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Tema 1 Text organization: the structure of the article. «CTpykrypa u opranu3anus
HAYYHOI'0 TEKCTa».

AnHoTanus: JlaHHasg Tema (GOpMUPYET YMEHHE CAMOCTOSITEIBHO OIPEACNAThH
METOJIOJOTHI0 PaboOThl C HAy4YHBIM TEKCTOM M0 crhenuaibHocTh. CrocoOCTBYET
dbopMHUpoBaHUIO MPOPECCUOHATBHOIO MOHATUHHO-TEPMUHOJIOIMYECKOrO armapara Ha
OCHOBE AayTEHTHYHBIX HCTOYHHMKOB IO TEME HAYYHOIO HCCIeAOBaHUS, (GOPMUPYET
MTOHUMAHUE JIOTUKH H3JI0KEHUS HAYYHOTO MaTepHuallia, YMEHUE YUTaThb ayTEHTUYHYIO
JUTEpaTypy IO CIEHUATbHOCTH C W3BJICUEHHEM OCHOBHOW WH(OpMALUU, IeNaTh
BBIBOJIbl 1 YMO3AKJIFOUEHHUS 10 TEKCTY.

KaroueBble cjoBa: Structure, text organisation, title, abstract, paragraph,
materials and methods, discussion, discussion, results, conclusion, plagiarism,
reference, cited literature

MeToanueckune PEKOMEHIAIUA 110 H3YICHHUIO TEMbI:

J TeMa cOOEpKUT TEOPETUUECKUN MaTepual IO CTPYKType U
OpraHu3alid HAyYHOT'O TEKCTA.
o [Tocne u3ydeHus: TEOPETUUECKOTO MaTepraia He00X0IUMO OTBETUTD

Ha BOITPOCHI U BBINOJIHUTG 33JaHUS Ul IPAKTUKHU, KOTOPBIE IOMOT'YT 3aKPEUTh
M3y4YCHHBIA MaTepHUal

1.1  Writing academic texts: organization and structure

Scientific experiments are demanding, exciting endeavors, but, to have an impact,
results must be communicated to others. A research paper is a method of
communication, an attempt to tell others about some specific data that you have
gathered and what you think those data mean in the context of your research. The
"rules" of writing a scientific paper are rigid and are different from those that apply
when you write an English theme or a library research paper. For clear communication,
the paper obviously requires proper usage of the English language and this will be
considered in evaluating your reports. Scientific papers must be written clearly and
concisely so that readers with backgrounds similar to yours can understand easily what
you have done and how you have done it should they want to repeat or extend your
work. When writing papers for the biology department, you can assume that your
audience will be readers like yourselves with similar knowledge.

Although scientific journals differ somewhat in their specific requirements, a
general format that would be acceptable for most biological journals is:

Title
Abstract
Introduction
Materials and Methods
Results
Discussion
Conclusions



Acknowledgments
Literature Cited

The section headings (Abstract, Introduction, etc.) should be centered and the
body of each section should follow immediately below the heading. Do not begin each
section on a new page. If one section ends part of the way down the page, the next
section heading follows immediately on the same page.

One important general rule to keep in mind is that a scientific paper is a report
about something that has been done in the past. Most of the paper should be written in
the PAST TENSE (was, were). The present tense (is, are) is used when stating
generalizations or conclusions. The present tense is most often used in the Introduction,
Discussion and Conclusion sections of papers. The paper should read as a narrative in
which the author describes what was done and what results were obtained from that
work.

TITLE

Every scientific paper must have a self-explanatory title. By reading the title, the

work being reported should be clear to the reader without having to read the paper itself.

Is your title: Example (and comment)
A full 'narrative title' that clearly '‘New public management is dead: Long
summarizes the substance of what the live digital era governance' - the whole

article argues or what has been found out? | argument of the paper in 10 words
(Very good)

An ambiguous title but with at least some | Modernist art: the gay dimension' -
narrative or substantive hints about your probably highlights themes about
line of argument or findings? (OK) homosexuality, but might deny them
instead

A title that perhaps contains some cues as | 'One for All: the logic of group conflict' -
to the author’s argument, but where you’d | actually this is a book title about solidarity
need to read the piece first to understand pressures in ethnic groups, (and not

these hints? (Poor) Alexander Dumas' 'The Three Musketeers'
which it apparently references)

An overly general title that could lead to ‘The Economic Institutions of Capitalism' -
multiple conclusions or lines of argument? | probably related to organizational
(Poor). /institutional aspects of economics

ABSTRACT

The abstract section in a scientific paper is a concise digest of the content of the
paper. An abstract is more than a summary. A summary is a brief restatement of
preceding text that is intended to orient a reader who has studied the preceding text. An
abstract is intended to be self-explanatory without reference to the paper, but is not a
substitute for the paper.

The abstract should present, in about 250 words, the purpose of the paper, general
materials and methods (including, if any, the scientific and common names of
organisms), summarized results, and the major conclusions. Do not include any
information that is not contained in the body of the paper. Exclude detailed descriptions
of organisms, materials and methods. Tables or figures, references to tables or figures,
or references to literature cited usually are not included in this section. The abstract is




usually written last. An easy way to write the abstract is to extract the most important
points from each section of the paper and then use those points to construct a brief
description of your study.

INTRODUCTION

The Introduction is the statement of the problem that you investigated. It should
give readers enough information to appreciate your specific objectives within a larger
theoretical framework. After placing your work in a broader context, you should state
the specific question(s) to be answered. This section may also include background
information about the problem such as a summary of any research that has been done on
the problem in the past and how the present experiment will help to clarify or expand
the knowledge in this general area. All background information gathered from other
sources must, of course, be appropriately cited. (Proper citation of references will be
described later.)

A helpful strategy in this section is to go from the general, theoretical framework
to your specific question. However, do not make the Introduction too broad. Remember
that you are writing for classmates who have knowledge similar to yours. Present only
the most relevant ideas and get quickly to the point of the paper. For examples, see the
Appendix.

MATERIALS AND METHODS

This section explains how and, where relevant, when the experiment was done.
The researcher describes the experimental design, the apparatus, methods of gathering
data and type of control. If any work was done in a natural habitat, the worker describes
the study area, states its location and explains when the work was done. If specimens
were collected for study, where and when that material was collected are stated. The
general rule to remember is that the Materials and Methods section should be detailed
and clear enough so that any reader knowledgeable in basic scientific techniques could
duplicate the study if she/he wished to do so. For examples, see the Appendix.

DO NOT write this section as though it were directions in a laboratory exercise
book. Instead of writing:

First pour agar into six petri plates. Then inoculate the plates with the bacteria.
Then put the plates into the incubator . . .

Simply describe how the experiment was done:

Six petri plates were prepared with agar and inoculated with the bacteria. The
plates were incubated for ten hours.

Also, DO NOT LIST the equipment used in the experiment. The materials that
were used in the research are simply mentioned in the narrative as the experimental
procedure is described in detail. If well-known methods were used without changes,
simply name the methods (e.g., standard microscopic techniques; standard
spectrophotometric techniques). If modified standard techniques were used, describe the
changes.

RESULTS

Here the researcher presents summarized data for inspection using narrative
text and, where appropriate, tables and figures to display summarized data. Only the
results are presented. No interpretation of the data or conclusions about what the data
might mean are given in this section. Data assembled in tables and/or figures should



supplement the text and present the data in an easily understandable form. Do not
present raw data! If tables and/or figures are used, they must be accompanied by
narrative text. Do not repeat extensively in the text the data you have presented in
tables and figures. But, do not restrict yourself to passing comments either. (For
example, only stating that "Results are shown in Table 1." is not appropriate.) The text
describes the data presented in the tables and figures and calls attention to the important
data that the researcher will discuss in the Discussion section and will use to support
Conclusions. (Rules to follow when constructing and presenting figures and tables are
presented in a later section of this guide.)
DISCUSSION

Here, the researcher interprets the data in terms of any patterns that were
observed, any relationships among experimental variables that are important and any
correlations between variables that are discernible. The author should include any
explanations of how the results differed from those hypothesized, or how the results
were either different from or similar to those of any related experiments performed by
other researchers. Remember that experiments do not always need to show major
differences or trends to be important. “Negative" results also need to be explained and
may represent something important--perhaps a new or changed focus for your research.

A useful strategy in discussing your experiment is to relate your specific results
back to the broad theoretical context presented in the Introduction. Since your
Introduction went from the general to a specific question, going from the specific back
to the general will help to tie your ideas and arguments together.

CONCLUSIONS

This section simply states what the researcher thinks the data mean, and, as such,
should relate directly back to the problem/question stated in the introduction. This
section should not offer any reasons for those particular conclusions--these should have
been presented in the Discussion section. By looking at only the Introduction and
Conclusions sections, a reader should have a good idea of what the researcher has
investigated and discovered even though the specific details of how the work was done
would not be known.

ACKNOWLEDGEMENTS

In this section you should give credit to people who have helped you with the
research or with writing the paper. If your work has been supported by a grant, you
would also give credit for that in this section.

LITERATURE CITED

This section lists, in alphabetical order by author, all published information that
was referred to anywhere in the text of the paper. It provides the readers with the
information needed should they want to refer to the original literature on the general
problem. Note that the Literature Cited section includes only those references that were
actually mentioned (cited) in the paper. Any other information that the researcher may
have read about the problem but did not mention in the paper is not included in this
section. This is why the section is called "Literature Cited" instead of "References"” or
"Bibliography".

The system of citing reference material in scientific journals varies with the
particular journal. The method that you will follow is the "author-date” system. Listed



below are several examples of how citations should be presented in the text of your
paper. The name(s) of the author(s) and year of publication are included in the body of
the text. Sentence structure determines the placement of the parentheses.

One author: 'Scott's (1990) model fails to ..." or "The stream model (Scott 1990)
IS ...

Two authors: 'Libby and Libby (1991) show..." or 'Previous moose migration
studies (Libby and Libby 1991)..."

Three or more authors: 'Roche et al. (1991) reported that ..." or 'During April,
moose sightings increased over those in a previous study (Roche et al. 1991) ....."

Entries in the Literature Cited section are listed alphabetically by author(s) and
chronologically for papers by the same author(s). The following citations illustrate the
details of punctuation and order of information for a journal article, book, Internet
source, and your laboratory packet.

Schneider, M.J., Troxler, R.F. and Voth, P.D. 1967. Occurrence of indoleacetic
acid in the bryophytes. Bot. Gaz. 28(3): 174-179.

Stebbins, G.L. 1977. Processes of Organic Evolution. Prentice-Hall, New Jersey.
269 pp.

MSW Scientific Names: Microtus ochrogaster. Online. Smithsonian Institution.
Available:  http://www.nmnh.si.edu/cgi-bin/wdb/msw/names/query/22128.  updated
August 8, 1996 [accessed 8/10/98]

Colby Biology Department. 1998. Salt Tolerance in Phaseolus vulgaris. In:
Introduction to Biology: Organismal Biology. Waterville, ME: Colby Custom
Publishing

Generally, most references will be to the primary literature (i.e., journal articles)
and, to a lesser extent, books. Popular literature and the Internet should be used
sparingly and with caution. Other sources such as book chapters and pamphlets
typically have their own specific citation formats. If necessary, be sure to find out what
these formats are and use them appropriately.

1.2 BompochI 1JI CAMOKOHTPOJIsI

What is the typical text structure?

What are the attributes of a good title?

What is the purpose of an abstract?

What materials are relevant to be included in the article?
What is the difference between the “results” and “discussion’?
How should the cited literature in the article be organized?

ook wnr
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Exercise 1. Study the abstract from the scientific research papers. Think about the
possible title for the article. Make out the possible outline of the article.

Abstract

The challenge of meeting human development needs while protecting the earth's life
support systems confronts scientists, technologists, policy makers, and communities
from local to global levels. Many believe that science and technology (S&T) must play



a more central role in sustainable development, yet little systematic scholarship exists
on how to create institutions that effectively harness S&T for sustainability. This study
suggests that efforts to mobilize S&T for sustainability are more likely to be effective
when they manage boundaries between knowledge and action in ways that
simultaneously enhance the salience, credibility, and legitimacy of the information they
produce. Effective systems apply a variety of institutional mechanisms that facilitate
communication, translation and mediation across boundaries.

Exercise 2. Follow the link http://www.pnas.org/content/100/14/8086.full.pdf+html
and compare your predictions with the fact. Analyse the structure of the article, the
way it was organized, the language and style used, etc.

1.4 T'noccapmii mo teme 1
abbreviation-the short form of a word or phrase

abstract-a short summary of the aims and scope of a journal article

acknowledgements -a list of people the author wishes to thank for their assistance,
found in books and articles

appendix (plural — appendices)-a section at the end of a book or article contain
supplementary information

azine

bias-a subjective preference for one point of view

bibliography-a list of sources an author has read but not specifically cited
citation-an in-text reference providing a link to the source

cohesion-linking ideas in a text together by use of reference words
conclusion-the final section of an essay or report

hypothesis-a theory which a researcher is attempting to explore/ test

introduction-the first part of an essay or article

main body-the principal part of an essay, after the introduction and before the
conclusion

outline-a preparatory plan for a piece of writing

plagiarism-using another writer’s work without acknowledgement in an acceptable
manner


http://www.pnas.org/content/100/14/8086.full.pdf+html

guotation-use of the exact words of another writer to illustrate your writing
references-a list of all the sources you have cited in your work

restatement -repeating a point in order to explain it more clearly
source-the original text you have used to obtain an idea or piece of information

synopsis-a summary of an article or book

1.5 Hcnosib30BaHHBbIE MHPOPMALMOHHBIE PECYPCHI.

1. Bruffee K., A Short Course in Writing: Composition, Collaborative Learning, and
Constructive Reading, Longman Classics Edition (4th Edition): Longman; 4
edition, 2006

2. Greene S, Lidinsky A. From Inquiry to Academic Writing: A Text and Reader
with 2009 MLA and 2010 APA Updates : Bedford/St. Martin's; First Edition
edition, 2010

3. Shrodes C., Shugrue M., Conscious Reader, The Brief Edition: Longman; 1
edition, 2007

4. Wallace Michael J., Study Skills in English. A course in reading skills for
academic purposes: Cambridge University Press, 2004

5. http://www.tc.umn.edu/~jewel001/CollegeWriting/ WRITEREAD/HowToRead.ht
m#Structures

Tema 2 Summaries and effective reading «06061eHUe H3BJIE€YEHHOM
nHopmanuu B pepepaTuBHON popme»

AnHotaumsi: [lanHas tema (dopMmMuUpyeT yMEHHE JeiaTh BBIBOABI HAa OCHOBE
nH(popMaIuu, MOJYYCHHOM MOCJE MPOUYTCHUS HAYYHBIX TEKCTOB IO CHEIUATBbHOCTH,
dbopmupyeT npodhecCUOHANIBHBI MOHATUHHO-TEPMHUHOJIOTMYECKUM arapaT Ha OCHOBE
AyTEHTUYHBIX UCTOYHUKOB MO TEME HAYYHOTO MCCIEAOBAHUS U YMEHUE PE3IOMUPOBATH
ayTEHTUYHYIO JINTEPATYPY IO CHEIMaTIbHOCTH Ha OCHOBE M3BJICUCHHOW HMHQOpMAIINH,
KOMMEHTUPOBATH OCHOBHBIE HAYUYHBIE BBIBO/IBI.

KawueBbie caoBa: skimming, scanning, analytical reading, abridgement,
paraphrase, summary

MeToauveckue peKOMEHIALMHU 110 U3YYECHUIO TEMbI:

. Tema coaepKUT TEOPETUUECKUI MAaTEpHUA IO METOAUKE N3yUYCHUS
COJICp>KaHMSI HAYYHOM CTaThU C IEJIbI0 U3BJICUeHUs MH(MOpMALIUK, €€ 0000IIIeHUS
u niepeaadu B pedepaTuBHOM Gopme.

o [Tocne uzyyeHus TEOpEeTUUECKOTro MaTeprasa He0OX0IMMO OTBETUTD
Ha BOIIPOCHI U BBITIOJHUTH 33IaHUS I IPAKTUKHA, KOTOPBIE IOMOTYT 3aKPEINUTh
V3y4YEHHBIA MaTepHUal.
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2.1 Effective reading strategies

It is important to adapt how you read to suit the material and your purpose for
reading. Depending on what you are reading and why, you will find some of the
following strategies useful.

SKIMMING

Skimming involves reading key parts of the text. You can use it when you need to
get an overview of an author's main line of argument.

There are two basic skim-reading techniques:

Start-finish

This strategy is based on the idea that all well-written articles, essays and chapters
of books are structured in the following way:

. introduction
. body
. conclusion.

This means that the central ideas should be presented three times:
. noted briefly in the introduction
. discussed in detail in the body of the text
. reviewed briefly in the conclusion.

The beginning and ending paragraphs of a text should provide summaries of its
central ideas.

The strategy here is to carefully read:

. the first few paragraphs of each chapter or section
. the final paragraph or conclusion of each chapter or section.

First sentences

This strategy assumes that the first or opening sentence of each paragraph
introduces the main point(s) to be discussed in that paragraph.

Reading only the opening sentence of each paragraph often gives you a clearer
understanding of the author's reasoning and the structure of the argument than just
relying on the introduction and conclusion.

Once you have established that the material is what you need then you can re-read

it.

Eirst sentence technigue

The first sentence technique is also an effective strategy to use when note taking
from books (and/or chapters of books) and articles. It can be used to create effective
summaries of other people's writings - remembering, of course, that the sentences are
still the author's words. Once you have created the summaries you will still have to
rewrite them in your own words. This is known as paraphrasing.

SCANNING

Most people use scanning to read web pages when surfing the internet. Scanning
helps you establish where in a book or article specific information is located.

How to scan?

Step 1: Open the book and look at the table of contents, located at the front of the
book. It will list most, but not necessarily all of the following subsections:

. a preface




. a list of diagrams or tables or illustrations
. an introduction
. the various chapters in sequence from 1 to n

. a conclusion
. a bibliography
. an index.

Step 2: Read the chapter headings. Do they contain the information that you are
looking for? If not, then go to the index at the back of the book.

Step 3: Search the index for relevant topics or key words. If this also draws a
blank, then the put the book away and look for another that might be more fruitful for
your topic.

Step 4: When you find a relevant reference:

. in the table of contents go to the appropriate section of the book and
read the first two paragraphs. These often contain a statement about what
information will be covered. This will help you to assess whether the material is
relevant for your topic. If you are still uncertain about the usefulness of the
material, then read the final two paragraphs of the summary

. in the index go to the appropriate page or pages in the book. Find the
paragraph in which the reference appears. Read the paragraph. If necessary, read
the paragraph before and after the one specified by index entry.

KEY WORDS SPOTTING - KEY INFORMATION

Looking for key information involves looking in a given paragraph of passage of
words for the key words that are relevant for your topic. It is a process that can be used
In conjunction with scanning.

Finding key information

Key words and ideas are often found in the opening paragraphs of a chapter or
subsection of a chapter. Pay particular attention to the opening sentence and the opening
paragraph.

Look for any hints given by the author. These might include:

. underlining

. bolding

. italics

. subheadings

. section breaks.

Reading in detail helps you to:

. gain a full understanding of material

. analyse and evaluate what you have read

. follow instructions or directions

. understand difficult terms or ideas.

ANALYTICAL READING

Analytical reading involves reading in an active and systematic way so that you
gain an understanding of what you are reading.

Two approaches to understanding what you read are:

. the SQ3R technique

. thinking through reading.




The SQ3R technique

S - Survey
Glance through the whole chapter, section, or article
Read the introduction
Read the headings and subheadings (How is the text organised?)
Read any content overview, chapter summary or ...
Skim for key questions, key information

Q - Question
For each section ask:
What is the main point?
What evidence is there to support that point?
What examples explain the main point?
How does this section fit in with the rest of the text?

R1 - Read
Begin to read the material section by section. Actively search for the answer to the
questions you have asked yourself. Make notes about important points.

Link the information with what you already know and use this to help evaluate
the author’s statements.

R2 - Recite
After reading each section, recall the important points — say these aloud and write them
down in the margins of the text. Make your notes in short phrases rather than full
sentences. You may also highlight key information.

R3 - Review
Look back over the whole chapter or article at the way the information fitted together
and how it addressed each of your questions. Think about what you have understood
from the reading. Summarise the main ideas of the text in writing. Rewrite the notes you
have taken (or paraphrase underlined sections) for easy review/reference later.

Thinking through reading

This technique involves enhancing your understanding of what you read by
recognising the level of information that it contains. This involves three levels of
recognition:

. what does the writer say?

. this is literal recognition. It is concerned with the surface
information conveyed by the writer's words.
. what does the writer mean?

. this is interpretive recognition. We infer meaning from what
the writer says. This is what is usually meant when we talk about reading
between the lines.

. how do I connect this with what | already know or need to know?

. this is connective recognition. We look for connections between the
literal and interpretive meanings with what we already know or need to know. In
this way, we can:

. find new solutions for problems

. reach a new understanding

. change our view.




READING DIFFICULT TEXTS
The most effective way to read a difficult text is to break the task into parts, and
only work on one section of the text at a time.
For each section:
a. scan the section checking headings and subheadings and look at how
the text is organised
b.  read the introductory and concluding paragraphs to get a general idea
of what is in that part of the text
C. read the text, shorter sections at a time. As you read, Look up any
key words that you don’t understand and can’t guess from the context;
at the end of each part:
. look away and try to restate what you think the text is saying
. write down a few notes
. mark any parts that you do not understand and come back to
them later.
d. even if you don’t understand very well what you are reading, keep on
going as the ideas may become clearer later in the text
e. reread parts of the text that are still not clear to you
f. if you are still finding the text difficult, leave it for 24 hours and
come back to it. You may find that a second or third reading will give you a
better understanding of the text.

2.2 Writing a summary of an article

WHAT IS A SUMMARY?

A summary restates the main ideas of an author in your own words. It keeps the
essential information from the original passage while eliminating most supporting
details, such as the examples and illustrations. A good summary makes the author's
ideas clear, perhaps even clearer than in the original.

What is the difference between an abridgement, a paraphrase, and a summary?

An abridgement is a shortened form of a work that to a great extent keeps the
language of the original. Although an editor has made decisions about which words or
passages to delete, the article or book is presented as the work of the original author.

A paraphrase differs from an abridgement in that it is written in language
different from the original. It follows the order of the original text and, unlike a
summary, it recasts everything, not just the main ideas. It may be shorter than the
original, but it could be longer.

A summary is generally much shorter than the original text. It includes only key
ideas and omits the details. It may or may not follow the order of the original. Because
you must decide how all of the ideas fit together, writing a summary requires more skill
than writing a paraphrase. A paraphrase is a list of sentences; a summary is a group of
connected sentences revealing how the author's ideas are related.

HOW TO WRITE A SUMMARY

Preview the article to get an idea of what it is about. Read the title, headings, first

paragraph, first sentence of the following paragraphs, and the last paragraph.



Read carefully. Photocopy the article so that you can underline or highlight the main
ideas. Be selective. Mark only the main ideas. (Try to limit yourself to no more than
20% of the original.) Write the main idea of each paragraph in the margin and also
make notes about the purpose of the paragraph (For example, does it provide examples
of a main point or serve as a transition to another point?)

Express in one sentence the thesis or main idea of the article. A good model for your
first sentence is to include the author's name, the title, and the thesis. In "Essays to Read
at the Beach," Frances Payne (discusses, states, argues). . . THESIS OF THE
ARTICLE.

Write your first draft, using what you have underlined and written. You can keep
this draft simple by following the order of ideas in the original.

Remind the reader several times that you are summarizing another author's work:
"Payne also notes that . . ."

Write a shorter version of your first draft, this time imposing your own order on
the ideas and making decisions about what information is essential.

Keep quotations short. If your assignment permits you to quote directly, it's
usually better not to quote entire sentences. Summarize a portion of the quotation and
quote only the most important words.

Read your summary carefully to make sure that the meaning of the original article
would be clear to someone who has not read it.

TIP: If you are having trouble understanding an article, either because its ideas
are complex or because its organization is confusing, try writing a short paraphrase of
each paragraph. The meaning will probably be clearer after you have worked your way
through the article, so you could then write a shorter version of your paraphrase, trying
to eliminate those ideas that don't seem essential. At this point you should be ready to
write a summary, an even shorter version of your paraphrase that suggests your
understanding of the way the ideas fit together.

WHAT IS A SUMMARY REPORT?

A summary report presents information from several sources on a topic, generally
without adding any of the writer's opinions. Your assignment may require you to
include your opinion. If you are not sure, ask your professor.

If you don't have specific guidelines from your teacher on how to organize a
summary report, you could try this format:

(1) short introductory paragraph that expresses a theme that somehow ties the essays
together
(2) summary of first article
(3) transition to next article
(4) summary of second article, etc.
(5) a conclusion that restates the theme you set up in the first paragraph.
WHAT IS A SUMMARY-RESPONSE ESSAY?

A summary does not include your opinion; a summary-response essay requires
you to respond to the ideas in an essay and come up with a thesis that expresses your
opinion. Summary is one component of that sort of paper, not the entire paper.

If you don't have specific guidelines from your teacher on how to organize a
summary- response paper, you could try this format:




(1.) An introductory paragraph which includes one or two sentences stating the
author's name, the title of the essay, and the essay's thesis; a sentence or two
summing up your response, which you might think of as raising the points you want
to make about the author's thesis

(2.) A paragraph or two summarizing the essay

(3.) A paragraph or two exploring your thoughts about the article.

TIP: Usually you aren't required to respond to every point made by the author. You can
address the main argument and respond to several secondary ideas, perhaps adding your
examples or drawing connections between the author's ideas and your own experiences.
TIP: Another way to organize the paper would be to summarize one main point made in
the original article, respond to it, and then summarize another point and respond to that
one.

2.3 Bonpocs! AJji1 CAMOKOHTPOJISA

Why do you need effective reading strategies?
What is skimming?

What are the two basic skim-reading techniques?
What is scanning?

What are the main scanning steps?

What are the two approaches to understand what you are reading?
What is the essence of SQ3R technique?

What is an abridgement?

. What is a paraphrase?

10.What is a summary?

11.What is a summary report?

12. What is a summary essay?
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2.4 3apaHuda A1 NPaKTUKH

Exercise 1.
Read the original text and study the example of the summary given below

Original Article: Bats

In the distant past, many people thought bats had magical powers, but times
have changed. Today, many people believe that bats are rodents, that they cannot see,
and that they are more likely than other animals to carry rabies. All of these beliefs
are mistaken. Bats are not rodents, are not blind, and are no more likely than dogs and
cats to transmit rabies. Bats, in fact, are among the least understood and least
appreciated of animals.

Bats are not rodents with wings, contrary to popular belief. Like all rodents,
bats are mammals, but they have a skeleton similar to the human skeleton. The bones
in bat wings are much like those in arms and the human hand, with a thumb and four
fingers. In bats, the bones of the arms and the four fingers of the hands are very long.



This bone structure helps support the web of skin that stretches from the body to the
ends of the fingers to form wings.

Although bats cannot see colors, they have good vision in both dim and bright
light. Since most bats stay in darkness during the day and do their feeding at night,
they do not use their vision to maneuver in the dark but use a process called
echolocation. This process enables bats to emit sounds from their mouths that bounce
off objects and allow them to avoid the objects when flying. They use this system to
locate flying insects to feed on as well. Typically, insect-eating bats emerge at dusk
and fly to streams or ponds where they feed. They catch the insects on their wingtip
or tail membrane and fling them into their mouths while flying.

There are about 1,000 species of bat, ranging in size from the bumblebee bat,
which is about an inch long, to the flying fox, which is sixteen inches long and has a
wingspan of five feet. Each type of bat has a specialized diet. For seventy percent of
bats, the diet is insects. Other types of bats feed on flowers, pollen, nectar, and fruit
or on small animals such as birds, mice, lizards, and frogs.

One species of bat feeds on the blood of large mammals. This is the common
vampire bat, which lives only in Latin America and is probably best known for
feeding on the blood of cattle. Unfortunately, in an attempt to control vampire bat
populations, farmers have unintentionally killed thousands of beneficial fruit-and
insect-eating bats as well.

Bats, in fact, perform a number of valuable functions. Their greatest economic
value is in eliminating insect pests. Insect- eating bats can catch six hundred
mosquitoes in an hour and eat half their body weight in insects every night. In many
tropical rain forests, fruit- eating bats are the main means of spreading the seeds of
tropical fruits. Nectar-feeding bats pollinate a number of tropical plants. If it were not
for bats, we might not have peaches, bananas, mangoes, guavas, figs, or dates.

Today, the survival of many bat species is uncertain. Sixty percent of bats do
not survive past infancy. Some are killed by predators such as owls, hawks, snakes
and other meat-eating creatures, but most are victims of pesticides and other human
intrusions. In Carlsbad Caverns, New Mexico, where there were once eight million
bats, there are now a quarter million. At Eagle Creek, Arizona, the bat population
dropped from thirty million to thirty thousand in six years.

Bats often have been burdened with a bad reputation, perhaps because they are
not the warm, cuddly sort of animal we love to love. However, their unusual physical
features should not lead us to overestimate their harm or to underestimate their value.

Introduction Bats
e Start with a summary or In the article "Bats," by Debbie Dean,
we learn that in contrast to some
includes the author's name and mistaken beliefs, bats are not blind
. _ rodents that usually have rabies. They
the title of the article. have sight, are mammals, and are not
e Finish with a thesis statement | especially likely to carry rabies. Bats are
that states the main idea of the | relatively misunderstood and
unappreciated.

overview of the article which




article.

Body Paragraphs

The number of paragraphs in
your summary depends on the
length of the original article.
Your summary should be
about one third the length of
the original article.

Start each body paragraph with
a topic sentence.

Each paragraph focuses on a
separate main idea and just the
most important details from
the article.

Put the ideas from the essay
into your own words. Avoid
copying phrases and sentences
from the article.

Use transitional words and
phrases to connect ideas.

Concluding Paragraph

Summarize the main idea and
the underlying meaning of the
article.

Bats have some interesting physical
features. They have similar bone
structure and skeletons to that of humans,
so they are not winged rodents. They are
color blind, so they use echolocation if
there is not sufficient light. Otherwise,
their sight is enough.

Species of bats total about a thousand.
The species come in a variety of sizes
and have unique diets. Most eat insects,
but some eat plant products and small
animals. However, vampire bats drink
blood, which can be harmful to livestock.
Farmers have accidentally killed many
innocent bats while trying to rid
themselves of vampire bats.

Bats can actually be helpful to
humans. An important trait of bats is
their ability to destroy many unwanted
bugs. They also spread fruit seeds and
pollinate plants. However, the survival of
bats is not known because many are
Killed by human disruptions and
predators. The bat population has
dropped steadily and may continue to
drop.

Hopefully, we will realize that
although bats look different than our
favorite animals, we can learn to accept
and admire their value and uniqueness.

Exercise 2.
Read the text below and write the summary according to the example given

above.

Demographic Transition

Historically, as countries have developed industrially, they have undergone
declines in death rates followed by declines in birth rates. Over time they have tended to
move from rapid increases in population to slower increases, then to zero growth and
finally to population decreases. The model which demographers use to help explain
these changes in population growth is known as the demographic transition model. In
order to properly appreciate the demographic transition model, it is necessary to
understand two basic concepts: the crude* birth rate (CBR) and the crude death rate
(CDR). The CBR is determined by taking the number of births in a country in a given
year and dividing it by the total population of the country and then multiplying the



answer by one thousand. So, for example, the CBR of the United States in 2004 was 14
(in other words, there were 14 births per thousand living people in that year). CDR is
worked out in a similar way. The CDR for the United States in 2004 was 8 per
thousand.

The first stage of the demographic transition model portrays a preindustrial era
when both the birth rate and the death rate were high. Typically, women gave birth to a
large number of babies. This was partly due to cultural and religious pressures but also
because families required a large number of children, since often many didn't survive
into adulthood due to the harsh living conditions. Furthermore, children were needed to
help adults work the land or perform other chores. The death rate was high due to the
high incidence of diseases and famine and also because of poor hygiene. Total
population tended to fluctuate due to occasional epidemics, but overall there was only a
very gradual long-term increase during this stage.

During the second stage, improvements in hygiene, medical care, and food
production led to a decrease in the death rate in newly industrializing regions of
Western Europe. However, birth rates remained high due to tradition and because many
people were involved in agrarian occupations. The combination of a lowered CDR and
a stable CBR led to dramatic increases in population starting at the beginning of the
nineteenth century.

In stage three, birth rates also began to fall. In cities there was less incentive to
produce large numbers of children, since city dwellers no longer worked the land, and
the cost of raising children in an urban environment was greater than in rural districts.
Furthermore, more children survived into adulthood due to improved living conditions.
These economic pressures led to a lower CBR and over time the numbers of people
being born started to approximate the numbers dying.

The final stage, which some demographers have called the postindustrial stage,
occurs when birth rates and death rates are about equal. In this case there is zero natural
population growth. Over time the birth rate may fall below the death rate, and without
immigration the total population may slowly decrease. By the early twenty-first century,
several European countries were experiencing population declines due to the CDR
outstripping the CBR. For example, in Italy in 2004 there were about 9 births per
thousand against 10 deaths per thousand.

The demographic transition took about 200 years to complete in Europe. Many
developing countries are still in stage two of the demographic transition model: births
far outstrip deaths. In these countries, CDR has declined due to improvements in
sanitation and increases in food productivity, but the birth rate has still not adjusted
downward to the new realities of improved living conditions. This imbalance of births
over deaths in the developing world is the fundamental reason for the dramatic
population explosion in the latter half of the twentieth century. However, population
statistics indicate that in many less developed countries the CBRs have begun to decline
over recent decades, giving rise to optimism in some quarters about future trends. The
rapid industrialization of many parts of the developing world has meant that these
countries have reached stage three of the model much faster than countries in the
developed world did during the nineteenth century. This fact has led many



demographers to predict that world population will reach an equilibrium level sooner
and at a lower total than more pessimistic earlier predictions.

2.5 I'noccapuii no teme 2
skimming- is to glance through a text for main ideas
scanning — is to look for specific information in a text.

abridgement - is a shortened form of a work that to a great extent keeps the
language of the original.

paraphrase - is written in language different from the original. It follows the
order of the original text and, unlike a summary, it recasts everything, not
just the main ideas. It may be shorter than the original, but it could be longer.

summary - is generally much shorter than the original text. It includes only key ideas
and omits the details. It may or may not follow the order of the original.

summary report — presents information from several sources on a topic

summary-response essay — requires to respond to the ideas in an essay and come up
with a thesis that expresses your opinion
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Tema 3 Critical reading and writing «<4YTeHrne HAy4YHOT0 TEKCTa C LeJIbI0
U3BJe4YeHUA MHPOPMAL YU 10 TeMe HaYYHOTr0 UCC/IeJOBaHUA»

AnHoTanusi: JlanHas Ttema QopMUpPYEeT YMEHHE ONpPENeNsiTb CTPYKTYpPY
OpraHu3alliid HAy4YHOTO TEKCTa IO CHEUHUATBbHOCTH (IIPOCMOTPOBOE, MOMCKOBOE
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YTEHHUE), NOJBEPraTh KPUTHUUYECKOW OIIEHKE TOYKY 3pEHUsl aBTOpa M YUTaTh
ayTEeHTUYHYIO JIUTEpaTypy MO CHEUAIbHOCTH C KPAaTKUM H3BJIeUeHHEeM MHGOpMaIK B
BU/JIE€ BHIBOJIOB U 3aKJIFOUECHUM.

Kimouessble ciioBa: critical, critical thinking, critical reading, synthesis,
summary, prejudices, biased, inferences, analyze

METOHI/I‘ICCKI/IQ PEKOMEHIANUMA 110 H3YICHUIO TEMbI:

. Tema conepKUT TEOPETUUECKUN MAaTEpHUAIT 10 METOAUKE aHAIN3a
Hay4YHOTO TEKCTa C IeJIbI0 U3BIIeUEHUs] HHPOPMAIIUU 110 TEME HAYYHOTO UCCIIEIOBAHUS
o [Tocne n3yyeHus TeOpETUYECKOro MaTepuaia He00X0JMMO OTBETUTh Ha

BOIIPOCHI U BBITMOJIHUTH 3aJjaHuUsl 1JIs PAKTUKHU, KOTOPBIE IIOMOTYT 3aKPETHTh
U3Y4YCHHBIA MaTepual.

3.1 Critical Thinking, Reading, and Writing

The word critical here has a neutral meaning. It doesn't mean taking a negative
view or finding fault, as when someone criticizes another person for doing something
wrong. Rather, critical here applies to a mental stance of examining ideas thoroughly
and deeply, refusing to accept ideas merely because they seem sensible at first thought,
and tolerating questions that often lack definitive answers.

CRITICAL THINKING

Critical thinking means taking control of your conscious thought processes. If
you don't take control of those processes, you risk being controlled by the ideas of
others.

To engage in CRITICAL THINKING, you become fully aware of an idea or an
action, reflect on it, and ultimately react to it. Actually, you already engage in this
process numerous times every day. For example, you're thinking critically when you
meet someone new and decide whether you like the person; when you read a book and
form an opinion of it based on reasonable analysis; or when you interview for a job and
then evaluate its requirements and your ability to fulfill them.

The steps in the critical thinking process are somewhat fluid, just as are the steps
in the WRITING PROCESS. Expect sometimes to combine steps, reverse their order,
and return to parts of the process you thought you had completed.

Remember that synthesis and evaluation are two different mental activities:
Synthesis calls for making connections; evaluation calls for making judgments.

STEPS IN THE CRITICAL THINKING PROCESS

Summarize. Extract and restate the material's main message or central point. Use
only what you see on the page. Add nothing.

Analyze. Examine the material by breaking it into its component parts. By seeing
each part of the whole as a distinct unit, you discover how the parts interrelate. Consider
the line of reasoning as shown by the EVIDENCE offered and logic used. Read
"between the lines" to draw INFERENCES, gaining information that's implied but not




stated. When reading or listening, notice how the reading or speaking style and the
choice of words work together to create a TONE.

Synthesize. Pull together what you've summarized and analyzed by connecting it
to your own experiences, such as reading, talking with others, watching television and
films, using the Internet, and so on. In this way, you create a new whole that reflects
your newly acquired knowledge and insights combined with your prior knowledge.

Evaluate. Judge the quality of the material now that you've become informed
through the activities of SUMMARY, ANALYSIS, and SYNTHESIS. Resist the very
common urge to evaluate before you summarize, analyze, and synthesize.

CRITICAL READING

Reading is an active process—a dynamic, meaning-making interaction between
the page and your brain. Understanding the reading process helps people become
critical thinkers.

Making predictions is a major activity in the reading process. Your mind is
constantly guessing what's coming next. When it sees what comes next, it either
confirms or revises its prediction and moves on. For example, suppose you're glancing
through a magazine and come upon the title "The Heartbeat." Your mind begins
guessing: Is this a love story? Is this about how the heart pumps blood? Maybe, you say
to yourself, it's a story about someone who had a heart attack. Then, as you read the first
few sentences, your mind confirms which guess was correct. If you see words like
electrical impulse, muscle fibers, and contraction, you know instantly that you're in the
realm of physiology. In a few more sentences, you narrow your prediction to either "the
heart as pump" or "the heart suffering an attack."

To make predictions efficiently, consciously decide your purpose for reading the
material. People generally read for two reasons—for relaxation or for learning. Reading
a popular novel helps you relax. Reading for college courses calls for you to understand
material and remember it. When you read to learn, you usually have to reread. One
encounter with new material is rarely enough to understand it fully.

The speed at which you read depends on your purpose for reading. When you're
hunting for a particular fact, you can skim the page until you come to what you want.
When you read about a subject you know well, you might read somewhat rapidly,
slowing down when you come to new material. When you're unfamiliar with the
subject, you need to work slowly because your mind needs time to absorb the new
material.

STEPS IN THE READING PROCESS
1. Reading for literal meaning: Read "on the lines" to see what's stated
2. Reading to draw inferences: Read "between the lines" to see what's not
stated but implied.
3.Reading to evaluate: Read "beyond the lines" to form your own opinion
about the material.

Reading for literal meaning

Reading for literal meaning is reading for comprehension. Your goal is to
discover the main ideas, the supporting details, or, in a work of fiction, the central
details of plot and character.




Reading for literal meaning is not as easy as it might sound. When you
come across a new concept, think it through. Rushing through material to "cover"
it rather than to understand it takes more time in the end. If the author's writing
style is complex, "unpack™ the sentences: Break them into smaller units or reword
them in a simpler style.

Reading to draw inferences

When you read for inferences, you're reading to understand what's
suggested or implied but not stated. This is similar to the kind of critical thinking
discussed in 5b. Often, you need to infer the author's PURPOSE.

Drawing inferences during reading

u Is the tone of the material appropriate?
u Can | detect prejudice or bias in the material?
n Is the separation of fact and opinion clear or muddy?

n What is the writer's position, even if he or she doesn't come out and
state it?

TONE

Tone in writing emerges from many aspects of what you write, but mostly
from your word choice. Tone in writing is like tone in speaking: it can be formal,
informal, pompous, sarcastic, and so on. If you read exclusively for literal
meaning, you'll likely miss the tone and possibly the point of the whole piece.

For example, as a critical reader, be suspicious of a highly emotional tone
in writing. If you find it, chances are the writer is trying to manipulate the
audience. Resist this. Also as a writer, if you find your tone growing emotional,
step back and rethink the situation. No matter what point you want to make, your
chance of communicating successfully to an audience depends on your using a
moderate, reasonable tone. For instance, the exaggerations below in the NO
example (robbing treasures, politicians are murderers) might hint at the truth of a
few cases, but they're too extreme to be taken seriously. The language of the YES
version is far more likely to deliver its intended message.

NO Urban renewal must be stopped. Urban redevelopment is ruining this
country, and money-hungry capitalists are robbing treasures from law-abiding
citizens. Corrupt politicians are murderers, caring nothing about people being
thrown out of their homes into the streets.

YES Urban renewal is revitalizing our cities, but it has caused some
serious problems. While investors are trying to replace slums with decent
housing, they must also remember that they're displacing people who don't want
to leave their familiar neighborhoods. Surely, a cooperative effort between
government and the private sector can lead to creative solutions.

PREJUDICE OR BIAS

For inferential reading, you want to detect prejudice or bias. These
concepts go further than the idea that most writers try to influence readers to
accept their points of view. When writing is distorted by hatred or dislike of
individuals, groups of people, or ideas, you as a critical reader want to suspect the



accuracy and fairness of the material. Prejudice and bias can be worded in
positive language, but critical readers aren't deceived by such tactics. Similarly,
writers can merely imply their prejudices and bias rather than state them outright.
For example, suppose you read, "Poor people like living in crowded conditions
because they're used to such surroundings” or "Women are so wonderfully
nurturing that they can't succeed in business."” As a critical reader, you will
immediately detect the prejudice and bias. Always, therefore, question material
that rests on a weak foundation of discrimination and narrow-mindedness.

FACT VERSUS OPINION

Another skill in reading inferentially is the ability to differentiate fact from
opinion. Facts are statements that can be verified. Opinions are statements of
personal beliefs. Facts can be verified by observation, research, or
experimentation, but opinions are open to debate. A problem arises when a writer
intentionally blurs the distinction between fact and opinion. Critical readers will
know the difference.

For example, here are two statements: a fact and an opinion.

1.  Women can never make good mathematicians.

2. Although fear of math isn't purely a female phenomenon, girls tend
to drop out of math classes sooner than boys, and some adult women have an
aversion to math and math-related activity that is akin to anxiety.

Reading inferentially, you can see that statement 1 is clearly an opinion. Is
it worthy of consideration? Perhaps it could be open to debate, but the word never
implies that the writer is unwilling to allow for even one exception. Conversely,
statement 2 at least seems to be factual, though research would be necessary to
confirm or deny the position.

As a reader, when you can "consider the source"—that is, find out who
exactly made a statement—you hold an advantage in trying to distinguish
between fact and opinion. For example, you would probably read an essay for or
against capital punishment differently if you knew the writer was an inmate on
death row rather than a non-inmate who wished to express an opinion. To
illustrate, statement 1 is from a male Russian mathematician, as reported by
David K. Shipler, a well-respected veteran reporter on Russian affairs for the
New York Times. Statement 2 is from the book Overcoming Math Anxiety by
Sheila Tobias, a university professor who has extensively studied why many
people dislike math. Her credentials can help readers accept her statement as true.
If, however, someone known for belitting women had made statement 2, a
critical reader's reaction would be quite different.

3.2 Synthesis

Distinguishing between SUMMARY and SYNTHESIS is crucial in
critical thinking, critical reading, and critical writing. Summary comes before
synthesis in the critical thinking process. To summarize is to extract the main
message or central point and restate it in a sentence or two. A summary doesn't



include supporting evidence or details. It is the gist, the hub, the seed of what the

author is saying. Also, it isn't your personal reaction to what the author says.

Synthesis comes after summary in the critical thinking process. To synthesize is
to weave together material from several sources, including your personal prior
knowledge, to create a new whole. Unsynthesized ideas and information are like
separate spools of thread, neatly lined up, possibly coordinated but not integrated.
Synthesized ideas and information are threads woven into a tapestry—a new whole that
shows relationships.

People synthesize unconsciously all the time—interpreting and combining ideas
from various sources to create new patterns. These thought processes are mirrored in the
rhetorical strategies used in writing. To synthesize, consciously apply those strategies.
For instance, compare ideas in sources, contrast ideas in sources, create definitions that
combine and extend definitions in individual sources, apply examples or descriptions
from one source to illustrate ideas in another, and find causes and effects described in
one source that explain another.

Reading to evaluate

When you read to evaluate, you're judging the writer's work. Evaluative
reading comes after you've summarized, analyzed, and synthesized the material.
Reading "between the lines" is usually concerned with recognizing tone, detecting
prejudice, and differentiating fact from opinion. Reading to evaluate "beyond the
lines" requires an overall assessment of the soundness of the writer's reasoning,
evidence, or observations and the fairness and perceptiveness the writer shows,
from accuracy of word choice and tone to the writer's respect for the reader.

3.3 Bonpocs! AJ1s1 CAMOKOHTPOJIA

What is critical?

What is the difference between the critical reading and critical thinking?

What are the steps in critical thinking?

What are the steps in critical reading?

Which aspects should be considered when reading to draw inferences?

Why is it important to use appropriate tone?

Why is it important for critical reading to distinguish between fact and opinion?
What is the difference between summary and synthesis?

What is the difference between “reading to evaluate” and “reading between the
lines™?

CoNoORrWDdE

3.4 3apaHud AJ1 NPAKTUKH

Exercise 1
Read the following passages; then (1) list all literal information, (2) list all
implied information, and (3) list the opinions stated.



EXAMPLE The study found many complaints against the lawyers were not
investigated, seemingly out of a "desire to avoid difficult cases."
Norman F. Dacey

Literal information: Few complaints against lawyers are investigated.

Implied information: The words difficult cases imply a cover-up: Lawyers, or
others in power, hesitate to criticize lawyers for fear of being sued or for fear of a public
outcry if the truth about abuses and errors were revealed.

Opinions: No opinions. It reports on a study.

A. It is the first of February, and everyone is talking about starlings. Starlings
came to this country on a passenger liner from Europe. One hundred of them were
deliberately released in Central Park, and from those hundred descended all of our
countless millions of starlings today. According to Edwin Way Teale, "Their coming
was the result of one man's fancy. That man was Eugene Schieffelin, a wealthy New
York drug manufacturer. His curious hobby was the introduction into America of all the
birds mentioned in William Shakespeare." The birds adapted to their new country
splendidly.

Annie Dillard, "Terror at Tinker Creek"

B. In the misty past, before Bill Gates joined the company of the world's
richest men, before the mass-marketed personal computer, before the metaphor of an
information superhighway had been worn down to a cliche, | heard Roger Schank
interviewed on National Public Radio. Then a computer science professor at Yale,
Schank was already well known in artificial intelligence circles. Because those circles
did not include me, a new programmer at Sperry Univac, | hadn't heard of him. Though
I've forgotten the details of the conversation, | have never forgotten Schank's insistence
that most people do not need to own computers.

That view, of course, has not prevailed. Either we own a personal computer and
fret about upgrades, or we are scheming to own one and fret about the technical marvel
yet to come that will render our purchase obsolete. Well, there are worse ways to spend
money, | suppose. For all I know, even Schank owns a personal computer. They're
fiendishly clever machines, after all, and they've helped keep the wolf from my door for
a long time.

Paul De Palma

Exercise 2

Examine two different examples of synthesis, mind the differences. Their
sources are the essay by Sydney J. Harris and the following excerpt from a long essay
by Robert Lipsyte. (Lipsyte, a sports columnist for the New York Times, is writing in the
spring of 1995, at the end of a nine- month US baseball strike. Lipsyte argues that
commercial interests have invaded sports and, therefore, that sports no longer inspire
loyalty, teach good sportsmanship, or provide young people with admirable role
models.)



Sports Only Exercise Our Eyes

By Sydney J. Harris

Before | proceed a line further, let me make it clear that | enjoy physical exercise
and sport as much as any man. | like to bat a baseball, dribble a basketball, kick a soccer
ball and, most of all, swat a tennis ball. A man who scorned physical activity would
hardly build a tennis court on his summerhouse grounds, or use it every day.

Having made this obeisance, let me now confess that | am puzzled and upset—
and have been for many years—by the almost obsessive interest in sports taken by the
average American male.

Athletics is one strand in life, and even the ancient Greek philosophers
recognized its importance. But it is by no means the whole web, as it seems to be in our
society. If American men are not talking business, they're talking sports, or they're not
talking at all.

This strikes me as an enormously adolescent, not to say retarded, attitude on the
part of presumed adults. Especially when most of the passion and enthusiasm center on
professional teams, which bear no indigenous relation to the city they play for, and
consist of mercenaries who will wear any town's insignia if the price is right.

Although 1 like to play, and sometimes like to watch, | cannot see what possible
difference it makes which team beats which. The tactics are sometimes interesting, and
certainly the prowess of the players deserves applause—but most men seem to use
commercial sports as a kind of narcotic, shutting out reality, rather than heightening it.

There is nothing more boring, in my view, than a prolonged discussion by laymen
of yesterday's game. These dreary conversations are a form of social alcoholism,
enabling them to achieve a dubious rapport without ever once having to come to grips
with a subject worthy of a grown man's concern.

It is easy to see the opiate quality of sports in our society when tens of millions of
men will spend a splendid Saturday or Sunday fall afternoon sitting stupefied in front of
the TV, watching a "big game,” when they might be out exercising their own flaccid
muscles and stimulating their lethargic corpuscles.

Ironically, our obsession with professional athletics not only makes us mentally
limited and conversationally dull, it also keeps us physically inert—thus violating the
very reason men began engaging in athletic competitions. Isn't it tempting to call this
national malaise of "spectatoritis” childish? Except children have more sense, and
would rather run out and play themselves.

The Emasculation of Sports

By Robert Lipsyte

Baseball has done us a favor. It's about time we understood that staged
competitive sports events—and baseball can stand for all the games—are no longer the
testing ground of our country's manhood and the theater of its once seemingly limitless
energy and power.

As a mirror of our culture, sports now show us spoiled fools as role models, cities
and colleges held hostage and games that exist only to hawk products.

The pathetic posturing of in-your-face macho has replaced a once self-confident
masculinity.



SYNTHESIS BY COMPARISON AND CONTRAST

Both Harris and Lipsyte criticize professional sports, but for different reasons. In
part, Harris thinks that people who passively watch sports on TV and rarely exercise are
ruining their health. Lipsyte sees a less obvious but potentially more sinister effect of
sports: the destruction of traditional values by athletes who are puppets of "big
business."

SYNTHESIS BY DEFINITION

The omission of women from each writer's discussion seems a very loud silence.
Considered together, these essays define sports only in terms of males. Harris criticizes
men for their inability to think and talk beyond sports and business, an insulting and
exaggerated description made even less valid by the absence of women. Lipsyte, despite
the numbers of women excelling both in team and individual sports, claims that sports
have lost a "once self-confident masculinity." An extended defini-tion would include
women, even though they might prefer to avoid the negative portraits of Harris and

Lipsyte.

Exercise 3

Write a synthesis based on the article given below and piece of a lecture on the
same issue.

Productivity and Rewards

An important management principle is that when behavior is rewarded, it tends to
be repeated. It follows that in many business enterprises, the approach to getting
employees to work hard or improve productivity is to reward them with money or
company stock. In addition, some enterprises use other forms of compensation such as
special privileges or perhaps promotion or job reassignments or even company-paid
luxury vacations and other bonuses in kind. All such rewards are usually tied in to some
index of performance, which precisely calculates the relative amount of increased
productivity.

Whatever the type of reward given, managerial consultants point out that the
promise of such incentives improves employee attitudes, motivation, and productivity.
Typical business handbooks describing compensation methods advocate giving the
greatest rewards to those who perform the best. For example, a well-known academic
text on incentives points out that "the closer the link between job performance and
rewards, the greater the motivational effect."”

Advocates of improving productivity through rewards tacitly accept that people
are rather like physical bodies that require the application of some external motivating
force to be set in motion. Furthermore, they argue that any such incentives must have a
high perceived value to the employee and must also be perceived as within the reach of
that person. If the productivity goal appears beyond the reach of the person striving for
the reward, then the motivational effect will be lower and productivity may decline. But
if the reward system is correctly structured, productivity experts argue, it is possible to
persuade people to achieve remarkable results.



Productivity and Rewards

Today | wanted to question the idea that rewards increase productivity in the
workplace. Now, does this approach really work? Well, when people who have
experienced a reward system were asked, we found they didn't like it. Most people, it
seems, want to be paid, not encouraged through incentives. People want to be given
respect for working extra hard.

In fact, I know of no controlled study that has genuinely shown a long-term
improvement in work as a result of any productivity reward scheme. On the contrary,
there are many studies that show productivity rewards are even counterproductive.
Rewards make for less productivity rather than more.

So, why might this be true? Well, in fact, rewards actually punish. Yeah. If we
compensate people for high productivity, they may perceive this as being controlled.
People understand they're being manipulated and don't like it. But more importantly,
people don't necessarily get the expected rewards. So the disappointment for not being
rewarded is sort of the same as being punished. Think about it. The more desirable the
reward you expect, the more disappointing it is if you fail to get it. Right?

Productivity schemes might even reduce the amount and quality of work. The
workers' relationship with the supervisor could be damaged. Instead of trying to work
collaboratively with the supervisor, an employee might conceal problems. For example,
let's say you had a problem. You might be less likely to ask for help from a supervisor
who can withhold rewards. To avoid a negative rating, you keep quiet. Can you see why
this would tend to reduce performance rather than improve it?

3.5 I''moccapuit no teme 3

analysis- analysis involves breaking down an idea and working out the meaning
of the individual parts and how they relate to the whole

argument-in most college writing, you are making some type of arguments) and
presenting a conclusion about a topic using reason and evidence to convince your
readers of your point. Arguments in writing can be casual and entertaining (such as
arguing for the best place in town to go for a first date), or they can be more formal and
structured (such as arguing for the need for a new science building on your campus).

assumptions- an assumption is a belief or claim that you take for granted or that
society, particular people, or an author you are reading takes for granted without
providing or asking for evidence or proof to support the idea.

bias- bias is a particular viewpoint that you or an author has about an idea or a
topic. All ideas or opinions reflect a bias

conclusion- a conclusion is the end result of an argument. It is the main point you
make in your paper and should be the logical result of the reasons you provide to
support your argument

evaluation- evaluation is looking at the strength of your reasoning, support, and
conclusions (or those of another writer) and how well those ideas are developed and
explained

imply/implication- to imply means to hint that something is so, to say it
indirectly



inference- inference involves tapping into your ability to read between the lines
and figure out, or infer, what someone means based on clues in what they say or write.

interpretation- interpretation involves decoding an idea so you understand its
meaning.

opinion- your opinion is what you (or another writer) believe about an idea,
question, or topic. Opinion involves thinking about an idea or question and coming to
your own conclusions about it. An opinion is based on weighing information and
deciding where you stand on a question.

point of view- point of view in critical thinking refers to the perspective you are
coming from in your reasoning and writing (or the perspective of the author you are
reading).

purpose- the term purpose refers to the reason you are writing a piece in the first
place. sometimes the purpose of your writing is directly stated, as in a thesis statement,
and sometimes it is implied by the arguments and reasons you provide throughout your
writing.

synthesis- synthesis involves pulling together your ideas, and sometimes the
ideas of others, in order to make or support an argument. Often, in writing, synthesis
involves pulling together ideas from different authors that connect on a particular
subject or argument to give a bigger picture.
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Tema 4. Writing an academic essay «[loAroroBKka K HaMCaHUIO HAYYHOTO
BbICTYILJIEHUA»

AnHoTaumsi: JlaHHas TeMa COAEPKUT METOAUYECKHE PEKOMEHJIAINH,
MO3BOJISIIONIME  JlesaTh 0030p JUTEpaTyphl MO CHEUUATBHOCTH, PA3BUBACT YMEHUS
BBHIOMpaATh aJIeKBaTHbIE MOAXOAbl K paboTe ¢ HaydyHOU JuTeparypoil. dopmupyet
YMEHHE COCTaBJISITh TEOPETUUYECKUE U MPAKTHUYECKUE Pa3/eiibl MO0 CHEUUATBHOCTH Ha
OCHOBE U3BJICUCHHOW MH(OpMAIu (HamMcaHue 3¢ce).



KmroueBnle cioBa: academic essay, outline, thesis statement, body paragraphs,
cohesive markers, narrative essay, descriptive essay, expository essay, argumentative
essay.

MeToauueckune PEKOMECHIAIUA 110 U3YICHUIO TEMBI.

o Tema coliepXKUT TeOpEeTHUECKUI MaTepHUall IO METOJUKE HAIMMCAHUS ICCE
Ha OCHOBE M3BJICYCHHOU MH(DOPMAITUHU TTO TEME HAYIHOTO MCCIICIOBAHUS
o [Tocne n3yuyeHus TeOpeTHYECKOro Marepraia HeoOX0IMMO OTBETUTh Ha

BOIPOCHKI U BBIMIOJIHUTH 33JJaHUSI 11 PAKTUKHU, KOTOPHIE TOMOTYT 3aKPEIUTh
W3Y4YCHHBI MaTepual.

4.1. Structure of academic essay

An essay can have many purposes, but the basic structure is the same no matter
what. You may be writing an essay to argue for a particular point of view or to explain
the steps necessary to complete a task.

Either way, your essay will have the same basic format.

If you follow a few simple steps, you will find that the essay almost writes itself.
You will be responsible only for supplying ideas, which are the important part of the

essay anyway.
These simple steps will guide you through the essay writing process:
. Decide on your topic.

Topic Has Been Assigned

You may have no choice as to your topic. If this is the case, you still may not be
ready to jump to the next step.

Think about the type of paper you are expected to produce. Should it be a general
overview, or a specific analysis of the topic? If it should be an overview, then you are
probably ready to move to the next step. If it should be a specific analysis, make sure
your topic is fairly specific. If it is too general, you must choose a narrower subtopic to
discuss.

For example, the topic "KENYA" is a general one. If your objective is to write an
overview, this topic is suitable. If your objective is to write a specific analysis, this topic
Is too general. You must narrow it to something like "Politics in Kenya" or "Kenya's
Culture.”

Once you have determined that your topic will be suitable, you can move on.

. Prepare an outline or diagram of your ideas.

Organize Your ldeas

The purpose of an outline or diagram is to put your ideas about the topic on
paper, in a moderately organized format. The structure you create here may still change
before the essay is complete, so don't agonize over this.

Decide whether you prefer the cut-and-dried structure of an outline or a more
flowing structure. If you start one or the other and decide it isn't working for you, you
can always switch later.

Diagram



1. Begin your diagram with a circle or a horizontal line or whatever shape you
prefer in the middle of the page.

2. Inside the shape or on the line, write your topic.

3. From your center shape or line, draw three or four lines out into the page.
Be sure to spread them out.

4. At the end of each of these lines, draw another circle or horizontal line or
whatever you drew in the center of the page.

5. In each shape or on each line, write the main ideas that you have about
your topic, or the main points that you want to make.

o If you are trying to persuade, you want to write your best arguments.

o If you are trying to explain a process, you want to write the steps that

should be followed.
You will probably need to group these into categories.

o If you have trouble grouping the steps into categories, try using Beginning,
Middle, and End.
o If you are trying to inform, you want to write the major categories into

which your information can be divided.

6. From each of your main ideas, draw three or four lines out into the page.

7. At the end of each of these lines, draw another circle or horizontal line or
whatever you drew in the center of the page.

8. In each shape or on each line, write the facts or information that support
that main idea.

When you have finished, you have the basic structure for your essay and are
ready to continue.

Outline
1. Begin your outline by writing your topic at the top of the page.
2. Next, write the Roman numerals I, Il, and Ill, spread apart down the left

side of the page.

3. Next to each Roman numeral, write the main ideas that you have about
your topic, or the main points that you want to make.

e |f you are trying to persuade, you want to write your best arguments.

e If you are trying to explain a process, you want to write the steps that
should be followed.

You will probably need to group these into categories.

e If you have trouble grouping the steps into categories, try using Beginning,
Middle, and End.

e |If you are trying to inform, you want to write the major categories into which
your information can be divided.

4. Under each Roman numeral, write A, B, and C down the left side of the page.

5. Next to each letter, write the facts or information that support that main idea.

When you have finished, you have the basic structure for your essay and are
ready to continue.



Write your thesis statement.

Compose a Thesis Statement

Now that you have decided, at least tentatively, what information you plan to
present in your essay, you are ready to write your thesis statement.

The thesis statement tells the reader what the essay will be about, and what point
you, the author, will be making. You know what the essay will be about. That was your
topic. Now you must look at your outline or diagram and decide what point you will be
making. What do the main ideas and supporting ideas that you listed say about your
topic?

Your thesis statement will have two parts.

. The first part states the topic.

v Kenya's Culture
v" Building a Model Train Set
v' Public Transportation
. The second part states the point of the essay.
v' has arich and varied history
v’ takes time and patience
v' can solve some of our city's most persistent and pressing problems
Or in the second part you could simply list the three main ideas you will discuss.
v has a long history, blends traditions from several other cultures, and
provides a rich heritage.
v’ requires an investment in time, patience, and materials.
v" helps with traffic congestion, resource management, and the city budget.

Once you have formulated a thesis statement that fits this pattern and with which

you are comfortable, you are ready to continue.

Write the body.
e Write the main points.
e Write the subpoints.
e Elaborate on the subpoints.

Write the Body Paragraphs

In the body of the essay, all the preparation up to this point comes to fruition. The
topic you have chosen must now be explained, described, or argued.

Each main idea that you wrote down in your diagram or outline will become one
of the body paragraphs. If you had three or four main ideas, you will have three or four
body paragraphs.

Each body paragraph will have the same basic structure.

1. Start by writing down one of your main ideas, in sentence form.

If your main idea is "reduces freeway congestion," you might say this:

Public transportation reduces freeway congestion.

2. Next, write down each of your supporting points for that main idea, but leave
four or five lines in between each point.

3. In the space under each point, write down some elaboration for that point.

Elaboration can be further description or explanation or discussion.



Supporting Point

Commuters appreciate the cost savings of taking public transportation rather than
driving.

Elaboration

Less driving time means less maintenance expense, such as oil changes.

Of course, less driving time means savings on gasoline as well.

In many cases, these savings amount to more than the cost of riding public
transportation.

4. If you wish, include a summary sentence for each paragraph.

This is not generally needed, however, and such sentences have a tendency to
sound stilted, so be cautious about using them.

Once you have fleshed out each of your body paragraphs, one for each main
point, you are ready to continue.

Write the introduction.
Write the Introduction and Conclusion
Your essay lacks only two paragraphs now: the introduction and the conclusion.
These paragraphs will give the reader a point of entry to and a point of exit from your
essay.
Introduction
The introduction should be designed to attract the reader's attention and give her
an idea of the essay's focus.
1. Begin with an attention grabber.
The attention grabber you use is up to you, but here are some ideas:
+ Startling information
This information must be true and verifiable, and it doesn't need to be totally new
to your readers. It could simply be a pertinent fact that explicitly illustrates the point
you wish to make.
If you use a piece of startling information, follow it with a sentence or two of
elaboration.
% Anecdote
An anecdote is a story that illustrates a point.
Be sure your anecdote is short, to the point, and relevant to your topic. This can
be a very effective opener for your essay, but use it carefully.
+ Dialogue
An appropriate dialogue does not have to identify the speakers, but the reader
must understand the point you are trying to convey. Use only two or three exchanges
between speakers to make your point.
Follow dialogue with a sentence or two of elaboration.
% Summary Information
A few sentences explaining your topic in general terms can lead the reader gently
to your thesis. Each sentence should become gradually more specific, until you reach
your thesis.
2. If the attention grabber was only a sentence or two, add one or two more
sentences that will lead the reader from your opening to your thesis statement.



3. Finish the paragraph with your thesis statement.

Write the conclusion.

Conclusion

The conclusion brings closure to the reader, summing up your points or providing
a final perspective on your topic.

All the conclusion needs is three or four strong sentences which do not need to
follow any set formula. Simply review the main points (being careful not to restate them
exactly) or briefly describe your feelings about the topic. Even an anecdote can end
your essay in a useful way.

The introduction and conclusion complete the paragraphs of your essay.

Don't stop just yet! One more step remains before your essay is truly finished.

Add the finishing touches.

Add the Finishing Touches

You have now completed all of the paragraphs of your essay. Before you can
consider this a finished product, however, you must give some thought to the formatting
of your paper.

Check the order of your paragraphs.

Look at your paragraphs. Which one is the strongest? You might want to start
with the strongest paragraph, end with the second strongest, and put the weakest in the
middle. Whatever order you decide on, be sure it makes sense. If your paper is
describing a process, you will probably need to stick to the order in which the steps
must be completed.

Check the instructions for the assignment.

When you prepare a final draft, you must be sure to follow all of the instructions
you have been given.

. Are your margins correct?

. Have you titled it as directed?
. What other information (name, date, etc.) must you include?
. Did you double-space your lines?

Check your writing.

Nothing can substitute for revision of your work. By reviewing what you have
done, you can improve weak points that otherwise would be missed. Read and reread
your paper.

. Does it make logical sense?

Leave it for a few hours and then read it again. Does it still make logical sense?

. Do the sentences flow smoothly from one another?

If not, try to add some words and phrases to help connect them. Transition words,
such as "therefore™ or "however,” sometimes help. Also, you might refer in one
sentence to a thought in the previous sentence. This is especially useful when you move
from one paragraph to another.

. Have you run a spell checker or a grammar checker?

These aids cannot catch every error, but they might catch errors that you have
missed...



These are the examples of Cohesive Markers that will help you to write an essay:

1. Structural or Sequential
Indicators / Additions

To introduce ...
Firstly ...
Secondly ...

In conclusion ...

Furthermore ...
In addition,...
Moreover ...
Not only ...

6. Explanations

To explain ...

By way of explanation ...

To elaborate on this point, ...
This calls for an explanation ...
In an explanatory note ...

This means. ..

2. Consequences / deductions /

Conclusions

Thus ...
Therefore ...
Hence ...

Since ...
Because ...
In this way...

7. Paraphrasing

In other words ...

Let me put it this way ...
Stated differently...
Put another way ...

That is to say ...

Le. ..

or ...

By this | mean

3. Hypotheses / Cause & Effect

8. Alternatives

If ..., then ... Had | ..., then ... Neither ... nor ... _
Assuming that... ~ Should you ..., then | Either...or... Otherwise
Let us pretend. .. Alternatively ... Although ...
Imagine that ... Then ... On the other hand ...
Suppose that ... However ...

The former ... and the latter ...

Yet ...
Only if ... Given that. . | S0 I say again ... To come back
In that case, then... Aslong as... |to...
Unless ... On condition _
that. .. Repeating the exact word:
Provided that... Granted (... Inthe war. The war was ...)

that. ..

Expanding the word:

(... in the war. The Second World War
...) Repeating with a synonym:

(... in the war. This conflict ...)

5. Examples

For example...
To exemplify...

For instance...
To illustrate...

By way of illustration...

10. Rhetorical Questions
(questions writers answer themselves)

What do | mean by this?




As in the case of... | mean that ...

Like...... What is his point here?

E.g. ... He means ...

Such as...... And why vote for me?
I'll tell you ...

4.2. Types of essays

Four types of essays exist including: narration, description, exposition, and
argument. Each type has a unique purpose: some tell a story, some are descriptive and
others prevent viewpoints. One of the best ways to better understand each type of essay
IS to review examples.

Narrative

Narration is telling a story from a certain viewpoint, and there is usually a reason
for the telling. All narrative essays will have characters, setting, climax, and most
importantly, a plot. The plot is the focus of the story and is usually revealed
chronologically, but there are sometimes flash forwards and flash backs.

In writing a narrative essay, remember to:

Include sensory and emotional details, so the reader will experience the story, not
just read about it

Have the story support the point you are making, and make reference to that point
in the first sentence.

Write in the first or third person

Descriptive
Descriptive essays have text which describes traits and characteristics of people,
objects, events, feelings, etc in intricate detail.

Whatever is being described will be thoroughly examined. For example, if you
were describing roses, you would explain:

Where they come from

What they look like

What colors they are

How they grow and smell

When you write a descriptive essay, you want to involve the reader’s senses and
emotions. For example, you could say, “I got sleepy” or describe it like this, "As I was
waiting for Santa, my eyelids began to get heavy, the lights on the tree began to blur
with the green branches, and my head started to drop." The second sentence gives vivid
details to make the reader feel like he is there.

Exposition



Expository essays can compare, explore and discuss problems, or tell a story. An
exposition essay gives information about various topics to the reader. It:

Informs

Describes

Explains

In writing an exposition, the text needs to:

Be concise and easy to understand

Give different views on a subject or report on a situation or event

Explain something that may be difficult to understand as you write your essay.

Remember that your purpose is to explain.

Argumentative

In an argumentative essay the writer is trying to convince the reader by
demonstrating the truth or falsity of a topic. The writer’s position will be backed up
with certain kinds of evidence, like statistics or opinions of experts.

The writer is not just giving an opinion, but making an argument for or against
something and supporting that argument with data.

To know how to write an essay in an argumentative way, you have to research
and backup what you say in the text.

When learning how to write an essay, sometimes the best way to learn is to look
and analyze essay examples.

Following is an excerpt from narrative essay:

"Looking back on a childhood filled with events and memories, | find it rather
difficult to pick on that leaves me with the fabled "warm and fuzzy feelings."” As the
daughter of an Air Force Major, | had the pleasure of traveling across America in many
moving trips. | have visited the monstrous trees of the Sequoia National Forest, stood on
the edge of the Grande Canyon and have jumped on the beds at Caesar’s Palace in Lake
Tahoe."

"The day | picked my dog up from the pound was one of the happiest days of
both of our lives. | had gone to the pound just a week earlier with the idea that | would
just "look" at a puppy. Of course, you can no more just look at those squiggling little
faces so filled with hope and joy than you can stop the sun from setting in the morning.
I knew within minutes of walking in the door that I would get a puppy... but it wasn't
until 1 saw him that | knew I had found my puppy."

"Looking for houses was supposed to be a fun and exciting process.
Unfortunately, none of the ones that we saw seemed to match the specifications that we
had established. They were too small, too impersonal, too close to the neighbors. After



days of finding nothing even close, we began to wonder: was there really a perfect
house out there for us?"

Here is a descriptive essay about a first visit to a favorite diner written by a
student at Roane State Community College:"When entering the door at Lou’s, two
things are immediately noticeable: the place is rarely empty and seems to consist of a
maze of rooms. The first room, through the door, is the main part of the restaurant.
There is another, rarely used, dining room off to the right. It was added during the oil
well boom of the seventies. Through the main dining room is yet another room; it
guards the door leading into the kitchen. This room contains the most coveted table in
the place. The highest tribute Lou can bestow on anyone is to allow them access to seats
at this table. This table is the family table; it is reserved for Lou’s, and her daughter
Karen’s, immediate family and treasured friends."

Following is an excerpt from exposition essay:

“Throughout history and through a cross-section of cultures, women have
transformed their appearance to conform to a beauty ideal. Ancient Chinese aristocrats
bound their feet as a show of femininity; American and European women in the 1800s
cinched in their waists so tightly, some suffered internal damage; in some African
cultures women continue to wear plates in their lower lips, continually stretching the
skin to receive plates of larger size. The North American ideal of beauty has continually
focussed on women's bodies: the tiny waist of the Victorian period, the boyish figure in
vogue during the flapper era, and the voluptuous curves that were the measure of beauty
between the 1930s and 1950s. Current standards emphasize a toned, slender look, one
that exudes fitness, youth, and health. According to psychologist Eva Szekely, "Having
to be attractive at this time . . . means unequivocally having to be thin. In North
America today, thinness is a precondition for being perceived by others and oneself as
healthy" (19). However, this relentless pursuit of thinness is not just an example of
women trying to look their best, it is also a struggle for control, acceptance and
success.”

Finally, here is an excerpt from argumentative essay:

"Gun control has been a controversial issue for years. A vast majority of citizens
believe that if gun control is strictly enforced it would quickly reduce the threat of
crime. Many innocent people feel they have the right to bear arms for protection, or
even for the pleasure of hunting. These people are penalized for protecting their lives, or
even for enjoying a common, innocent sport. To enforce gun control throughout the
nation means violating a persons Constitutional rights. Although some people feel that
the issue of gun control will limit crime, the issue should not exist due to the fact that
guns are necessary for self defense against crime, and by enforcing gun control is
violating a citizen’s second amendment right to bear arms."

The key to learning to write a good essay is to read and study other essays and
then practice, practice, rewrite and practice some more.



4.3. Bonpocsl AJji1 CAMOKOHTPOJISA

1) Why is it important to have an idea about the structure of an essay?
2) What are the four types of essays mentioned in the lecture?

3) What is a narrative essay?

4) What is a descriptive essay?

5) What is a expository essay?

6) What is an argumentative essay?

4.4. 3apaHuda A4 IPAaKTUKUA

Exercise 1.Study the essay example given below

Mark the structure of the essay

Find the topic, supporting, transition and concluding sentences.
find the evidences supporting the authors point of view

find all cohesive markers and explain their usage.

The essay below demonstrates the principles of writing a basic essay. The different
parts of the essay have been labeled. The thesis statement is in bold, the topic sentences
are in italics, and each main point is underlined. When you write your own essay, of
course, you will not need to mark these parts of the essay unless your teacher has asked
you to do so. They are marked here just so that you can more easily identify them.

"A dog is man's best friend." That common saying may contain some truth, but dogs are
not the only animal friend whose companionship people enjoy. For many people, a cat
is their best friend. Despite what dog lovers may believe, cats make excellent housepets
as they are good companions, they are civilized members of the household, and they are
easy to care for.

In the first place, people enjoy the companionship of cats. Many cats are affectionate.
They will snuggle up and ask to be petted, or scratched under the chin. Who can resist a
purring cat? If they're not feeling affectionate, cats are generally quite playful. They
love to chase balls and feathers, or just about anything dangling from a string. They
especially enjoy playing when their owners are participating in the game. Contrary to
popular opinion, cats can be trained. Using rewards and punishments, just like with a
dog, a cat can be trained to avoid unwanted behavior or perform tricks. Cats will even
fetch!

In the second place, cats are civilized members of the household. Unlike dogs, cats do
not bark or make other loud noises. Most cats don't even meow very often. They
generally lead a quiet existence. Cats also don't often have "accidents.” Mother cats
train their Kittens to use the litter box, and most cats will use it without fail from that
time on. Even stray cats usually understand the concept when shown the box and will
use it regularly. Cats do have claws, and owners must make provision for this. A tall



scratching post in a favorite cat area of the house will often keep the cat content to leave
the furniture alone. As a last resort, of course, cats can be declawed.

Lastly, one of the most attractive features of cats as housepets is their ease of care. Cats
do not have to be walked. They get plenty of exercise in the house as they play, and
they do their business in the litter box. Cleaning a litter box is a quick, painless
procedure. Cats also take care of their own grooming. Bathing a cat is almost never
necessary because under ordinary circumstances cats clean themselves. Cats are more
particular about personal cleanliness than people are. In addition, cats can be left home
alone for a few hours without fear. Unlike some pets, most cats will not destroy the
furnishings when left alone. They are content to go about their usual activities until their
owners return.

Cats are low maintenance, civilized companions. People who have small living quarters
or less time for pet care should appreciate these characteristics of cats. However, many
people who have plenty of space and time still opt to have a cat because they love the
cat personality. In many ways, cats are the ideal housepet.

Exercise 2. Write an essay on the topic given below
“Truly great bands are more than just labels for products”

Tony O’Reilly, Irish entrepreneur
You may choose any type of an essay to write. Be ready to prove your choice.

4.5.T's1occapuit o Teme 4

academic essay — a composition treating of any particular subject; -- usually shorter and
less methodical than a formal, finished treatise

thesis statement — the main idea, claim, or problem stated in the text, which the writer
promises to deal with in the text

cohesive markers — words that help to form well-structured sentences
narrative essay — telling a story from a certain viewpoint

descriptive essay — describes the traits and characteristics of people, objects, events,
feeling in intricate detail

expository essay — compare, explore and discuss problems or tell a story

argumentative essay — convince the reader by demonstrating the truth or falsity of a
topic
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Tema 5. Written presentations. Introductions and Conclusions. «<Hanucanue
BCTYIVIEHM S U 3aK/II0YEHHS K HAyYHOM CTaTbe»

AHHoTanus: /laHHas Tema GopMHpyeT yMEHUE COCTAaBIATH IUIAH U CTPATETHUIO
COO0IIeHMS, AOKIIA1a, MPE3EHTALMHN IPOEKTa 0 Ipo0IeMe HAy4YHOI'O HCCIIEJOBaHHs Ha
OCHOBE AayTEHTHYHBIX HMCTOYHUKOB. DOpMHUpYET  HaBBIKM apryMEHTHPOBAHHOIO
BBICKA3bIBAHUS 110 TEME HAYYHOU CTATHH.

KarouesBsie ciaoBa: introduction, conclusion, thesis statement

Meroanyeckue peKOMEHAAIUM 110 U3YyYEHHIO TeMBbI.

J TeMa comepXUT TEOPETUUECKUH MaTepuan IO COCTABJICHUIO IUIAHA U
CTpaTeruu COOOIICHHUA, JAOKIaAa, Mpe3eHTAlHUU (moaroToBKa BCTYIUICHHS |
3aKJIIOUEHUs1) O MpoOjeMe HayyHOrOo MCCIEAOBAaHUS Ha OCHOBE ayTEHTHYHBIX
HMCTOYHHKOB.

o [Tocne u3ydeHUs TEOPETUYECKOTO MaTepuajia HeoOXOAUMO OTBETUTh Ha
BONPOCHI M BBHITIOJHUTh 3aJaHus JJid TPAKTUKH, KOTOPbIE IOMOTYT 3aKpenuTh
V3y4YCHHBI MaTEpHUal.

5.1. Written presentations. Introductions and Conclusions.

INTRODUCTIONS & CONCLUSIONS

The introduction and conclusion allow a writer to address the overall purpose and
significance of an essay. In general terms, the introduction states the intention, while the
conclusion defines the achievement of an essay. Together they constitute the frame for
your paper, providing the first and last opportunities to convince your reader of its
value. Because they occupy such rhetorically important positions in the structure of
your paper, the introduction and conclusion should be crafted with care.

There is no single formula for writing introductions and conclusions. The strategy
you adopt will depend on the nature of the assignment, the conventions of the academic
discipline, and the internal imperatives of your particular argument. But the introduction
and conclusion do typically accomplish certain things. They define the scope and focus
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of an essay. They situate your main point in a larger context. And they help your reader
understand the value of your argument.

THE INTRODUCTION

The introduction typically serves several purposes:

. It sets the tone for your paper.

Remember that when you write the introduction, you are introducing not only
your argument, but also yourself, the author. What kind of persona do you want to
project? Presumably, you do not want to come across as dogmatic, impatient, or hostile
toward your subject or others who have written about it. This kind of stance will likely
alienate a reader, who may choose simply to stop reading. In academic writing, it is
much more effective to present yourself as a thoughtful writer who has a good
command of the subject, who can acknowledge complexity and nuance, who has made
reasonable judgments on the basis of textual or factual evidence, and who is aware of
alternative interpretations. In any case, the tone of the introduction is an important part
of any strategy of persuasion.

. It identifies and limits your subject.

Your introduction tells a reader what you are writing about and defines the scope
of your inquiry.

. It orients your reader by explaining the specific context and rationale for
your argument.

Your reader looks to the introduction not only for the thesis statement or central
idea, but also for orientation within the chosen area of inquiry. Take care, therefore, to
provide any background or context that will help your reader understand how your work
fits into the larger picture, and why it matters. Locate your work on the conceptual map.

* [t engages your reader's attention and persuades to keep reading.

Your introduction should present an original thesis on a significant topic within a
well- defined subject area. But there are different ways of accomplishing this in an
engaging way. For example, you might approach your topic by

. moving from the specific to the general: use an anecdote, quotation, fact, or
textual detail that illustrates the larger issues
. moving from the general to the specific: first present a somewhat wider

view of the subject, then focus in on the particular area of inquiry.

*Take care, however, that the "wide view" does not become an occasion for
windy generality and vague abstraction. The wide view should itself be focused,
concrete, and directly relevant to your particular topic. [See below, "Formulaic
Introductions”]

. posing a significant question or problem that serves to focus your inquiry

. challenging a commonplace interpretation

» Sometimes, especially in longer essays, the introduction describes the structure
of your essay.

A brief overview of the organization of your paper can help prepare your reader
to follow your argument.

The Challenge of Writing the Introduction



Writing the introduction can be a daunting task, and it is natural to feel anxious
about it. After all, you can write a good introduction only if you have a clearly defined
thesis statement and a sure command of the relevant evidence. Since these things will
emerge only after patient grappling with your texts, it helps if you first prepare to write
your introduction by studying your materials, taking notes, gathering evidence,
organizing ideas, and proposing a possible line of argument. Doing this preparatory
work will make the task of writing the introduction much easier. Then you can revisit it
as the paper continues to take shape. Some tips:

e Be prepared to revise your introduction at any point during the writing

process.

In the course of drafting the essay you may discover a more compelling argument
than the one with which you began. If this happens, you will want to sharpen, adjust, or
change your thesis statement and introduction so that they reflect your new focus.
Again, this is a natural, perhaps even necessary, part of the writing experience. For
while academic prose takes a linear form, the process that produces the best such
writing is constantly recursive and dialectical. The good introduction is the result of a
process that includes preparatory thinking, provisional drafting, and ongoing revision.

e State your purpose early.

Many students worry that if they present their central ideas in the introduction,
they will have nothing left to say in the body of the paper. But your reader is looking to
the introduction for a clear statement of purpose; if it's not there, you may lose more in
confusion than you gain in suspense. And remember that the strength of your paper lies
not only in the introductory presentation of your main idea, but also in the careful
execution of a well-developed argument. Your reader will remain engaged both because
you have a clear and interesting claim, and because you go on to justify that claim with
compelling evidence and a detailed, disciplined argument. The point here is that you can
present your central claim in the introduction without depriving your reader of the sense
of ongoing discovery that arises from well-chosen evidence and cogent analysis.

e Avoid formulaic introductions.

The formulaic introduction is usually a sign of poor preparation. If you haven't
thought deeply and carefully enough about your subject, it will not be possible to
generate an original thesis and a focused argument about it. The result will be a paper
that relies on little more than vague generality and empty formula. Among the formulaic
approaches you should avoid are introductions that present:

The history-of-the-world: "From the dawn of time...." This kind of opening gives
readers the impression that you have not mastered your material sufficiently to say
something substantive and specific about it.

The dictionary definition: "According to Webster's..." Like any general formula,
this one evades the specific demands of your subject. If the definition of terms is
important to your argument - and it usually is - take care to make distinctions and
present definitions that are specific to your materials. This is especially important if
there is disagreement about the meaning of key terms among those who have written
about a given subject. It may be useful to consult dictionaries, but be sure that you



remain sensitive to the specific meaning(s) of a term as it appears in your particular
materials.

Example of an Introduction:

In the post-apartheid era, the number of skilled women leaders occupying
parliamentary and governmental positions in South Africa has increased, from 28% to
30% in the 1998 elections (Gap, 2000). This is still small in comparison to those held by
their male counterparts. The movement of skilled women into leadership positions has
created a leadership vacuum at a community level. There are many individuals who are
committed and eager to enter these community leadership roles but their
underdeveloped skills undermine their effectiveness and influence. Training is required
for both categories of women, skilled and unskilled, which will result in the promotion
of more women into leadership positions in both the formal and informal sectors.

Numerous writers have reported that leadership training programmes (from
now on referred to as "LTP") are extremely effective in improving or developing an
individual's leadership abilities, and individuals who actively participate in LTP become
more dynamic leaders and active learners (Laird, 1985; Mitchiner, 2000; Stodgill,
1974). In South Africa a range of women's LTP exists, yet, there is no clarity about
these programmes target participants, training content, evaluation strategies, underlying
assumptions and potential effectiveness. This study aimed to analyse women's LTP
presently active in South Africa. The findings provide a picture of the activities
presently being undertaken by some organizations in South Africa, which aim to
increase women's leadership skills, and encourage women to occupy more leadership
positions. The issues that emerged aim to inform future policies and training
programmes.

THE CONCLUSION

Like the introduction, the conclusion brings your central ideas into focus - but
now, at the end of your paper, they appear in light of the foregoing argument.
Obviously, then, the goal is to make your reader feel that the argument has fully
achieved the goals you have set in the introduction. Your reader should feel convinced
by your argument and satisfied that all has come full circle. It is a good idea, therefore,
to write the final versions of the introduction and conclusion each with the other in mind
- and to make any adjustments to them (or to the intervening argument) that are needed
to make the declared goals match the actual accomplishment.

Writing the conclusion can be challenging, because now that you have completed
the main argument, it may seem as if the only thing left to do is to summarize it.
Certainly, the conclusion typically includes an element of summary, but an effective
conclusion does not feel like mere summary. For even as you move to recapitulate and
close your argument, it is important to sustain your reader's interest by using your
conclusion to extend, and not just repeat that argument. Even in the conclusion you
should strive to produce in your reader a sense of discovery and prospect.

There are different ways of doing this. For example:



« Indicate how your main point fits into a larger context. Show how your
discoveries resonate within the larger subject area.

* Consider making recommendations for future research on matters related to, but
beyond the scope of this particular paper.

* You might incorporate key words and phrases from your introduction,
presenting them now in a way to reveal their greater depth, nuance, or implication.

The length of both the introduction and conclusion should be appropriate to the
length of the entire paper. Once again, there is no fixed rule, but as a general rule of
thumb, one might devote one paragraph to each in a short essay, and up to several pages
in longer papers like JPs.

Example of a Conclusion:

Through an analysis of women's LTP this study has investigated the activities
that are being provided by this sample's organizations in order to increase women's
leadership skills, and equip women with the skills needed to occupy leadership
positions. This study has illustrated this samples aims, target audience, strategies,
underlying assumptions and potential effectiveness. Perhaps, future research is needed
to review all women's LTP presently active in South Africa. Overall, the interviewee's
transcripts and the respondent's questionnaire supported the literature on women's
leadership and the value of LTP. The LTP operating in South Africa are required to
address a wide array of needs and, to be sensitive and aware of the diverse socio-
economic contexts and population demographics, when designing an effective
programme. Themes that emerged from this sample highlighted that, in South Africa
LTP aim to provide participants with the skills to become leaders who will enrich and
empower their communities. LTP implement strategies, in order to make the material
relevant and interesting to the participants, and to effectively accomplish the
programme's aim of equipping the participants with the necessary ‘people’ skills needed
for leadership.

Women have been recognized as possessing leadership qualities that are
beneficial to communities, yet they are still not occupying a great percentage of the
leadership positions. LTP, such as the ones explored in this study, are successful in
providing women with the skills required to occupy leadership positions. In the future,
there is a need and market for both women-only LTP and mixed-sex LTP. Additionally,
there is a demand for a more accessible external organization to standardize and accredit
women's LTP. The implementation of both these structures will result in societal
acknowledgement of women's unique leadership skills, and women will have the
opportunity to continue their education and seek better employment. Women will be
equipped with the skills and confidence to occupy more and greater leadership
positions. Thus LTP must continue to be implemented which will enable women to
assume leadership roles in the formal and informal sectors.

5.2. Bonpocsl JJisi CAMOKOHTPOJIA.

1. What is the purpose of an introduction?
2. What is the challenge of writing an introduction?



3. What should be avoided while writing an introduction?
4. What is the purpose of a conclusion?
5. What is the difference between a conclusion and a summary?

5.3. 3apgaHus 4J11 NIPaKTUKMU.
Exercise 1. Write an introduction and conclusion to the article given below.

Group Decision Making

Advantages of Group Decision Making

Committees, task forces, and ad hoc groups are frequently assigned to identify
and recommend decision alternatives or, in some cases, to actually make important
decisions. In essence, a group is a tool that can focus the experience and expertise of
several people on a particular problem or situation. Thus, a group offers the advantage
of greater total knowledge. Groups accumulate more information, knowledge, and facts
than individuals and often consider more alternatives. Each person in the group is able
to draw on his or her unigque education, experience, insights, and other resources and
contribute those to the group. The varied backgrounds, training levels, and expertise of
group members also help overcome tunnel vision by enabling the group to view the
problem in more than one way.

Participation in group decision making usually leads to higher member
satisfaction. People tend to accept a decision more readily and to be better satisfied with
it when they have participated in making that decision. In addition, people will better
understand and be more committed to a decision in which they have had a say than to a
decision made for them. As a result, such a decision is more likely to be implemented
successfully.

Disadvantages of Group Decision Making

While groups have many potential benefits, we all know that they can also be
frustrating. One obvious disadvantage of group decision making is the time required to
make a decision. The time needed for group discussion and the associated
compromising and selecting of a decision alternative can be considerable. Time costs
money, so a waste of time becomes a disadvantage if a decision made by a group could
have been made just as effectively by an individual working alone. Consequently, group
decisions should be avoided when speed and efficiency are the primary considerations.

A second disadvantage is that the group discussion may be dominated by an
individual or subgroup. Effectiveness can be reduced if one individual, such as the
group leader, dominates the discussion by talking too much or being closed to other
points of view. Some group leaders try to control the group and provide the major input.
Such dominance can stifle other group members' willingness to participate and could
cause decision alternatives to be ignored or overlooked. All group members need to be
encouraged and permitted to contribute.

Another disadvantage of group decision making is that members may be less
concerned with the group's goals than with their own personal goals. They may become
so sidetracked in trying to win an argument that they forget about group performance.
On the other hand, a group may try too hard to compromise and consequently may not



make optimal decisions. Sometimes this stems from the desire to maintain friendships
and avoid disagreements. Often groups exert tremendous social pressure on individuals
to conform to established or expected patterns of behavior. Especially when they are
dealing with important and controversial issues, interacting groups may be prone to a
phenomenon called groupthink.

Groupthink is an agreement-at-any-cost mentality that results in ineffective group
decision making. It occurs when groups are highly cohesive, have highly directive
leaders, are insulated so they have no clear ways to get objective information, and—
because they lack outside information—have little hope that a better solution might be
found than the one proposed by the leader or other influential group members. These
conditions foster the illusion that the group is invulnerable, right, and more moral than
outsiders. They also encourage the development of self-appointed "mind guards" who
bring pressure on dissenters. In such situations, decisions—often important decisions—
are made without consideration of alternative frames or alternative options. It is difficult
to imagine conditions more conducive to poor decision making and wrong decisions.

Recent research indicates that groupthink may also result when group members
have preconceived ideas about how a problem should be solved. Under these
conditions, the team may not examine a full range of decision alternatives, or it may
discount or avoid information that threatens its preconceived choice.

5.4.T'1occapuii no Teme 5.
introduction-the first part of an essay or article

thesis statement — the main idea, claim, or problem stated in the text, which the writer
promises to deal with in the text

summary - is generally much shorter than the original text. It includes only key ideas
and omits the details. It may or may not follow the order of the original.

point of view: Point of view in critical thinking refers to the perspective you are
coming from in your reasoning and writing (or the perspective of the author you are
reading).

conclusion: A conclusion is the end result of an argument. It is the main point you
make in your paper and should be the logical result of the reasons you provide to
support your argument

5.5. Ucnosib30BaHHbIE HHPOPMALMOHHBIE PECyPChI.
1. Lunsford Andrea A, Easy Writer with 2009 MLA and 2010 APA Updates: A
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2. Wilhoit S., Brief Guide to Writing from Readings, A (5th Edition): Longman; 5
edition, 2009
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Tema 6. Presentations and debates. «/le6aTbl U yCTHBIE BbICTYIIJIEHUS 110
TeMe Hay4YHOro MccjieJ0BaHMUI»

AnHoramusi: Tema QopMupyer HaBBIKM CBOOOJHO M apryMEHTHPOBAHHO
M3JIaratb CBOIO TOYKY 3PEHHUS IO TEME HAy4YHOIO HCCIIEIOBAHMS HA WHOCTPAHHOM
a3bIKe, (popmupyeT mpodhecCHOHATFHOTO MOHITUHHO-TEPMUHOIOTUYECKUH armnapar Ha
OCHOBE ayTEHTUYHBIX HICTOYHHUKOB 10 TEME HAYYHOT'O UCCIICTOBAHMUS.

KarwueBble cjioBa: presentation, introduction, body, conclusion, signposting,
debate, matter.

Meroan4yeckue peKOMEHAALUH 10 H3YYEHHIO TeMBbI.

J Tema copepKUT TEOpETUUECKUI MaTeprall, CHOCOOCTBYIOLIHM
(OpMHPOBaHNIO HABBIKOB CBOOOIHO U apIryMEHTHUPOBAHHO M3J1araTh CBOIO TOUKY
3pEHUs 110 TEME HAYYHOT'O UCCIIEI0BAHNS HA NHOCTPAHHOM SI3BIKE.

o [Tocne n3yuyeHus TeopeTnyeckor nHpopmManuu He0OX0IUMO
OTBETUTH Ha BONPOCHI K CAMOKOHTPOJIFO U BBIINIOJIHUTH 3aJaHUs Ul IPAKTUKU I10
U3Y4YECHHBIM MaTepuaiam.

6.1. Presentation. Business Presentations and Public Speaking in English

A presentation is a formal talk to one or more people that "presents” ideas or
information in a clear, structured way. People are sometimes afraid of speaking in
public, but if you follow a few simple rules, giving a presentation is actually very easy.

If you want your audience to understand your message, your language must be
simple and clear.
o Use short words and short sentences.
o Do not use jargon, unless you are certain that your audience
understands it.
. In general, talk about concrete facts rather than abstract ideas.

Use active verbs instead of passive verbs. Active verbs are much easier to
understand. They are much more powerful. Consider these two sentences, which say the
same thing:

1.  Toyota sold two million cars last year.
2. Two million cars were sold by Toyota last year.


http://writingcenter.unc.edu/handouts/introductions/

Which is easier to understand? Which is more immediate? Which is more
powerful? #1 is active and #2 is passive.

Most presentations are divided into 3 main parts (+ questions):

INTRODUCTION(Questions)
BODY

CONCLUSION

Questions

H~ WOWDN -

As a general rule in communication, repetition is valuable. In presentations, there
Is a golden rule about repetition:
o Say what you are going to say,
o say it,
o then say what you have just said.

In other words, use the three parts of your presentation to reinforce your message.
In the introduction, you tell your audience what your message is going to be. In the
body, you tell your audience your real message. In the conclusion, you summarize what
your message was.

We will now consider each of these parts in more detail.
Introduction

The introduction is a very important - perhaps the most important - part of your
presentation. This is the first impression that your audience have of you. You should
concentrate on getting your introduction right. You should use the introduction to:
welcome your audience
introduce your subject
outline the structure of your presentation
give instructions about questions

The following table shows examples of language for each of these functions. You
may need to modify the language as appropriate.

Function Possible language
1 Welcoming your audience ) Good morning, ladies and
gentlemen

. Good morning, gentlemen

o Good afternoon, ladies and
gentleman

o Good afternoon, everybody




2 Introducing your subject o | am going to talk today about...
o The purpose of my presentation is
to introduce our new range of...

3 Qutlining your structure ) To start with I'll describe the
progress made this year. Then I'll
mention some of the problems
we've encountered and how we
overcame them. After that I'll
consider the possibilities for
further growth next year. Finally,
I'll summarize my presentation
(before concluding with some
recommendations).

4 Giving instructions about o Do feel free to interrupt me if you
questions have any questions.
o I'll try to answer all of your

guestions after the presentation.
e | plan to keep some time for
guestions after the presentation.

Body

The body is the ‘real’ presentation. If the introduction was well prepared and
delivered, you will now be 'in control'. You will be relaxed and confident.

The body should be well structured, divided up logically, with plenty of carefully
spaced visuals.

Remember these key points while delivering the body of your presentation:
o do not hurry

be enthusiastic

give time on visuals

maintain eye contact

modulate your voice

look friendly

keep to your structure

use your notes

signpost throughout

remain polite when dealing with difficult questions

Conclusion

Use the conclusion to:
o Sum up



o (Give recommendations if appropriate)
o Thank your audience
o Invite questions

The following table shows examples of language for each of these functions. You
may need to modify the language as appropriate.

Function Possible language
1 Summing up To conclude,...
In conclusion,...

Now, to sum up...

So let me summarise/recap what
I've said.

o Finally, may I remind you of
some of the main points we've

considered.
2 Giving recommendations o In conclusion, my
recommendations are...
) | therefore

suggest/propose/recommend the
following strategy.

3 Thanking your audience ) Many thanks for your attention.

o May | thank you all for being
such an attentive audience.

4 Inviting questions ) Now I'll try to answer any
questions you may have.

Can | answer any questions?
Are there any questions?

Do you have any questions?
Are there any final questions?

Signposting

When you drive on the roads, you know where you are on those roads. Each road
has a name or number. Each town has a name. And each house has a number. If you are
at house #100, you can go back to #50 or forward to #150. You can look at the
signposts for directions. And you can look at your atlas for the structure of the roads in
detail. In other words, it is easy to navigate the roads. You cannot get lost. But when
you give a presentation, how can your audience know where they are? How can they
know the structure of your presentation? How can they know what is coming next?
They know because you tell them. Because you put up signposts for them at the
beginning and all along the route. This technique is called 'signposting' (or 'signalling’).



During your introduction, you should tell your audience what the structure of
your presentation will be. You might say something like this:

"I'll start by describing the current position in Europe. Then I'll move on to some
of the achievements we've made in Asia. After that I'll consider the opportunities we see
for further expansion in Africa. Lastly, I'll quickly recap before concluding with some
recommendations.”

A member of the audience can now visualize your presentation like this:

Introduction Welcome

Explanation of structure (now)

Body Europe

Asia
Africa

Conclusion

Summing up
Recommendations

He will keep this image in his head during the presentation. He may even write it
down. And throughout your presentation, you will put up signposts telling him which
point you have reached and where you are going now. When you finish Europe and
want to start Asia, you might say:

"That's all | have to say about Europe. Let's turn now to Asia."”

When you have finished Africa and want to sum up, you might say:
"Well, we've looked at the three continents Europe, Asia and Africa. I'd like to
sum up now."

And when you finish summing up and want to give your recommendations, you
might say:
"What does all this mean for us? Well, firstly | recommend..."

The table below lists useful expressions that you can use to signpost the various
parts of your presentation.

Signposting

Function Language

Introducing the subject I'd like to start by...

Let's begin by...
First of all, I'll...
Starting with...
I'll begin by...




Finishing one subject...

Well, I've told you about...
That's all I have to say about...
We've looked at...

So much for...

...and starting another

Now we'll move on to...
Let me turn now to...
Next...

Turning to...

I'd like now to discuss...
Let's look now at...

Analysing a point and giving
recommendations

Where does that lead us?

Let's consider this in more detail...
What does this mean for ABC?
Translated into real terms...

Giving an example

For example,...

A good example of this is...
As an illustration,...

To give you an example,...
To illustrate this point...

Dealing with questions

We'll be examining this point in
more detail later on...

I'd like to deal with this question
later, if | may...

I'll come back to this question
later in my talk...

Perhaps you'd like to raise this
point at the end...

| won't comment on this now...

Summarising and concluding

In conclusion,...

Right, let's sum up, shall we?
I'd like now to recap...

Let's summarise briefly what
we've looked at...

Finally, let me remind you of
some of the issues we've
covered...

If | can just sum up the main
points...

Ordering

Firstly...secondly...thirdly...lastly...
First of all...then...next...after
that...finally...

To start with...later...to finish up...




6.2. Debates

A debate is, basically, an argument. That is not to say that it is an undisciplined
shouting match between parties that passionately believe in a particular point of view.
In fact the opposite is true. Debating has strict rules of conduct and quite sophisticated
arguing techniques and you will often be in a position where you will have to argue the
opposite of what you believe in.

THE TOPIC.

If a debate is a form of argument then it logically follows that there must be
something to argue about. This is called the TOPIC. The topic changes from debate to
debate. They are often about current issues of public importance ("That Canberra should
have self government™) or about general philosophies or ideas ("That beauty is better
than brains™). All topics begin with the word "That". As in other arguments there are
two sides to any topic. The team that agrees with the topic is called the AFFIRMATIVE
(or the "government' in parliamentary debating) and the team that disagrees with the
topic is called the NEGATIVE (or the “opposition' in parliamentary debating). When
organising a debate it is important to select a topic that is appropriate to the age and
education of the debaters concerned. Often topics will cover areas that the debaters have
a specific interest in or, in the case of schools debates, that have been covered in classes
or are current news items.

DEFINITION.

If a debate is going to take place then it must be agreed in advance what the
debate is going to be about. Thus it must be agreed what the topic means. This may
seem obvious in a topic like "That Canberra should have self government” but with
something like "That a cabbage is better than a rose" is might not be so clear. Deciding
and explaining what a topic means is called “defining the topic'. The job of defining
begins with the AFFIRMATIVE. The first speaker of the affirmative must explain in
clear terms what they believe the topic means. In deciding this the affirmative team
should always try to use the "person on the street” test. That is if this topic were
presented to the average person on the street - is this what they would take it to mean.
Where the topic is too obscure to allow this test then apply the “reasonability' test. The
affirmative team should ask themselves "Is this definition reasonable ? Is it something
the average person might expect ? Does it allow for both sides of the debate ?". If you
can answer yes to these questions then the definition is probably reasonable, if not
search for something more reasonable. Try to avoid the dictionary, except in cases
where you don't understand a word. In your definition explain the meaning of the whole
topic rather than each separate word.

The negative team may agree with or choose to challenge the definition
presented. The negative team should be very careful about challenging as it is difficult
to continue the debate with two definitions. Challenges may be made if the definition
given is unreasonable or if it defines the opposition out of the debate. If the negative


http://www.actdu.org.au/archives/actein_site/basicskills.html#selector#selector
http://www.actdu.org.au/archives/actein_site/basicskills.html#selector#selector
http://www.actdu.org.au/archives/actein_site/basicskills.html#selector#selector

team chooses to challenge the definition it should be done by the first speaker who
should clearly outline why the negative is challenging and then propose a better
definition.

TEAM LINE.

Because debating is a team event it is important that the three speakers work
together as a team. The TEAM LINE is the basic statement of "why the topic is true"
(for the affirmative) and "why the topic is false" (for the negative). It should be a short
sentence, presented by the first speaker of each team and used by the other two speakers
to enforce the idea of teamwork.

REBUTTAL.

In debating each team will present points in favour of their case. They will also
spend some time criticising the arguments presented by the other team. This is called
rebuttal. There are a few things to remember about rebuttal.

1. Logic - to say that the other side is wrong is not enough. You have to show
why the other side is wrong. This is best done by taking a main point of the other side's
argument and showing that it does not make sense. Because a lot of the thinking for this
needs to be done quickly this is one of the most challenging and enjoyable aspects of
debating.

2. Pick the important points - try to rebut the most important points of the other
side's case. You will find that after a while these are easier and easier to spot. One
obvious spot to find them is when the first speaker of the other team outlines briefly
what the rest of the team will say. But do not rebut those points until after they have
actually been presented by the other team.

3. "Play the ball' - do not criticise the individual speakers, criticise what they say.
To call someone fat, ugly or a nerd does not make what they say wrong and it will also
lose you marks.

THE INDIVIDUAL SPEAKER.
There are many techniques that each speaker can use in their speech. The main
area is matter.

MATTER.

Matter is what you say, it is the substance of your speech. You should divide your
matter into arguments and examples.

An argument is a statement "The topic is true (or false depending on which side
you are on) because of x", where the argument fills in for the x . For example in the
topic "That the zoos should be closed” an argument may be: "the zoos should be closed
because they confine the animals in an unnatural environment".

An example is a fact or piece of evidence which supports an argument. If our
argument is: "that zoos should be closed because they confine the animals in an
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unnatural environment" then an example might be: "that in the lion cage at Taronga
Park Zoo in Sydney the animals only have about 200 square metres where in the wild
they would have 2000 square kilometres to roam in.".

Any examples that you use should be relevant to the topic at hand. Examples
which have very little or nothing to do with the topic only make a speech look weak and
lacking substance.

Matter cannot be just a long list of examples. You do not win a debate by creating
the biggest pile of facts. Facts are like bricks in a wall, if you don't use them, cement
them together properly then they are useless. Similarly you cannot win a debate solely
by proving that some of the facts of the opposition are wrong. It may weaken their case
a little, the same way that removing some of the bricks from a wall will, but you really
need to attack the main arguments that the other side presents to bring the whole wall
crashing down.

Many debates are on currently important issues so it is good for any debater to
keep themselves informed of what is happening in the world around them and what are
the issues involved.

6.3. Bonpocsl AJ151 CAMOKOHTPOJIA

1. What is a presentation?

Why is it recommended to use active verbs instead of passive when speaking in
public?

What is the typical presentation structure?
What should be included into introduction part?
What is the conclusion used for?

What is signposting technique used for?

What is a debate?

What | a rebuttal in a debate?

. What is the matter in a debate?

10.What should be the matter divided into?

no
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Exercise 1. Choose the topic for making up a presentation from the list given
below. Prepare a presentation of at least 1500 words. Make up 5-7 slides to support it.

Topics for presentations:

. staff motivation
intellectual property protection
managing intellectual property
post merger integration
managing innovation
J sustainable business development

Assessment criteria

. fluency and coherence ;

. vocabulary usage;



. grammatical range and accuracy;
. ability to justify your opinion.

6.5. I'noccapuii no Teme 6.

presentation — a formal talk to one or more people that presents ideas or information in
a clear, structured way

signposting — the technique used in presentation to inform the audience about what is
coming next

debate — to contend for in words or arguments; to strive to maintain by reasoning; to
dispute; to contest; to discuss; to argue for and against

rebuttal — presenting points in favour of your idea and criticizing the arguments o an
opponent

matter — the substance of the speech

6.6. cnosib30BaHHbIe MHPOPMALMOHHBIE PECyPChI.
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I'noccapun
abbreviation-the short form of a word or phrase
abridgement - is a shortened form of a work that to a great extent keeps the
language of the original.

abstract-a short summary of the aims and scope of a journal article

academic essay — a composition treating of any particular subject; -- usually
shorter and less methodical than a formal, finished treatise

acknowledgements -a list of people the author wishes to thank for their
assistance, found in books and articles

analysis - analysis involves breaking down an idea and working out the meaning
of the individual parts and how they relate to the whole

appendix (plural — appendices)-a section at the end of a book or article contain
supplementary information

argument - in most college writing, you are making some type of arguments)
and presenting a conclusion about a topic using reason and evidence to convince your
readers of your point. Arguments in writing can be casual and entertaining (such as
arguing for the best place in town to go for a first date), or they can be more formal and
structured (such as arguing for the need for a new science building on your campus).
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argumentative essay — convince the reader by demonstrating the truth or falsity
of a topic

assumptions -an assumption is a belief or claim that you take for granted or that
society, particular people, or an author you are reading takes for granted without
providing or asking for evidence or proof to support the idea.

bias-a subjective preference for one point of view

bibliography-a list of sources an author has read but not specifically cited

citation-an in-text reference providing a link to the source

cohesion-linking ideas in a text together by use of reference words

cohesive markers — words that help to form well-structured sentences

conclusion - is the end result of an argument. It is the main point you make in
your paper and should be the logical result of the reasons you provide to support your
argument

debate — to contend for in words or arguments; to strive to maintain by
reasoning; to dispute; to contest; to discuss; to argue for and against

descriptive essay — describes the traits and characteristics of people, objects,
events, feeling in intricate detail

evaluation: Evaluation is looking at the strength of your reasoning, support, and
conclusions (or those of another writer) and how well those ideas are developed and
explained

expository essay — compare, explore and discuss problems or tell a story

hypothesis-a theory which a researcher is attempting to explore/ test

imply/implication- to imply means to hint that something is so, to say it
indirectly

inference- inference involves tapping into your ability to read between the lines
and figure out, or infer, what someone means based on clues in what they say or write.

interpretation- interpretation involves decoding an idea so you understand its
meaning.

introduction-the first part of an essay or article

main body-the principal part of an essay, after the introduction and before the
conclusion

matter — the substance of the speech

narrative essay — telling a story from a certain viewpoint

opinion- your opinion is what you (or another writer) believe about an idea,
guestion, or topic. Opinion involves thinking about an idea or question and coming to
your own conclusions about it. An opinion is based on weighing information and
deciding where you stand on a question.

outline -a preparatory plan for a piece of writing

paraphrase- is written in language different from the original. It
follows the order of the original text and, unlike a summary, it recasts
everything, not just the main ideas. It may be shorter than the original, but it
could be longer.

plagiarism-using another writer’s work without acknowledgement in an
acceptable manner



point of view: Point of view in critical thinking refers to the perspective you are
coming from in your reasoning and writing (or the perspective of the author you are
reading).

presentation — a formal talk to one or more people that presents ideas or
information in a clear, structured way

purpose: the term purpose refers to the reason you are writing a piece in the first
place. sometimes the purpose of your writing is directly stated, as in a thesis statement,
and sometimes it is implied by the arguments and reasons you provide throughout your
writing.

guotation-use of the exact words of another writer to illustrate your writing

rebuttal — presenting points in favour of your idea and criticizing the arguments
of an opponent

references-a list of all the sources you have cited in your work

restatement -repeating a point in order to explain it more clearly

scanning — is to look for specific information in a text.

signposting — the technique used in presentation to inform the audience about
what is coming next

skimming- is to glance through a text for main ideas

source-the original text you have used to obtain an idea or piece of information

summary - is generally much shorter than the original text. It includes only key
ideas and omits the details. It may or may not follow the order of the original.

summary report — presents information from several sources on a topic

summary-response essay — requires to respond to the ideas in an essay and come
up with a thesis that expresses your opinion

synopsis-a summary of an article or book

synthesis: synthesis involves pulling together your ideas, and sometimes the
ideas of others, in order to make or support an argument. Often, in writing, synthesis
involves pulling together ideas from different authors that connect on a particular
subject or argument to give a bigger picture.

thesis statement — the main idea, claim, or problem stated in the text, which the
writer promises to deal with in the text.






