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Abstract

The relevance of this study is determined by the necessity to improve the pedagogical education on
the basis of designing the students training for pedagogical activity, taking into account their professional
position. The manifestation of professional position takes place in the course of professional and
pedagogical development. This work is aimed at evaluating the readiness of students of pedagogical master
course of studies to the following pedagogical activity in accordance with the peculiarities of professional
and pedagogical development. All interviewed master students have a high level of readiness for
professional and pedagogical development, namely, the development of pedagogical activity planning and
restructuring abilities. It was revealed that master students with the teaching experience are distinguished
from others by more developed methodological, psychological and pedagogical skills. The results of
theoretical and logical analysis of the actual readiness of master students for professional and pedagogical
self-development obtained with the help of our survey suggested that modeling and designing of the
educational process allow training for pedagogical activity on the basis of a professional position. The
materials of the present article are of practical value in connection with the possibility of managing the
development process of the professional position of the future teachers in the course of studying at a
university.
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1. Introduction

At the present time the problem of ensuring continuity of educational routes of a person at different
education levels is considered as particularly actual in connection with innovative tendencies in information
society. The research of higher education continuity attracts the attention of Russian and foreign scientists
(Laptevet et al., 2006; Jagero et al., 2012; Batrakova et al., 2014). Pedagogical higher education is multi-
level and solves the problem of teacher training quality improving. Designing strategies for continuity of
higher education implies the improving of teacher training quality at every next level. During the study
courses of master program there is a further acquisition of professional pedagogical knowledge. This
knowledge is fixed in the course of the practical activity at mastering pedagogical specialties. However,
subject training is not always effective enough for successful professional activities (Soelner et al., 2008).
Therefore, the training of master students in the field of pedagogical education is aimed not only at
increasing their professionalism in the subject area of knowledge, but also at the development of personal
qualities that help to realize professional pedagogical activity in terms of updating educational systems. A
modern teacher should implement pedagogical support of creative and innovative abilities, spiritual and
moral culture of his students (Bondarevskaya, 2010). Thus, the modern teacher should be focused in the
educational process on active educational and cognitive activity of school students; building the educational
process taking into account the individual characteristics of students; formation of readiness for self-
development and continuous education; designing of the social environment of students development in the
education system. To implement these tasks, a new type of pedagogical education implies further perfection
of the technological component. School teachers are constantly learning new technologies and ways to
interact with school students (Delvin & Samarawickrema, 2010).

Together, these features of modern pedagogical activity determine the constant development of
teacher’s professional position. The professional position of personality is a ‘stable attitude to the complex
of professionally important tasks and conditions of teaching activity and oneself” (Gorshkova, 2010, p. 28).
In the structure of pedagogical position, the emotional-value, cognitive and activity components
(Borovkova, 2007, p.241), or cognitive, affective, behavioral and creative components are distinguished
(Dementeva, 2011, p.179). The professional position is a source of teacher activity on the basis of an
emerging system of intellectual, strong-willed and emotionally valued relations to the world, pedagogical
reality and teaching activity (Voronina, 2015). Consequently, the general nature of teaching activity

depends on the professional position of the teacher.

2. Problem Statement

The problem of the study is to assess the ability and readiness of master program students for further
pedagogical activity in accordance with the peculiarities of professional and pedagogical development.
Constant improvement of teaching activity is connected with the requirement for self-development and the
idea of creative self-development of a teacher. The development of teaching abilities, including the ability
to professional creative self-development, is a requirement of modern educational standards and an
important quality of the professional teacher (Zeleeva & Asafova, 2016). In this regard, the requirements
for development and self-development are included in the professional portrait of the teacher based on

professional and pedagogical position (Zeleeva, 2016).
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The analysis of the basic student’s pedagogical position components during the study courses of
master program allows predicting the self-realization of the graduate student in the subsequent pedagogical

activity.

3. Research Questions

In accordance with the indicated problem of the present study, the question was raised: what is actual
readiness of master’s students for professional and pedagogical self-development. Earlier in our studies it
was revealed that students studying in master programs, in the ranking of aims and motives for obtaining
teacher education mainly chose the willingness to self-development (second place). The leading position
was given to the interest in the teaching profession and the need for subsequent professional work (Zeleeva
& Asafova, 2016). It is proved that the orientation of personality to self-development activates the reflexive
position of a master student in innovative pedagogical activity (Zeleeva & Asafova, 2016). The reflexive
position of a master student is manifested both in relation to professional activity and the willingness to
self-development and self-improvement. Positive dynamics for professional and personal development in
the course of training is provided by the mastering of professional and pedagogical problem solving
technique, the discussion of views and opinions in practical classes with the use of modern learning

technologies.

4. Purpose of the Study

This article is determined to the analysis of the actual readiness of master’s students for professional
and pedagogical self-development. The orientation of the student to self-development during the studies
and teaching will contribute to the improvement of professional and pedagogical position. It allows
modeling and designing the educational process as a preparation for teaching activity on the basis of
professional position. In this regard, the purpose of the work is to assess the ability and readiness of master
program students for further pedagogical activity in accordance with the peculiarities of professional and

pedagogical development.

5. Research Methods

In the empirical study, students of the pedagogical master course of studies of the Kazan Federal
University took part (2017-2018). A survey was conducted among 72 undergraduates of first year of study.
There were students with teaching experience and students who continue the study courses of master's
program directly after acquiring the bachelor degree. The author has used a diagnostic technique to
determine the level of partial readiness for professional and pedagogical self-development (Fetiskin et al.,
2002). This technique allows carrying out a self-assessment of the formation of skills and abilities of self-
development in the following components: motivational, cognitive, moral and strong-willed, gnostic,

organizational, communicative and aptitude for self-management.

6. Findings
It was defined that students, continuing the study courses of master program after gaining teaching

experience (Group A) and without the experience (Group B) (Fig.1), have nearly identical level of the
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formation of skills and abilities of self-development. The differences were found only by cognitive
component (I1), and students with teaching experience evaluate their knowledge and skills higher than

students without the experience (Fig.1).
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Figure 01. Partial readiness of master students for professional and pedagogical self-development: A -
students with teaching experience, B-students without teaching experience; | — VII —
components of professional and pedagogical self-development: | - motivational, 11 -

cognitive, 111 — moral-volitional, IV - gnostic, V - organizational, VI - aptitude for self-
management, VII - communicative; * - the differences are reliable (P > 0.95).

The cognitive component of professional and pedagogical self-development consists of educational,
subject, psychological, pedagogical and methodological knowledge and skills. On the figure 2 it is shown
that psychological, pedagogical and methodological knowledge and skills distinguish master students with
teaching experience (Group A). Students from Group B have lower levels of the cognitive component

indicators (Fig.2) as they lack experience in the implementation of the pedagogical profession.
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Figure 02. The cognitive component of readiness for professional and pedagogical self-development: A -
students with teaching experience, B- students without teaching experience; * - the
differences are reliable (P>0.95), ** - (P>0.99).
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Taking into account the differences in the duration of master students teaching experience, the author
conducted a quantitative analysis. There are three groups with teaching experience: up to 1 year, 1-5 years
and more than 5 years (Fig.3). It turned out that most master students have minimal teaching activity

experience (up to 1 year) or do not have it at all (total 75%).
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Figure 03. The number of students with different teaching experience (%).

When comparing the level of students’ readiness for professional and pedagogical development of
these groups (with different teaching experience) it was noted that higher values of cognitive (11), gnostic
(IV) and communicative (VII) components are distinguished only at master students with teaching

experience more than 5 years (Fig.4).
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Figure 04. Partial readiness of master’s students with different teaching experience for professional and
pedagogical self-development (legends of components 1-V1I are the same as in the figure 1).
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In addition to the above-mentioned indicators of the cognitive component (psychological,
pedagogical and methodological knowledge and skills), these students are characterized by the ability to
analyze teaching activity, the manifestation of creativity in it (gnostic component), the ability to cooperate
and mutual assistance (communicative component). It is necessary to mention the absence of distinctions
of all components of self-development abilities and skills formation between groups of students with
teaching experience up to 1 year and 1-5 years (Fig.4).

The obtained data show high values of most components of students’ readiness for professional and
pedagogical self-development, which corresponds to the relative values of 70-85% of the possible
maximum (Table 1). Only for the organizational component (indicators: the ability to plan work and
reorganize the system of activities) these values are 33-34% of the possible maximum (Table 1), regardless

of the experience of teaching.

Table 01. The share of components of professional and pedagogical self-development among master
students of different groups (% of the maximum value)

Components of professional and pedagogical self-development

I I " v Vv VI VI
Students with
teaching experience 80 74,9 84,4 79,4 33,4 81,5 82,1
(A)
Students without
teaching experience 79,4 70,2 85,3 79,5 33,8 80,6 77,4
(B)

Explanation: | - motivational, Il - cognitive, 111 — moral-volitional, 1V - gnostic, V - organizational,

VI - aptitude for self-management, VII — communicative.

This points out at a high level of readiness for the development of the organizational component of
professional and pedagogical self-development while studying in the teacher’s training master program,
which is especially important in the conditions of differentiation and multidimensional modern educational
space. A new paradigm which is currently forming in the Russian educational system, connected with
multidimensional approach to professional training of specialists of 21st century develops flexibility of
students in teaching activity (Yalalov, 2012).

The didactic system of master students training studying on pedagogical field of studies in Kazan
Federal University is based on the competence approach, the formation of curricula according to the
modular principle and the introduction of modern educational technologies, including interactive and 1T—
technologies. Practice-oriented training of master students is provided by increasing the share of practical
classes (up to 80% of the study time), profession-oriented practice, which is 40% of the total labor intensity
of the master program and also individualization of training, containing the implementation of research
work and mastering optional modules of choice. The subject functions of master students in the process of
learning of professional pedagogical competencies, including practice-oriented allow developing of
students’ creative individuality, their abilities to reveal, formulate, analyze and solve creative professional

tasks.
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7. Conclusion

It is revealed that among master students there are differences in the readiness for professional and
pedagogical self-development, which depend on absence or presence of previous teaching experience.
These differences are connected, first of all, with higher values of cognitive component of students’ self-
development with teaching experience and due to the lack of psychological, pedagogical and
methodological knowledge and skills of students without teaching experience. In our research there is a
difference in the ability to the analysis of teaching activity and in manifestation of professional creativity
(gnostic component), the ability to cooperation and mutual aid (communicative component) of students
with teaching experience more than 5 years. This confirms the dependence of the nature of teaching activity
on teacher’s professional position. The obtained data points out the higher level of readiness of master
students with less teaching experience to develop these components (communicative, gnostic and cognitive)
and their indicators during the study in the program of master studies. In addition, the high level of readiness
of all students to improve the skills to plan work and rebuild the system of activities was noted. This is the
organisational component of professional and pedagogical self-development during the training in
pedagogical course of master studies.

Based on our analysis of the basic components and procedural characteristics of readiness of master
students for professional and pedagogical self-development, reflecting their pedagogical position, it is
concluded that pedagogical position is formed on the basis of goal-setting motives, discussion and
actualization of creative self-development in the course of reflexive analysis. Altogether, consistent
development of future teacher’s professional position will contribute to the successful implementation of

teaching activities in conditions of renewing educational systems.
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