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Abstract

In current scientific literatures, the family is described as socialenvironment that have profound effects on child-
ren’s personality and cognition as they act as intrinsic and extrinsic motivating factors. This paper therefore attempts
to analyze personality and cognitive development in 40 samples of Nigerian children (7-10 years) and their parents
by testing how parent-child relationship (internal determinant) and parenting style (external determinant) influence
these developments. The results of the present research support the hypotheses that parent-child relationship influ-
ence cognitive development in children but does not influence children’s personality; while parenting style used by
parents also influence both personality(aggression) and cognitive development in children.

Keywords: children, parent-child relationship, personality, parenting style, family process.

AHHOTauus

B coBpemeHHOHay4YHOMNUTEPaTYPECEMbSONUCLIBAETCA KakcoLManbHas cpeaa, kotopasiokasbiBaeT rnybokoe
BMUSIHME HANMMYHOCTb PeBEHKa, Tak Kak OHafeNCTBYIOEHa YPOBHE KaKBHYTPEHHMUX, TaK 1 BHELUHUXMOTUBMPYIOLLMX
thakTopoB. Mo3aToMy aBTOPbI 3TOW CTATLUMLITATCANPOAHANN3NPOBATLAMYHOCTL Ueé KOTHUTUBHOE pa3BuTie Ha 40
npumepax Hurepuickuxgeteit (7-10 net)u uxpoautenei,onpeaenuTb, Kak OTHOLIEHUS poauTenein u aeteil (BHyT-
PEHHME JETepPMUHAHTLI) N METOAbI BOCMUTAHUSI(BHELLHME [ETEPMUHAHTBI) BIMSIOT HA 3TUMpOLEecChl. PesynbTathbl
[aHHOTO UCCNeAO0BaHMS NOALEPXKMBAIOT TMMOTE3Y O TOM, YTO OTHOLUEHWSI POAUTENb-PEBEHOK BNUSIKOT Ha KOTHUTB-
HOe pasBuTME AeTei, HO HEBNUSIOT HAAETCKUANMYHOCTD; B TO XE BPEMS METOLbI BOCTUTAHWS, UCTONb3yeMble POAK-
TeNsMU, TAaKKEBNWUSIOT Ha NIMYHOCTB(HAaNPUMEp, arpeccuio) 1 KOTHUTUBHOEpa3BUTHE AeTEN.

KnioueBble cnoBa: AeTw, AETCKO-POAUTENBCKAE OTHOLLEHMS, MIMYHOCTb, CTUMb BOCTUTAHMS, CEMENHbIA Npo-
Lecc.

Introduction According to (8), the family is the primary setting

Recently, developmental and family psychologists where the shaping of children’s lives takes place; this is
conduct researches that conceptualize children’s per- because the process of socialization of children takes
sonality and cognition as dependent on social interac- place in the family (primary socialization). The major
tions with parents and other family members (especially work in the socialization of children in the family is pa-
siblings and grandparents). Parenting functions espe- renting behaviors and discipline. A typical Nigerian
cially those that involve cognitive stimulation of children family is a setting where parents train their children
in the family were identified as strong predictors of according to certain customs or traditions or belief.
children’s cognitive skills (6, 7, 8, 9). Research has Majorly in Nigeria, parenting discipline and practices
shown that the personality of children develop from the are influenced by religious, traditional and cultural be-

family; this is because the family acts as children’s first liefs (6). Religious and cultural beliefs tend to have the
school of learning, which implies that the family is the highest influence on parenting practices in Nigeria, and
first place of socialization for every child and individual it is difficult to conclude which of the two have the most
(5, 6). The period of 6-16 years is usually a critical pe- influence because both tend to have equal effects (11).

riod when children begin to develop both physically and Age of parents also affect parenting practices in Nige-
mentally, and in which the personality of children begin ria. Due to these methods of discipline, children gradu-
to form (8). Although during this period of development, ally internalize social standards and expectations which

children are at high risk of personality disorder, which (if in turn results in the development of self-regulation
not properly managed) can lead to personality disorder skills and responsibility in children (11). For the purpose
such as depressive disorder (11). of this research family processes such as: parenting
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style (from mother’s perspective), and parent-child rela-
tionship were critically used as indicators to measure
children’s personality and cognitive development.

Theoretical framework and Hypotheses

Important theoretical models relevant to this study
includes: concept of socialization, parenting style and
attachment theory. Socialization is a primary location
for studying the significance of nature (genetic and
biological nature) versus nurture (external and envi-
ronmental factors) in children (6,8). Socialization is an
important concept when discussing family processes;
this is because the family is the place where parents
shape the behavior of their children. Family processes
(especially parenting and parent-child relationship) are
usually affected and determined by cultural demands
(8, 9). For example, most parents have certain beliefs
about the characteristics they would like their children
to portray, and the type of child rearing practices they
would like to use to attain them.

Parenting is a choice of life that involves respon-
sibility (the ability of parents to take good care of their
children physically, culturally, socially, and traditionally).
It is an important phenomenon that involves all aspect
of a child’s development and forms the basis of a family
environment (6,8). The popular model of parenting style
was proposed by Diana Baumrind in 1971. Baumrind
did not only focus on parenting styles, but also ex-
amined child outcomes. She described three major
parenting styles: (1) Authoritarian parenting style, (2)
Authoritative parenting style, and (3) Permissive pa-
renting style. Authoritarian parenting style is characte-
rized by: strict directive and emotionally detached form
of parenting; low levels of nurturance, warmth and
communication; high levels of punitive control, de-
mands, conflict and coerciveness. Authoritative parent-
ing style is characterized by: high levels of warmth,
nurturance, open communication and maturity de-
mands; positive but assertive control; as well as high
expectations in adolescence. Permissive parenting
style involves less parental restriction on the child. It is
generally characterized by high levels of warmth and

low control attempts. Permissive parenting style can be
classified into two: (1) permissive-indulgent parenting
style, and (2) permissive-neglectful parenting style

Methodology

The methodology used in the completion of this
research includes:

1. Wechsler Intelligence Scale for Children
(WISC-IV).

2. Parental Attitude Research Instrument (PARI),
by American psychologists E.S. Shefer, and R.K.Bell.

3. Method Rene Gilles on social adjustment in
children

4. 16-Model scale on parent’s perception on child
care by L. M. Popov.

5. Personally constructed Open-ended question-
naire for demographic variables

Specific objective of research

1. To assess the influence of parenting style on
children’s personality and cognitive development.

2. To determine if parent-child relationship affects
personality in children.

3. To determine if parent-child relationship influ-
ence cognitive development in children.

Results

‘In the determination of the effect of family
processes on children’s personality and cognitive de-
velopment, parent-child relationship and parenting style
were used as indicators for family processes. The cor-
relation coefficient showed that there is no significant
correlation between parent-child relationship and per-
sonality in children, but there was significant correlation
between parent-child relationship and some aspects of
children’s cognition (arithmetic- 0.32, p=0.05; arrange-
ment- 0.35, p=0.05); the coefficient also showed corre-
lation between parenting style (method PARI) and one
aspect of personality (aggression- 0.63, p=0.001) ;
parenting style (method Popov) and one aspect of per-
sonality (aggression- 0.62, p=0.001); parenting style
(PARI) and one aspect of cognition (arrangement-0.37,
p=0.05); parenting style (Popov) was not correlated
with cognition.

Table 1

Analysis of results of family processes (parent-child relationship and parenting style) and children’s
personality and cognitive development

Group Parameters (%)

X Parent-child relationship Parenting style

E High Middle Low High Middle Low
CUR 32.5 32.5 2.5 10 40 17.5
COM 15 10 25 25 20 5
DOM 175 7.5 25 5 20 5
AGGR 10 5 0 15 0 0
GKN 25 20 0 75 215 10
ARI 30 17.5 0 10 25 12.5
LOG 25 10 25 75 22.5 10

= TAS 40 30 5 12.5 375 20

2 ARR 40 21.5 0 15 37.5 15

= 8| CUR 12.5 5 0 5 75 5
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COoM 275 15 0 10 20 15
DOM 35 25 5 15 25 22.5
AGGR 5 10 25 25 75 75
GKN 17.5 15 25 75 15 12.5
ARI 15 12.5 25 10 12.5 75
LOG 20 17.5 25 5 20 15
TAS 10 25 0 25 5 5
ARR 75 75 5 25 10 75
CUR 75 0 75 25 25 10
CoM 10 12.5 75 75 10 10
DOM 0 5 25 0 5 25
AGGR 375 22.5 75 0 42.5 25
GKN 10 25 75 5 75 75
AR 75 75 75 0 75 15
LOG 75 10 5 75 75 5

= TAS 25 5 5 5 75 5

5 ARR 5 25 5 0 25 10

Table1 shows the percentile of test results. Total
number of samples=160 (40 children and 40 parents),
all samples were divided into 3 groups (according to the
level of development in children, and according to the
level of parent-child relationship and parenting style-
HIGH, MIDDLE, LOW)

Note. CUR=curiosity, COM=desire to communi-
cate, DOM=desire to dominate, AGGR=aggression,
GKN=general knowledge, ARI=arithmetic, LOG=logic,
TAS=tasks, ARR=arrangement.

Graph 1.
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Graph 1 shows the percentile cognitive score of
children according to the parenting style practiced by
their parents. It was observed that there is a strong
relationship between parenting style and cognitive de-
velopment in children. Parents who practice authorita-
tive parenting style have children with the highest cog-

nition (37.5%, 15%, and 7.5%); permissive parenting
style also resulted in good cognitive development in
children (15%, 7.5% and 5%), but parents who practice
authoritarian parenting style have children with poor
cognition (15%, 2.5%, 5%).
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Graph 2 shows the percentile personality score of
children according to the parenting style practiced by
their parents. It was observed that there is a strong
relationship between parenting style and personality
(aggression) in children. Parents who practice authori-
tarian parenting style have children with the highest

aggressive behavior (15%, 2.5%, and 7.5%); authorita-
tive parenting style also resulted in an average aggres-
sion in children (0%, 7.5% and 7.5%), but parents who
practice permissive parenting style have children with
very low aggressive behavior (0%, 7.5%, 5%).

Parent-child relationshp

Graph 3.
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Graph 3 shows the percentile cognitive score of
children according to the strength of the relationship
they have with their parents. It was observed that there
is a strong relationship between parent-child relation-
ship and cognitive development in children. Parents
who have strong relationship with their children have
children with the highest cognition (30%, 15%, and
7.5%); parents who have an average level of relation-
ship with their children have children with an average
cognitive development (15%, 7.5% and 5%), but par-
ents who have poor relationship with their children have
children with poor cognition (0%, 2.5%, 7.5%).

Discussion and conclusion

Results obtained at the end of this research corre-
lates with the reports ofstudies by (8) that is, authorita-
tive and indulgent parenting are parenting styles that

promote the most nurturing and warm environment for
children’s personality and cognitive development by
contributing to the development of self components in
children. The results obtained at the end of this re-
search showed that authoritative parenting style pro-
motes the most cognitive development in children; au-
thoritarian parenting style results in a high level of ag-
gression in children; strong parent-child relationship
results in high levels of cognition in children; and there
is no relationship between parent-child relationship and
personality.

As forms of recommendation, treatment can
change a parent's behavior towards a child in specified
ways, which in turn changes children’s behavior. There-
fore, in order to enhance good parent-child relationship,
poor parenting practices should be changed. This can
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only occur through the introduction of longitudinal par- cation, and independent problem-solving skills. De-

ent-training programs.| therefore recommend that psy- velopmental Psychology, 42, 627-642

chologists, teachers, as well as counselors and educa- 6. Leonid M. Popov & Ruth A. llesanmi (2015). Pa-

tors, should create programs that will sensitize and renting behavior among Nigerian children using a

provide information on how to better handle issues of 16-model scale by Leonid M.Popov. Cospemen-

parenting and parenting styles for better development HbIEKOHUENYUUUMeXHOMo2uumeopyecko2ocamopa
of their children. 38UMUSNUYHOCMUBCYOLEKMHO-0PUEHMUPO-
saHHoMnedazoeu4eckomobpasosaHuu, conferen-ce
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Abstract

This study examines middle school teachers’ understanding of the important pedagogical content knowledge
construct - cognitive demand as well as challenges in implementing tasks at different levels of cognitive demand. The
conceptual framework of this study is grounded on the four levels of cognitive demand by Stein, Smith, Henningsen,
and Silver (2000): memorization, procedures without connections, procedures with connections and doing mathemat-
ics. Five teachers from a number of urban middle schools at the Southwestern USA participated in the study as part
of their professional development activities. In this mixed methods study researchers collected a survey, interviews,
classroom observations, and workshop observations from each of the five participants. The results of this study
showed challenges related to student learning, challenges related to teaching, and challenges related to outside
forces.

Keywords: Cognitive demand, middle school mathematics, challenges, mathematics tasks.

AHHoTauus

B HacTosiLLEeM uccnefoBaHUM paccMaTpuBaeTCs Npobnema NoHMMaHNs YYUTENsMU CPELHEN LUKOMbI BAXKHOCTY
neaarorMyeckix acnekToB CoAepKaHMst 3HaHWM, C NOMOLLbH KOTOPbIX MOXHO OpraH130BaTh pas3BuTie MO3HABATENb-
HbIX NOTPeBHOCTEN, @ TakKe BbISBUTb TPYAHOCTY NPY BbINOMHEHUW 3aaHWUA Ha Pa3nMYHbIX YPOBHSX NO3HaBaTEMb-
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