

4. Development of the method of “preliminary phonetic-rhythmic
analysis.”

The method constitutes a four-stage system of preliminary work on the
composition.

Stage 1: Marking the prosodic text.

The student receives the pure poetic text without musical notation. The stu-
dent’s task is to read the text as poetry, mark the stress in all words (consider-
ing their grammatical form), and record the result in the form of a scheme or
color-coded highlighting. The goal is to isolate and recognize the natural prosodic
structure.
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Step 2: Comparison with the rhythmic grid.

The marked text is overlaid onto the rhythmic grid of the score. The corre-
spondence of each stressed syllable to a specific rhythmic event (long/short note,
strong/weak beat, anacrusis) is visualized. This allows for immediate identifica-
tion of zones of potential conflict or, conversely, effective support.

Step 3: Identification and preliminary rehearsal of complex passages.

Based on the conducted comparison, ‘problematic’ passages are identified:
a) with abnormal combinations (stress on an extremely short note), b) prone to errors
due to stress displacement within the paradigm. These passages are listed separately.

Stage 4: Targeted practice of passages.

A cycle of combined exercises is proposed for working on the highlighted
fragments:

— Slow reading: Clear articulation of the text in the given rhythm, but with-
out singing, with emphasis on correct stress and reduction.

— Prosodic ‘treading’: connecting the rhythm of the text with a simple motor
rhythm (step, clap) for kinesthetic reinforcement, analogous to logorhythmics exercises.

— Stepwise introduction of the melody: singing the phrase on a single pitch,
then gradually with the melody, giving primary attention to the text. The goal is
to develop correct muscular memory for pronunciation and coordination prior to
integration into the emotional and artistic context of the entire phrase.

Conclusion

The proposed method of ‘preliminary phonetic-rhythmic analysis’ enables the
structuring and optimization of the vocalist’s work process on a Russian-language
composition. By shifting the focus from purely musical or vocal-technical aspects
to an in-depth linguistic analysis of the text and its integration into the musical fab-
ric, the method promotes a more conscious, precise, and expressive performance.
It is directly aimed at overcoming native language interference and establishing
new, authentic pronunciation and rhythmic patterns.

A prospect for further research is the empirical verification of the method’s ef-
fectiveness in a pedagogical experiment with control groups of vocal students, as
well as the adaptation of this approach to other languages with complex prosodic
systems used in vocal music (for example, German or French).
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Abstract. The article examines the personalized approach as the methodo-
logical foundation for teachers’ professional development within the system of
additional professional education. The relevance of the research is driven by the
growing complexity of teachers’ professional activities and the limited effective-
ness of standardized professional development programs. Based on the analysis
of contemporary scientific research, the essence and approaches to designing
a personalized trajectory for teachers’ professional development are elucidated.
Particular attention is devoted to viewing the personalized trajectory as a contin-
uous process. The article also analyzes the directions of designing personalized
trajectories and provides examples of using digital educational environments to
implement the personalized trajectory.

Keywords: personalized trajectory, additional professional education, teach-
ers, professional development.

The current stage of educational development is characterized by heightened
demands on the quality of school teachers’ professional activities, driven by the
renewal of educational standards, the expansion of digital educational practices,
and changes in the social demand for school learning outcomes. In this context,
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the issue of teachers’ professional development becomes especially significant,
being viewed less as episodic qualification upgrades and more as a continuous,
individually tailored process.

Issues of professional development and methods of its implementation, par-
ticularly the personalized approach that takes into account the individual requests
of teachers, are regulated by normative documents. Thus, Article 76 ‘Additional
Professional Education’ of the Federal Law dated December 29, 2012, No. 273-FZ
‘On Education in the Russian Federation’ stipulates that additional professional edu-
cation (hereinafter — additional professional education) must be ‘aimed at satisfying
the educational and professional needs, professional development of a person’. In
the Concept for the Establishment of a Unified Federal System of Scientific and
Methodological Support for Teaching Staff and Management Personnel, approved
by the order of the Ministry of Education of Russia dated August 6, 2020, No. R-76,
the formation of individual educational trajectories for the professional develop-
ment of teachers, based on the diagnosis of professional deficits and educational
needs, is provided. A similar approach is enshrined in the order of the Ministry of
Education of Russia dated August 27, 2021. Order No. R-201, which emphasizes
the necessity of targeted, differentiated, and personalized support for pedagogical
workers within the system of additional professional education.

Collectively, the aforementioned regulatory acts constitute a comprehensive
legal framework for designing and implementing personalized trajectories in the
additional professional education of teachers.

The relevance of the personalized approach in the system of additional profes-
sional education is driven by a combination of socio-pedagogical and technological
factors. One of the key reasons is the increasing professional heterogeneity of the
teaching staff. School teachers differ significantly in their levels of professional
training and qualifications, experience, subject specialization, working conditions,
degree of involvement in the digital educational environment, personal character-
istics, and particularities. In this regard, standardized professional development
programs do not always effectively address individual professional deficits. As
noted by S.N.Belova, S. V. Ivanova, et al., there is limited potential in stand-
ardized additional professional programs, which fail to consider the diversity of
professional deficits, levels of training, professional experience, and conditions of
pedagogical activity [1]. Numerous surveys indicate that teachers are dissatisfied
with professional development programs, as these do not address their requirements
and professional deficits [2, 8, 13].

Accordingly, there is growing interest in designing and implementing person-
alized trajectories that consider individual professional deficits and needs, thereby
enhancing the quality and effectiveness of additional professional education pro-
grams and the performance of professional tasks.
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Considering the definition of “personalized trajectory,” other related terms are
encountered in psychological-pedagogical and methodological literature: “individual
educational trajectory,” “individualization of education,” “individual learning tra-
jectory,” and the like. The foundation of all these concepts is the orientation toward
learners’ individual characteristics, accounting for their capabilities, identifying
deficits, and creating conditions to address the identified deficits. Thus, A. A. Lobut
and N. E. Popova state that “an individual learning trajectory is aimed not at de-
veloping all personality traits in a person, but only those that correspond to their
natural abilities; furthermore, personality development occurs through educational
material in subjects, hence the content of education at the university represents an
environment in which personality development takes place” [10, p. 51]. G. P. Shche-
drovitsky describes the individual educational trajectory as the independent selection
and performance of various types of activities, relying on the existing social and
cultural experience [15]. A. M. Maskaeva considers an individual trajectory to be
not only a process but also “the result of the development of learners’ experience
and personal qualities based on variative learning” [7].

N.I. Gorodetskaya and G.A. Ignatyeva, following A. G. Gogoberidze, define an
educational route as a “method of organizing the learner’s activity within the educational
process.” We cannot agree with the view of scholars that the educational pathway con-
tains “waypoints” aimed at the professional and personal development of teachers [4].

A.A. Shumeiko, in implementing personalized trajectories, proposes the use
of variable models of professional development programs focused on identified
professional deficits and growth prospects of individual teachers. Modular pro-
grams, project-based work formats, internships, and blended learning models create
conditions for flexible adaptation of the educational process to the individual needs
of school teachers [14].

As noted by S. V. Ivanova, the personalized approach in additional professional
education must consider the level of professional competence, teaching experience,
the specifics of the subject taught, and the conditions of the educational organization
in which the teacher works. At the same time, the key factor is not the volume of infor-
mation assimilated, but the degree of its applicability in real pedagogical practice [5].

According to G. A. Ignatyeva and V. V. Sdobnyakov, designing a personalized
trajectory in the system of additional professional education requires a specific
methodological approach that takes into account not only the individual educational
needs of participants but also the dynamics of their professional development in
real practical conditions. In their work, the authors substantiate the event-positional
methodology, which represents a system for designing the educational process,
where a key role is played by individualized educational trajectories, analysis of
the teacher’s professional experience, as well as diagnostics of their professional
requests and positions within the professional community. The scholars emphasize
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that such a methodology enables the construction of continuous teacher education as
an integral system aimed at developing their autonomy, reflexivity, and capacity for
self-development, which constitutes the core essence of the personalized approach
in additional professional education [6].

I. S. Petronyuk proposes that when constructing a personalized trajectory, one
should rely on a typological approach based on possible classifications of learners
through psychological diagnostics. The scholar suggests that when developing a per-
sonalized approach, psychological (level of extraversion, predominance of logic,
etc.), cognitive (features of perception and processing of educational material, etc.),
and behavioral (level of motivation, independence, etc.) criteria should be taken
into account. The researcher asserts that the combination of formal and informal
additional professional education contributes to enhancing the competitiveness of
the teacher, as well as to their professional development [9]. The presented view-
point raises the issue of preliminary psychological and pedagogical diagnostics of
potential participants, which is essential for the development and implementation
of a personalized trajectory.

Accordingly, constructing the learning process based on an individual educa-
tional trajectory constitutes a model of continuous transformation of the learner’s
internal potential through externally organized self- and collaborative activity. Based
on this, all stages of the activity organization of learning are calculated, representing
a kind of semantic framework for the pedagogical process — from goal setting to
achieving the result. The developing space of educational trajectories represents
a natural social environment where, within a system of social, interpersonal, and
professional relationships, cognitive and educational-professional problems are
addressed, and life situations are also ‘experienced.’

As is evident from the definitions, a personalized trajectory is understood as
a process, a result, and a means of professional development.

In this study, we will adhere to the view that a personalized trajectory is a se-
quence chosen by the individual, i.e., the teacher, of studying content elements
aimed at solving professional tasks, forming and developing professional compe-
tencies, and addressing professional deficits, at a pace and in a form that correspond
to her abilities, opportunities, motivation, and interests. The personalized trajectory,
in our understanding, consists of interconnected and mutually conditioned stages:
diagnostic-targeted, technological-content, and reflexive-resultative.

The diagnostic-targeted stage involves identifying professional deficits, teachers’
needs for professional and/or personal development, setting goals, and answering
the questions: “What? In what way? Where? When?’ Answers to these questions
assist the teacher in choosing the content, form, methods, and technologies and
progressing to the second stage — technological-content. Possible implementa-
tion options include modular and variable advanced training programs, individual
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master classes, trainings, experience exchanges, internships, e-learning, and others.
After training, a reflexive-resultative stage follows, aimed at assessing teachers’
satisfaction with the training and the elimination of professional deficits. At the
same time, this stage forms the basis for the diagnostic-target stage — the next
cycle in professional development. Thus, it can be concluded that the personalized
trajectory is a continuous process.

Summarizing the research findings, it should be noted that the personalized ap-
proach within the system of additional professional education can be implemented
in three directions [1-9, 12]:

— content-related: revising the content of additional professional education pro-
grams, developing and implementing variable, modular programs, multi-level tasks, etc.;

— organizational: supporting the teacher throughout the entire learning process;

— technological: applying pedagogical technologies that take into account the
psychological and pedagogical capabilities of teachers, with active use of digital
technologies.

It is assumed that the personalized trajectory should be considered within the
context of a personalized environment. Such an environment comprises tools, com-
munities, and services that form individual educational platforms used by learners
to manage their own learning and achieve educational objectives. Consequently, it
must be flexible and adaptable to meet needs and foster development.

The personalized trajectory in additional professional education should be
focused on solving the professional tasks of teachers:

— development of professional competence;

— elimination of professional deficits;

— self-education and self-development.

The active integration of digital technologies into education has become a means
of implementing a personalized trajectory. In such an environment, the learner
determines their personal trajectory by defining the content necessary to meet
their professional needs and selecting the learning pace required. According to
V.1. Blinov, E. Yu. Yesenin, 1. S. Sergeev, and others, the digital educational envi-
ronment fosters the development of personalized competencies, which leads to the
multiprofessionalism of the teacher possessing their own set of competencies [3].

Digital tools, including artificial intelligence tools, according to researchers
(S.N.Belova, G.N. Podchalimova, Y. A. Sechkar, E. E. Symanyuk, et al.) help in
constructing a personalized trajectory, identifying professional deficits based on the
analysis of diagnostic results, supporting and increasing motivation, self-education,
selecting content depending on the level of mastery of the educational material,
evaluating assignments, and more [8, 11].

An example of this is the Stepik platform. It offers Massive Open Online Courses
(MOOC:s) from leading universities and experts across various fields. The platform
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employs Al for automated assignment assessment and personalized learning, an
adaptive process where Al analyzes each learner’s level and progress and according-
ly provides varied assignments. Additionally, learners can customize their learning
pace on the platform, and the presence of chat and feedback features facilitates
support both from course developers and the platform itself. Al also analyzes the
material in which learners make the highest number of errors. This approach assists
course developers in adapting the complexity of the educational material [16].
Thus, the foundations of design are established by regulatory documents. In
practice, the personalized approach is implemented across content, organizational,
and technological domains. Regardless of the chosen directions, the personalized
trajectory is selected by the teacher to address professional deficits, fulfill profes-
sional and personal needs, and constitutes a consistent and continuous process. There
are examples of designing personalized trajectories, but their implementation in
practice is hindered by significant financial, material-technological, and personal
costs both for teachers and the additional professional education organizations.
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Abstract: The article proposes a methodology for establishing a distributed
educational network aimed at the advanced study of the exact sciences within the
context of significant regional heterogeneity in the Russian Federation and SCO
countries. Key issues related to educational inequality are examined, and struc-
tural, substantive, and technological solutions are proposed. A model of network
interaction has been developed based on a cluster approach and the utilization of
digital platforms. The results of the analysis of existing practices and the prospects
for the implementation of the methodology are presented.

Keywords: distributed educational network, exact sciences, regional hetero-
geneity, methodology, network interaction, SCO, cluster approach, digitalization
of education.

Introduction

Contemporary challenges in the global educational landscape necessitate the
development of innovative models capable of ensuring equal access to quality edu-
cation regardless of learners’ geographic location. This problem becomes especially
relevant in light of the significant socio-economic and infrastructural heterogeneity
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of the regions of the Russian Federation and the countries of the Shanghai Cooper-
ation Organization (SCO). Traditional educational systems often fail to effectively
address existing imbalances, resulting in increased academic inequality and limiting
opportunities for in-depth study of critically important disciplines such as mathe-
matics, physics, computer science, and engineering sciences [1; 3].

As research shows, education today is perceived not only as a personal resource
but also as a key factor in the macroeconomic and geopolitical development of the
state. At the same time, users of social networks clearly rank the priorities of edu-
cational policy, assigning a leading role to the nationwide and systemic levels [4].
This indicates a societal demand for the creation of integrated educational systems
capable of functioning on the scale of large territories.

The issue of network interaction in education is actively studied by Russian
scholars. For example, ZhuravlevA. L. and Kitova D. A. analyze education as
a resource for socio-economic development, highlighting its functional essence
at the macro level [3; 5]. Baikhanov I. B. examines cluster formats of interaction
between pedagogical universities and social partners as a mechanism to enhance
the effectiveness of the educational process [2]. Golubnichaya L. S. and co-authors
examine the prospects of establishing networked departments to facilitate scientific
and methodological collaboration [1]. Korotkov A. M. et al. elucidate the method
of networked educational projects through its dynamic structure and essential
characteristics [6]. Ignatovich V. K. and co-authors investigate the issue of the
formation of networked entities in educational activities at the regional level [4].
Onufrienko O. G. and colleagues propose integrated forms of interaction within the
framework of interregional network models [7]. However, a comprehensive meth-
odology for constructing a distributed network specifically for advanced training
in the exact sciences, accounting for the peculiarities of heterogeneous regions of
the Russian Federation and the SCO, has not been previously developed.

The aim of the study is to develop a scientifically substantiated methodology for
constructing a distributed educational network for the advanced study of the exact
sciences, adapted to the conditions of significant regional heterogeneity within the
Russian Federation and SCO countries.

The primary problem determining inequality of access to advanced study of the
exact sciences is regional resource and infrastructure asymmetry, which manifests
in the following aspects:

— Personnel imbalance: there is a concentration of qualified teaching staff in
the field of exact sciences in large scientific and educational centers, while a pro-
nounced shortage is observed in remote and rural regions.

— Material and technical support: the capacity to equip specialized education-
al laboratories and classrooms (physics, chemistry, robotics) varies considerably
depending on the economic potential of the regions.
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— Information asymmetry: access to modern educational and methodological
materials, digital educational resources, and high-speed internet channels is dis-
tributed extremely unevenly across the country’s territory.

Existing attempts to address these problems, such as distance courses or one-time
olympiads, are fragmentary and do not form a sustainable educational ecosystem.
As aptly noted by GolubnichayaL. S. and co-authors note that effective network
interaction requires the establishment of stable organizational structures, such as
networked departments, which ensure not episodic but systematic exchange of
resources and competencies [1]. Baikhanov I. B. emphasizes that the cluster for-
mat enables the unification of efforts among universities, schools, enterprises, and
administrative bodies, generating a synergistic effect [2]. However, these models
require adaptation to function within the intercountry context of the SCO, where
additional linguistic, cultural, and regulatory barriers exist.

The proposed methodology is based on a synthesis of the cluster approach [4],
the model of network educational projects [6], and the principles of digital trans-
formation. The key idea is to create not a single center but a decentralized network
of nodes (hubs), each possessing unique competencies and resources, interacting
with others based on common standards and protocols.

The proposed model resembles a living network in which each participant has
a distinct role. It can be represented as a system comprising three interrelated levels
of cooperation.

First level: Knowledge Centers.

These are leading universities and scientific institutes that establish high stand-
ards. Their primary task is to develop modern curricula, conduct research, and
prepare mentors for other network levels. It is here that advanced ideas and meth-
odologies originate.

Second level: Regional Nodes.

At this level, key universities and schools operate in the regions of Russia and
SCO countries. They adapt materials received from Knowledge Centers, considering
local specifics, linguistic, and cultural characteristics. These nodes coordinate local
operations: they organize classes (both face-to-face and online), conduct seminars
for teachers, and provide them with methodological support.

Third level: growth points.

This level includes ordinary schools, lyceums, and centers for supplementary
education that directly engage with students. Here, the most important work occurs:
identifying gifted children, conducting experiments, supporting project activities,
and ultimately fostering their interest in science.

This multi-level structure allows the combination of high standards established
by leading experts with flexibility and consideration of local conditions, thereby
making support for gifted children more effective and targeted.
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Interaction between levels is facilitated through a digital platform that functions
as a unified information and communication space.

To enhance the accessibility of advanced study of the exact sciences, it is advis-
able to design educational programs with a modular and flexible format, enabling
the construction of individualized learning trajectories. One possible solution could
be the formation of a unified repository of educational modules in mathematics,
physics, computer science, and chemistry, developed based on the best domestic
and international pedagogical practices. Each such module may include: a theo-
retical section supplemented with multimedia materials; virtual laboratory works
and simulators; a set of tasks and cases of varying levels of difficulty; tools for
knowledge assessment and feedback.

The technological foundation may be a cloud platform providing access to ed-
ucational materials in both online and offline modes; the possibility of conducting
webinars, videoconferences, and group projects; the use of virtual and augmented
reality technologies for simulating complex experiments; data analysis tools for
monitoring academic performance and adapting content to the needs of learners.

For regions with unstable internet connectivity, operation through local content
caching with subsequent synchronization upon restoration of connection can be
envisaged.

Management of such an educational network can be based on the principles of
a project-based approach. The Coordinating Council, comprising representatives
from the participating countries, could address tasks such as the development of
common quality standards; the distribution of resources among regional centers; the
organization of annual network events: olympiads, conferences, and summer schools.

The teacher motivation system also plays an important role, including, for
example, opportunities for internships at leading scientific and educational centers.

It is anticipated that the implementation of these approaches will facilitate
significant positive changes. Among them are:

— Students from remote regions will gain greater access to quality programs
in the exact sciences.

— Gradually, a unified educational space for Russia and the SCO countries
will be established, strengthening cooperation.

— More effective tools will be developed for identifying and supporting gifted
schoolchildren and students.

— This will contribute to the growth of the professional community of teach-
ers in mathematics, physics, computer science, and chemistry, as well as to their
exchange of experience.

To monitor progress and assess the success of processes, a system of evalu-
ations combining both digital indicators and qualitative analysis can be utilized
(see Table 1).
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Table 1. Key Performance Indicators of the Distributed Educational Network

Indicator Group Specific Indicators
Coverage Number of participating regions; number of students engaged in
advanced study programs.
Academic Performance of network participants in national and international
Outcomes olympiads; average score in final certification.
Participant Survey results from students, parents, and educators.

Satisfaction
Development of Number of teachers who have undergone professional develop-
human resource ment within the network; number of developed methodological
potential. materials.

Conclusions and summary

The developed methodology for building a distributed educational network
constitutes a comprehensive response to the challenges posed by regional hetero-
geneity in the education of exact sciences. Its novelty resides in the integration of
the cluster approach, modern digital technologies, and intercultural communication
mechanisms into a unified model.

The main conclusions of the study are as follows:

1. Effective, in-depth study of the exact sciences in heterogeneous conditions is
possible only based on a networked, rather than centralized, model.

2. A key condition for success is the establishment of stable connections among
participants in the educational process at all levels — from intergovernmental to
school levels.

3. The digital platform functions not merely as a tool for content delivery, but
as an environment for collaboration, joint research, and the formation of a profes-
sional community.

4. The proposed methodology requires piloting in pilot regions of the Russian
Federation and SCO countries for further refinement and scaling.

The implementation of this methodology will contribute not only to resolving
specific educational challenges but also to strengthening scientific and technical
cooperation between Russia and the SCO countries, fully aligned with their strategic
interests amid the formation of a multipolar world.
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Abstract. The article addresses the urgent problem of modernizing language
education within the framework of the Shanghai Cooperation Organisation (SCO).
As the region moves towards deeper economic and cultural integration, there is
a growing demand for specialists capable of effective interaction in a multicul-
tural environment. The study substantiates that the English language, acting as
a lingua franca for scientific and professional communication in the SCO space,
should serve as a platform for developing “soft skills” or the “4C” competen-
cies: Critical thinking, Communication, Collaboration, and Creativity. Based on
a comparative analysis of educational standards and practices in China, Russia,
and Kazakhstan, the author identifies and theoretically grounds the pedagogical
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conditions necessary for the simultaneous development of linguistic and key com-
petencies. These conditions include the implementation of problem-based and
project-based learning technologies adapted to the cultural specifics of Asian and
Eurasian students, the content integration of language education with the priority
areas of the SCO University (ecology, energy, regional studies), and the digitali-
zation of the educational process to ensure academic mobility. The practical sig-
nificance of the work lies in the development of a methodological framework that
transforms the English lesson into a space for creating a unified human capital of
the SCO countries.

Keywords: SCO, educational integration, 4C competencies, English language
teaching, soft skills, project-based learning, intercultural communication, aca-
demic mobility, SCO University, pedagogical synergy.

In the third decade of the 21st century, the Shanghai Cooperation Organisation
(SCO) is undergoing a significant transformation, evolving from a regional security
bloc into a global center of economic and humanitarian influence. According to
the Development Strategy of the SCO until 2030, the “Shanghai Spirit,” based on
mutual trust, equality, and respect for the diversity of civilizations, requires a new
quality of human capital to be realized [1]. The integration processes taking place
in the Eurasian space — from the “One Belt, One Road” initiative to the Greater
Eurasian Partnership — dictate the need for specialists who not only possess pro-
fessional knowledge but are also capable of working effectively in international
cross-functional teams. In this context, the role of the English language in the
educational systems of the SCO member states is being reconsidered. Despite the
high status of Russian and Chinese as the official languages of the organization,
English objectively functions as the language of global science, technology, and
international business. Consequently, teaching English in the educational insti-
tutions of the SCO countries should not be limited to the formation of linguistic
skills such as vocabulary, grammar, and phonetics. It must be transformed into
a tool for developing higher-order cognitive and social skills, known in the global
educational discourse as the “4C” competencies: Communication, Collaboration,
Critical thinking, and Creativity.

The contradiction lies in the fact that the traditional academic culture of many
SCO countries often gravitates towards reproductive teaching methods, where the
teacher acts as the sole translator of knowledge. This approach hinders the develop-
ment of student autonomy and critical thinking, which are essential for the modern
workforce. The purpose of this study is to identify and scientifically substantiate the
pedagogical conditions that ensure the effective formation of “4C” competencies in
English classes, taking into account the cultural, mental, and institutional specifics
of the SCO educational space. The relevance of this study is further underscored
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by the need to harmonize educational standards across the SCO member states to
facilitate academic mobility and the mutual recognition of qualifications.

The study is based on a systematic approach and a comparative analysis of
educational strategies in the key SCO member states, primarily the Russian Fed-
eration, the People’s Republic of China, and the Republic of Kazakhstan. The
methodological basis of the work comprises the competence-based approach, which
considers the result of education not as the sum of knowledge but as the ability to
act in various problem situations. As noted by I. A. Zimnaya, key competencies are
the result of a distinctive paradigm of the educational outcome, which is crucial for
the formation of a holistic personality capable of social adaptation [2]. Addition-
ally, the framework for 21st-century learning emphasizes that the mastery of core
subjects must be interwoven with the 4Cs to prepare students for the complexities
of modern life and work environments [3].

The study also draws upon L. S. Vygotsky’s cultural-historical theory, par-
ticularly the concept of the Zone of Proximal Development, to understand how
social interaction in a foreign language can drive cognitive development [4]. In
the context of the SCO, this social interaction is complicated by diverse cultural
norms. Therefore, the study applies the theory of intercultural communication to
interpret language learning as a process of acculturation and dialogue of meanings.
We analyzed the curricula of the network “University of the SCO” (USCO), the
Federal State Educational Standards of the Russian Federation, and the normative
documents regulating language training in China and Central Asia. The synthesis
of this data allowed us to formulate a set of necessary pedagogical conditions for
integrating “4C” skills into the English language curriculum.

The first and fundamental condition identified is the transition from the grammar-
translation method to hybrid interactive technologies, specifically Project-Based
Learning (PBL) and Content and Language Integrated Learning (CLIL). However,
simply importing Western methodologies without adaptation is insufficient. The
specific nature of the SCO region imposes particular requirements on the content of
the “4C” competencies. Communication in the SCO space implies not just fluency
in English, but “intercultural flexibility,” which is the ability to build a dialogue
taking into account the high context of Asian cultures and the poly-ethnicity of the
Central Asian region. Kunanbayeva highlights that the modernization of foreign
language education requires a linguocultural-communicative approach, where
language is viewed as a medium of culture [5].

PBL allows simulating professional activities where students are invited to
develop a project on relevant topics. Working in groups, they analyze data in Eng-
lish, distribute roles to practice collaboration, discuss solutions to enhance com-
munication, and present a creative product. However, the implementation of PBL
encounters cultural barriers. For instance, Balykhina notes the specific challenges in

108




EEHLEFROEERIF: EA— Pedagogical sciences

teaching languages within the SCO due to diverse linguistic backgrounds [6]. Simi-
larly, Wang points out that in Chinese EFL classrooms, students may be reluctant to
express critical remarks publicly due to cultural norms regarding “face” (mianzi) and
respect for authority [7]. In such cultures, open debate, which is central to Critical
Thinking in Western pedagogy, can be perceived as aggressive or disrespectful.

Therefore, the pedagogical condition requires the cultural adaptation of PBL.
This implies strict structuring of group roles to ensure that every student has a de-
fined area of responsibility, reducing social anxiety. It also involves the introduction
of anonymous peer review mechanisms, allowing students to practice critical anal-
ysis without violating social hierarchies. The teacher must create a psychological
climate of safety where “intellectual risk-taking” is encouraged and separated from
personal criticism. This adapted approach transforms the English classroom into
a safe “third space” where students can practice global communication norms while
maintaining their cultural identity.

The second condition is the contextualization of content based on the strategic
priorities of the SCO. Teaching English cannot be abstract; to form competencies
relevant to the integration of the SCO, the content of language courses must reflect
the priority areas of the SCO University, such as ecology, energy, IT technologies,
regional studies, and pedagogy. Coyle, Hood, and Marsh argue that CLIL is most
effective when content and language are learned simultaneously, providing a cogni-
tive challenge that fosters critical thinking [8]. This approach ensures that students
are not just learning the language, but are learning through the language.

We propose the introduction of modular thematic units into the English language
program that resonate with the geopolitical and economic reality of the region.
For example, a module on “Ecology and Sustainable Development” could involve
analyzing texts on water resources in Central Asia or discussing environmental
protection initiatives in the industrial regions of the SCO. A module on “The Great
Silk Road: Past and Future” allows students to explore the historical roots of inte-
gration and the modern implications of the “Belt and Road” initiative. Shaukeneva
and Auelgazina emphasize that the University of the SCO acts as a factor of human-
itarian integration, and language education must support this mission by creating
a unified conceptual apparatus [9]. Such contextualization increases the motivation
of students, as they see the direct relevance of their language studies to their fu-
ture careers and the development of their countries. It forms a shared professional
identity and a common narrative among future specialists of the SCO countries.

Given the vast geographical scale of the SCO — spanning from the Arctic to
the Indian Ocean — physical mobility for all students is logistically and financially
challenging. Therefore, the third pedagogical condition is the integration of digital
collaborative platforms into English lessons to ensure digital synergy and virtual
academic mobility. Modern pedagogy offers the format of “Virtual Exchange” or
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Collaborative Online International Learning (COIL), which involves organizing
joint online seminars between educational institutions of partner countries.

During such sessions, students communicate in English, solving common cases
via video conferencing and collaborative documents. This serves as a powerful
simulator for Communication and Collaboration in a digital environment. Ismailova
and Khasanova demonstrate that the integration of soft skills in higher education
in Central Asia is increasingly relying on digital tools to bridge the gap between
traditional education and market demands [10]. This format forces students to
overcome accent barriers, time zone differences, and cultural misunderstandings
in real-time. It requires them to exercise patience, active listening, and clarity of
expression — key components of the “4C” framework.

Byram’s model of intercultural communicative competence suggests that such
direct interaction is essential for developing the skills of discovery and interaction
[11]. Furthermore, the use of Al-driven tools for translation and language correction
can be integrated into the learning process, not to replace language learning, but to
develop students’ critical assessment of machine outputs, thereby enhancing their
digital literacy and critical thinking. Experience shows that even short-term virtual
projects significantly increase the level of empathy and willingness to cooperate
among youth from different SCO nations.

Finally, the implementation of the 4Cs requires a fundamental change in the position
of the teacher. In the traditional educational culture of the East, and to a significant extent
in the post-Soviet space, the teacher is often perceived as an unquestioned authority and
the primary source of knowledge. However, to develop Critical Thinking and Creativity,
the teacher must step back, becoming a facilitator, moderator, and instructional designer.
This transition is often psychologically difficult for experienced educators.

This pedagogical condition requires continuous professional development of lan-
guage teachers, specifically in the methods of instructional scaffolding and soft skills
management. The teacher must learn to ask open-ended questions that do not have
a single correct answer, thereby provoking discussion and critical analysis. Hattie’s
research on “visible learning” underscores that the teacher’s role is to evaluate the
effect of their teaching on students’ learning and to provide appropriate feedback and
challenge [12]. In the context of forming “4C” skills, the teacher must model these
behaviors — demonstrating how to give constructive feedback, how to disagree re-
spectfully, and how to approach a problem from multiple angles. This shift is critical
for creating a learning environment where students feel empowered to take ownership
of their learning process and develop the autonomy required for lifelong learning.

In conclusion, the integration of the educational systems of the SCO countries is
a complex and multi-vector process where the English language plays a critical role
as a connecting element of scientific and professional communication. The study con-
firmed that the formation of “4C” competencies (Critical thinking, Communication,
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Collaboration, Creativity) in English classes is necessary for preparing a new gener-
ation of personnel capable of navigating the challenges of the 21st century.

The observance of the identified pedagogical conditions — the adaptation of
interactive methods to local cultures, the orientation of content towards the strate-
gic tasks of the SCO, digital cooperation, and the transformation of the teacher’s
role — will create a synergistic effect. This approach will allow educational insti-
tutions in SCO countries to graduate globally competitive professionals capable
of solving the grandiose tasks of developing the Eurasian region. Future research
should focus on developing standardized diagnostic materials to assess the level
of 4C competencies formed in a multilingual environment and on creating unified
textbooks that reflect the cultural diversity of the SCO member states.
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Abstract. The article examines the cradle as a significant element of the ma-
terial and spiritual culture of the peoples of Eurasia, with special emphasis on
Turkic ethnoculture. Particular attention is given to the cradle of nomadic peo-
ples, adapted to the conditions of a mobile lifestyle, as well as to the sacred as-
pects of its use: rituals associated with the cradle and the lullaby are regarded
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as a means of introducing the child into the earthly world through sacred rites,
symbolic objects, and musical accompaniment designed to invoke the protection
of higher powers. Based on the conducted analysis, it is concluded that the cra-
dle, the lullaby, and the associated rituals represent not only household objects
but also a sacred space transmitted from generation to generation in the form of
myths, legends, and fairy tales.

Keywords: cradle, lullaby, Turkic ethnoculture, rocking rituals, sacred space,
mythology, nomadic lifestyle.

Introduction

The cradle and lullaby are among the universal cultural constants present in
virtually all traditional societies. Their durability over time is explained not only
by the biological necessity of infant care but also by the profound symbolic sig-
nificance associated with concepts of birth, fate, and the continuity of the lineage.

In ethnographic and folkloristic tradition, the cradle is regarded as an element
of material culture, whereas the lullaby belongs to the genres of oral folk creativ-
ity. However, in actual cultural practice, they function as a unified complex, in
which object and word, action and sound, form an integral semiotic system. The
relevance of this study is determined by the need to understand the role of early
forms of cultural socialization of the individual in the context of transforming
traditional values and globalization.

Research objective. To examine the cradle and lullaby song as sacred and
cultural elements of Turkic ethnoculture, uncovering their symbolic, ritual, and
educational significance.

Research tasks: to analyze the geographical distribution of the cradle and its
lexical denominations in Turkic languages; to investigate the rituals associated
with the use of the cradle and lullaby songs, including symbolic objects and their
protective meaning.

Research methodology: comparative analysis of ethnographic and folklor-
ic data on the cradle and lullabies among Turkic peoples; ethnographic method:
study of archival materials, myths, legends, and field observations.

The cradle as a miniature model of the world

In the history of humanity, there is virtually no ethnic group whose culture
lacks the institution of the cradle. Regardless of the type of economic and cultural
system — nomadic, semi-nomadic, or sedentary — the cradle served as a univer-
sal element of early childhood life and upbringing. Its forms, materials, and meth-
ods of use varied depending on natural and climatic conditions and lifestyle; how-
ever, the functional and symbolic significance of the cradle remained consistent.

N. Alekseev analyzed the cradle within the framework of shamanistic beliefs.
He noted that the cradle “served as a ‘container of the infant’s soul’” 1[].
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Among the nomadic Turkic peoples, the cradle was adapted to the conditions
of a mobile lifestyle: during migrations, it could be secured to a horse or camel
without holding the infant in the arms; it was compact, stable, and portable, corre-
sponding to their way of life.

In various Turkic languages and dialects, this object is designated by the terms
besik (Azerbaijani), bisik (Bashkir, Tatar), besik (Kyrgyz), bosiikk (Uyghur). In
Mahmud Kashgari’s ‘Divanii Liigati’t-Tiirk,” the word cradle occurs in the form
besik.

Materials from archaeological excavations also corroborate the above. In
2016, during archaeological research of the remains of the Shamshy settlement,
dated to the 5th-3rd centuries BC and located in the Chuy region of Kyrgyzstan,
It was established that most of the found alchiks have holes. These holes were
apparently made following certain patterns and an established order. These al-
chiks were attached to the cradle, used as amulets, and simultaneously served as
children’s toys 2.[]

‘From the very birth of the child, their life was accompanied by various rites
and rituals grounded in the regulated norms of tradition. Upon the completion of
the forty-day period following the newborn’s birth, a special ritual was conducted,
to which respected elderly women and neighbors were invited; a lavish dastarkhan
was spread, and the ceremony of placing the child in the cradle was performed.
An axe, a flat stone, a shovel, branches of archi (juniper), and chiikd were placed
in the cradle, after which, lifting the head part of the cradle, it was rolled from the
headboard to the footboard. This action was repeated three times, with the word
‘oH’ (“for good,” “for benefit”) pronounced three times» [3].

As noted by the sinologist I. Bichurin and other researchers indicated that the
wolf was a totem of the ancient Turks [4]. Not only the wolf’s chiikd was used as
an amulet, but also other parts of the wolf’s body. According to traditional beliefs,
with faith in protection from the evil eye and evil words, the wolf’s chiikd was
hung on the wall near the entrance to the dwelling in the past.

Photo. Alchik of a wolf in the form of an amulet
https://kerek kg/media/catalog/4195/1.ipg
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This ritual was also described by the scholar S. Demidov, who conducted eth-
nographic research on the lifestyle of the Turkmen people. He notes: “Parts of the
wolf’s body, primarily the alchik among the Turkmen, are used as amulets protect-
ing against the ‘evil’ eye [5]. Such beliefs were characteristic of nearly all nomadic
Turkic-Mongolian peoples.

The alchik attached to the cradle has multifunctional significance. It served
as a toy: alchiks painted in various colors contributed to the development of the
child’s aesthetic taste; by striving to grasp the alchik, the infant developed the
hand, especially the right one, improved fine motor skills and coordination of
movements, and stimulated imagination and precision. The cradle laid the foun-
dation for the future warrior who would shoot arrows accurately. At that time,
among warriors, ‘sologoystvo’ (ineptitude) was not tolerated, as it caused certain
difficulties in archery. Thus, upbringing through the repetition of «oH, on» («right,
good») was another method of preparing the child. This was noted by the ethnog-
rapher F. Fielstrup, who studied the rituals of the Kyrgyz at the beginning of the
20th century, wrote: «On the third day after the child’s birth, the child is laid in the
cradle. They say: «May he be happy and wealthy!», «May life be long!», scatter
boorsok, and tie an alchik (for a boy) to the cradle» [6].

The use of alchiks as amulets, hung on various objects — such as the cradle,
the child’s clothing, or the infant itself — was widespread throughout Eurasia, in-
cluding Central Asia, Siberia, and other regions. It is evident that the cradle, along
with all the rituals associated with it, should be understood not merely as an object
but as a sacred space, the notion of which was transmitted from generation to gen-
eration in the form of various myths, legends, and fairy tales for convenience and
more vivid perception.

In various regions of the Turkic world, lullaby songs have different names: among
the Turkmen — «hiivdi», in Anatolia — «ninni», among the Azerbaijanis — «lay-
lay», among the Uzbeks — «alla», among the Kazakhs — «eldiy», «besik zhiry»,
among the Kyrgyz — «aldey», «beshik yrly». In Mahmud Kashgari’s dictionary
«Divan lugat at-Turk», the lullaby is designated by the term «balu-balu»” [7].

The texts of lullaby songs often extend beyond mere soothing of the child and
assume the character of a distinctive oral message addressed to the future. They re-
flect the mother’s dreams about the fate of the infant, her hopes for his well-being,
health, and a dignified life. Through the Iullaby, the mother symbolically articu-
lates how she would like to see her child in the future.

At the same time, lullabies may also incorporate motifs of a social nature. In
several texts, there are expressions of concerns related to the family’s difficult
circumstances, social injustice, and inequality. In such cases, the mother’s wishes
are directed toward the child growing into a strong, honest, and just individual,
capable of resisting the cruelty of the world.
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In essence, lullabies are not only an integral part of family life but also a means
of sacred ‘programming’ the infant’s destiny: the child is wished strength, honor,
and service to the people from the outset.

Uiku bersin Tefiirim, May my Teiiir (God) grant you sleep,
Uzun bolsun 6miiriii. .. May your life be long...

The lullaby plays a crucial role as a bearer of the cultural memory of the peo-
ple. These songs are primarily transmitted through the female line, which ensures
the preservation of language, intonational characteristics, and the system of values
specific to a particular ethnic community. As a rule, lullabies were sung by the
mother, who conveyed social, ethical, and emotional norms to the child through
melody and text.

From the child’s developmental perspective, the lullaby functions as a gradual
adaptation to the external world. While in the mother’s womb, the child already
maintained a certain connection with the surrounding environment through her
movements, voice, and breathing. After birth, the lullaby continues to fulfill this
role, providing the child with a sense of security and familiarity with the rhythms
and intonations of the native language, thereby contributing to the formation of
early cognitive and emotional skills.

Aldey, aldey, white baby, Bayu, bayu, white infant,

Baby lying in the white cradle. Infant, sleep in the white cradle.
Blow softly without catching the wind, Do not suck the breast strongly,
Sleep, good baby.[] Sleep peacefully, little child.

Even under conditions of modernization, lullabies continue to exist, undergo-
ing changes and adapting to new social and cultural realities. At the same time,
they preserve the archetypal structure and the main semantic core, reflecting tradi-
tional notions of child protection, value transmission, and upbringing. New lulla-
bies may incorporate contemporary themes reflecting the current realities of fam-
ily and social life, rendering them both modern and deeply connected to cultural
heritage. Thus, the lullaby preserves its role as a bearer of cultural memory, con-
tinuing to serve as a tool for upbringing and emotional communication between
mother and child.

We present a contemporary interpretation of the lullaby:
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In the radiant sun,

The beating of my heart,

My life, my child.

Aldey, Aldey, my pure child,

The juniper cradle sways.

Aldey, Aldey, my pure child,

Mother Umay is beside you, my child[9.]

A roused morning,

A shining sun,

My heart is beating—

My life, my child.

Aldey, Aldey, my pure child,

The juniper cradle rocks for you.
Aldey, Aldey, my pure child,

Mother Umay is by your side, my child.

An analysis of lullaby songs across various peoples shows that they perform
a multifaceted function. On the one hand, they serve as a means of soothing
and protecting the child, ensuring their emotional and physical well-being. On the
other hand, lullabies transmit cultural and social values, form early conceptions
of the world, establish norms of behavior and ethics, and preserve the language
and traditions of the people. Even in modern conditions, with changes in subject
matter and the incorporation of new realities, lullabies retain their symbolic core
and continue to serve as bearers of cultural memory, ensuring generational con-
tinuity and reinforcing the child’s bond with their native culture.
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Abstract. The article considers ethnicity as an integral part of identity. The
indisputable fact that in modern society most communities arise on a social rather
than a natural genetic basis cannot be a reason to exclude racial, consanguineous
or ethnic communities from the list of actually existing ones. Neither the funda-
mental natural and social unity of the human race, nor the conscious desire of
people to unite on the basis of certain views and beliefs can destroy the objective
differences between ethnic groups.

Keywords: postmodern ideology, ethnicity, identity, anthropological type, in-
terethnic communication, xenophobia, ethnic and social conflicts.

The tendency of postmodern ideology to present any social phenomena as texts
creates the illusion that social problems are purely linguistic in nature and can be solved
by editing texts, reformulating incorrect questions, or renaming phenomena that do
not fit into the structure of the text. So, into the public consciousness the idea is being
introduced that if you do not call ethnicity, old age, or disability by their proper names,
then no one will notice that some people are no longer young, others cannot move
independently, and we all have certain ethnic traits. In contrast to all previous eras,
when people mitting with each other willingly spoke or answered questions about their
ancestry or ethnicity, confirming thereby their identity, in the postmodern era questions
about ethnicity became inappropriate or even provocative. As a result, despite the fact
that in the daily practice of interethnic communication ethnic identification is carried
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out automatically in the mode of identification by external anthropological signs, a di-
rect question about ethnicity or naming of this affiliation is perceived as tactlessness.

It should be recognized that ethnicity has nothing to do with the content of the
relationships that residents of modern megapolis enter into, since the communica-
tion system of modern society is based on non-ethnic principles. In no sphere of
public life is ethnicity a factor determining the existence, functioning and further
development of relevant social institutions. The effectiveness of any type of activity
in modern society is determined by the level of professionalism, value orientation
and abilities of the individual, but not by his ethnicity. And even if it is known that
representatives of different ethnic groups have a penchant for different types of
activities, hiring on an ethnic basis is considered as an illegal act by the legislation
of most countries of the world. Precisely because the industrial, economic, profes-
sional, political, family, religious and many other communities of modern society are
formed on an interethnic basis, awareness of one’s belonging to a social association
that has a decisive influence on the life of a particular individual is more important
for people than awareness of one’s ethnicity, which may be, besides, complex.

However, the point is not how often and in what connection with other roles an
individual realizes his ethnicity, but that no other self-identification replaces ethnic
self-identification. Neither the fundamental natural and social unity of the human
race, nor the conscious desire of people to unite on the basis of certain views and
beliefs can destroy the objective differences between ethnic groups, classes or
individuals. The indisputable fact that in modern society most communities arise
on a social rather than a natural genetic basis cannot be a reason to exclude racial,
consanguineous or ethnic communities from the list of actually existing ones.

The complexities of ethnic identification exist only and exclusively in the minds
of ideologists and scientists. Even such a profound connoisseur of ethnic cultures
as L. N. Gumilev considered as a “special case” the fact described by V. G. Bogoraz
that “an orphan boy raised by the Chukchi and who did not know the Russian
language” was “stubbornly considered” Russian by the Chukchi, and “he himself
held the same opinion” [5, p.124].

Meanwhile, it is surprising that not only politicians who are far from ethnology,
but also ethnologists themselves, are reluctant to admit the obvious: if external
anthropological signs indicate significant differences, not a single representative
of any ethnic group on Earth will name a representative of another ethnic group
by the name of his own ethnic group. In this sense, it is precisely and only the
similarity of external anthropological features, indicating biological kinship, that
is a sufficient condition for ethnic identification in the actual practice of interethnic
communication. No other trait is a sufficient condition for ethnic identification in
the interactions between ethnic groups just because, being socio-cultural, acquired
and changeable, and therefore — not innate and unchangeable, this trait cannot
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be an ethnic identifier that always and everywhere distinguishes one ethnic group
from all others and is perceived directly at the ordinary level of consciousness [3].

Language, features of material and spiritual culture are transmitted in the pro-
cess of an individual’s socialization. But no degree of authenticity of socio-cultural
characteristics can eliminate anthropological differences. So, one can be “Russian
Chukchi”, as V. G. Bogoraz wrote, but it is impossible to introduce into the ethnic
consciousness of the Chukchi the idea that a boy born of Russian mother and pos-
sessing signs of a different anthropological type can be Chukchi.

Conversely, only the anthropological similarity of appearance, in the absence of
directly perceived differences, creates an objective basis for the assimilation of an
individual by one or another ethnic group. Even common-sense errors in determin-
ing ethnic identity indicate the immutability of evaluation criteria: people mistake
only when the anthropological similarity or difference is obvious.

Neither language, nor territory, nor social relations, nor self-awareness combined
create an ethnic community if there is no biological kinship. And only to the extent
that biological kinship recedes into the background, is not taken into account in the
social interactions of people, the ethnic community dissolves into social commu-
nities of a different type: class, professional, religious, etc.

Genuine xenophobia is much less common in the actual practice of interethnic
relations than class hatred for the simple reason that economic inequality as a source
of class hatred lies on the surface and does not need to be confirmed. But only those
who do not need any grounds, evidence, or confirmation are capable of hating
a representative of another ethnic group, whose life, both visually and essentially,
differs little from your own. Genuine xenophobia is always generated by the incom-
pleteness of the socialization process and is related to the physiological process,
the biological nature of which cannot be treason, but the public manifestations of
which must be suppressed by social norms [1].

Xenophobia should not be confused with the biological incompatibility of rep-
resentatives of individual ethnic groups with each other, which is the same fact as
the psychophysiological incompatibility of spouses, which is one of the grounds
for the dissolution of marriage. However, incompatibility of any kind is not a rea-
son for hatred or an excuse for xenophobia. Subjects of socio-cultural activity of
any ethnicity, unlike biological beings, are guided in their relationships with other
people by social norms rather than instincts. Therefore, in the daily practice of
interethnic communication, biological incompatibility is overcome by avoiding
contact with those who cause reflex rejection, which is natural for sane people. If
there is indeed an element of biological incompatibility in the relationship between
ethnic groups, then the likelihood of conflict between them increases significantly,
and if such a conflict arises, it can only be practically resolved by isolating ethnic
groups in order to prevent mutual destruction.

121



Scientific research of the SCO countries: synergy and integration

However, the kind of xenophobia that we encounter most often is, as a rule,
the result of special ideological and psychological processing of public or indi-
vidual consciousness for a purpose that is not directly related to ethnic problems.
In most conflicts of modern society, the ethnicity of their participants is used as
an external form, not so much expressing as hiding deep social contradictions
between the conflicting groups.

Thus, migration flows from the Middle East and Africa to Western Europe were
caused by the economic and socio-political crisis that led to wars, rather than ethnic
problems. And the clashes between migrants and Europeans are primarily social in
nature. These clashes would have been inevitable even if the inhabitants of Berlin
had begun to “condense”, because thousands of Cologne residents wanted or had
to move to Berlin.

The ratio of ethnic and socio-class interests is in a state of dynamic equilibrium.
As long as an ethnic group does not experience real threats to its territory, its lan-
guage, and its traditional way of existence, it cannot be mobilized for interethnic
clashes. But if, at the ordinary level of ethnic consciousness, the actions of another
ethnic group are perceived as threatening, ethnic clashes become inevitable. It is
at such moments that the true relationship between ethnic ideology and the real
existence of an ethnic group is revealed.

The task of ideologists, who represent the real, rather than imaginary, interests
of an ethnic group, is to identify ways and means of overcoming the crisis situation
and eliminating factors threatening the existence of the ethnic group. However,
ethnic mobilization by its very nature cannot unite all citizens of a multiethnic
state. The preservation of the territorial integrity of any multiethnic state requires
the formation of the civil identity of its subjects, who are aware of their historical,
economic, socio-political, territorial unity as citizens of this state [2].

Ethnic groups, like all other cultural subjects of a multiethnic state, are doomed
to change in the name of self-preservation in the context of the rapid development
of the material and technical sphere of world culture, which is non-ethnic by defi-
nition. But it would be a mistake to underestimate the role of the everyday level
in the structure of consciousness of an ethnic group. Ultimately, any ideological
concepts acquire the power of mobilizing motives only when they are integrated
with the most stable elements of the everyday consciousness of an ethnic group.

In addition, we must not forget that the ethnic characteristics of consciousness
have a high degree of integration with any other features of the subject of culture,
due to which ethnicity is able to overcome the barriers of socio-class exclusion.
In the context of the progressive disintegration of social ties that unite people into
groups and communities, ethnicity, as the only indestructible, genetic link that re-
mains so even in the absence of a conscious ethnic identity, acts as a kind of final
frontier separating society from complete atomization. With any degree of alienation
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between people, a person will not stop reacting to the sounds of his native speech
and the name of his ethnic group [4].
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Summary: This article examines traditional sweets, known as o-kashi and its
special place in Japanese food culture and a unique in the context of global gas-
tronomy. Its phenomenon of in the context of cultural transformations and the
historical development of Japanese gastronomic traditions. It analyses the stages
of formation of Japanese confectionery culture, the influence of Chinese and Euro-

pean culinary traditions, and the peculiarities of the adaptation of Western sweets
in the Japanese cultural environment.
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Traditional sweets, known as o-kashi, occupy a special place in Japanese food
culture and are unique in the context of global gastronomy.

Unlike in European tradition, Japanese sweets are rarely included in the main
meal, serving instead as part of a ritual or an accompaniment to tea. Traditional
desserts are based on plant-based products such as rice, legumes, roots, nuts and
oilseeds. The use of food additives such as agar-agar and gelatin has led to the
emergence of sweets such as yokan, a dense jelly dessert resembling marmalade,
and mitsumame, a dessert based on jelly cubes and sweet beans.
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Historically, sweet flavours in Japanese gastronomic culture were associated
primarily with fruits, which are a kind of symbol of natural sweetness. Fruit was
eaten fresh and also became the basis for festive desserts. Among the most popular
were persimmons (kaki), medlars (biwa), small citrus fruits (kinkan), plums and
pears [Arutyunov, 1981, p. 160; Arutyunov, 1968, p. 133]. The perception of fruit
as sweets reflects the archaic model of Japanese taste, in which natural forms of
food retained their sacred meaning.

According to Tada Tetsunosuke’s classification, the development of Japanese
sweets went through six stages, from the most ancient forms to the modern period
[Tada, 1979, p. 101]. Initially, sweets consisted of fruit and rice candy (ame), which
had ritual significance and was associated with Shinto rites.

From the Heian period (IX-XII centuries), the influence of Chinese culture
became noticeable: karakudamono (“Tang fruits”’) — sweets made from rice and
fruit — spread throughout Japan. Subsequently, the Japanese adapted them to their
own taste preferences, which led to the formation of karinto, Japanese-style sweets
[Wafu Ryori, 1976, p. 34].

The next stage is associated with the flourishing of the art of the tea ceremony,
when sweets became an integral part of the aesthetic and ritual experience. The
category of tenshin appeared — sweets served with tea. During this period, many
traditional forms of wagashi were developed, including manju — buns with sweet
bean filling, which remain popular to this day. The spread of manju is also associ-
ated with Buddhist monastic culture, where they replaced the so-called ‘mountain
sweets’ (yamagashi) [Tada, 1979, p. 102].

From the XVI century onwards, Japanese culture encountered European influ-
ences: Western desserts found their way to the archipelago along with missionaries
and traders.

One of the most famous examples is the castella cake (from the Portuguese pao
de castella), which has become Nagasaki’s calling card. The name of this sweet treat
preserves the name of the country of Castile, which was located between Spain and
Portugal. In addition to biscuits, cakes, sugar and butter sweets, caramel, cookies,
tea sweets, quince, as well as bread and egg noodles appeared in Japan.

However, the borrowed forms underwent profound adaptation, acquiring char-
acteristic Japanese features.

This ability to synthesise became a defining feature of Japanese gastronomy
in the modern era.

During the Edo period (1603-1868), sweets were structured according to type: fresh
fruit, Japanese sweets, Chinese sweets and European sweets. Kyoto and Edo became
the main centers of confectionery art. Kyoto products (kyogashi) were distinguished by
their refined forms and poetic names — “full moon”, “evening plum”, “pine wind”. At
this time, the concept of jogashi — ‘exquisite sweets’ intended as gifts — also emerged.
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Regional sweets (meisan) played a special role in Japanese culinary tradition,
shaping local gastronomic identity.

For example, Osaka’s okashi are associated with the name of Tokugawa leyasu,
which he gave to his soldiers as a medicine to strengthen their endurance. According
to legend, the recipe for senbei crackers was created by the monk Kobo Daishi. It
is said that the monk Kobo Daishi (also known as Kukai, founder of the Shingon
Buddhist sect) passed on the recipe for this dish to merchants from the city of
Sakai in the south-west of Honshu, on the Sea of Japan coast. This is probably how
onisenbei (“devil’s biscuits”) came to be, for which the city of Sakai is still famous
today. As for the salty biscuits, shiosenbei, they were created in the Kanto region,
and the city of Kusaka in Saitama Prefecture is still famous for this sweet treat.

Regional varieties of sweets still exist today and represent the unique cultural
characteristics of each region.

During the Meiji era (1868-1912), a new wave of changes took place in Japanese
cuisine, linked to industrialization and Europeanisation, as Western civilization
began to penetrate Japan, the Japanese diet also underwent significant changes with
the introduction of new foods. This process of renewal also affected the confec-
tionery industry. The Japanese did not immediately accept the new sweets, as they
were made with ingredients that were not typical of Japanese cuisine. Thus, for
almost the first ten years of the Meiji era (until 1877), Western sweets, which used
many ingredients of animal origin, such as butter, milk, etc., did not arouse much
interest. In addition, they were much more expensive. In fact, the first confectioner
to actively promote new sweets was Yoneda Matsukichi, owner of the Yoneda con-
fectionery shop in the Ginza district of Tokyo. In the 25 November 1878 issue of the
newspaper “Postal Herald”, under the headline “Western Sweets Confectionery”,
he wrote about the assortment of goods in his establishment. There were “all kinds
of Western sweets”, as well as “new candies” and “new chocolate”. To write the
word “chocolate”, they chose kanji characters that would help the Japanese accept
this innovation as “their own”, but the Japanese did not like chocolate for a long
time [Tada, 1979, p. 102].

At the very end of the XIX century, thanks to confectioner Moritaga Teijiro,
caramel was released for sale, which was more successful than chocolate. This was
followed by a boom in Western sweets.

French confectionery was rivalled by American sweets, which entered the
Japanese market after 1945.

Western desserts were initially viewed with caution and apprehension, but
chocolate, caramel and cakes became popular. Gradually, the French school of
confectionery came to dominate the Japanese confectionery industry, and now
there are many confectioneries in Japan, most of which are based on the French
school of confectionery.
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Many new types of sweets entered the Japanese market after World War II, but
Japan has retained a unique synthesis of tradition and innovation. Thus, Japanese
sweets are not just a part of Japanese gastronomy, but a reflection of centuries of
interaction between cultural traditions, innovation and history.

They embody the ideas of aesthetic harmony, seasonality and rituality, remaining
an important symbol of Japanese identity.
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Abstract. Chen Peixun, as a significant composer in the history of twentieth-
century Chinese music who synthesized Chinese and Western musical vocabular-
ies, created the piano work ‘Variations on the Theme of “Two Flying Butterflies”’
in 1954, during the pivotal period of the policy ‘Using the West to Serve China’
at the early stage of the establishment of the new China. From the perspective of
historical musicology, this study focuses on how this composition embodies and
expresses elements of Guangdong folk music within the framework of Western var-
iation form, examining its stylistic position and cultural significance in the mod-
ernization of Chinese piano music. By systematizing the composer’s biography,
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the context of creation, the origin of themes, form structure, and variation tech-
niques, the article aims to reveal the historical logic of the work concerning tonal
structure, thematic development, and synthesis of musical language, thereby pro-
viding a structural case for understanding the practice of integrating Chinese and
Western elements in mid-20th century Chinese piano music.

Keywords: Chen Peixun; Variations on the Theme of ‘Two Flying Butterflies’;
Guangdong Music, Variation Form, Music History, Chinese-Western Synthesis.

Introduction

The relevance of this study is determined by the significance of exploring the
synthesis between Chinese and Western musical traditions during the modernization
period of the twentieth century. The objective of this workis to identify the methods
of Sinicized expression in Chen Peixun’s variations through adapting Western forms
to Guangdong musical material. Tasks include the analysis of historical context,
thematic origins, work structure, and mechanisms of integrating national elements.
The hypothesis posits that the work constitutes a holistic system in which Western
form serves as a vehicle for the development of national material. Research meth-
ods — historical-cultural and musicological analysis. The resultsdemonstrate how
the composer organically incorporates features of Guangdong music within Western
variation logic, thereby creating a model of national style.

Chen Peixun (1921-2006) was a distinguished Chinese composer, pianist, and
pedagogue of the twentieth century. He was born in Hong Kong, received his
education at the Shanghai National Conservatory, and subsequently taught for an
extended period at the Central Conservatory of Music. His oeuvre is deeply rooted
in the tradition of Chinese national music. He is especially renowned for his ‘Five
Piano Pieces on Guangdong Music Themes’ and other compositions wherein he
endeavored to integrate elements of Lingnan (Guangdong region) music into the
piano texture, becoming a significant advocate of the creative principle of ‘using
the West for China’s needs.’

The work was composed in 1954, during the period of cultural integration in
the new China, when the principle of ‘using the ancient for the present, using the
West for the needs of China’ was actively encouraged [4]. Against the backdrop
of the revival of national music and the incorporation of Western compositional
techniques, Chen Peixun selected as source material the Guangdong folk instru-
mental piece «Two Flying Butterflies» and the lyrical melody from the Cantonese
opera «Narcissus», subjecting them to reorganization and development by means
of Western variation form. Both melodies exhibit distinct characteristics reflecting
the evolution of music from the Jiangnan region to Lingnan: «Two Flying But-
terflies» originate from the Jiangnan folk song “Waves of the Xiangjiang River,”
and, having passed through the stage of “Shanshuangji,” have acquired a lively,
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symmetrical character; «Narcissusy is related to the song «Jasmine», distinguished
by its lyrical melodiousness and frequently employed in Cantonese opera to evoke
elegant images. Building upon this material and utilizing the variation method,
Chen Peixun executed a Western-style reconstruction of melody, rhythm, and har-
mony, reflecting the historical efforts of the ‘creative transformation’ of Chinese
folk music in the context of socialist cultural policy [4].

Discussion and Results
Origin and Evolution of Thematic Material

As a key section of this study, this paragraph focuses on the examination of
the historical origins, musical characteristics, and developmental logic involved in
the variation process of two Guangdong melodies — ‘Two Flying Butterflies’ and
‘Narcissus’ — within the composition.

«Two Flying Butterflies» originally represents a lively folk instrumental piece
from Guangdong music. Its melodic structure often employs recurring phrases that
evoke the image of fluttering butterflies, endowing it with a distinct character of
folk dance music. Tracing its origins, one can discern a connection with the Jiang-
nan folk song «<Waves of the Xiang River.» Upon reaching Lingnan, the melody
underwent localization and gradually took shape as «Two Flying Butterflies» with
its clear rhythm and syncopated melody. Chen Peixun preserved in the work its
key intervals and rhythmic formulas, enriching the music through piano ornamen-
tation, rhythmic subdivision, and range expansion, thereby enhancing its layering
and symphonic effect [5].

‘Narcissus’ derives from a lyrical melody of Cantonese opera; its melodic line
is gentle and extended. Related to the song ‘Jasmine,’ it reflects the adaptation
process of Jiangnan music in Lingnan. Chen Peixun interprets it as the second
theme of the work, gradually unfolding it in the variation process through har-
monic preparation, rthythmic elongation, and polyphonic enrichment, imparting
a more introspective and poetic sound that creates contrast and complementarity
with ‘Two Flying Butterflies’ both emotionally and structurally [1].

Throughout the entire work, the two themes are presented not in isolation but
gradually engage in dialogue and merge during the variation process. For example,
in the third variation, the intonations of ‘Narcissus’ become apparent in the texture of
‘Two Flying Butterflies.” In the fifth variation, the fully developed melody of ‘Nar-
cissus’ emerges, demonstrating the composer’s intention to construct a narrative and
evolving musical structure through the interaction of the two themes. This approach
not only shows respect for the folk material but also reflects a structural conscious-
ness of organizing national lexicon within a Western form, serving as an important
practice in the ‘nationalization’ of Chinese piano music in the twentieth century.

The use of variation form
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Chen Peixun employs the classical Western variation form in this work but
adapts specific techniques in a national style. The entire composition, beginning
with the statement of the theme, proceeds through six variations and a coda, grad-
ually revealing emotional and technical content.

The variation techniques are diverse and encompass ornamental, rhythmic,
tonal, and polyphonic variations. For example, the first variation emphasizes the
lively character through arpeggios and staccato; The second variation introduces
a polyphonic texture, intensifying the dialogue between voices; The third variation
acquires the character of a dance with a clear rhythm; The fourth variation features
a free, rubato-like meter, preparing the transition to the next theme. It is particu-
larly noteworthy that Chen Peixun gradually introduces the theme of ‘Narcissus’
into the variation process, creating an alternation in the development of the two
themes, which enhances the dramatic and structural tension of the composition.

2
A o =
L S —F
| m" N c _‘H_
e ©
B B [i&] ¥ ff
Gong Zhi shang Yu Jue

Figure 1. Chinese pentatonic scale [2]

This variation logic not only demonstrates the application of Western devel-
opmental methods but also preserves, in the details of mode, pitch collection, and
rhythm, many features of Guangdong music, such as pentatonic melodic passages,
rhythmic accents, and the use of melismas. This renders the work structurally part
of the Western variation form, while its language is imbued with the musical color
of Linnan. The strategy of ‘westernized form and nationalized lexicon’ represents
a typical approach used by mid-20th-century Chinese composers to explore the
synthesis of Chinese and Western music [4].

Analysis of the form of the work “Variations
on the Theme of “Two Flying Butterflies™”

The overall structure of the work can be described as a framework of varia-
tion form: ‘theme — six variations — coda.” The tonal plan centers around the
A-Shan mode, traversing an alternation of several modes, such as G-Shan, B-flat
Zhi, E-flat Zhi, and ultimately returning to the main tonality, thereby establishing
a closed tonal logic. Structurally, the exposition of the theme is clear and concise;
the variation section gradually unfolds both emotion and technique, while the coda
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reprises the thematic material, establishing a semantic interplay between the be-
ginning and the end. The development of the form aligns with the progression
logic of the Western variation form, while simultaneously incorporating modal
shifts and cadential patterns characteristic of Chinese national modes, reflecting an
organic synthesis of Chinese and Western conceptions of musical structure.

Conclusion

Variations on the Theme of «Two Flying Butterflies» constitute a significant
creative achievement of Chen Peixun in the context of the ‘nationalization and
modernization” of Chinese music during the 1950s. The composition, utilizing
the structural framework of Western variation form, systematically integrates two
Guangdong folk melodies — «Two Flying Butterflies» and «Narcissus», thereby
demonstrating a conscious fusion of Chinese and Western musical vocabularies
in thematic development, tonal planning, textural design, and rhythmic treatment.
This reveals not only the technical mastery and cultural self-awareness of Chen
Peixun as a composer but also reflects the historical explorations of Chinese piano
music in the realms of form, language, and aesthetic orientation under the policy
of ‘using the West for China’s needs’ during the early period of the new China.

The success of this work lies not only in its technical integrity and artistic ex-
pressiveness but also in its indication of a possible path for Chinese piano music to
integrate folk tradition with modern forms, which holds significant importance for
subsequent developments in Chinese piano composition and even for research into
the history of Sino-Western musical exchanges. In our time, where globalization
intersects with cultural self-awareness, re-examining the historical positioning and
structural logic of such works fosters a deeper understanding of identity processes
and expressive strategies in Chinese music throughout its modernization.
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Abstract: The article undertakes a multifaceted analysis of the Chinese folk
song «Duihua» («To the Flowery) from Henan Province. The authors provide
a detailed examination of the musical and expressive elements of this work, in-
cluding its formal structure, melodic characteristics, rhythmic organization, and
modal-harmonic language. Furthermore, significant attention is devoted to ana-
lyzing the song)s poetic text from the perspective of the integration of the Henan
dialect with the melody. The article also explores the specific use of melodic or-
namentation and inserted words, summarizing the key stylistic features of its per-
formance practice. An important thematic focus of this work is the analysis of the
social functions of Chinese folk song creation, encompassing the role of songs in
folk communication and knowledge transmission.
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Abstract. The article is devoted to the study of the problem of graphic
spelling of English voiceless consonant sounds in educational activities of
pedagogical workers [8] in English classes at institutions of further educa-
tion in the Russian Federation. The authors identify the main ways of graphic
spelling of eight phonemes [f], [h], [k], [p], [s], [t], [0], [/] [2]. These sounds
are typically presented by various methods in graphic, namely, by letters, by
combinations of letters and by combinations of letters and a non-orthographi-
cal mark (apostrophe). Both vowel and consonant letters of the English alpha-
bet as well as letters of foreign ABCs are considered in the formation of the
sounds in question.

Key words: educational activities, English, graphical spelling, letters, peda-
gogical worker, student, voiceless consonants.

In English classes, we observed the students experience phonetic and spelling
problems while learning English words containing one and the same letter or
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a combination of the same letters pronounced differently in definite cases, e.g.
the vowel letter a in the following words: after — [a:], age — [e1], ago — [9],
all — [o:], ant — [&], Bologna — [jo], climate — [1], parent — [e3], watch — [o].
Another example here is the combination of two vowel and one consonant letters
our: sour — [saua], tumour — [a], courtesy — [3:], concourse — [o:], tour — [u3].
The combination of two consonant letters ch is also problematic in this respect, e.g.
chef — [[], chess — [t], chorus — [k], sandwich — [d3].

The relevance of the research work arose in the background of insufficient
coverage of the declared topic in the educational process carried out by indi-
vidual entrepreneurs in the Russian Federation. Initially, the introductory [10],
introductory and phonetic courses [6], English phonetics [15] and phonology
manuals [14, 20] did not allow us to find irrefragable answers to all questions
of the students regarding the multiple ways of graphical spelling of voiceless
consonant phonemes in the English language. That demand prompted us to study
the problem thouroughly.

The material of the research work consisted of various texts taken for our
consideration from pieces of literature, periodicals, the Internet. We also dealt
with business correspondence, films, advertising; explanatory [5, 7, 17] and on-
line dictionaries [11, 12, [13]; guides to contemporary English pronunciation [16,
18]. We examined the parts of speech and their transformations regarding tense,
voice, number, case, degree, mood categories. It seemed natural for us to view ab-
breviations, acronyms, interjections and loan words, paying particular attention to
such toponyms [3] as the names of cities, continents, countries, days of the week,
months, nationalities, people’s names, patronymics and sur-names, rivers, salads,
social networks, seas, stars, states, wines, etc.

In this article, we endeavour to compile and systematize the ways of graphical
spelling of eight voiceless consonant sounds [f], [h], [k], [p], [s], [t], [0], [J] [4]
omitting the voiced consonant and all vowel sounds [9].

The voiceless consonant sound [f] can be represented by:

» the English consonant letter f, e.g., fumble [ fAmbl];

* the vowel letter u — lieutenant [lef" tenant];

* the double consonant letter ff — plaintiff [ plemtif];

* a combination of two consonant letters ft — often [“ofan];

* a combination of consonant letters gh — draught [dra: ft];

* a combination of consonant letters ph — phlegm [flem];

* a combination of three consonant letters pph — sapphire [‘safara];

* a combination of a consonant and a vowel letters fe — knife [naif];

* a combination of two consonant and a vowel letters ffe — giraffe [dz1’ra:f].

The sound [f] can be put in the opening (felony ['felont]), central (diffuse [dr'fju:
s]) and final (aperitif [o'perr ti: f]) positions of lexical units.
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This phoneme is formed in writing by five combinations of consonant letters
ff, fft, gh, ph, pph, by one consonant letter f, by one vowel letter u and by one
combination of a consonant and a vowel letters fe.

It should be noted that a number of foreign authors consider [h] to be a vowel,
recognizing that it functions as a consonant sound. However, our stance on the
issue is this sound is a consonant. We explan this viewpoint by the fact that before
singular nouns, as well as before adjectives describing them (which start with the
sound [h]), the indefinite article “a”, but not “an”, is used, for example, a horse,
but not an horse.

The voiceless consonant sound [h] can be represented by:

» the English consonant letter h, e.g., hostile [ hostarl];

* the consonant letter j in words of non-English origin — Julio [ holis];

* a combination of two consonant letters gh — Ugh [vh];

* a combination of consonant letters wh — whole [havl].

The sound [h] can be put in the opening (hexagon [ heksogon]) and central
(alcohol [ @lkohol]) positions of lexical units. It has not been observed in the final
position.

In all cases, this voiceless consonant sound is formed in writing by consonant
letters.

This phoneme is formed in writing by two consonant letters h and j and by two
combinations of consonant letters gh and wh.

The voiceless consonant sound [k] can be represented by:

» the English consonant letter c, e.g., scavenge [ skavind3];

* the consonant letter g — angst [epkst];

* the consonant letter k — berserk [b3:’s3:K];

* the consonant letter ¢ — aquarius [o’kwearros];

* the consonant letter x — excess [1k 'ses];

* the double consonant letter cc — peccable [ 'pekabl];

* a combination of two consonant letters ch — schizophrenia [skitso'fri: nio];

* a combination of consonant letters ck — rickety [ 'rikotr];

* a combination of consonant letters cq — lacquer [ 'leka];

* a combination of consonant letters gh — hough [hok];

* a combination of consonant letters Ik — Suffolk [‘safok];

* a combination of consonant letters kh — khan [ka: n];

* a combination of three consonant letters cch — zucchinni [zo 'ki: ni];

* a combination of a consonant and a vowel letters ke — like [laik];

* a combination of two consonant and a vowel letters che — ache [eik];

* a combination of a consonant and two vowel letters que — plaque [pla: k].

The sound [k] can be put in the opening (cumulonimbus [kju: mjolov ' nimbas]),
central (hiccup [ 'hikAp]) and final (discotheque [ diskatek]) positions of lexical units.
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This phoneme is formed in writing by eight combinations of consonant letters cc,
cch, ch, ck, cq, gh, kh, 1k, by five consonant letters c, g, k, q, X, by one combination
of a consonant and a vowel letters ke, by one combination of two consonant and
a vowel letters che and by a combination of a consonant and two vowel letters que.

The voiceless consonant sound [p] can be represented by:

« the English consonant letter p, e.g., property [ propati];

* a combination of two consonant letters ph — shepherd [ [epad];

* the double consonant letter pp — suppress [so pres];

* a combination of a consonant and a vowel letters pe — slope [sloup].

The sound [p] can be put in the opening (propmt [propmt]), central (disappoint
[diso'point]) and final (crop [krop]) positions of lexical units.

This phoneme is formed in writing by two combinations of consonant letters ph, pp,
by one consonant letter p and by one combination of a consonant and a vowel letters pe.

The voiceless consonant sound [s] can be represented by:

» the English consonant letter c, e.g., civil [ 'stvil];

* the consonant letter s — sombre ['somba];

* the consonant letter x — lynx [ligks];

* the consonant letter z — waltz [wolts];

* the double consonant letter ss — embassy [ embasi];

* a combination of two consonant letters ps — psalm [sa: m];

* a combination of consonant letters sc — obscene [ab 'si: n];

* a combination of consonant letters st — fasten [ 'fa: sn];

* a combination of three consonant letters sth — asthma [ 'a&sma];

* a combination of consonant letters tsw — boatswain [ ‘bauson];

* a combination of a consonant and a vowel letters ce — mince [mins];

* a combination of a consonant and a vowel letters se — concise [kon’sais];

* a combination of the apostrophe and a consonant letter ‘s — that’s [ 'daets];

» a combination of the consonant letter s and the apostrophe s’ — students’
['stju: donts];

» the letter of a foreign alphabet ¢ — facade [fo'sa: dJ.

The sound [s] can be put in the opening (secede [sa'si: d]), central (passenger
[ peesond?9]) and final (glance [gla: ns]) positions of lexical units.

This phoneme is formed in writing by six combinations of consonant letters
ps, sc, ss, st, sth, tsw, by four consonant letters c, s, z, X, by two combinations of
a consonant and a vowel letters ce, se, by two combinations of a consonant letter
and the apostrophe ’s, s’ and by one letter of a foreign alphabet ¢.

The voiceless consonant sound [t] can be represented by:

» the English consonant letter t, e.g., tamper [ 'teempa];

* a combination of two consonant letters bt — doubt [daut];

* a combination of consonant letters pt — receipt [r1°si: t];
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* a combination of consonant letters th — discotheque [ 'diskotek];

* a combination of an uppercase and a lowercase consonant letters Th in proper
names — Thomas ['tomas];

» the double consonant letter tt — pattern [ 'paeton];

* a combination of a vowel and a consonant letters ed — blinked [blmkt];

* a combination of a consonant and a vowel letters te — laureate [ 'lo:r1ot];

* a combination of two consonant and a vowel letters tte — gazette [go’zet];

* a combination of the apostrophe and a consonant letter ‘t — shan’t [fa: nt].

The sound [t] can be put in the opening (tremble [trembl]), central (coquettish
[kouv 'ket1[]) and final (submit [sob'mit]) positions of lexical units.

This phoneme is formed in writing by five combinations of consonant letters
bt, pt, th, Th, tt, by one combination of a vowel and a consonant letters ed, by one
combination of a consonant and a vowel letters te, by one consonant letter t, by
one combination of two consonant and a vowel letters tte and by one combination
of the apostrophe and a consonant letter’t.

The voiceless consonant sound [0] can be represented by:

« the English consonant letter z, e.g., Ibiza ['1b109];

* a combination of two consonant letters th — thank [Bepk];

* a combination of three consonant letters tth — Matthew [ 'ma6ju:].

The sound [0] can be put in the opening (throb [Brob]), central (hypothesis
[har'poBasis]) and final (zenith) ['zeni6] positions of lexical units.

This phoneme is formed in writing by one combination of two consonant letters
th, by one combination of three consonant letters tth and by one consonant letter z.

The voiceless consonant sound [[] can be represented by:

» the English consonant letter c, e.g., gracious ['grerfas];

* the consonant letter s — mansion [ 'manfon];

* the consonant letter t — dementia [d1r ' men/3];

* a combination of two consonant letters ch — chandelier [[endos'l19];

* a combination of consonant letters sc — conscience [ konfons];

* a combination of consonant letters sh — replenish [r1 pleni[];

* the double consonant letter ss — compassion [kom paefon];

* a combination of three consonant letters sch — schnook [fnu: k];

* a combination of four consonant letters Shhh, the first of which is an uppercase
letter (as an interjection) — Shhh! [[];

* a combination of two consonant and a vowel letters che — avalanche [ ‘@vala: nf].

The sound [f] can be put in the neutral (Shhh [[]), opening (chenille [fo'ni: 1]),
central (insatiable [ serfabl]) and final (barouche [ba'ru: []) positions of lexical
units. This is the only voiceless consonant sound that can be met in all four positions.

This phoneme is formed in writing by four combinations of two consonant
letters ch, sc, sh, ss, by three consonant letters c, s, t, by one combination of three
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consonant letters sch, by one combination of two consonant and a vowel letters che
and by one combination of four consonant letters Shhh.

Table 1. Methods of rendering English voiceless consonant sounds in writing

Voiceless consonant | Letters, letter combinations and combinations of letters and the
sounds apostrophe rendering voiceless consonant sounds in writing

[f] u, f, ff, gh, ph, fft, pph, fe

[h] h, j, gh, wh

[k] ¢, g,k q, x, cc, ch, ck, cq, gh, kh, 1k, cch, ke, che, que

[p] P, pp, ph, pe

[s] c, s, Z, X, S8, ps, Sc, st, sth, tsw, ce, se, ’s, s’, ¢

[t] ed, t, tt, bt, pt, th, Th, te, tte

[6] z, th, tth

[ ¢, s, t, ss, ch, sc, sh, sch, Shhh, che

The concise description of the way English voiceless consonant sounds are
rendered in writing is systematically presented in Table 1 (see above).

It is obvious from the Table that each voiceless consonant sound is represented in
writing in several ways. At the same time, both consonant and vowel letters participate
in the formation of voiceless consonant sounds. Two sounds [s] and [t] are rendered by
means of a non-alphabetic spelling mark — the apostrophe. We consider this fact to
be unique in our study. It was found that the sound [k] is represented by the maximum
number of letters and letter combinations. The second in frequency is the sound [s];
the sounds [t] and [f] come the third. The most frequent method of rendering English
voiceless consonant sounds is to use two different consonant letters (22 combinations);
the second is to use individual consonant letters (18 options); the third is to apply three
consonant letters (7 combinations). It should be remembered that one and the same letter
can convey different sounds, for example, the letter ¢ can be pronounced as [k], [s] and
[/]- The same combination of letters can also have several methods to be pronounced,
for example, the letters gh convey three sounds [f], [h] and [k].

We found that the most frequent letter of the English alphabet, used in the
formation of voiceless consonant sounds, is h. It occurs 24 times. Next come the
letters t, s, ¢, which occur 19, 18 and 17 times, respectively.

The study made it possible to compile lists of English words containing letters,
letter combinations and combinations of letters and a non-alphabetic spelling mark
(the apostrophe) that convey voiceless consonant sounds. The selected words are
presented in exercises. In our opinion, studying these words will make it easier
for students to understand phonetic and spelling nuances of the English language.

The results of the scientific analysis persuade us that the presented material can
be effective in the educational process rendered by teachers at institutions of both
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further and secondary education when explaining the articulation of English voiceless
consonant phonemes via graphical spelling of letters, letter combinations and combi-
nations of letters with the apostrophe to students. Demonstrating the data of the study
to learners can facilitate their understanding the problem of English alphabet letter
combinations representing the sounds used in the formation of lexical units [1] while
practicing their pronunciation [19]. We assume that the ways of graphic spelling of
the phonemes presented by us are not exhaustive because it is impossible to cover the
whole spectrum of the English language due to its constant development.
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Abstract. This article presents the results of research on the role of language as
a key element of national identity, analyzing the current problems and challenges
faced by minority languages and regional languages, as well as examining spe-
cific groups of measures taken for their preservation. Historical examples demon-
strate that language has always served as a tool in the struggle for the self-identity
of peoples, and its preservation has been linked to national consciousness and
political strategies. At the same time, political decisions could both contribute to
strengthening the language and lead to its suppression. In the current context of
increasing globalization of cultures, which erodes the diversity and variety of the
linguistic space, it is necessary to support and develop language policies aimed at
preserving languages, as well as to employ modern technologies and educational
systems to popularize them among youth.

Keywords: language, national identity, people, language preservation, lan-
guage extinction, state.

National identity is a complex set of cultural, historical, linguistic, and social
elements that form the uniqueness of a people and its self-awareness. It is defined
as a subjective feeling of belonging to a particular nation, shaped by cultural, his-
torical, linguistic, and social factors. According to the theory of ethnicity proposed
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by Smith in 1991, identity includes shared cultural symbols, traditions, customs, and
language that form the internal unity and external perception of a group. However,
he did not provide a modified definition of national identity. For Smith, national
identity continues to include citizenship, understood as the shared legal rights and
obligations of all members of society [7, p.11].

In the modern world, globalization, technological progress, and migration
processes significantly impact the preservation of cultural heritage, especially
linguistic diversity. Language serves not only as a means of communication but
also as a carrier of cultural values, traditions, and historical memory. Therefore,
the preservation and development of national languages is the paramount task for
ensuring the sustainable development of multiple cultural identities. Everyone must
know their native language and master it perfectly. The fate of a people entirely
depends on the fate of its language. As K. D. rightly noted, Ushinsky, ‘... as long
as the people’s language lives in the mouths of the people, so long does the people
live...; when the language has died in the mouths of the people — the people have
also perished...” [14, p.374].

This article is devoted to the study of the role of language as a key element of
national identity, the analysis of current problems and challenges faced by minority
languages and regional languages, as well as the consideration of practices for their
preservation.

Results and discussion. Language serves as a central component of national
identity, functioning as a cultural code through which values, worldview, and his-
torical memory are transmitted. It is an instrument of identification in interpersonal
and intergroup relations, as well as a transmitter of cultural traditions [8, p.151].

Bourdieu, in his work «Language and Symbolic Power» (1991), expressing
a similar idea about the role of language as a cultural code and its connection with
identity and values, wrote: «Language is not merely a means of communication,
but a symbolic resource that structures our perception of the world and determines
our status in the social and cultural hierarchy.» It serves as a cultural code through
which values, worldview, and historical memory are transmitted.» Bourdieu con-
sidered language not only as a means of communication but also as a mechanism
for achieving power. He criticized traditional approaches to language, including
the linguistic theories of Saussure and Chomsky, and proposed his own approach
that considers language in relation to social relations, power, and politics. The main
ideas and concepts of his theory are as follows:

1. Language is a product of the relationship between the ‘linguistic market’ and ‘lin-
guistic habit.” When people use language, they utilize accumulated linguistic resources
and implicitly adapt words to the demands of the social field or market, which consti-
tutes their audience. Language is regarded as a special form of cultural capital, which
Bourdieu distinguishes from other types of cultural capital and calls ‘Linguistic capital.’
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2. Different ways of using language reflect the positions of participants within
the social space and categories of understanding in communicative and cogni-
tive processes; thus, they reproduce the objective structures of the social field.
For example, this determines who has the ‘right’ to be listened to, interrupted,
questioned, and lectured.

3. Not all varieties of language have equal value. ‘Standard’ versions carry great-
er symbolic value than other varieties. There is a certain ‘Linguistic Law’ — a stand-
ard against which linguistic practices are measured, controlled by grammarians
and educators. Deviation from this standard can lead to ineffective communication
and marginalization of the speaker. In promoting a formal or preferred language,
which creates demand for the formal version of the language, a person’s level of
education plays a primary role.

Researchers note that state and social institutions actively use language to
strengthen national consciousness [1, p.72]. Language serves as a symbol of national
statehood; its presence and status in society become important for the formation
of civic identity.

In the era of globalization and the digital revolution, the issues of preserving
linguistic diversity and cultural identity have become particularly acute. At the
initiative of the UN, the years 2022-2032 have been declared the Decade of Indig-
enous Peoples’ Languages, aimed at attracting the attention of states and public
organizations to the problem of preserving, reviving, and popularizing the languages
of indigenous peoples, many of which are under the threat of extinction.

Multilingual communities often face the threat of merging or extinction of
smaller languages, which can lead to the loss of unique cultural values. This is-
sue was addressed by researchers such as Fishman (1991), who emphasized the
importance of preserving linguistic diversity. “Linguistic diversity plays a critical
role in preserving cultural identity, and its loss leads to the disappearance of unique
cultural values. Therefore, it is important to develop strategies to support and revive
endangered languages” [5, p.115].

History demonstrates that Language is a powerful tool for the formation and
strengthening of national identity. Numerous examples attest that the state and
peoples have used language as a means of resisting cultural assimilation and co-
lonial oppression.

Thus, in response to the threat of extinction of local languages within France,
a policy called ‘gallomassia’ was implemented, which emphasized national unity
through the reinforcement of the French language’s role in education and culture. As
a result of this approach, most regional languages, such as Breton or Cornish, have
declined in prevalence and status, prompting long-term discussions about preserving
cultural diversity. Thus, French became the central symbol of national identity in the
20th century, despite numerous regional dialects and minority languages [10, p.97].
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An equally interesting example in this context is the revival of the Welsh lan-
guage in Wales. Since the conquest in the 6th century AD, the issue of using the
Welsh language has been extremely acute, as it was officially displaced by English.
The restoration of key positions in language policy took place gradually and in
close connection with changes in pan-European and British ideology. In 1964, the
Welsh Language Council was established, and since 1982, a television channel and
radio station have been broadcasting. However, significant progress in improving
the situation only occurred with the introduction of systematic Language teaching
in schools following the implementation of devolutionary reforms. This fact once
again confirms the paramount importance of schools and Language programs within
educational activities for preserving the native Language. Many researchers also
note that historical memory has several channels of dissemination, with education
being the primary one, and that it is precisely through education that collective
representations of the nation and its historical past are established [13, p.211].

In this case, language and the struggle for the right to use it played a major role in
preserving Welsh identity. However, the role of the state should not be underestimated,
as without its support little can be achieved in the preservation and development of
the national language, history, and culture. If modern Wales today is hard to imagine
without the national language, which remains a source of national pride, then the
United Kingdom’s state also plays a significant role, having purposefully undertaken
efforts to revive the Welsh language after its decline in the 19th and 20th centuries. As
a result, despite financial and social challenges, the Welsh language today is preserved
and even expands its presence in the communities of Wales [3, p.18].

Historically, there are examples of language resilience and the preservation of
cultural heritage over centuries, when a language experienced minimal external
influence. For example, Icelandic. Unlike many other European languages, Ice-
landic has changed little over the centuries, making it one of the closest modern
descendants of Old Norse, spoken by Scandinavians in the 9th to 11th centuries.
The Icelandic language has remained the practical and cultural core of the country
for millennia. Thanks to relative isolation and national policies promoting the
preservation of linguistic purity, the Icelandic language has undergone hardly any
significant borrowings or influences from foreign vocabulary, which has become
an important factor in strengthening national identity.

In modern Icelandic, there is little difference between the literary and spoken lan-
guage. The language did not fragment into dialects; classical literature throughout the
country served as a model for imitation. In the Icelandic language, new words can easily
be created from the language’s own material without resorting to borrowings [11, p.60].

The fate of the languages of peoples subjected to assimilation unfolded quite
differently. Typically, such peoples and ethnic groups follow a path from bilingual-
ism to complete disappearance, giving way to the language of the dominant culture.
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A process often associated with linguistic chauvinism, administrative pressure, or
economic necessity leads to the displacement of native speech from the spheres
of education and communication. In rare cases, reverse language revitalization is
possible, but more often, the language becomes extinct.

The historical experience of the indigenous peoples of North and South America
shows that the influence of colonial states often led to the imposition of foreign
languages and the disappearance of native languages. The example of the Canadian
Inuit or American tribes illustrates a systemic policy of assimilation that led to the
loss of language and cultural heritage. To be fair, it should be noted that in the 201
century, renewed interest has emerged in restoring native languages through educa-
tional programs and initiatives aimed at reclaiming traditional knowledge [2, p.142].

The examples show that language, in a historical context, was used as a tool in
the struggle for identity, and its preservation was linked to national consciousness
and political strategies. At the same time, political decisions could both contribute
to strengthening the language and lead to its suppression.

In the modern world, many challenges and factors continually emerge that
influence the preservation of cultural heritage, especially linguistic diversity and
the national identity of peoples. One of the most significant contemporary factors
threatening minority languages has become globalization. The spread of the English
language, as well as the languages of countries with strong economies and cultural
influence, leads to their dominance in business, science, media content, and the
internet [5, p.115]. All this contributes to the diminished status and use of local
languages, especially among urban and youth populations.

The group of contemporary linguistic challenges includes mass media and the
internet, high urbanization and migration, demographic and social factors, legislative
and political aspects, among others.

Technical progress and the development of mass media, the internet, and social
networks have significantly transformed the linguistic landscape. Although new
digital platforms offer opportunities for the promotion of minority languages, they
are often predominantly used in dominant languages. This creates a risk of the
disappearance of unique local languages, as they are not adapted to new forms of
communication or lack sufficient online support [4, p.223].

Migration processes, accompanied by urbanization, lead to increased interlin-
gual contacts, which often contribute to the disappearance of local languages. In
cities, the younger generation tends to prefer international or nationally accepted
languages, which diminishes their loyalty to native languages.

Demographic dynamics related to high birth rates or the decline of certain eth-
nic groups also affect the number of speakers of minority languages. For example,
declining birth rates among ethnic minorities or migration to other countries can
lead to their gradual disappearance.
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The lack of social measures to protect and promote linguistic minorities, as
well as insufficient legislative support, also results in many unique languages being
excluded from official use. Moreover, assimilation policies and cultural pressure
constitute an obstacle to the development of minority languages [6, p. 135].

The fate of small languages is bleak, and the forecasts are discouraging; they are
being displaced by major languages. Today, about 2 thousand languages are under
the threat of extinction. Thus, according to some forecasts, out of nearly 7 thousand
languages existing in the world today, within 100 years, 90 % will either completely
disappear from the face of the earth or be on the verge of extinction [12, p. 35].

Modern challenges require comprehensive and strategic measures to preserve
linguistic diversity. Amid the dominance of global languages, it is necessary to
establish support systems and initiatives that encourage the use and development
of minority languages in the digital age. In the context of globalization and cul-
tural universalism, preserving linguistic diversity must become a key task for
nation-states, international organizations, and public associations. The measures
implemented must encompass various spheres of social life and aim to support and
develop native languages.

One of the effective ways to preserve native languages in the current context of
increasing globalization of cultures, which diminishes the diversity and variety of
the linguistic space, is the development of active bilingualism, which entails fluent
proficiency in two languages and active use of both languages in the process of
verbal communication [9, 790].

Among all the measures for the preservation and development of languages un-
dertaken by public and governmental bodies, educational initiatives should hold the
primary position, followed by public and cultural projects, media and internet tech-
nologies, scientific research support, and, naturally, legislative and political support.

Education is a key tool for transmitting language knowledge to new genera-
tions. As part of this measure, qualified teachers fluent in the native language and
in its pedagogy are being trained; curricula, textbooks, multimedia materials, and
online courses in native languages are being developed. For example, in Finland,
teaching in the Sami language is being actively promoted, contributing to its pres-
ervation among the younger generation. In Russia, under the ‘Small Homeland’
program, schools in national republics develop curricula in local languages such
as Tatar, Bashkir, etc.

Public organizations and cultural centers play a vital role in promoting lan-
guages. An example is the ‘Languages of the World’ festival in Moscow, where
representatives of various national communities showcase their traditions, language,
and culture. In Canada, there is the program ‘Langue de la nation’, supported by
local communities and fostering the development of language initiatives for the
small languages of the Olskins and the Uskomin tribe. Various initiatives exist in

153




Scientific research of the SCO countries: synergy and integration

Russia to preserve the languages of the indigenous minority peoples of the North,
Siberia, and the Far East.

The creation of media in native languages utilizes the opportunities of the
internet space for these purposes, promoting their development. For example, in
Finland, there is the radio «Sami Radio» in the Sami language, broadcasting news
and cultural programs. In Russia, internet resources and social media groups in
languages such as Chukchi, Koryak, and North Yakut are actively developing,
helping to preserve the language tradition among youth.

The development of online dictionaries, mobile applications, and automatic in-
terface translation helps expand the use of languages in the digital age. An example
is the Multilingual Twitter project in Canada, where an automatic translation system
for 15 languages has been implemented.

Programs and projects aimed at preserving national identity and linguistic mi-
norities should be accompanied by scientific research and adequate funding. Many
countries fund linguistic research. For example, in Kazakhstan, work is being carried
out to document Kazakh dialects and create electronic archives, which makes it
possible to preserve the unique variations of the language. In the USA, the program
«Endangered Language Fund» operates, funding projects that research endangered
languages of the indigenous peoples of Alaska and South America. Similar programs
are being implemented in many territories of the Russian Federation where small
peoples and ethnic groups live. These activities help systematize knowledge about
languages and create databases, which is crucial for their long-term preservation.

The successful implementation of all measures aimed at addressing issues
related to the preservation and development of national languages is possible with
adequate legislative and political support from the state.

State policy plays a crucial role in preserving linguistic heritage. For example,
the adopted Official Languages Act in Canada (Official Languages Act) guaran-
tees the use of English and French at the federal level, as well as supporting other
languages through funding language programs and cultural events. In Russia,
according to the Federal Law ‘On the Basic State Guarantees of the Rights of In-
digenous Small-Numbered Peoples of the Russian Federation’ [17, p. 56], support
is provided for the languages of the indigenous peoples of the Russian Federation,
including through the creation of conditions for their use in the media, education,
and government institutions.

In 2004, the State Council of the Republic of Tatarstan adopted the Law of the
RT “On the Approval of the State Program for the Preservation, Study, and Devel-
opment of the State Languages of the Republic of Tatarstan and Other Languages
in the Republic of Tatarstan for 2004-2013.” The program envisaged such directions
as ensuring the functioning of the state languages of the Republic of Tatarstan
and other languages in the Republic of Tatarstan, financing scientific research in
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this field, creating conditions for the use of these languages in the media, training
specialists working in the preservation, study, and development of state and other
languages in the Republic of Tatarstan, developing the education system with the
aim of improving the linguistic culture of the multinational people of the Republic
of Tatarstan, and other measures.

Thanks to the measures implemented under the Law of the Republic of Tatarstan
‘On State and Other Languages in the Republic of Tatarstan’ and the State Program,
interest in studying the Tatar language has significantly increased in the professional
education system in recent years. The creation of a scientifically grounded system
of teaching the Tatar language is currently one of the most pressing linguometh-
odological issues. Knowledge of the Tatar language within the bilingual context
of the Republic of Tatarstan contributes to personal self-realization and facilitates
work with the population. In this regard, students understand the importance of
mastering multiple languages, including Tatar [15, p.82; 16, p.422].

Conclusion. In recent decades, studies on the relationship between language and
ethnic identity have been conducted at various levels of analysis: sociolinguistic,
ethno-sociological, ethnographic, social-psychological, and others. Most researchers
note that language is not only a means of communication but also a vital element of
cultural and ethnic identity. The preservation of the languages of ethnic groups is
crucial for their cultural identity and future. Language serves as the primary medium
for defining, preserving, and transmitting social experience, as well as an instrument
for objectifying subjective meanings. Language imparts intersubjective meaning
to individual experiences. All social relations are formed within the framework of
a sign system, namely language.

Language plays a vital role in national and ethnic differentiation, as it encom-
passes not only the spiritual existence of a given community but also provides
a sense of mutual complementarity and distinction from other nations and ethnic
groups. Therefore, national and ethnic identity must be considered in close connec-
tion with language, as it is one of the most essential conditions for their existence. In
the current context of increasing globalization of cultures, which erodes the diversity
and variety of the linguistic space, it is necessary to support and develop language
policies aimed at preserving languages, as well as to employ modern technologies
and educational systems to popularize them among youth.
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Abstract. The article is devoted to the topic of relationships between parents
and children. The author gives a detailed analysis of a short story “Sugar” written
by New Zealand author Jane Westaway with the aim to discover typical features of
parent-child relationships. The analysis covers the conceptual and the linguistic
peculiarities of the story.
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Modern developments that affect traditional family values in the western coun-
tries make many of us look for answers to questions: What brought these trends
about? Where did these tendencies start? Did they appear today or should we look
for their roots in the culture of the western countries that claim to be the world
leading powers?

British and American literature has been studied thoroughly by linguists, psy-
chologists and other specialists. The literature of Australia and New Zealand, on
the contrary, is known in Russia to a much lesser extent, which makes it a very
interesting object for study if we want to understand the worldview and national
character of people from these countries.

In this article we aim to analyse the short story “Sugar” by a modern New
Zealand author Jane Westaway to discover features of parent-child relationships.

There are many definitions of a short story that help to list the characteristics of
this genre as a short piece of prose work that describes reality. [ 1] Besides, a short
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story is characterised by fictionalisation, a plot, a conflict, and a reduced number
of characters. [3] The form of a short story shows that the author is able to single
out the most significant or acute situations from the reality around us.

The main characters of the story “Sugar” are a mother and her adult daughter.
The daughter lives on the other continent and comes home once in three years to
see her mother. The mother is an elderly, lonely and hard of hearing woman, whose
main concern is to feed her daughter well.

The action takes place in the mother’s home. The mother is busy in the kitch-
en, defrosting food, prepared beforehand. The daughter stands in the kitchen door
watching her. Later they have dinner in the dining room. The conversation between
the two women is sporadic. From time to time the daughter remembers episodes
from her childhood, which are connected with the hated food she was forced to eat
at home and at school. The daughter is a vegetarian, because she is against killing
animals. She does not like sweets and teas with artificial flavour. Her mother’s
ideas about food have always been and still are traditional, and in the daughter’s
opinion completely outdated: the food should be nutritional and not too expensive.

Let us analyse the plane of content. At first it seems that food is the main topic
of the story. The story is included into a collection of stories by Australian and
New Zealand writers with a subtitle: Stories about food from Australian and New
Zealand writers. In the introduction the editor Michael Gifkins states that food is
something that we all have in common. [4]

When the daughter phones her mother from the airport on arrival, the first ques-
tion her mother asks is about what she wants to eat when she comes home. Most
of the daughter’s reminiscences of her childhood, which make a good half of the
story, are the exact description of food she had to eat and how she ate it. And even
during her current meeting with her mother the conversation at dinner table turns to
the topic of food more than once. This is the evident side of the contens of the story.

Now we move on to analyse the plane of expression. The small size of the story
influences tha language the author uses, making it laconic and expressive. It is in the
prose by western authors that we can find interesting examples of usage of gram-
mar structures to express emotions of the characters. Compared with the Russian
language Germanic languages, such as English or German, have a wide selection
of grammatical means (word order, modal and auxiliary verbs) that can be used
to express emotions. So authors, who are native speakers of these languages, use
grammatical structures more often than expressive vocabulary. Like other genres
short stories differ by point of view: a first person narrator (a limited point of view),
an omniscient narrator (an unlimited point of view). Sometimes the point of view
can change during the narration, making it possible for the author to be objective
(the third person narration), biased (the first person narration) or to create emotional
closeness between the reader and the narrator.
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The short story “Sugar” contains two plot lines — the present day events and
the reminiscences of the childhood — which interrupt each, creating an illusion of
pictures in a film. The present day events are described in past simple tense and the
flashbacks from the childhood in present historicum. This way the author makes
it clear to the reader how painfully alive these reminiscences are for the daughter.
The transition from the present day event to the unpleasant past is in two cases
indicated by the phrases said by the mother: “Diana, you must eat” and “Don’t
play with your food”. [4]

These trigger-phrases sound like orders, thus stressing the authoritative character
of the mother. The authoritativeness of the mother and the lack of interest in her
daughter are further indicated by “Everything alright?” that the mother says at the
very beginning of the story during their short telephone conversation. Structurally
it is a general question, which requires yes or no answers and leaves the person
addressed by it a minimum of freedom to answer. The statement in the question can
either be denied or accepted, which means that the person asking the question is not
really interested what the other person actually thinks or feels. This impression is
even stronger, as the question comes at the very beginning of a conversation between
two people who have not seen each other for a long time. In everyday situations
people, demonstrating real interest and wish to get information, usually exchange
special questions: How was your day? What’s the news? How was the flight? etc.

To show how deeply opposite views on food the two women have the author
uses adjectives (sodden), interjections (yuk) and other lexical means. But when we
read their exchanges about food, we see that it is much more than the attitude to
food, their understanding of life in general is completely different: “Well, you still
don’t eat meat, I suppose. What about fish? Or I’ve got a nice chicken and asparagus
casserole in the freezer. ...— Must something always die?”

“Do you remember bread and milk? — Yuk. Sodden white bread and tons of white
sugar. Entirely without nutritional value. It’s a wonder, my hair didn’t fall out.” [4]

So, the analysis of the plane of expression helps us to understand the not obvi-
ous part of the thought content of the story, namely, the relationship between the
mother and the daughter.

All the examples given above show a complete misunderstanding between the
two women, they speak different languages. The impression of a wall between them
is created not only by a physical distance (they live on different continents), but
also by the mother’s bad hearing. When she asks her daughter to repeat what she
has said, her daughter does not always answer, the conversation is interrupted. Each
woman is nursing her own hurt and injury: the daughter is hurt because her mother
did not come to the airport to meet her and the mother is hurt because her daughter
lives too far away. But they do not speak about it openly, the mother only hints at
it, mentioning her conversation with the neighbour, but her daughter does not show
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any reaction to her words. The daughter does not see any sense in discussing their
differences and difficulties openly, she is only concerned not to show her aversion:
Di’s fingers brushed her arm. ... Her touch seemed affectionate, she hoped. [4]

The mother clearly experiences a feeling of guilt: she is sorry that she did not
make any cake and tries to justify herself by saying that she has given up baking
since her daughter moved out. It seems the mother wants her daughter to give her
absolution when she asks her:”You think I did it all wrong, don’t you?” [4] But the
daughter does not answer but starts removing plates from the table. Only when she
finds herself alone in the kitchen, she is suddenly overwhelmed by longing for her
mother’s cakes that she hated so much as a child. So, deep inside she is longing for
her mother’s love and warmth but she is not ready to give her mother love in return.

The short story “Sugar” by Jane Westaway is a very interesting example of
fiction that deals with such fundamental cultural concepts as food and family. The
author manages to show the yawning gap between the parent and the child through
their attitude to food.

To sum up our analysis we can make a list of features of parent-child relation-
ships illustrated by the story.

1. The parent personifies tradition and rules that the child has to follow and
comply with. The mother treats her daughter with authoritativeness and constraint
and does not want to understand her (as it seems to her daughter).

2. There is no alternative to the mother’s position, as no father is present in the story.

In his book about America H.-D. Gelfert describes the father’s position in the
family as weak. He gives a very interesting explanation that as every migrant leaves
back his father, so America turned their back to their European father who treated his
children unfairly and denied them the right of free development. [2] This explanation
seems logical and applicable to New Zealand as well if we take into consideration
that people of modern New Zealand are also descendants of European migrants.

3. The parent is trying to do something good to the child but feels that there is
a wall of misunderstanding between them and feels guilty, hurt and sad.

4. The child’s attitude to the parent is a mixture of shame, irritation, anger,
contempt and resentment because the parent does not understand the child and
does not take it seriously.

5. The child is protesting against the established relationship with the parent
but this is often a passive protest, as the child has to comply with the rules set by
the parent.

6. In the eyes of the child the parent is a stupid tyrant that does not and is not
able to understand the essence of things, so the child takes the role of a moral
authority that makes the parent justify their actions. Both of them suffer from the
situation but they are not inclined to make a step towards each other because of
their immense pride.
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Abstract. The purpose of this study is to conduct a comparative analysis of the
functioning and cultural semantics of the lexeme «laoy (%) in Chinese and Rus-
sian forms of address. The research methods include comparative and semantic-
pragmatic analyses of linguistic units, as well as cultural commentary. The re-
search results demonstrated that in Chinese, “lao” has evolved into a productive
prefix expressing respect, closeness, and status, whereas in Russian it functions
primarily as a component of the name Laozi, not forming a comparable pattern of
address. The conclusions confirm that these differences are determined by cultural
values: Confucian reverence for age in China and a distinct axiology of old age
in the Russian-speaking context. The results of the study may be applied in trans-
lation practice, the teaching of Chinese and Russian as foreign languages, and in
intercultural communication.

Keywords: forms of address, the prefix «laoy in the Chinese language, cultural
connotation, intercultural communication, translation.
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Introduction

The relevance of this study is conditioned by the increasing interest of lin-
guistics in the interrelation between language and culture, particularly the role
of forms of address as markers of social relationships. A comparative analysis of
genetically unrelated languages such as Chinese and Russian allows for the iden-
tification of profound differences in the perception of key sociocultural concepts,
such as the concept of old age/experience.

The objective of the study — a comprehensive analysis of the adjective «lao»
as a prefix in forms of address in the Chinese language in comparison with its
existence within the Russian linguistic worldview.

To achieve this objective, the following tasks were established:

— To describe the multifunctionality of the prefix «lao» within the system of
Chinese forms of address.

— To analyze the usage and connotations of the lexeme «lao» in the Russian
language.

— To identify the cultural and anthropological foundations of the revealed
interlingual differences.

— To delineate the problems of translating forms of address with «lao» and
the strategies for their resolution.

The research hypothesis is that the broad usage and positive connotations
of «lao» in the Chinese language are directly conditioned by cultural values of
respect for elders and collectivism, whereas its marginal role in the Russian lan-
guage reflects a different value system, in which age is not an unconditional basis
for social positioning.

The methodological basis of the study comprises comparative analy-
sis, the method of semantic-pragmatic analysis of linguistic units, and cultural
commentary.

The results of the conducted analysis confirm the proposed hypothesis and
demonstrate a radically different functioning of a semantically similar unit in two
linguistic cultures.

Discussion and results

1. The multifunctionality of «lao» as a prefix in the system
of Chinese forms of address

In modern Chinese, «lao» is one of the principal word-formation prefixes,
whose original semantics of ‘old, respected’ has undergone significant grammat-
icalization and pragmatic expansion [6, p.181]. Its usage constitutes a complex
system regulated by factors of age, social distance, and emotional attitude.

1. The form ‘Z& + surname’: solidarity and respect

The most common model is ‘%% + monosyllabic surname’ (for example, &
Z% — Lao Li, ZF — Lao Wang) [8]. Initially, this form could indicate the
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addressee’s senior age; however, in contemporary usage, its meaning has evolved.
Today, it primarily serves as a marker of informal, friendly, or collegial relation-
ships, expressing closeness and solidarity. The emphasis has shifted from chron-
ological age to social experience and the establishment of a comfortable commu-
nicative distance between familiar individuals.

2. The form ‘surname + lao’: an expression of the highest respect.

The reversed order of components (‘surname + lao’, e.g., =% — Wang Lao)
carries a fundamentally different semantic load [8]. This form is used to express
special respect for elderly and high-status figures, scholars, and intellectuals, and
is socially marked. Unlike the familiarly friendly «# +surname», the construction
«surname+¥» emphasizes not merely age but the achievements, wisdom, and
indisputable authority of the addressee, who holds a high position in society.

3. «¥» as an element of kinship terms and social forms of address

The prefix «lao» is actively employed to modify kinship terms and social de-
nominations, where its original meaning is often fully or partially lost:

— Within the family circle: % (laoba — father), &% (laoma — moth-
er), %/ (laogun — husband), Z¥%% (laopo — wife). Here, «lao» functions
as an element of intimization, expressing tenderness, familiarity, or simply
serving as a conventional component of the word without any connotation of
old age [2].

— In social forms of address: i (laoshi — teacher), Z R (laoban — boss,
owner), & & (laozong — director). In these cases, the lexical meaning of ‘old’ is
also lost; the prefix serves a grammatical and word-formation function. However,
in combinations such as & ##% (laojiaoshou — senior/experienced professor),
the meaning of age and experience can be preserved, thereby adding semantic
respect for seniority [4].

4. Other productive models

The scope of usage of «lao» is also demonstrated in other constructions:

— With numerals to denote birth order: & K (laoda — firstborn child), & —.
(laoer — second child) [4].

— With nouns indicating place of origin or nationality: 24} (laowai — for-
eigner), &1L 5T (laobeijing — native of Beijing). In such words, «lao» may ac-
quire nuances of intimacy, irony, or simply indicate longstanding affiliation [1].

Key Functions of the Prefix «lao» in the Chinese Language

— Establishment and regulation of social distance (ranging from familiar to
respectful).

— Expression of emotional attitudes (closeness, respect, familiarity).

— Indication of status and experience (in combination with positions and
ranks).

— Word-formation function with attenuated or lost semantics of «old age».
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2. «Laoy in the Russian Language: a Philosophical Term and the Absence
of a Comparable System

In Russian, the lexeme «laoy» exists in a completely different capacity, demon-
strating minimal integration into the system of forms of address and distinct cul-
tural semantics.

1. «Lao» as a cultural-philosophical exoticism

The primary and virtually sole stable context of the use of «lao» in Russian is the
name of the ancient Chinese philosopher Laozi (3 ) [5]. This name itself is tradi-
tionally translated as “Old Sage” or “Old Infant,” alluding to the legend of his birth
already gray-haired. Thus, in Russian consciousness, «lao» is firmly associated not
with a living communicative system but with a narrowly specialized philosophical
and cultural discourse. It is a borrowed term rather than a productive linguistic unit.

2. The absence of a productive model and the presence of negative connotations

In the Russian language, there is a complete absence of a productive model anal-
ogous to the Chinese use of the component meaning ‘old” for creating neutral or re-
spectful forms of address. Attempts at calquing (for example, «starina Van» for
) are at best perceived as exoticism and at worst carry a familiar or even derogatory
connotation. The forms of address ‘starik’ and ‘starina’ are used only within a very
narrow circle of close friends, and in official or neutral contexts they are inappropriate.
The word ‘old’ as a form of address (‘Hey, old!’) has a distinctly negative connotation.

3. Limited use as an exotic calque

The sole instance of the ‘lao + attribute’ model entering Russian colloquial
speech (often among learners of Chinese or those interested in China) is the word
‘laowai’ (]2 4I) — a calque from the Chinese designation of a foreigner. However,
this word remains a stylistically marked jargonism or exoticism, not incorporated
into the standardized Russian language and understood only by a limited circle of
interlocutors.

3. Cultural-anthropological foundations of the identified differences

The contrast in the usage of «lao» directly reflects profound differences be-
tween Chinese and Russian (European) cultural traditions.

1. The cultural code of China: respect for age as a value

A respectful attitude toward old age is a cornerstone of Chinese culture, rooted
in Confucianism [3]. The elder by age is a priori considered a bearer of wisdom,
experience, and authority, which is reflected in the language. The use of «lao» in
forms of address constitutes a linguistic embodiment of the principle of «xiao»
(filial piety) and social hierarchy. Even when «lao» does not denote physical age
(as in &) — teacher), it signifies status-based respect [7]. As Ma Baofeng notes,
in Chinese society, the rejection of hatred and age-based discrimination is a crucial
component of social harmony.
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2. Western (including Russian) cultural code: emphasis on individuality and
independence.

In traditional Russian and Western cultures, the axiology of age differs. Cul-
tural values shift towards autonomy, activity, and youth. The concept of ‘old age’
is more commonly associated with frailty rather than wisdom, rendering it prob-
lematic for use in positive or neutral forms of address. As Ma Baofeng notes, in
the Western context, an elderly person may perceive an offer to give up a seat as
an offensive insinuation of weakness, whereas in China, this is regarded as an ex-
pression of politeness and respect [3]. Language reflects this stance: the absence of
an equivalent to «lao» indicates that age is not a universal and socially sanctioned
criterion for forms of address.

4. Problems of Translation and Intercultural Communication

The identified differences pose significant challenges in translating from Chi-
nese into Russian, resulting in inevitable semantic losses.

Main strategies and their disadvantages:

— Omission: Translate % T simply as ‘Wang.” The nuance of informal close-
ness or respectful familiarity will be lost.

— Calque: Use ‘old man Wang’ or ‘old fellow Wang.” In the Russian context,
this conveys inappropriate familiarity or disrespect.

— Functional replacement: Use the Russian form of address by first name
and patronymic (if known) or simply by surname with the addition of ‘Mr.” (Mr.
Wang). This neutralizes familiarity but may create an excessively formal distance
that was not present in the original.

— Transliteration with an explanation: retain «Lao Wang» with a comment
in a footnote or preface. This is the most accurate yet also the most ‘cumber-
some’ textual method in terms of perception, appropriate for academic or literary
publications.

Thus, the translator is compelled to make a difficult choice, sacrificing either
cultural specificity or the naturalness of Russian speech, which underscores the
deep rootedness of linguistic phenomena in their cultural contexts.

Conclusion

The conducted analysis clearly demonstrates how a seemingly simple linguis-
tic unit — the adjective ‘old’ — functions radically differently in Chinese and
Russian linguistic cultures.

In Chinese, ‘lao’, having transformed into a productive prefix, has become a flex-
ible instrument of social interaction, capable of expressing a range of relationships
from friendly intimacy to high respect. This linguistic feature directly derives from
the Confucian value system, wherein age and experience are sacralized.
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In the Russian language, «lao» remains a narrow cultural borrowing exclu-
sively associated with the figure of Laozi. The absence of a comparable form of
address reflects a different cultural paradigm, in which age is not an unconditional
positive marker of social status in communication.

The study of such differences holds not only theoretical but also considera-
ble practical significance. It is essential for the effective teaching of Chinese as
a foreign language, where mastering the rules for the use of forms of address with
«lao» is crucial for appropriate social behavior. It is also critically important for
translation practice and successful intercultural communication, helping to avoid
serious pragmatic errors and to gain a deeper understanding of the value founda-
tions of an interlocutor from another culture.
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Abstract. This article offers a philosophical-anthropological analysis of the
culture of human rights as a specific anthropological project of modernity. Human
rights are examined not as a set of legal-normative prescriptions or universal
moral principles, but as a cultural and historical mechanism for the constitution of
a particular conception of the human being, formed within the space of symbolic
forms, normative regimes, and discursive practices. It is demonstrated that the
culture of human rights does not function as a derivative element of social organ-
ization, but rather as an anthropological matrix that determines the ontological
status of the person, the boundaries of recognition of the human, and the modes of
legitimizing human dignity. The analysis shows that under the conditions of late
modernity the culture of human rights operates as a form of normative anthro-
pologization, within which the human being is constituted as a subject of rights,
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responsibility, and vulnerability. The article substantiates the thesis that a philo-
sophical- anthropological understanding of human rights requires the rejection
of their naturalistic and universalist interpretations and a transition toward the
analysis of the conditions of the cultural production of the human as a normative
form of being.

Keywords: philosophical anthropology, culture of human rights, anthropolog-
ical project, human dignity, subject of rights, normativity, symbolic forms, moder-
nity, processuality, recognition, power, cultural contingency.

In contemporary philosophical discourse, the problem of human rights is in-
creasingly losing its status as an exclusively legal or ethical problem and is acquir-
ing a distinctly anthropological dimension [1]. Classical theories of human rights,
grounded in the conception of the human being as the bearer of innate, universal,
and transhistorical rights, prove insufficient for analyzing the complex cultural,
political, and technological transformations of human existence [2]. Under the
conditions of late modernity, human rights cease to appear as an obvious expression
of “human nature” and instead begin to function as a culturally conditioned mode
of constituting the human as a normative reality [3].

Contemporary philosophical anthropology registers the loss of the human be-
ing’s status as an ontologically self-sufficient foundation of the social and cultural
order [4]. Whereas in classical humanistic projects the human was regarded as the
primary source of value and norm, in the current theoretical horizon the human
increasingly appears as the result of complex processes of symbolic, institutional,
and normative production [5]. In this context, the culture of human rights can be
interpreted not as a reflection of an already existing anthropological core, but as
a mechanism for its formation and maintenance.

Within this article, the culture of human rights is conceptualized as an anthropo-
logical project of modernity, that is, as a set of practices, discourses, and normative
regimes through which a specific type of human being is constructed — the subject
of rights, recognition, and responsibility [6]. Such an approach presupposes a rejec-
tion of the naturalistic understanding of human rights and a shift of analysis toward
a philosophical-anthropological investigation of the conditions of their cultural and
historical possibility [7].

The anthropological character of the culture of human rights manifests itself in
the fact that it not only regulates social relations but also shapes the very structure
of human subjectivity [8]. Through the language of rights, dignity, and freedom,
the boundaries of what is permissible, thinkable, and recognizable as human are
established, determining who may be recognized as fully human and who is ex-
cluded from the space of normative recognition [9].
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The purpose of this article is to provide a philosophical-anthropological analysis
of the culture of human rights as a specific project of constituting the human under
contemporary conditions. The objective of the study is to identify the categorical
foundations of this project and to analyze its ontological, normative, and cultural
consequences, which relocate the problem of human rights from the plane of univer-
salist ethics into the space of historical processuality and cultural contingency [1].

Materials and Methods

The study draws upon a corpus of classical and contemporary philosophical
texts in philosophical anthropology, philosophy of culture, social philosophy, and
philosophy of law, in which the categories of the human being, subject, norm,
culture, and law are critically examined [10]. The research material consists of
conceptual approaches that register the transition from essentialist models of the
human to processual and relational forms of its interpretation [11].

The methodological foundation of the study is philosophical and categorical
analysis aimed at identifying transformations of the basic concepts of anthropolog-
ical knowledge [12]. The method of philosophical reconstruction is employed to
trace the historical and logical conditions under which the culture of human rights
emerged as an anthropological project [13].

Of particular importance is the critical-reflexive method, through which the hid-
den normative and ontological presuppositions of the discourse of human rights are
analyzed [5]. A hermeneutic approach is used to interpret philosophical texts within
the context of the sociocultural transformations of modernity [14]. A comparative-
philosophical method allows for the juxtaposition of classical and post-classical
models of understanding human rights and for the identification of their anthropo-
logical differences [10].

Results and Discussion

The philosophical-anthropological analysis conducted in this study demonstrates
that the culture of human rights cannot be adequately understood as a neutral system
of legal rules or universal moral requirements [1]. Rather, it constitutes a coherent an-
thropological configuration within which the human being is constituted as a subject
endowed with a specific status, a form of responsibility, and a regime of recognition [9].

The rejection of an essentialist understanding of the human being leads to
a reconsideration of the very foundations of human rights. If the human is not
a pre-given essence, then human rights cannot be regarded as a direct expression
of “human nature” [2]. Instead, they emerge as the result of historically specific
processes of symbolic and institutional production of the human [6].

Within this framework, a transformation of the category of the subject occurs.
The subject of human rights is no longer an autonomous source of normativity,
but an effect of cultural and normative practices that determine who, and in what
way, may be recognized as a subject [5]. Subjectivity is formed within the space
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of rights as a functional configuration sustained by discursive and institutional
mechanisms [9].

The culture of human rights performs a transcendental function with respect
to human experience. It establishes schemes of perception, interpretation, and
evaluation within which the human becomes distinguishable and recognizable [7].
Without these cultural matrices, the human loses normative determinacy and falls
outside the symbolic order [14].

The analysis of corporeality acquires particular significance in this context. With-
in the culture of human rights, the body ceases to be a natural given and becomes
an object of normative regulation and symbolic coding [9]. Through rights-based
discourses, permissible and impermissible forms of bodily existence are constituted,
which radicalizes the anthropological character of the culture of human rights [10].

The fundamentally critical potential of philosophical-anthropological analysis
lies in revealing the normative conditioning of models of the human that were
previously perceived as universal and self-evident [3]. The culture of human rights
functions not only as a mechanism of protection, but also as a technology of inclu-
sion and exclusion that defines the boundaries of the human [9].

Under conditions of mediation, technologization, and politicization of social
reality, the culture of human rights increasingly operates as a space of struggle for
recognition and visibility [16]. This endows the anthropological analysis of human
rights with an inevitably political dimension, since any definition of the human is
inseparable from the distribution of power and normative legitimacy [9].

Thus, the study allows us to conclude that the culture of human rights repre-
sents not a secondary normative layer, but a fundamental anthropological project
of modernity [1]. Its essence lies in the constitution of a specific image of the hu-
man, conceived as a subject of rights, dignity, and responsibility within particular
cultural-historical configurations [7].

Philosophical-anthropological analysis demonstrates the limitations of universal-
ist and naturalistic interpretations of human rights [2]. Human rights do not express
a pre-given human essence, but participate in its production and normalization [6].
In this context, the human appears not as a foundation, but as a result of normative
and symbolic processes [5].

The key theoretical result of the study is the affirmation of culture as the tran-
scendental condition of human existence [7]. The human becomes possible only
within symbolic and normative matrices that determine forms of recognition,
identity, and corporeality [14]. This radically transforms the status of philosophical
anthropology, turning it into a critical discipline that analyzes the conditions of the
production of the human [1].

The culture of human rights reveals its political and power-laden nature, since
through it the boundaries of inclusion and exclusion, normality and deviation are
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established [9]. Consequently, the philosophy of human rights transcends the frame-
work of ethical-legal problematics and becomes a form of critical investigation of
the contemporary anthropological situation [16].

Overall, the culture of human rights should be regarded as a challenge to phi-
losophy that demands the abandonment of consolatory ontologies and ready-made
definitions. Its anthropological significance lies in conceiving the human not as
a given, but as a problem; not as a foundation, but as an effect; not as an essence,
but as a process.
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Abstract. This article presents a philosophical-anthropological analysis of
the contemporary anthropological turn as a fundamental shift in the structure of
the humanities and in the ontology of the social. The human being is considered
not as a substantively given essence, but as a historically and culturally mediat-
ed mode of becoming, constituted within the field of symbolic forms, discursive
practices, and regimes of corporeality. Culture is interpreted not as a derivative
layer superimposed upon a “natural” human being, but as a transcendental con-
dition of possible experience, self-identification, and meaning-making. The arti-
cle focuses on the deconstruction of classical anthropological universalism and
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on the transformation of the categories of subject, identity, norm, and rational-
ity under the conditions of late modernity and digital media reality. It is shown
that the anthropological turn marks a transition from essentialist models of the
human to processual, relational, and contingent ontologies, in which the human
is conceived as an effect of the interaction of cultural codes, power structures,
and technologies of symbolic production. The article substantiates the thesis that
contemporary philosophical anthropology acquires a critical status, functioning
not as a description of “human nature,” but as a reflection on the conditions of
historical variability, the limits of subjectivity, and the forms of transformation of
the human within culture.

Keywords: philosophical anthropology, anthropological turn, culture, subject,
identity, symbolic forms, corporeality, transformation, processuality, relationality,
late modernity, ontology of the social, discourse, power, cultural media reality.

The problem of the human in contemporary philosophy is losing its status as
an ontologically self-sufficient and methodologically privileged foundation [1].
Classical philosophical anthropology, grounded in the conception of the human
as a substantively given, universal, and transhistorical essence, proves incapable
of adequately describing the radical transformations of culture, forms of sociality,
and regimes of subjectivity [2]. The collapse of metaphysical guarantees of the
human, characteristic of late modernity, necessitates a reconsideration of the very
foundations of anthropological knowledge [3].

Under these conditions, a contemporary anthropological turn emerges. In this
article, it is understood as a cumulative philosophical and methodological shift ex-
pressed in the rejection of essentialist conceptions of the human and in the transition
toward analyzing the human as a historically variable, culturally and symbolically
constituted process [4]. The anthropological turn registers the loss of the human’s
status as a primary ontological given and its reconceptualization as an effect of the
interaction of discourses, practices, forms of power, and technologies through which
the human is produced and reproduced as a specific mode of being [5].

The anthropological turn functions not as a particular research program, but
as an indicator of a deep transformation of philosophical thought affecting on-
tology, epistemology, and the philosophy of culture [6]. The human is no longer
conceived as the center and measure of the social and cultural order; rather, it is
embedded within cultural matrices, normative regimes, and symbolic structures
that determine the boundaries of experience, identity, and corporeality [7]. As a
result, philosophical anthropology loses its purely descriptive character and ac-
quires the status of a critical discipline oriented toward analyzing the conditions of
possibility of the human within specific historical configurations [8].
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The actualization of the anthropological turn is associated with the crisis of uni-
versalist projects of modernity and with the deconstruction of the figure of the auton-
omous rational subject [6]. The mediatization of culture, the technologization of the
lifeworld, and the fragmentation of identity lead to a revision of the basic categories of
subject, norm, and rationality [9]. The human is constituted at the intersection of the
biological, the cultural, and the technical, rendering classical dichotomies such as “na-
ture—culture,” “subject—object,” and “individual-social” increasingly inoperative [10].

The purpose of this article is to provide a philosophical-anthropological anal-
ysis of the contemporary anthropological turn as a theoretical response to trans-
formations of culture and modes of human existence under the conditions of late
modernity [4]. The objective of the study is to identify its categorical foundations
and conceptual consequences that relocate the problem of the human from the
plane of ontological givenness into the space of historical processuality, cultural
contingency, and symbolic production [1].

Materials and Methods

The study employs a set of philosophical and methodological approaches aimed
at analyzing the anthropological turn as a theoretical and categorical shift within
contemporary humanities knowledge [8]. The research material consists of classical
and contemporary philosophical texts in philosophical anthropology, philosophy of
culture, social philosophy, and critical theory that problematize the categories of the
human, subject, culture, corporeality, and identity [11]. The theoretical corpus in-
cludes concepts that represent the transition from essentialist and universalist mod-
els of the human to processual and relational forms of its interpretation [12].

The methodological framework includes philosophical-analytical and categor-
ical analysis aimed at identifying transformations of the basic concepts of anthro-
pological knowledge [13]. The method of philosophical reconstruction is applied
to trace the logical and historical conditions of the emergence of the anthropo-
logical turn, as well as to identify ruptures and shifts in the understanding of the
human between classical and contemporary philosophical traditions [14]. Of par-
ticular importance is the critical-reflexive method, through which hidden norma-
tive and ontological presuppositions of anthropological theories are examined [5].

The study also employs a hermeneutic approach that enables the interpreta-
tion of philosophical texts within the context of the cultural and historical trans-
formations of late modernity [15]. A comparative philosophical method is used
to juxtapose different conceptual strategies for interpreting the human, allowing
the identification of both common grounds and differences between classical and
post-classical anthropological models [10]. Additionally, an interdisciplinary ap-
proach integrates insights from philosophy of culture, social theory, and media
reality studies, enabling the anthropological turn to be examined as a complex
phenomenon that transcends narrowly disciplinary frameworks [16].
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Results and Discussion

The philosophical-anthropological analysis conducted in this study reveals not
a set of isolated propositions, but a coherent logic of the contemporary anthropo-
logical turn, within which a radical shift in the status of the human in philosophical
thought takes place [4]. The starting point of this shift is the rejection of the classi-
cal assumption of the human as a substantively given and ontologically privileged
essence [2]. The results demonstrate that contemporary philosophical anthropolo-
gy can no longer operate with the category of “human nature” without prior crit-
ical reflection on its historical and normative presuppositions [1]. As a result, the
human ceases to be conceived as the foundational basis of culture and sociality
and is instead understood as an effect of specific modes of their organization [9].

This shift logically entails a revision of the category of the subject. If the human
is not an essence, the subject cannot retain the status of an autonomous source of
meaning, action, and rationality [5]. The analysis shows that, within the framework
of the anthropological turn, subjectivity is reconstructed as a functional configura-
tion shaped by discursive regimes, institutional practices, and technological media-
tors [5]. The subject appears not as the bearer of culture, but as its product—histori-
cally variable and normatively regulated [9]. Consequently, philosophy is compelled
to abandon explanatory models in which the subject serves as the final point of ar-
gumentation and to move toward an analysis of the conditions of its production [5].

The transition from essence to function necessitates a reconsideration of the
status of culture. The results indicate that culture in contemporary anthropological
discourse cannot be understood as a secondary layer “superimposed” upon a natural
human being [7]. On the contrary, culture functions as the transcendental condition
for the possibility of human experience as such [7]. It establishes schemes of percep-
tion, forms of symbolization, and matrices of identification within which the human
becomes recognizable as human for others and for oneself [14]. Accordingly, the
anthropological turn relocates the study of the human into the analysis of cultural
conditions without which the human loses semantic determinacy [7].

From this position follows a transformation in the understanding of corporeali-
ty. If culture constitutes a condition of the human, the body cannot be regarded as a
neutral natural given [10]. The study demonstrates that corporeality is constituted
within systems of normative, symbolic, and technical regimes through which it
becomes an object of interpretation, regulation, and governance [9]. The body thus
appears not as the “foundation” of the human, but as a field of discipline and sym-
bolic coding [9]. This radicalizes the anthropological turn by situating the question
of the human within the domain of power, norm, and technique [9].

At this stage, the fundamentally critical character of the anthropological turn
becomes evident. Rather than adding a new positive theory of the human to existing
ones, it undermines the very possibility of a neutral anthropological description [1].
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The analysis shows that any attempt to restore the human to the position of a uni-
versal foundation inevitably reproduces hidden normative assumptions presented
as ontological truths [6]. In this sense, the anthropological turn functions as a phil-
osophical strategy of demystification aimed at revealing the historical contingency
of forms of the human that were previously regarded as natural and self-evident [3].

The discussion of the results indicates that this turn is driven not by external
intellectual fashions, but by the internal logic of the development of philosophical
knowledge [3]. The crisis of universalist projects of modernity, the collapse of the
figure of the autonomous subject, and the radical mediatization of experience ren-
der the preservation of classical anthropology without critical revision untenable
[6]. The anthropological turn marks the point at which philosophy is compelled to
abandon a consolatory metaphysics of the human and to accept the analytical risk
of conceiving the human as an unstable, processual, and normatively produced
phenomenon [16].

Of particular significance in this context is the thesis concerning the political
character of the anthropological turn. Since the human is dependent on infrastruc-
tures, technologies, and regimes of symbolic production, the question of the human
inevitably becomes a question of the distribution of power, visibility, and legiti-
macy [9]. The study demonstrates that philosophical anthropology can no longer
claim an apolitical status: any definition of the human simultaneously establishes
boundaries of normativity and exclusion [9]. In this way, the anthropological turn
functions as a critical instrument for exposing the mechanisms through which hu-
manistic discourses are transformed into technologies of exclusion [3].

Taken together, the results lead to the conclusion that philosophical anthro-
pology itself undergoes a transformation. It ceases to be a discipline describing
“the human as such” and becomes a form of critical reflection on the conditions
under which the human is produced within culture [1]. The anthropological turn
does not destroy the philosophy of the human, but deprives it of metaphysical
self-confidence, relocating analysis into the space of processuality, contingency,
and symbolic construction [8]. This constitutes its provocative and theoretically
productive potential for contemporary philosophical inquiry [4].

Thus, the study demonstrates that the contemporary anthropological turn rep-
resents neither a narrow methodological shift nor a transient thematic fashion in
the humanities, but a radical reorganization of philosophical thinking about the
human [4]. Its fundamental novelty lies in dismantling the metaphysical status of
the human as an ontological given and in relocating anthropological problematics
into the analysis of the conditions, mechanisms, and regimes of the production of
the human within culture [1]. Philosophy thereby abandons the illusion of neutral
knowledge of the human and acknowledges its own involvement in processes of
norm-setting and symbolic construction [9].
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The anthropological turn reveals the limits of classical philosophical anthro-
pology grounded in universalism, essentialism, and the figure of the autonomous
subject [2]. In the contemporary theoretical horizon, the human appears not as the
starting point of philosophical analysis, but as its problematic outcome—the result
of the intersection of discursive practices, institutional regulations, and technolog-
ical infrastructures [5]. This radically alters the status of anthropological knowl-
edge: it ceases to describe “human nature” and begins critically investigating the
forms of its historical articulation and cultural legitimation [1].

The key scholarly result is the affirmation of culture as the transcendental con-
dition of human experience [7]. The human is discovered not outside culture or
prior to it, but exclusively within symbolic matrices that define forms of corpore-
ality, identity, and subjectivity [14]. This approach dissolves the false opposition
between the natural and the cultural, demonstrating that culture itself determines
the boundaries of the recognizability of the human as human [7]. In this context,
the anthropological turn acquires a fundamentally critical significance, as it ena-
bles the identification of the hidden normative foundations of models of the human
that previously appeared self-evident and universal [3].

The anthropological turn becomes particularly acute in relation to the analysis
of technology and media reality. The human can no longer be conceived outside
technical regimes that structure experience, attention, and forms of social interac-
tion [9]. This implies that philosophical anthropology inevitably confronts ques-
tions of power, control, and exclusion, transforming into a discipline that inves-
tigates not only “what the human is,” but also “which human becomes possible”
within specific historical configurations [16]. In this way, the anthropological turn
reveals the political dimension of the philosophy of the human, pushing it beyond
the boundaries of academic neutrality.

Overall, the anthropological turn should be understood as a challenge to phi-
losophy, one that demands the abandonment of consolatory ontologies and ready-
made definitions. Its scholarly significance lies in restoring rigor to philosophical
analysis by compelling thought to conceive the human not as a given, but as a
problem; not as a foundation, but as an effect; not as an essence, but as a process.
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Abstract. The article examines the philosophical and psychological content
of civil consent and civil society, and the authors also focus on the existential
and ideological orientation of a modern person, ideology, the cultural code of the
nation and the need to preserve historical memory and traditional values of the
Belarusian people.
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The planetary changes taking place at the beginning of the XXI century are
associated with the economy, regional logistics, international relations and are
characterized by a constantly updated socio-economic, military-political mosaic of
a multipolar world, which is related to the consolidation of Belarusian society, civil
consent the formation of civil society. The existential and ideological orientation of
man and the traditional values of the Belarusian people. The relevance of the article
is due to global transformations that affect all spheres of social life, determining
the sustainable development of the modern Republic of Belarus [1, p. 124]. The
confrontation of the superpowers that continued immediately after World War II led
to the fall of the Berlin Wall, the disappearance of the Iron Curtain and the emer-
gence of the «information dome». Consequently, regularly updated media structures
affecting the preservation of historical memory, necessary in order to withstand the
information war, while maintaining the status of heirs of the winners. By protecting
the heroes of the past today, we will preserve the nation of Belarusians of the fu-
ture [2, p. 5]. Currently, the dominant ideologies of corporations are characterized
by panoramic use of information technologies: quantum computers, hypersonic,
information weapons, artificial intelligence. And today more than ever the role of
the existential-ideological landmark of a person in the process of unification of the
Belarusian society is growing [3, p. 46].

The modern state as a subject of politics is focused on the management, and
organization of human life social groups, which in no way opposes the authorities
and citizens. The process of self-organization as practice shows is focused on the
evolution of a community associated with a sense of mutual sympathy respect, social
harmony, which implies responsibility for the choice of a person, social group and the
ability of all subjects to dialogue. It is civil society that in the near future may become
a state ideology in the context of the implementation of the existential-ideological
guideline of a modern person which is becoming in demand at this time due to
growing pan-planetary destructive trends. Civil consent, as one of the conditions for
the development of public relations, as the fundamental foundation of state ideology,
implemented in a multipolar globalizing world, undoubtedly actualizes self-organiza-
tion, self-development, self-regulation, self-preservation, self-education of citizens.
The implementation of this ideology will make it possible to solve the problem of
consolidation of society in the best way. In the conditions of the dominance of the
toxic media sphere, cultural and ideological expansion is carried out (propaganda
of Anglo-Saxon values, the American way of life), which affects the spiritual and
moral potential of the individual in the conditions of modern challenges [4, p. 157].

As everyone knows civil consent, and civil society are related to the existential-
ideological guideline of modern man, since today in the multipolar world, with the
help of a toxic media sphere, the Anglo-Saxons are actively spreading extreme indi-
vidualism, persistently promoting freedom of choice of gender, which targets a person
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to a moralism, cosmopolitanism, anarchism, anti-clericalism. In addition, the idea of
statehood is purposefully destroyed national identity is transformed, the cultural code
of the nation is leveled, which is a generated set of threats during the information
and psychological war that require professional systemic counteraction [5, p. 82].

In such an ambiguous situation, objectively, there is a need to accentuate the
existential-ideological guideline, which actualizes issues related to the consolidation
of society and the modern media sphere [6, p. 88]. In the context of an intensive
digital upgrade, it is important to focus on preserving the historical memory and
traditional values of the Belarusian people [7, p. 84], as the semantic foundation of
the existential-ideological landmark of a person who contributes to civil consent and
the formation of civil society. Interest in the existential-ideological reference point
and consolidation of society in the context of increasing geopolitical turbulence
today is not accidental, since it concerns the complex process of strengthening ties
between various political entities that contribute to the sustainable development of
the Republic of Belarus [8, p. 56]. In a situation of growing aggravation of interna-
tional relations, it is important to focus efforts on initiating an existential-ideological
landmark of a person on the basis, of preserving historical memory and traditional
values of the Belarusian people. But it is necessary to take into account the fact
that in modern realities the basic is not the solidity of dogmas, but the flexibility
of motivating postulates that can allow citizens to absorb all the variety of ideas
about the possibilities of creative self-development within the framework of the
information society and the safe existence of a person [9].

Against the background of large-scale semantic balancing act, verbal eclecticism
in a multipolar world, the conflicting potential of society is increasing, which actu-
alizes the semantic factor for the self-organization of society (solidarity, freedom,
justice, goodwill, mutual trust, respect for other people) and traditional values of
the Belarusian people, which are the foundation for the formation of civil consent
as the denominator of civil society. In civil society, a person’s freedom is manifested
in a complex process of choosing his priorities, the level of political consciousness
and electoral culture. Civil consent is formed gradually, where tolerance, compro-
mise, pluralism and dialogue prevail, where a set of social needs and interests is
realized on the basis of state ideology, since civil society is focused on the creation,
hard work, peacefulness of all citizens on the basis of the traditional values of the
Belarusian people as the foundation of the consolidation of society [10, p. 27].

In modern conditions, the actualization of the existential-ideological guideline of
a person involves taking into account the following factors: partial transformation
of the meaning-forming component of individual consciousness and certain criteria
for an objective assessment of the effects of the media sphere on the individual’s
worldview, which always has an agitation and propaganda character; a wide-for-
mat arsenal of media structures and constantly updated means of influencing the
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media sphere on public consciousness; the spread of destructive information and
organizational potential that affects some functions of state institutions that form
ideas about the existing social reality in the public mind. The emphasis on the
existential-ideological orientation of a person in the information society presupposes
the implementation of purposeful activities that strengthen the meaning-forming
people related to the preservation of the cultural code of the nation [11, p. 67]. The
substantive aspect of the proposed topic today retains, a sufficient degree of discus-
sion in philosophical and psychological sciences, updating the creative potential of
a person and a consolidating Belarusian society, ensuring a productive interaction
of identities in the existing hierarchy of social institutions, which, most likely, will
allow in the near future to minimize global destructive tendencies that increase
conflict potential in a multipolar world. With a high degree of confidence, it can be
argued, that the existential-ideological guideline of a modern person proposed for
consideration is a meaningful condition that turns citizens from a simple set into
a single people, stimulating the creative and moral principle of the subjects. In the
context of geopolitical turbulence and instability of international relations along
with the economy, politics, and the social sphere, it is the spiritual sphere of society
that affects the provision of national security of the state [12, p. 272].

Summarizing, we can conclude that scientific optics allows us to offer original
generalizations.

Firstly, it is important to consider civil consent in conjunction with the devel-
opment of the foundations of civil society, focusing on the social life of citizens in
order to coordinate the interests of the majority of people, their aspirations, beliefs,
views, value orientations that contribute to the consolidation of Belarusian society
based on the state ideology of representatives of various public associations to
preserve the territorial integrity and sovereignty of the modern Republic of Belarus.

Secondly, civil consent is impossible without sustainable socio-economic devel-
opment, of our country, as well as without a transparent policy, consensus dialogis-
tic, mandatory fulfillment by all citizens without exception of laws and constitutional
duties focused on state ideology, preservation of historical memory, traditional
values of the Belarusian people and original culture, because in a multipolar world
the issue of the relationship between the personal and the public becomes relevant.

Thirdly, all spheres of life of the Belarusian society are closely related, which
predetermines the democratization and conceptualization of traditional values,
self-organization, self-preservation of the Belarusian nation in its desire for civil
harmony, necessary for the realization of the ideals of peace freedom, solidarity,
trust, mutual respect justice as basic grounds for the formation of a civil society that
does not oppose power and people, consolidating society, creating psychological
comfort, in which, a person begins to realize his place in society, sharing national
interests realized in the conditions of the anthropological crisis [13, p. 69].
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And, fourthly civil consent as a complex phenomenon characterizes the devel-
opment of public relations and the effective activity of social institutions, which in
the process of implementing the tasks of the internal policy of the state are focused
on the optimal, most comfortable, humane solution of pressing problems of our time
and are associated with the authority of the authorities. The existential-ideological
landmark of man and the consolidation of society in the context of information-
psychological warfare are of scientific interest for philosophy and psychology. In
modern realities, it is necessary to focus the attention of citizens, the public on
promoting civil consent and civil society as a state ideology for society, which is
legitimate and is the most adequate response to historical challenges during a period
of global transformations and political turbulence in a multipolar world.
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