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SUMMARY 
In the publication the problem of program 

hardware of electronic training in the context of 
inclusive education is discussed. The characteri-
stic of program and technical ensuring educa-
tional process of disabled people is given. The 
attention to need of formation at the experts who 
are engaged in the organization and maintenance 
of inclusive education, professional abilities for 
service of the specialized equipment and pro-
grams is paid. One of solutions of this problem is 
the organizational and pedagogical work practice 
of undergraduates. 

Key words: disabled people, educational 
process, electronic training, computer, programs. 
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SUMMARY 
In the article the essence of the phenomenon 

“socialization” is considered on the basis of the 
clinical and psychological approach. The 
conditions for the effectiveness of the 
socialization process, characterized by the author 
as “successful/unsuccessful socialization”, are 
singled out. Based on the constructive analysis of 
psychological and pedagogical research, the 
content of one of the conditions for successful 
socialization is considered: ability to forecast, 
where special importance is given to the younger 
school age, characterized by a change in the 
leading activity, changing the content and ways 
of organizing interaction with others. Particular 
attention is paid to the inadequate formation of 
the communicative function. A quantitative and 
qualitative analysis of the results of one's own 
research conducted with children of primary 
school age with severe speech disorders is 
resulted. As a result authors come to the conclu-
sion that the lack of a well-formed commu-
nicative function significantly impedes the 
development of predictive competence, which 
may be a predictor of their unsuccessful 
socialization and allows to develop a risk of 
deviations. 

Key words: successful/unsuccessful sociali-
zation, prognostic competence, communication, 
junior schoolchildren with severe speech im-
pairments. 
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