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Erlan Sagadiev

Minister of Education and Science of the Republic of Kazakhstan

Erlan Sagadiev is the Minister of Education and Science of the Republic of Kazakhstan.

Mr. Sagadiev received a BS in Political Economy at the Al-Farabi Kazakh National
University and pursued a Master degree in Applied Economics from the University of
Minnesota. In 1992, while obtaining his graduate degree he also completed internships with
the World Bank and United Nations. He served as the President of Frontier Mining Ltd. and
FML Kazakhstan LLP since February 9, 2009 until December 7, 2012. Mr. Sagadiev has been
the Chief Executive Officer of Frontier Mining Ltd. since March 2009. Mr. Sagadiev worked in
the Department of Foreign Economic Relations at the Ministry of Foreign Affairs in
Kazakhstan. He served as a Director of University of Internal Business, Almaty, Kazakhstan.
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Shigeo Katsu

President, Nazarbayev University, Astana, Kazakhstan

Since December 2010 Shigeo Katsu has served as President of the Nazarbayev
University in Astana, Republic of Kazakhstan, a national university founded in June of the
same year, designed to serve as the country's flagship academic institution with aspirations to
become a global level research university.

Prior to this appointment, Mr. Katsu worked for three decades at the World Bank: he joined
the World Bank as a Young Professional in 1979, and soon was assigned to the West Africa
Region as an infrastructure economist, then in 1985, as the Bank's Resident Representative in
Benin. Between fall 1989 and end 1991, Mr. Katsu was seconded to the Export-Import Bank of
Japan as Deputy Director, Country Economic Policy Analysis Department. Following
successive assignments in the China Department (responsible for enterprise and financial
sector reforms, 1992 - 1995), Cote d'Ivoire (as Country Director, 1995-1999), and the Europe
and Central Asia Region (Regional Director, Operations and Strategy, 1999-2003) he became
Vice President of the ECA Region, in which position he served for six years followed by a short
stint as Special Advisor to the Managing Directors before retirement in December 2009.

In addition to the above, during 2010 - 2011, Mr. Katsu consulted with the Asian Development
Bank and the World Bank, advised governments, and collaborated with think tanks and not-
for-profit organizations. During 2011-2012 Mr. Katsu served as the chair of the US Board of
Restless Development, an international NGO that focuses on Youth development and
mainstreaming of the Youth Agenda in national development strategies mainly in the African
continent. He still is member of the board.

Further, Since May 2011, Mr. Katsu has served on the Advisory Panel to the Asean+3 Macro-
economic
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Talgat Narikbayev

Chairman of the Management Board, Rector, KAZGUU University, Astana, Kazakhstan

Talgat Narikbayev is the Chairman of the Board, Rector of KAZGUU University. He
received a BA in Law in 1996 and pursued a Candidate of Law in 2007. Between 2000 and
2006, he worked in the National Security System of the Republic of Kazakhstan. In 2006, he
worked as an Advisor at the Department of Europe and America in the Ministry of Foreign

Affairs of the Republic of Kazakhstan. His research interest is focused on the Criminal Law and

Criminology.
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Professor Ilesanmi Adesida

Provost, Nazarbayev University, Astana, Kazakhstan

He is a successful scientist and administrator in both scientific and educational circles.
Prior to his appointment at Nazarbayev University, Professor Ilesanmi served as Provost and
Vice Chancellor for Academic Affairs at the University of Illinois, Urbana-Champaign
(UIUC).Professor Adesida received his Bachelor of Sciencein 1974, Master of Science in 1975,
and Ph.D. in Electrical Engineering in 1979 (University of California, Berkeley). From 1979 to
1984, he served as a Visiting Researcher and Assistant Professor at Cornell University. He was
then head of the Department of Electrical Engineering at the University of Tafawa Balewa in
Nigeria from 1985 to 1987. He joined the ranks of University of Illinois faculty in 1987, where
he was a Professor of Engineering Sciences, Professor of Electrical and Computer Engineering,
as well as Special Advisor on International Programs. He served as the Director of the
Laboratory of Micro- and Nanotechnology from 2000 to 2005, as well as the Director of the
Center for Nanoscale Sciences and Technologies from 2001 to 2012. In addition, during those
years, he was the Dean of the Faculty of Engineering. He also nurtured a number of national
and international partnerships in the field of education, research, and innovation
entrepreneurship.

Professor Adesida has published more than 350 peer-reviewed articles and has made more
than 250 presentations at international conferences. He is a member of the Institute of
Electrical and Electronics Engineers, the American Association for the Advancement of
Science, American Vacuum Society, Optical Society of America and the Materials Research
Society. He was awarded the Oakley Kunde for Excellence in Undergraduate Education. He
was named an outstanding graduate of the Department of EECS, University of California,
Berkeley. He was awarded the IEEE EDS for special merits in 2011. In 2016 he won the TMS
Prize for outstanding contributions to electronic materialsin the category of John Bardeen
functional materials. Professor Adesida was also a member of the Board of ASEE Engineering
Deans and acted as chairman of its Public Policy Committee from 2009 to 2011.

He was Chairman of the session of the 5th Global University Summit held in Chicago in 2012,
which was attended by the presidents and chancellors of the largest international universities
to discuss the development of talents for the world economy.

He has served as Chairman of the NSF Engineering Advisory Board, NSF Waterman Award
Committee member, and worked for CIC and Provost Committees. He has worked in a number
of committees of the National Academies and is a member of the prestigious National
Academy of Engineering of the United States.
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Luk Van Langenhove

Director of the Comparative Regional Integration Studies Institute of the United Nations and
Senior Advisor (European Strategy), University of Warwick

Luk Van Langenhove studied psychology and criminology at the Free University of
Brussels (VUB) where he also obtained his Ph.D. in 1981. He started his career as a researcher
at VUB and became Deputy Secretary-General of the Belgian federal ministry of Science Policy
in 1992. In October 2001 he was appointed founding Director of UNU-CRIS, the Institute for
Comparative Regional Integration Studies of the United Nations University in Bruges. From
2008 until 2010 he acted as Vice-President of the International Social Sciences Council. Since
March 2016 he combines part-time directorship at UNU-CRIS with the position of Research
professor at the Institute of European Studies (VUB) as the Scientific Coordinator of the EL-
CSID project under the Horizon 2020 programme. This project studies the potentials of
science and cultural diplomacy for the EU’s policies. He has published widely on regional
integration, international relations as well as on social sciences theory, positioning theory and
psychology. Recent books include De Opmars van de Regio’s (Die Keure, 2014), Building
Regions (Ashgate, 2011), People and Societies (Routledge, 2010) and Innovating the Social
Sciences (Passagen Verlag, 2007).Recent publications in journals include European
Integration, International Spectator, Review of International Studies and Nature.
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Alexander Van de Putte

PhD, Doctor of International Relations, Member of the Board of the National Investment
Corporate, National Bank of Kazakhstan, Managing Director (Strategy) of the Kazakhstan
Development Bank

Alexander Van de Putte is Member of the Board of the National Investment Corporation
of the National Bank of Kazakhstan, and Managing Director of the Sustainable Foresight
Institute. At [E Business School, Alexander is a Professor of Strategy and Strategic Foresight.
Previously, Prof. Van de Putte was Managing Director with the Kazakhstan Development
Bank. Before he was Senior Director and Head of Global Practices with the World Economic
Forum where he led the research practices (Scenario Planning, Global Risks and
Competitiveness) with a global network of leading academic institutions and experts. As the
first incumbent head of scenario planning at the Forum, he developed the scenario planning
processes and tools, and directed a series of scenario projects as part of the Forum'’s objective
to help shape the industry, regional and global agendas. At Shell, Alexander was the Senior
Strategy and Portfolio Advisor to the Committee of Managing Directors. Part of his work for
Shell was to evaluate and restructure the Group’s global investment portfolio. He also
explored ways to improve the Group’s strategic position as influenced by scenarios and
managed a two-year Group sponsored initiative on real options. Prior to Shell, Alexander was
Director and co-leader of the shareholder value practice at PricewaterhouseCoopers. At
McKinsey, Alexander was a core team member of the European Corporate Finance and
Strategy Practice. During his career as a consultant, Alexander has worked in more than 30
countries, mainly for automotive, aerospace, energy and metals & mining companies.
Alexander is an economist and engineer by training. He holds advanced degrees in
Management and Decision Sciences from Boston University, was a BAEF Fellow at Harvard
University, holds a PhD in Applied Economics (Strategy & Finance) from the University of
London, a Doctorate in International Relations from the Geneva School of Diplomacy, and a
PhD in Engineering-Economic Systems at Cambridge University. In 2004, he was elected an
Honorary Teaching Fellow at Birkbeck College (University of London), and in 2011 he was
elected an Associate Fellow at the Torino World Affairs Institute. In 2006, he joined the Brains
Trust of the Evian Group at IMD, and in 2007, he was appointed as a U.S. National Intelligence
Council (NIC) Associate. Alexander is co-Director of the Executive Master in Energy &
Sustainability Leadership at the Graduate Institute of International and Development Studies,
a Researcher and Lecturer with the Cambridge University Centre for Economics and Policy,
and a Visiting Professor of Scenario Planning and Energy Economics at Energy Delta Institute
(The Netherlands). From 2006 to 2007, he was a Visiting Professor of scenario planning at
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INSEAD and from 2001 to 2004, he was (part-time, full) Professor of Strategy & Finance and
Dean of the Grande Ecole Programme at the Rouen School of Management (France) and a
Teaching Fellow at the University of London. His research has been published in the Business
Environment Review, the California Management Review, the European Risk Management

Review, the Journal of World Energy Law & Business, and the Journal of International
Financial Analysts.

14



ACADEMIC INTEGRITY AND UNIVERSITY GOVERNANCE

Alisher Faizullaev

D.Sc., PhD, professor in the Department of Practical Diplomacy and Director of the Negotiation
Laboratory, the University of World Economy and Diplomacy (UWED)

Dr. Alisher Faizullaev is a scholar, teacher, trainer, writer and former Ambassador of
Uzbekistan to the United Kingdom, Benelux countries, the European Union and NATO.
Currently he is a Professor in the Department of Practical Diplomacy and Director of the
Negotiation Laboratory at the University of World Economy and Diplomacy (UWED),
Tashkent, Uzbekistan. He teaches “International Negotiation”, “Public Diplomacy” and
“Diplomacy and Communication” courses. He was a Fulbright Scholar at the Fletcher School of
Law and Diplomacy, Tufts University and the Institute for the Study of Diplomacy, School of
Foreign Service, Georgetown University (2011-2012), as well as a Visiting Scholar at McGill
University (2014), Cambridge University (2005) and Western Washington University
(1992). He holds a Ph.D. in Psychology from the Institute of Psychology, Academy of Sciences
of the former USSR, Moscow (1984), and a Higher Doctorate (D.Sc.) in Political Science from
UWED (2006). He published 7 scholarly and fictional books and numerous articles on social
and behavioral sciences. His articles have appeared in “Review of International Studies”,

“Diplomacy and Statecraft”, “Negotiation Journal”, “Process of International Negotiation -

Network Perspectives”, “The Hague Journal of Diplomacy”, “Cambridge Central Asia Reviews”,
“International Relations: Politics, Economics, Law” and other journals. Some of his short
stories written in Russian have been translated into English and Korean languages and
published in the United States and Republic of Korea. He participated and made presentations
at numerous academic and diplomatic conferences in many countries, and conducted lectures,
seminars and workshops at Harvard University, Tufts University, Georgetown University,
Johns Hopkins University, the Ohio State University, California School of Professional
Psychology, Center for Creative Leadership (San Diego), University of Washington, Western
Washington University, Thomas Jefferson University, University of Cambridge, University of

Oxford, Moscow State University, McGill University and others.
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ABSTRACS

PLENARY SESSION

REFLECTIONS ON ACHIEVING ACADEMIC EXCELLENCE IN A TURBULENT
WORLD

Luk Van Langenhove
PhD, Research Professor, Vrije Universiteit Brussel

Senior Adviser (European Strategy), University of Warwick

It is a truism to say that we are living in exiting times. The world is changing
dramatically and rapidly. Not only are there the geopolitical changes that are changing the
world order. There are also the technological revolutions that strengthen globalisation and
challenge many old business models. And then there are also the global problems that need
deep understanding of what is going on and what can be done.

These trends force universities around the world to reinvent themselves. Here are a couple of
questions (borrowed from my friend John Wood) that universities need to ask themselves:

How can universities operate in this space?

Students have access to universal knowledge

Information is free, how you use it becomes more important

Training students and staff at all levels to think and operate globally is essential

As national barriers erode between universities how will governments and policy
makers react?

e How to train academics in this environment?

Although, not everyone seems to be convinced, such as Prof. Chris Rowley (Oxford) who when
addressing the impact of Brexit on British Higher Education, declared in the Financial Times
on 3/1/2017: “Universities are old, long term institutions that have persisted through many
different regimes, contexts and situations before. Brexit should be taken as just another
example. Indeed, research obviously occurred pre-EU membership.” In reality, universities
cannot ignore the avalanche of changes.

kkk
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GOVERNANCE AND ACADEMIC INTEGRITY

Alexander Van de Putte

PhD, Doctor of International Relations, Member of the Board of the National Investment
Corporate, National Bank of Kazakhstan, Managing Director (Strategy) of the Kazakhstan
Development Bank

In this presentation, I will argue that both governance and academic integrity are driven by
shared values that exist within the academic institution and that governance does not solely
reside at the top, butis present at all levels. I intend to use Donald Kennedy's seven academy

duties and illustrate what these imply for both governance and academic integrity.

kkk

SOCIAL CONSTRUCTIVISM IN MODERN EDUCATION: TEACHING AND
RESEARCH INTEGRITY

Alisher Faizullaev

D. Sc,, PhD,, Professor in the Department of Practical Diplomacy and Director of the
Negotiation Laboratory, the University of World Economy and Diplomacy (UWED), Tashkent,
Uzbekistan

The basic assumption of social constructivism in education is that knowledge is socially
constructed, and for being effective, the process of learning needs to be meaningful and active.
Construction of knowledge takes place in social interaction among learners, and the teacher
mostly acts as a facilitator and mediator rather than an authoritative instructor and giver of
knowledge. Through interaction - debates, simulations, role playing, games and other social
activities, learners create so called knowledge community which provides a stimulating
environment for the meaningful and active learning process.

Social constructivism considers both teaching and learning as a meaning-making process.
Teachers act and interact with students not only as mentors, supporters and motivators but
also as learners. Each class session also appears as a collaborative research activity -
investigation, experimentation and analysis through social interaction. Constructivist
approach to education helps to integrate teaching, learning and research. The integration of
teaching, learning and research promotes academic integrity. There is no place for plagiarism
in an effective knowledge community because the genuine motivation for knowledge is
stronger than the motivation of cheating. Joint construction of knowledge embodies an
innovative activity.

The stimulating and meaningful learning environment - through engagement, dialogue,
supporting creativity, critical thinking, problem solving attitude and using students’ and
teachers’ previous experiences - can be created not only in traditional classroom and online
education but also in the entire educational establishment. Appreciation of individual
differences and respect to personalities of students and teachers are essential for ensuring a
constructivist atmosphere in the school or university as a larger knowledge community.
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PANEL SESSION 1: THE ROLE OF SENIOR LEADERSHIP: WITHIN & BEYOND
UNIVERSITY

UNDERSTANDING ACADEMIC INTEGRITY THROUGH THE LENS OF ETHICS
IN CORPORATE AND SPORTS GOVERNANCE

Ann Scholl
PhD, Innovative Learning Lead
Office of the Provost Nazarbayev University, Astana, Kazakhstan

ann.scholl@nu.edu.kz

In the corporate governance and business ethics, the question of supporting ethical
conduct and reducing corporate risk due to unethical behaviour frequently revolves around
issues of align self-interests of both internal and external agents with those of corporate
interest in maintaining high levels of individual ethical conduct and institutional integrity.
This also involves understanding the motivations of individuals as well as policies that hedge
corporate institution risk so as to align or suppress the motivations to engage in unethical
conduct having deleterious effects upon the institution as a whole.

In higher education, we frequently discuss academic integrity in moralistic terms: questions
of vice and virtue, character, and relative moral value of individual’s motivations, with a focus
on moral evaluation of individuals' character. We often resolve integrity issues as a matter
of bad or good agency.. As corporations have done, academics should move to discussions
that centre on self-motivated agency and policies designed to align personal achievement with
institutional achievement, including policies that focus on development of an institutional
culture of integrity when addressing the issue of academic integrity. This presentation will
suggest ways in which cognitive moral psychological theory, modern ethical reasoning
standards as used in business sports and other ethical settings can be applied in academia to
align and promote ethical institutional culture that promotes institutional as well as
individual integrity.

kksk
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HOW CAN TRANSFORMATIVE LEARNING THEORY INFORM A FOUNDATION
YEAR PLAGIARISM POLICY

Elizabeth Molyneux

Teaching Fellow, English for Academic Purposes, Nazarbayev University, Astana, Kazakhstan

Plagiarism can be a source of confusion and frustration, not least for those who are
unfamiliar with the citing and referencing expectations of a university academic writing
community. This paper uses Transformative Learning Theory (Meirow, 1997) to understand
the subjective experiences of novice writers as they acquire the academic conventions used to
incorporate sourced material in the construction of an argument. Theoretical
conceptualisations of epistemological shift (Taylor, 2007) and identity change (Illeris, 2014)
underpin an analysis of the contrasting perspectives of students and tutors on a pre-sessional
Academic English course, as described in a study by Gu and Brooks (2008). Time, motivation
and trust are found to be key factors in this potentially transformative experience. The paper
concludes with the implications of this analysis for a plagiarism policy which enhances rather
than undermines students’ commitment to academic integrity as they graduate into university
programmes.

Key words: Transformative Learning Theory; epistemological shift; identity change,
plagiarism.
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PANEL SESSION 2: EXTERNAL REVIEW & INTERNAL ACADEMIC
MANAGEMENT PROCESSES (ERIAMP)

EXTERNAL PROGRAM REVIEWS: ACCOUNTABILITY AND OPPORTUNITY

Phil Enns

Vice Dean of Academic Affairs
School of Humanities and Social Sciences

Nazarbayev University, Astana, Kazakhstan

In this presentation, I will argue that regular external reviews should be an essential
part of the functioning of any university program. External review by independent members
of peer programs in other universities represents one way in which a program can evaluate
whether it is efficiently and effectively meeting its own goals, committed to improving quality,
and ultimately contributing to the goals of the University. In this way, programs can hopefully
be held to the highest international standards of the profession, reassuring stakeholders, both
in government and University administration, that resources are being used wisely and in
support of the mission of the University. It also provides an opportunity for programs to
reflect on what is and is not working. While such reviews can be an exercise in ticking boxes, if
done thoughtfully, they can provide the occasion for innovation and identifying new
opportunities, to the benefit of students, the program and ultimately the University.
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EUROPEAN NETWORK FOR ACADEMIC INTEGRITY

Tomas Foltynek

PhD, Vice-Dean for International Affairs, Faculty of Business and Economics, Mendel
University in Brno

A consortium of twelve European higher education and research institutions is
embarking on an ambitious three-year project to establish a European Network for Academic
Integrity (ENAI), led by Mendel University in Brno, Czech Republic, funded through the
European Union’s Erasmus+ Strategic Partnerships scheme. The idea for the network and
associated research stems from two conferences held at the leading institution, first in 2013
as part of the IPPHEAE project (Impact of Policies for Plagiarism in Higher Education across
Europe), and again in 2015.

IPPHEAE explored policies in higher education institutions (HEIs) at bachelor and master’s
degree levels through a survey of 27 EU countries. The new project will have a wider scope,
both geographically and educationally. The EU-wide ENAI platform is being developed as a
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sharing portal with learning and teaching materials for everyone to make use of, including
members and non-members of the network.

ENAI was inspired by and is affiliated with several other organisations including the
International Center for Academic Integrity (ICAI) and the Asia-Pacific Forum for Educational
Integrity (APFEI). The paper describes what resources the consortium members will provide,
how the network will work and what events will be organized (annual conferences, training
events) in the course of the three year project.

The presenters will provide information about the plans and progress of the ENAI project and
explain how conference participants, from all levels of education and business, can take
advantage of the resources being developed.

Key words: European Network for Academic Integrity; Integrity in education and business;
educational resources
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BUILDING A CULTURE OF INTEGRITY THROUGH LIBRARY INITIATIVES,
ACADEMIC COLLABORATION AND ADMINISTRATIVE SUPPORT

Reysa Alenzuela
MLIS, PhD Nazarbayev University Library, Astana, Kazakhstan
Carlene Groen
MIS, Nazarbayev University Library, Astana, Kazakhstan
Yelizaveta Kamilova
MLIS, Nazarbayev University Library, Astana, Kazakhstan
Paschalia Terzi
MLIS, Nazarbayev University Library, Astana, Kazakhstan
Darya Zvonareva

Nazarbayev University Library, Astana, Kazakhstan

An engaged community is a way to build a culture of academic integrity. The challenge
to develop institutional policies and practices is that everyone in academia is responsible for
collaborating to achieve the outcome. The authors advocate that academic and research
libraries play a key role for not only promoting literacy but also integrating academic honesty
towards improved research and knowledge exchange. This paper will discuss current library
initiatives to support academic integrity from a global perspective and the specific case of the
Nazarbayev University Library. An empirical analysis of how the current management system
involves the library in accreditation or other forms of external audit will be analyzed in order
to identify the possibilities of developing a framework for an academic integrity policy.
Documentary analysis and focus group discussion on policies, institutional plans and
programs will also be employed to determine the extent of collaboration with faculty and
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extent of administrative support. Ultimately, this study aims to contribute to the development
of an academic integrity toolkit for Higher Education Institutions in the country.

Keywords: academic integrity, library initiative, collaboration, administrative support, policy
framework.
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ENHANCING INTEGRITY THROUGH EXTERNAL REVIEW: THE EXPERIENCE
OF NAZARBAYEV UNIVERSITY

Duncan Priestley

PhD, Head of Academic Quality Enhancement in the Office of the Provost, Nazarbayev
University, Astana, Kazakhstan

Academic integrity is a responsibility of all members of the university community,
applying equally to students, faculty and administrators. Definitions of integrity focus on
values such as the avoidance of plagiarism, academic standards, and honesty and rigour in
both teaching and research. In the context of increasing autonomy for Kazakhstani
universities, here we focus on the experience of Nazarbayev University (NU) in establishing
and maintaining academic standards (i.e. quality assurance) for programs and courses.
Specifically, we describe the place of external review in NU’s internal processes of program
approval and annual monitoring; in addition, we outline how external review via institutional
evaluation, program accreditation and the use of strategic partnerships can contribute to the
development of a culture of integrity.
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PREDATORY PUBLISHING

Dina Vyortkina
PhD, Nazarbayev University/Florida State University
Ann Scholl
PhD, Innovative Learning Lead
Office of the Provost Nazarbayev University, Astana, Kazakhstan

ann.scholl@nu.edu.kz

The phenomenon of predatory publishing diminishes editorial processes, peer-review,
or other procedures of a reputable publisher in order to attract high publication fees from
submitters. As the result, quality of research in circulation might be of low credibility,
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reputation of researchers and their institutions might suffer, and integrity of legitimate
journals might be questioned.

Though there are multiple stakeholders affected by predatory publishing (including
publishers, professional bodies, accreditation agencies, funding agencies, etc.), I will focus
only on authors and universities. My paper will address the issues of predatory publishing for
researchers, provide an overview of the think/check/submit, relatively new world-wide
initiative that has a checklist of quality indicators that can help researchers identify if a
journal is a trustworthy place to submit their research. Although limited research exists in the
areas, some preliminary analysis of predatory journals and distribution of authors
demonstrated that the authors are typically inexperienced researchers based in developing
countries. Thus, being aware of XXX and being diligent in identifying the venues to
disseminate one’s research finding would greatly contribute to the quality of published
research. In addition, I will discuss practices for higher education administrators/leaders in
making sure they employ right approaches for examining research records of their colleagues
for hiring or promotion granting, advising on establishing the research agenda for early career
colleagues, and overall achieving high reputation for research, academic excellence and
innovation, teaching, and scholarship. Participants will be provided with the link to
supporting resources that they can use in their work and share with colleagues.
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“BUT I'M NOT A GOOD WRITER!”: HOW WRITING CENTERS SUPPORT
ACADEMIC INTEGRITY

Lori Enss

PhD, Nazarbayev University, Astana, Kazakhstan

While writing centers are common place among colleges and universities in North
America, they are almost unknown in tertiary institutions of the post-Soviet states. This is
unfortunate because the influences that such centers can have on the overall performance of
students and faculty are largely positive. One of the outcomes that a good writing center has
on its institution is establishing and perpetuating a culture of academic integrity among those
who participate in consultations. Consultations are one-on-one conversations with
students/faculty and tutors, and center around the developing writer and her expression of
ideas. Students often struggle with their expression of ideas (especially when they are writing
in an L2 context) and some resort to plagiarizing as a way to deal with the difficulties of
appropriating their own academic voice. This presentation will consider several reasons why
students plagiarize (ranging from technical - ‘how do [ use APA?’ to time management - “But |
have too much to do!”, to confidence - “I'm a terrible writer!”), and demonstrate how a writing
center can address each of these issues, and give students other options that steer them away
from such bad choices.

kksk
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PLAGIARISM: MONITORING AND SOURCING SYSTEM

Laurence Kinsella
EAP Instructor, NUFYP, Nazarbayev University, Astana, Kazakhstan

Craig Coulson

EAP Instructor, NUFYP, Nazarbayev University, Astana, Kazakhstan

Huw Cumming

EAP Instructor, NUFYP, Nazarbayev University, Astana, Kazakhstan

Plagiarism, collusion and time management are major issues in university foundation
and undergraduate programs. In an effort to minimize the impact of these issues, the
Nazarbayev University Foundation Program has devised and piloted a monitoring, feedback
and anti-plagiarism system on a Google Drive based platform.

This allows tutors to continually monitor our students’ writing in real time; to keep a record
of their writing progress; and to keep a record of tutor feedback at each stage. Tutors can also
see the sources each student uses as these are also uploaded to the system. Thus MASS creates
a trail of student work and source material; making plagiarism easier to detect and guarding
against the possibility of ‘ghost written’ submissions.

Whilst piloting the system, we have seen improvement in the quality of tutor feedback and
also in the ability of students to manage their work on research projects. In addition, the
system has enabled tutors and student support staff to quickly identify ‘at risk’ students. Once
identified, these students are provided with any extra support needed at an early stage of
their university career.

The system has the additional benefit of developing the IT skills of both tutors and students.
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A PROJECT-ORIENTED UNIVERSITY MANAGEMENT - THE WAY TO
COMPETITIVENESS INCREASING

Nailya Bagautdinova

Head of Institute of Management, Economics and Finance, Full professor, Doctor of Economics
Science, Kazan Federal University, iuef@kpfu.ru

Tatiana Palei

Head of General Management Department, Associate professor, Candidate of Economics

Science, Institute of Management, Economics and Finance, Kazan Federal University,
kmen555@gmail.com

Due to the purpose of entry into the world rankings of universities there is a need for
increase in management effectiveness of educational and innovative activity. With growth of
changes dynamics of consumers demand flexibility of organizational processes and structures
has to grow. One of mechanisms of such transformation of the higher school is project-
oriented management. Each educational, research, entrepreneurial, administrative project can
be considered as the independent market product significantly raising indicators of university
activity. Projects are implemented within the scientific and educational centers on the basis of
the intercathedral principle of interaction (subsequently the system will allow to leave in
general from departments). Participants of educational process are integrated into
development of projects therefore Groups of design training during study work on the
solution of specific problems of customers that increases interest of business in university.
The purposes of project-oriented model of university management are described, the scheme
of management, stages of model introduction are represented in the article.

Key words: A project-oriented management, University, project.
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PANEL SESSION 3: BUILDING A CULTURE OF RESEARCH EXCELLENCE: THE
ROLE OF GOVERNANCE

DEVELOPING RESEARCH COMPETENCE THROUGH A STUDENT-RUN PEER-
REVIEW JOURNAL AT HIGHER EDUCATION INSTITUTIONS OF
KAZAKHSTAN

D. Philip Montgomery
Instructor, Nazarbayev University Graduate School of Education, Astana, Kazakhstan
Anna Cohen Miller
Assistant Professor, Nazarbayev University Graduate School of Education, Astana, Kazakhstan
Kamila Kozhabayeva
MA student, Nazarbayev University Graduate School of Education, Astana, Kazakhstan
Dilara Orynbassarova

PhD student, Nazarbayev University Graduate School of Education, Astana, Kazakhstan

Kazakhstan’s recent efforts to develop research capacity of its higher education
institutions have made it a regional leader in publishing research. However, as Klemenkova
(2017) warns, there remain a number of concerns about the state of scholarly research as a
whole in Kazakhstan, including falsified results, unsound research methods, and preferential
citations, all of which undermine the quality of scholarly work. Researchers suggest that such
research concerns are mainly led by an excessive pressure on students and researchers to
meet a quota of published articles, coupled with a poor understanding of research methods
and inadequate funding (Mizimbayeva, Mankesh, & Survutaite, 2015; Shamatov & Isenova,
2016). To address this issue and to promote research competence, one Kazakhstani university
has created a student-run peer-reviewed journal, where with faculty guidance graduate
students and alumni author, review, edit and publish research articles. In this way, the journal
represents an exercise in developing student governance, leadership, and research
competence. Employing Tierney’s (1997) and Gardner’s (2008) understanding of graduate
student learning as a process of socialization into an organizational culture, we aim to better
understand the general institutional characteristics and the specific participatory activities
that help students develop research competence. This mixed methods study uses a
quantitative survey of authors (N=30), peer reviewers (N=35) and editors (N=10), followed
by qualitative interviews (N=9) of selected representatives from each role, in order to identify
and evaluate the ways in which participation in the student journal contributed to developing
research competence. This study identifies strengths of the student-run project, opportunities
for improvement, and considerations for application in similar contexts to improve research
competence.

Keywords: research competence, graduate students, Kazakhstan, peer review, academic
publishing, organizational culture.
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WRITING PHD DISSERTATION IN KAZAKHSTAN: DOCTORAL STUDENTS’
EXPERIENCES AND METHODOLOGICAL ISSUES

Kairat Moldashev
PhD, Assistant Professor, SDU University

The move towards internationalization of science and education in Kazakhstan
brought new reforms, including publication requirements to get PhD degree and tenure track
positions. These requirements to publish in SCOPUS and Web of Science listed journals
became a challenge for academicians in Kazakhstan and many refer to language and time as
the main barrier towards internationalization. Although language and time barriers are
significant, it is argued that there are more serious methodological and organizational issues
that hinder doing research in Kazakhstan. Particularly, constructing broad and unattainable
aims and objectives, paying limited attention to literature review, different understanding of
novelty and modeling, and ignoring detailed description of methods, which often arise from
lack or insufficient training in research methodology, are main barriers towards
internationalization.

The study draws on in-depth interviews with doctoral students and recent PhD graduates and
content analysis of PhD dissertations. Methodological issues are identified by using widely
recognized requirements for scientific publications as the benchmark to analyze the content
of local PhD dissertations. The reasons for methodological flaws are explored through in-
depth interviews with doctoral students and recent graduates. Due to ethical considerations,
the study will not uncover any names, titles or other content that may lead to criticism of
particular dissertation or person and it intends to identify only general patterns and issues.
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PREVENTING PLAGIARISM - PRACTICAL SKILL DEVELOPMENT

Janice GT Penner

EAP Instructor, NUFYP, Nazarbayev University, Astana, Kazakhstan

Many writers plagiarize because they have not developed paraphrasing skills. This is a
challenge for native English speakers and language learners alike. This interactive workshop
will introduce 4 hours of lesson materials that focus on developing confident paraphrasing
skills - from breaking down the actual process into 7 steps, from examining 7 ways to “change
the words” and to identifying and evaluating example paraphrases. The content for the
teaching/ learning material is about Kazakhstan so the writers can focus on the skills rather
than an unfamiliar topic.

Because of the time limit, only the highlights of the “7x7x7 Paraphrasing Method” will be
addressed in this workshop. The set of materials will be available.
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THE SCOPE OF SCIENTIFIC AND PUBLICATION MISCONDUCT

Elijah O. Kehinde
MBBS (Ib), FMCS (Nig), FRCS (Eng), MD (Leics, UK)

PhD, Professor of Urological Surgery, Department of Medicine, School of Medicine,
Nazarbayev University, Astana, Kazakhstan

The aims of this update/review are to: a) define the scope of the term scientific or
publication misconduct; and to discuss b) examples of scientific misconduct, c) Guidelines of the
Committee on Publication Ethics and d) the penalty for scientific misconduct.

In legal terms misconduct implies inappropriate behavior. In scientific publications, misconduct
refers to a number of derelictions which can give authors a number of undue advantages including
number of publications, authorship and opportunities to promotion. The World Association of
Medical Editors defines scientific misconduct as follows: falsifying data, plagiarism, unethical
authorship, disregard for generally accepted research practice, failure to follow legal requirements,
ghost authorship and inappropriate behavior. Publication misconduct also includes duplicate
publication, salami publication, text recycling, failure to disclose conflict of interest and failure to
obtain consent from patients involved in clinical research. The scope of each of the above terms will
be discussed and pertinent examples cited.

kksk
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EXAMINING ETHICS IN EDUCATIONAL RESEARCH

Duishon Shamatov

Associate Professor, Graduate School of Education, Nazarbayev University, Astana,
Kazakhstan

In this paper I discuss issues of ethics in educational research. Ethics has to do with
treating research participants with respect and morality. “Nothing is more indicting to a
professional than to be charged with unethical practices” (Bogdan & Bicklen, 1992, p. 49).
Ethics requires considerate efforts and care. It is the responsibility of a researcher to follow
the ethics of the study in order to protect the participants from various harms. As Hitchcock
and Hughes (1993, p. 44) state “Ethics refers to questions of values, that is, of beliefs,
judgments and personal viewpoints”. However, ethical practices are not hard rules and
regulations that one can apply to every situation. The practical aspects of research ethics are
much more complex than might be anticipated. Thus, this paper explores complexities,
challenges and dilemmas of ethics. As Eisner (p.213) observes, “If the matter was quite so
simple, the need for books, chapters in books, and scholarly articles on ethical issues in social
research would be unnecessary”.

References:
Bogdan, M. & Biklen, K. (1992). Qualitative Research for Education. Boston: Allyn and Bacon.

Eisner, EW. (1991). The Enlightened Eye: Qualitative Inquiry and the Enhancement of
Educational Practice. New York: MacMillan.

Hitchcock, G. & Hughes, D. (1993). Research and the Teacher: a Qualitative Introduction to
School-based Research. London: Routledge.

kkk

ASSESSING RESEARCH PERFORMANCE OF UNIVERSITIES IN KAZAKHSTAN

Sultan Orazbayev

PhD, Independent Researcher, Astana, Kazakhstan

The paper will contain an analysis of research performance of universities in
Kazakhstan, with an emphasis on cost-effectiveness. The research performance will be
evaluated using bibliometric data (publications, citations, collaborations and such). Based on
this information, I will propose policy actions aimed at increasing efficiency and
accountability.
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UNIVERSITY GOVERNANCE AND ACADEMIC PRODUCTION

Danagul Yembergenova

PhD student at University of Geneva, ERDIE, Faculty of Education

Reform and change in the system of higher education governance became the central
facet of meeting the needs of a modern competitive economy and achieving the goal of 30
most developed economies of the world for Kazakhstan. Particularly, one of the aspects of the
most recent document leading to governance reform State Programme for Education
Development 2011-2020 was change in the approach to research governance. Thus,
Government of Kazakhstan while reforming the higher education governance expected that
new approach will improve research capacity of universities. Despite changes in higher
education governance, Kazakhstan is weak in the overall Global Innovation Index score
ranking 82 among 141 economies and even weaker in knowledge production (83). Thus,
empirical study systematically analyses the distance between planned reform and
implementation process and how the implementation of governance reform at universities is
influencing their research capacity. Given the complex nature of university governance,
focusing at structural-instrumental, cultural-institutional and environmental perspectives as a
conceptual framework (Christensen and Leagreid, 2001) helped me understand dynamics and
content of governance reform implementation at university governance structure. Identified
success factors and constraints within each perspective then assisted me to find out barriers
and opportunities created for university research capacity. While study focuses on the impact
of university governance on the university private sector research collaborations,
internationalization of academic research and academic research career, for this conference it
is academic research career and their work, including collegiality and research integrity are
the specific focus of analysis. Therefore, preliminary analysis of the empirical study that took
place at public university in Kazakhstan illustrates that the current implementation of
governance reform at universities that increasingly became obsessed with raking regimes
with the climate of strengthened hierarchy and performance indicators, is devaluing
collegiality and academic integrity. The results of the study will be reported during the
conference which particularly illustrates underlying reasons for current university
governance apathy that is weakening university research capacity.

Key words: University governance, research capacity, academic production
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COBJIIOIEHUE AKAJIEMUYECKOH YECTHOCTH ITPH CO3IAHUH
MPOU3BEJAEHU HAYKH KAK OBBEKTOB ABTOPCKOI'O IIPABA

Ectep babamkaHsaH
MarucTp opucnpygeHuuy, CTapliui npeno/iaBaTesb

Kadenpa rpaxaaHckoro, npeANpMHUMATEbCKOT0 U IPAX/IaHCKO-IIPOLLeCCyalbHOTO NPaBa,
Yuusepcuter KA3I'HOY

JloksiaZ; TOCBAlEeH aKTyaJbHbIM B BY30BCKOM CHCTeMe BOINpPOCaM COOJIIOeHUs
aKaJleMMYeCKOM YeCTHOCTH Ha BCeX CTaJUsAX CO3/1aHHS NMPOU3BEJEHUUN HAYKH, SBJSIOLUXCS
OJJHUM U3 00'b€KTOB aBTOPCKOT0 NpaBa. PaccMaTpuBalOTCs npaBOBbIe aClEeKThl COAEPKaHUS
aKaJleMU4YeCKOM YEeCTHOCTH B KOHTEKCTE COOJIIOJIEHUs] MPAaBUJ LUTHUPOBAHUS M 3alUThI
aBTOpPCTBaA.

KiloueBble ci0Ba: akajeMU4yecKass Y4eCTHOCTb, IPOU3BEJEHUE HAYKH, 0O'BEKT aBTOPCKOTO
npaBa, IpPUCBOEHHE aBTOPCTBA, IpPHUHYXJEeHHe K COaBTOPCTBY, IlJIaruaT, M[paBuUJIa
LIUTUPOBAHMUSI.
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IMPLEMENTATION OF ACADEMIC FREEDOM IN KAZAKHSTANI
UNIVERSITIES

Assem Seitkhadyrova
MA in Translation Studies, KAZGUU University, Astana, Kazakhstan

assemseyt@rambler.ru

The proposed article considers the notion of “academic freedom" formed and
developed in higher education of Kazakhstan.

The purpose of this research is to develop understanding of ideas, experiences and practices
of Kazakhstani universities’ work on realization of academic freedom with a particular
emphasis on academic affairs management. It examines how universities understand the
notion of “academic freedom”, how successful universities are in realization of academic
freedom, to what extent they are independent in academic affairs management (the right to
determine admission procedures, entry requirements, education language, introduction of
minors, number of students per group, course content). The purpose mentioned above is
achieved due to a case study of Kazakhstani universities in general and KAZGUU University
particularly.

Key words: academic freedom, academic affairs management, principle of academic freedom,
innovation, university autonomy.
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HONOR CODES AND OTHER CONTEXTUAL INFLUENCES ON ACADEMIC
INTEGRITY IN KAZGUU SETTINGS

Banu Oralbayeva
MA in Applied Linguistics for TESOL

Instructor of Translation Studies Department, KAZGUU University, Astana, Kazakhstan

Research has shown that lower level of student academic dishonesty is generally
associated with academic honor codes in educational institutions. Students and faculty of
KAZGUU University were surveyed on the influences of honor codes and contextual factors on
academic dishonesty. Results suggested that cheating was influenced by a number of
contextual factors including the level of cheating among peers, grade-point average, peer
disapproval of cheating, and the perceived severity of penalties for cheating. Penalties were
the strongest influential factor. Moreover, we investigated the influence of honor codes on
faculty attitudes and behaviors. It was found that honor code faculty have more positive
attitudes toward their schools' academic integrity policies and are more willing to allow the
system to take care of monitoring and disciplinary activities.

Key words: academic integrity, contextual factors, honor codes, penalties for cheating,
KAZGUU University
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ACADEMIC HONESTY AT DURHAM UNIVERSITY: THE REFLECTION OF AN
EDD STUDENT

Aliya Khasseneyeva
Edd student, Durham University, the UK

Any induction programme at the British university includes introduction to the
academic integrity policy of the university. Obviously, the stumbling stone of academic
honesty is plagiarism. Plagiarism is viewed as the decease of the international students. Based
on my experience as an EdD student at Durhm University, this presentation will start with the
examination of the terminology used in Durham teaching and learning handbook concerning
plagiarism. Then I will explore the procedures taken by Durham University to prevent and/or
follow up any unethical misconduct of the students. The presentation will conclude with some
preliminary recommendations to maintain ethical behavior of the students in their academic
studies and research in Kazakhstan.
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PAPERS

PLENARY SESSION

REFLECTIONS ON ACHIEVING ACADEMIC EXCELLENCE IN A TURBULENT
WORLD

Luk Van Langenhove
PhD, Research Professor, Vrije Universiteit Brussel

Senior Adviser (European Strategy), University of Warwick

Introduction

It is a truism to say that we are living in exiting times. The world is changing dramatically and
rapidly. Not only are there the geopolitical changes that are changing the world order. There
are also the technological revolutions that strengthen globalisation and challenge many old
business models. And then there are also the global problems that need deep understanding
of what is going on and what can be done.

These trends force universities around the world to reinvent themselves. Here are a couple of
questions (borrowed from my friend John Wood) that universities need to ask themselves:

How can universities operate in this space?

Students have access to universal knowledge

Information is free, how you use it becomes more important

Training students and staff at all levels to think and operate globally is essential

As national barriers erode between universities how will governments and policy
makers react?

e How to train academics in this environment?

Although, not everyone seems to be convinced, such as Prof. Chris Rowley (Oxford) who when
addressing the impact of Brexit on British Higher Education, declared in the Financial Times
on 3/1/2017: “Universities are old, long term institutions that have persisted through many
different regimes, contexts and situations before. Brexit should be taken as just another
example. Indeed, research obviously occurred pre-EU membership.” In reality, universities
cannot ignore the avalanche of changes.

Today, | want to focus upon three issues:

e The HE landscape in the world
e The link between research excellence and teaching
e Strategies towards research excellence

The Higher Education Landscape in the World

In today’s knowledge-based economy, research centres, colleges, universities and think tanks
are on the front line in the search for talented students and staff. States are competing for
ideas, knowledge and skills, and it is indisputable how universities are playing a pertinent role
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in this game. With the international comparative measures of academic quality moulded in
World University Rankings, universities are basically forced into competitive relations with
each other. Some call it the Knowledge Wars, representing the highest stage in evolutionary
development (Brown, Lauder, & Ashton, 2007).

Scholarly work must now fulfill an arbitrary ranking system of ‘world leading’ and
‘excellence’, be it for the sake of increased funding from central government, or to build up
reputation for employers who need to recruit based on the name or ‘the brand’ of the
university. After all, it is impossible for those employers to have first-hand knowledge of every
university or the quality of their students.

Universities should therefore think strategically about their brand (Pasternak, 2017). Not just
a few Latin words and a fancy logo, but a real culture that shapes the way you behave and
communicate, inspiring a desire to participate. The university brand should also be able to
explain itself in terms of what it is not, by making clear choices about what they will or will
not do or say. For instance, in the steps towards research excellence, it is important to set
priorities and invest in certain areas, as it is impossible to be the absolute top in everything.

There are different models of university development available:

e Medieval - closely linked with religious foundations

e Napoleonic - a department of state

¢ Humboldtian - a community of scholars

e Utilitarian - contributing to society

Universities are being more and more pressured to adopt business-like modi operandi in
market-like competitions between scholars, departments, schools, universities, and countries.
Plus, the combination of ever-increasing costs of academic research and the decreasing
willingness or ability of governments to finance it with taxpayer’s money leads to the growing
emphasis on seeking new sources of revenue. The recent global model of ‘the entrepreneurial
university’ may also open new opportunities. It entails stronger links between universities
and the world of business. Of course, alliances between HE and industry is one thing, alliances
between HE institutions is another. It is a developing trend to set up these inter-
organisational collaborations in order to pool resources and/or to create research excellence.
These networking initiatives can be seen as strategic processes and I argue that this is the way
forward.

Finally, the rise of the globalised knowledge economy seems to have increased the
significance of universities’ contribution to the places in which they are located. Universities
are more and more expected to foster development and innovation, and contribute to their
region.

The Basis for Research Excellence is Teaching

Universities see hiring big names as a way of giving a boost to their reputation and their
finances. The chase for talent is accelerating rapidly because there is global competition.
Recruiting the right talent is important, but holding on to your own bright minds is also
crucial albeit more challenging. Although, the latter is the key: to stand a chance against the
tempting offers from other universities, you need to nurture your own talent and keep them
satisfied.

Nurturing research talent starts from the very beginning, but the relationship between
teaching and research is often ignored. There are ample ways to develop excellent researchers
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and I would like to highlight two ways that appear to become global trends: MOOCs and
University Colleges.

The first opportunity to seize is the one opened through technology. The quality of online
education and distance learning has increased immensely over the last few years, the
experiences that are possible through technology and design are nothing like before, and the
instructors now frequently are academia superstars. Early evidence suggests that the quality
of teaching and learning online could be better than face-to-face, because all the interactions
are explicit and can also instantly be analysed and improved upon (Barber, Donnelly, & Rizvi,
2013). Technology such as virtual and augmented reality is also making it a lot easier to
simulate in-person experiences at a distance. One could argue that you don’t get the same
interaction as in a classroom, but from my own experience in Belgium, the clear majority of
students almost never show up on campus if participation isn’t forced. Universities will have
to do more than developing standard curricula for basic courses to stay relevant. This could
for instance involve customising MOOC curricula according to the local context of the
university, or a prioritised research niche.

A second trend is the worldwide growth of the Liberal Arts and Sciences (LAS) model,
frequently incorporated by ‘University Colleges’. An LAS teaching model is characterised by
selective, intensive, international, broad, interdisciplinary and small-scale education.

The current LAS programmes in Europe seem to be initiated to overcome the disadvantages of
early and over-specialisation at the bachelor’s level. They offer an alternative for most
university programmes in Europe that have a mono-disciplinary and rigid nature. The
features of LAS education create a very supportive and comfortable environment for learning
and yield individuals who are better able to deal with complexity across disciplines. That way,
LAS students are better equipped to meet the changing nature of the world and the changing
nature of work.

There is, however, one major disadvantage of independent LAS colleges. Namely, their lack of
access to (expensive) equipment that enables more sophisticated research projects, or their
access to books, cannot match that of large research universities. One way to solve this
problem is by establishing sustainable partnerships with the bigger academic institutes. For
the already established universities, it could be strategy to develop a new LAS programme.

Next to nurturing local talent, it will also be important to attract students from elsewhere. The
number of students enrolled outside their country is steadily increasing. HE is becoming a
global market as illustrated by these OECD figures:

Students enrolled outside their country of citizenship, millions,

1990 - 2011 (OECD data, 2013)

5 4,3

1,7
2 1,3

1990 1995 2000 2005 2010 2011
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Steps Towards Research Excellence

Scientific research excellence basically is prioritised research concentrated in selected areas.
It is imperative to determine which research areas one wants to develop as areas of expertise.
This could for example be a specific area that is of strategic importance to the region in which
the university is located.

Once priorities are set, it is important to invest in big teams, especially in the social sciences.
Social scientists tend to work more individually, while social science research would have
more power if it came from a big, diverse team of researchers. More people simply means
more perspectives and more insights. It is the whole idea behind interdisciplinary. The
twenty-first century is characterised by an increasing (global) connectivity combined with
increasingly rapid change. Interconnectedness among diverse elements on different scales
lead to changes so rapid and complex, that they are impossible to comprehend from only one
disciplinary perspective. Students are facing and will continue to face challenges dealing with
this, as will scholars and policy-makers. The answer seems to be a multi-perspective approach
where different disciplines are used to deal with complex problems.

A discipline can conveniently be defined as any comparatively self-contained and isolated
domain of human experience which possesses its own epistemic community of experts.
Interdisciplinarity can best be seen as bringing together distinctive components of two or
more disciplines. In today’s HE system, these disciplines are institutionalised into
departments and faculties. Such a disciplinary approach to teaching and research has become
increasingly criticised. Bringing them together in an integrated approach simply holds a
greater promise of bringing one closer to attaining a firm grasp of a complex subject than any
important but one-sided study.

By way of example, I can refer to the global research priorities of the University of Warwick.
Our Global Research Priorities programme addresses some of the most challenging problems
facing the world today, providing a platform for multidisciplinary research in 11 key areas of
international significance, from food to sustainable cities, energy to innovative manufacturing.
The programme supports cross-departmental collaboration, enabling our researchers to work
together across departmental and disciplinary boundaries on issues of global importance.

Excellent research of course mainly stems from the researchers, and researches only thrive
under good working conditions. It is therefore crucial to create a good research environment,
where an optimal life work balance is respected, where researchers are accountable for their
results and where red tape is limited.

A good work-life balance is essential for one’s mental health, but is also beneficial for the
organisation. It can make employees less likely to leave the organization, give them greater
pride in the organisation, stimulate them to recommend it as a place to work and create
higher overall job satisfaction. HR policy is the easiest if it's universally applicable, but
everyone’s life is different, and everyone needs different things at different times. A one size
fits all mentality perpetuates frustrations among employees, and especially among
researchers. It therefore needs to be customised.

In the same context, researchers should in the first place be accountable for their research
results, and not so much for how they divide their time or in which places they work on their
research. All bureaucratic measures to track activities or the need to rigidly conform to strict
rules all hinder the researcher’s core activity. The endless need to fill out paperwork, or
having to wait on multiple people or committees to approve a decision, they are all obstacles
to action. There is of course need for some control, but the more you can limit red tape in
research, the better.
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Another step towards excellence is the investment in networks with excellent partners. It
depends on each university how far they can go, but international partnerships are absolutely
necessary if a university wants to be truly global. The decreasing willingness or ability of
governments to subsidise research with taxpayer’s money, the rising costs of undertaking
research, and the investment sometimes required in the latest hi-tech equipment is now such
that only the big universities can compete. Only HE institutes with real research power have a
future in these fields. The message for those that don’t is clear: partner up or step aside.

Increasingly, in all areas, research involves universities building partnerships both with other
universities but also with other emerging players, such as think tanks, private companies,
government agencies, etc. The choices of which strategic partnership to build are probably
amongst the most challenging long-term decision universities must make.
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COILIMAJIbHBIA KOHCTPYKTUBHU3M B OBPA30BAHHM: EJUHCTBO
INPENOAABAHHUA U UCCJIEAOBAHUA

Anvmep ®PansysiaeB

JIOKTOp NOJIMTUYECKUX HaYK, Tpodeccop, fupeKkTop JlabopaTopuu neperoBopos
YHuUBepcuTeTa MUPOBOW 3KOHOMMKHU M AUIlJIoMaTHH, TallKeHT, Y36eKucTaH

Kakum cTaHOBUTCA Hall MUP?

Mup cTpeMHUTe/NbHO MeEHSeTCA: OH CTAaHOBUTCA 4YpPEe3BbIYAUHO CJIOXKHBIM H TPYAHO
npeAcKasdyeMbIM, B HEM MOABJISIOTCS HEBUJAHHBIEe 10 CUX OP BbI3OBbBI, PUCKU U Yyrpo3bl. Kak
COBpeMeHHasi CUCTeMa 00pa3oBaHUsI OTBedyaeT Ha MeHswoUuhAcad Mup? O4eBUJHO, UTO
JIOOPOTHOE TpaAUIIMOHHOE 06pa30BaHUE YKe He BblIep>KUBaeT HATUCK BpEMEHHU.

TpaauHOHHOE 0Gpa30BaHMeE

Kak yuyuau panbiie? CxeMa JJ0BOJIbHO NMPOCTasi: ObLI YYHUTEJb, OblJ YYEHUK, U ObLJIO 3HAHUE,
KOTOpOe NepesaeTcsl yuuTeseM y4YeHUKY. [Ipyu 3TOM y4uTesb - rJIaBHOE JeMCTBYOIEE JIUIIO,
O6oJsiee aKTHMBHAsi CTOPOHA, HepepeKaeMblii aBTOPUTET. YUYeHUK, KOHEYHO, MOXKET 3a/laBaTh
BOINPOCH], HO JIMIIb B paMKaX YCTAHOBJEHHOrO perjaMeHTa. XOpPOLIWH MpenojaBaTesb
npeJcTaB/sieT COG0M 3HAIWILEro ClelUaNlucTa, KOTOpPbIM CHOCO6eH YCHIelHO MepejaThb
3HaHUA y4eHUKY. [1710X0, eciu yYUTeb YTO-TO HE 3HAET, U CThIJHO, €CJIU OH MPU3HAETCA B
3TOM. Y4YUTeJb €CTh U BOIJIOLIEHUE CIPABEAJUBOCTH: XOPOUIMM YYEHUK MOJy4YaeT OT HEro
BbICOKHE OLIeHKH U 3aCJY>KeHHYI0 I0XBaJly, a IJIOXOU — «Hey[» U nopulianus. [lycTb yueHUKH
3ay4yMBaIOT M 3allOMUHAIOT MaTepHas, IJ1aBHOe, YTOObl OHU MOKa3aJu CBOM 3HAHUS, €CJIU Y
HUX 06 3TOM CIpOCAT. BblIM BpeMeHa, Korjia B X0/ MyCKaJu NaJKy WJIH PYKy, HO BCe, KaK
rOBOPUTCS, pafu 6Jiara ydeHHKa — YTOObl OH MpUOoOpeTaJ MmoJiararwlyuecs 3HaHUSI.

U 4TO Ke npousouio?

YBbI, KJIaccU4ecKasi MOJieJib Mperno/jaBaHrs U NpUobpeTeHUs1 3HaHUM cTasla 0OHApyKUBaTh
HeJI0CTaTKU U JjaBaThb cbou. OKa3bIBaeTcs, AaxkKe YCBOMBILIME NOJIAraloliuics 06'beM 3HaHUU
4acTo MHOroe 3a6bIBaoT. U ry1aBHOe, I0JlydeHHbIe B LIKOJIe UJIM By3e 3HaHUs 3a4acTyl0 MaJlo
IOMOTAlOT B JKW3HU U MNPOPecCHOHANbHOU [esTeJbHOCTU. OCOGEHHO B CJIOXHBIX,
Helnpe/cKa3dyeMblX, HeCTaHJapTHBIX CUTyalusaAX. Bo MHOTUX cly4asx caM Npolecc 06y4eHus
paccMaTpUBasICA LIKOJBHUKAMU U CTY[eHTaMU KaK TSKeJsIblid U He O4eHb UHTepPeCHBIN TPYA.
Bcskoro pojia popMasibHble OLEHKM 3HAaHUM NMPUBOJAMIM K GOpMaJbHOMY OTHOLIEHHUIO K
00pa30BaHMIO, U HepeJKO IMOroHA 3a OLleHKaM{ WJIM NpaBUJIBHBIM BbIOOPOM OTBeTa Ha
BapHUaHThl TeCTa 3aCJIOHSAJINA NPoLecC No3HaHUsA. KpuTuyeckoe MblllJIeHHE IIKOJbHUKA UJIN
CTyJZleHTa HepeJIKO BbI3bIBaJIO [1003PEHHUE.

COllPlaJIbelﬁ KOHCTPYKTHBHU3M B IIO3HAHHUHU

YesioBeyecTBO Bcerjga MUcKaao 3p¢deKTUBHbIE CUCTEMbl 0OecreyeHUsl MO3HAaHUs, U TaKue
IIOMCKU [0 CHUX INop mnpogonkarTcad. OAMH U3 COBPEeMEHHBbIX OTBETOB - COLMaJIbHbIN
KOHCTPYKTUBU3M B o6pasoBanuu. K.Iluaxe, JI.C.Beirorckuit, /x.BpyHep u apyrue
uccsaeoBaTe i BHECIU 60JIbLION BKJIaJ, B CTAHOBJIEHHME KOHCTPYKTUBUCTCKOW NapaJiUrMbl B
00y4eHUH U NO3HAHUM.

38



ACADEMIC INTEGRITY AND UNIVERSITY GOVERNANCE

KOHCTpYKTUBU3M HCXOAWT M3 IMOCbLJIA O TOM, YTO 3HaHUME KOHCTPyUpYyeTCsd B XoJe
COLIMa/IbHOTO B3aHMMOJEUCTBUA. B 4acTHOCTH, BO B3aMMOJEUCTBUM MEXAY y4UTEJEM U
YYEHUKOM, a TaKKe Mex/y CaMUMHU ydalumucsa. Ho npu aToM 3a1aya yyuTesiss MEHSETCA: OH
Tenepb BBICTYINAeT He KaK MHCTPYKTOP, a CKOpee KaK MEHTOP W 4eJIOBEK, COAEUCTBYOLUN
y4EeHUKYy B BbIpAabOOTKe 3HaHUf, T.e. Kak ¢acuautatop. KOHCTPYKTUBHUCTCKHUN NOAXOJ
[IeHTPHUPOBAH HE Ha y4YuTeJie, KaK 3TO ObLJIO B TPAJUIIMOHHOM 00pa30BaHuUH, a Ha yuyeHUKe. B
npouecce 060ydyeHUsl YUUTEJb TOXKe peBpallaeTcs B IO3HAIOUIEro: /Il Hero KaXKAbld YPOK —
3TO yBJIEKATeJbHbIM NMPOIECC COBMECTHOTO MO3HAHUS, 001lee MyTelleCTBUE B MUP 3HAHUS.
O6beM COBpeMeHHbIX 3HAaHUM TaKOW KOJIOCCAJbHBIM, YTO Jake Jy4lleMy CIeLUaJUuCTy
HEBO3MO>KHO Bce 3HaTb. Y oTBeyasd Ha KaKOM-HUOYAb CJIOXHBIA BOIPOC, YIYUTEb TelNepb
MOXET OTKPBITO U 6e3 BCAKOTro CMylleHHsl NMpU3HaBaTh, YTO OH He 3HaeT oTBeTa. Ho ero
3a/a4ya — NpeJJIOKUTh CBOUM y4eHUKaM NpPeANpPUHATb COBMECTHbIE YCUJIUSA, YTOOBI HAUTHU
JIYYLIUHW OTBET.

KOHCTPYKTHMBHCTCKOE 06y4eHHue

Kaxapli ypoK B KOHCTPYKTHBHUCTCKOM Jyxe MpeJACTaBJsieT COOOH MONbITKY pelleHus
npo6JieM. [lo3HarmKe pacKpemnolieHbl, OHU MOTYT CBOGOHO AUCKYTHPOBATh, 0OMEHUBATHCS
uJlesIMU U HaGJIIOeHUSIMH, aHAJIU3UPOBAThb KENUChI U }KU3HEHHbIE IPUMEPBI, UTPATh POJieBbIE
WJIM IpyTHe UTPbl, CAMYJUPOBATh, IKCIIEPUMEHTHPOBATh, BBIPAXKaTh Ce051, CBOE OTHOLIEHHE
K 06Cy)XJaeMbIM BOIIPOCAaM, NMPUBHECTH B Y4eOHBIA NPOIECC JIMYHBIA OMNbIT. Y4YHUTeEJNb
u3beraeT 3aKpbIThble BONPOCH], TPEOYIOIIHE JIUIb OTBETA «JIa» UJIU «HET», HO OH UCIOJIb3yeT
OTKPBITbIE BOINPOCH], KOTOpPble MOOIIPSIOT MbBICJAUTENbHYI0 AKTHBHOCTb ydaimjerocs. He
06s13aTeJIbHO BCe BpeMs CHJETb B KJacce: Bble3JHble WJMU «I0JieBble» 3aHSTHUS,
«COKpPaTOBCKME»  JWaJoTU Ha MpPUPOJE, 3KCKYPCUHM, COBMECTHble IPOCMOTPHI
Xy0’)KECTBEHHOTO WJIM [JIOKYMEHTaJIbHOro ¢UIbMa W €ro oO6CyXJAeHHe - 4YacTb
MI03HABATeJIbHOTO Mpolecca. M1 Bce 3TO NPOUCXOAUT B TIPYNIOBOM B3aWMOJENUCTBUH, B
peXuMe aKTHUBHOTO /JHajiora U CAaMOBBIPaKEHHsS. YYEHUKH W Y4YUTeNb CO3JAIT TaK
Has3bIBaeMOe COOOIIECTBO 3HAHHUS, WJMU I03HAWIlee COOOIIEeCTBO. ITO COOOIIECTBO
OTJINYaeTcsl 0c060M aTMochepo, MoolpsIled Npolecc No3HAHUS. Y YJIeHOB co061ecTBa
MOSIBJISIETCS BBICOKAs MOTHUBALMS K IMO3HAHHIO, JKeJaHHE COBMECTHO HCKaTb M [les1aTh
OTKPBITHSI.

ConanbHbIA KOHCTPYKTUBU3M MOXKET 0Ka3aThbCsl BeCbMa LIEeHHOW MeTO0/10JI0TMel 03HaHUSA
M B OHJIaWH 00y4yeHHU. MHOTMe COBpeMeHHble OHJIAWH KJIacChl CTaBAT LeJIbl0 CO3/aHUA
MHTEPAKTUBHOrO IMO3HawIero coobuiectBa. [lo HMHTEHCMBHOCTH OOIIEHUS MeXIy
npenojaBaTeseM M CTyJeHTaMM, a TaKKe Mex/Jy CaMHUMM y4dalllUMMCSl OHJIAMH KJaccChl
CNIOCOOHBI /laxKe MPEBOCXOAUTh OGbIYHbIE KJIACCHI: YJIEHbI IIO3HAIOLIEr0 OHJIAMH CO00IeCcTBa,
IO CyUleCcTBy, MOTYT Ha MOCTOSIHHOW OCHOBE B3aHMMOJENCTBOBATb MeXJy COO0W myTeM
nepenrcKy, BUJe0 UJIM T0JI0COBbIX KOHPEPEHIMH, 06CYKeHHS TeX WU UHBIX CTaTel, KHUT
uan KeicoB. [losHawmue Facebook rpynmbl Takke MOTyT paboTaTb NO TaKOMYy 3Ke
MHTEePaKTUBHOMY NPUHLHUILY, IOMOraTh CBOUM 4YJieHaM COBMECTHO KOHCTPYUPOBATh 3HAHMUS.

KOHCTPYKTUBUCTCKUN KJacC MOOLIpsieT KPUTUYECKOe MBbILJIEHUEe, CaMOCTOSITEJIbHOCTb U
OTBETCTBEHHOCTb  yYalllUXCsl, KX CIOCOOHOCTb BbIpaXXaTb COOCTBEHHOE MHEHME,
MCII0JIb30BaTh HE TOJIbKO pa3yM, HO U YYBCTBA, BU3yaJbHble 00pa3bl, JABWKEHUS U Jpyrue
HeBepOasibHble cpejcTBa. [IpenoiaBaTesib MOTUBUPYET CBOMX YYEHUKOB OBITh aKTUBHBIMH,
He 60STbhCS MCIOJIb30BaTh MpeAblyliie 3HAaHUA U )KU3HEHHBIW ONbIT. KOHCTPYKTUBU3M He
HCKJIIOYaeT OLIEHKY pe3yJibTaTOB y4yeObl, HO TaKas OlleHKa YYHUThIBAET ydyacThe yYeHHKa U
ero NpoJiBM>KeHue B MO3HABAaTeJbHOM npolecce. M oueHb BaXXKHO, YTOOBI MPOLeCC TO3HAHUSA
ObLJ HAINOJIHEH [IJis1 TTO3HAIOILET'0 CMbICJIOM, a BbipabaThiBaeMble 3HAHWUS UMeJH [Jis Hero
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3HaueHHe. MexaHuWYyeckoe T[O3HaHUe, 3a3yOpuUBaHUEe MaTepuaja MNPOTUBOPEUUT AYXY
COLIMAJIbHOT'0 KOHCTPYKTUBU3Ma. COBEPLIEHHO 4y, KOHCTPYKTUBU3MY U TECThI C BBIGOPOM
MPAaBUJILHOTO OTBETa W3 MpeAOoCTaBJeHHbIX BapHaHTOB. KOHCTPYKTHBU3M MpeANIOYHUTAET
MCI0JIb30BaHWEe B 00pa3oBaTe/JbHOM Ipoliecce He Y4Ye6HUKOB, a JUCKYCCHUOHHBIX
MaTepHaoB.

HoBbie YMEHHA U HABBIKH NIpernogaBaTe’id

CouuasbHbIA KOHCTPYKTHUBU3M B 00pa30BaHUM TPeOYeT OT Y4YUTEJNed HOBbIX YMEHUU M
HaBbIKOB. JTO M CIOCOOHOCTb MOOWIPSAATH CAaMOCTOSITE/JbHYI paboTy W pa3BUBAThb
KPUTHYECKOE MbIIIJIEHUE Y LIKOJbHUKOB WM CTYJI€HTOB, MOTUBUPOBATh UX, BOBJEKATb B
COBMECTHYI0 aKTUBHOCTb, U, UTO OYE€Hb BaXKHO - C03/]laBaThb CTUMYJIUPYIOLIYI aTMocdepy
M03HAHUS. YUUTeJb TENEPb He POCTO AAeT 3HAHUE, HO TOMOTaeT y4yal[UMcs BbIpabaThIiBaTh
ero, To ecTb BbICTYNAaeT KakK Obl MeJMaTOpPOM B NO3HaBaTeJbHOM mpolecce. BaxHelas
3a/laya y4uTeJsisl - NPeBPaTUTh MPOIECC MO3HAHWS B 3HAUMMbIA U CMbICJ000pA3yOUIAI
Ipo1ecc, MOMOYb MO3HAKIIUM MOHATb CMBIC/ U 3HaYeHHEe KOHIENIMH, COObITUHN U SIBJIEHUH.
Tenepb cam npenojaBaTesib JO/HKEH BCe BpeMsl VUUTBHCS, a TaKXKe BECTU HCCJIeOBaHUS —
MHaye OH He Oy/leT OpraHMYeCcKU BIUCHIBATbCS B COOOLIECTBO 3HAHUS. YUUTEJIb, €CIU OH HE
XOpOUIMM KOMMYHHUKATOp, He MOXXeT MOTUBUPOBATb U 3aHUMATbCSl MHHOBAILUSIMH, HE B
COCTOSIHUM OpPTraHU30BaTh yBJeKaTeJbHbIN M 3HAYUMbIHN /ISl YYEHUKOB MPOILECC MO3HAHUS,
He CIocO6eH ObITh YCIEIHbIM U BaXKHBIM YJIEHOM MO3HAIOLIEr0 CO06LIeCTBA. YUUTEb — 3TO
W JuJlep cooblecTBa 3HaHUS, HO ero JIMJepCTBO He aBTOPUTApHOe, He HalpaBJIeHO Ha
yTBEpKJeHUe COOCTBEHHOr0 BUJeHUSl U MOHMMaHUS MUPA, He N0/|aBJsieT yUYeHUKOB. boJiee
TOTO, 3TO TaKOe JIUJAEPCTBO, IPU KOTOPOM CaM Y4YUTEJNb MOXKET «PAaCTBOPUTLCSI» B TPYIIIE,
CTaTh JIMUIb OJHUM W3 €€ aKTUBHbIX YJIEHOB. ITO JIUJEPCTBO, KOTOPOE CTAaBUT B IEHTP
MO3HAIOIEro co00IeCTBAa yYYEHUKOB U CaM Ipoliecc no3HaHus. /il COBpeMeHHOTr0 yUYUTeIs,
Ipeno/iallero B KOHCTPYKTUBUCTCKOM AyXe, JIEKIIUK MOTYT COXPaHUTb CBOI 3HAYHMMOCTb,
HO BCe-TaKU OHM Tenepb He 0YeHb JJIMHHbIE [0 BpEMEHU, HO 00513aTe/IbHO HHTEPAKTUBHbIE
Y BOBJIEKAOIIME CyLIaTes e,

OGpa3oBaTe/ibHbIH KOHCTPYKTUBU3M M MCC/IeA0BaHUS

ConuasbHBIN KOHCTPYKTUBHU3M B 06pa3oBaHUU NPUBETCTBYET COBMECTHbBIE
UCC/Ie/I0BAaTE/bCKUE MPOEKThl yYalUXCs, a TAKXXe YYEHHKOB U y4UTess. ITO U L EeHHbIH
COIlMa/IbHBIN ONBIT, © BO3MOXXHOCTb BbIpakaTh Ce0s, U BHOCUTb BKJAJ, B IMO3HaloOlee
COODOIIEeCTBO.

B KaXk/joM KOHCTPYKTUBHUCTCKOM KJlacce WJIM YpOKe 00513aTeJIbHO MPUCYTCTBYET 3JIEMEHThI
MIOMCKA, UCCJIelOBaHUA. YMeJble MpenojaBaTe/d NpPeBpallal0T pelleHHe NpobJseM, B TOM
4ycJie U3 peaslbHOM KU3HH, B TBOPYECKUM U 3HAYUMBIX /IS O3HaKOUuX npouecc. Jlydmue
y4YuTeJIsI He OTAEJSIOT MPOLEecChl MpenojjaBaHus M UCCIeOoBaHUSA: 0Opa3oBaHHWe M HaykKa
B3aMMHO JIONOJIHAIOT APYT ApPyra, IOMOralT APYT APYTy. Y4yauyecsa MOTYT CTUMYJIMPOBATh
Hay4YHOe TBOPYECTBO Yy4uTeJid, U IpenojaBaTesb, 00Cyx/Aasd CBOU Hay4yHble NpoO6JieMbl B
MIO3HAI0IIEM COOOIILECTBE, MOXKET MOJYYUTh OT CTY/I€HTOB LleHHbIe HHCAUTHI.

[IpenojjaBaTe/IN-KOHCTPYKTUBUCTBI LIHUPOKO MCIHOJIb3YIOT CTUMYJHPYIOLIME BO3MOXKHOCTHU
BONIPOCOB. XOPOIIMM NpenoJaBaTe/b-KOHCTPYKTUBUCT — 3TO MacTep UHTEPECHBIX BOMPOCOB.
Ho nmnpenogaBaTesrd MNOOWPAKT W CaMUX CTYAEHTOB CTaBUThb Iepes MO3HAKUIAM
co0011eCTBOM BONPOCHL. B yacTHOCTH, npenoAaBaTesb MOXKET MPOCUTh CTYJEHTOB BO BpeMs
3K3aMeHa He OTBeYaTh, a 33/jlaBaTh OPUTHHAJIbHbIE, HECTAHAAPTHbIE BONPOCHI, YTOOLI 3aTEM
COBMECTHO HMCKaTb OTBeThbl. YTOOBI 3a/aTh XOpPOLIWM BOMNPOC, MO3HAWIEMY HEOOXOAUMO
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YFJIY6I/ITI:>CH B NIpeAMeT IMO3HaAHHA, YBULAETDb €ro HpO6J1€MHbIe CTOPOHBI, UMETb KPUTHUYECKOE
MBbIIIJIEHHE.

COLlPlaJIbeIﬁ KOHCTPYKTUBHU3M B IIO3HAHHUHU VS IV/IAruaT

CywecTtByloT ¢yHJaMeHTalbHble QakTopbl, Nopoxjawouide maardaT. Cpead HUX H
Yype3MepHbIH YIOp HA OIeHKY 3HAaHUS M «IPABUJIbHOCTb» OTBETOB, U 0OS3Hb OBITh
HeyJlayHbIM, U He3HaHUe MpeaMeTa W MeTOJ0B HCCIeJ0BaHHUs, U HeyMeHHEe BbINOJHATD
CaMOCTOSITE/IbHYI0 paboTy, U HeXBaTKa BpeMeHH, U T.N. HEeMOTUBUPOBAHHBIN LIKOJbHUK WU
CTyZleHT, He3aWHTepEeCOBAaHHbIM B MO3HAHWU WJU He BKJIIYEHHbI B IO3HAaBaTeJbHbII
Ipolecc, MOXKeT MOAJAaThbCsl UCKYILIEHUIO MPUOErHyTh K IJIaruaTy, TeM 6o0Jiee, UTO B 3MOXY
WHTepHeTa 3TO AesaTh JJOBOJILHO JIETKO.

O6pa3oBaTe/ibHble YUYpEXJEHUsl HCINOJb3YIOT pas/MyHble MeTOoJbl OO0pbObl MPOTHUB
IJ1arvaTa, B YaCTHOCTH, BOCIMTATEJbHYIO U Pa3bsCHUTEbHYI0 paboTy, o6yyeHue MeToaM
Jl0OpOCOBECTHOTO  HAY4YHOrO  HCCAe[0BAaHUs, IPOBEpPKYy INpeACTaBJIeHHBIX paboT
CeljMaJibHbIMU NporpaMMaMH{, a TaKKe HakKa3aHUe 3a chnucaHue. KOHCTpYKTUBUCTCKUM
nojAxoJ, JesaeT ynop W Ha ¢GOpMHpOBaHHe MOTHUBALlMM K I03HAaHUIO, CO3/aHHUe
CTUMYJIMPYIOIIUX NO3HAKUIMX COOOIEeCTB U MOOLIpeHHe NMOUCKA, N03HABATe/bHbIX YCUIUH,
JlaXke ecJIM He BCer/ia ¥ He BO BCEM YCIIELHOTO.

CoyuaibHbIA KOHCTPYKTUBU3M B 00pa30BaHUM TaKXKe MOOIIPSeT UHAUBUAYAJTbHBIN MOX0/
K yyamuMmcs. C4MTaeTcs, YTO KaXK/AbIM IKOJbHUK U CTYJEeHT — 3TO YHUKaJIbHAsA JUYHOCTDb CO
CBOUMU KOTHUTUBHBIMHU U 3MOLMOHAJIbHBIMUA 0COOEHHOCTSAMU. Y KaXK/A0T0 y4alllerocs MoxeT
ObITb COOCTBEHHbIM CTWJIb No03HaHUs. CTapascb He CpaBHUBAThb y4YalUXCs, HO
COECTBOBATh Pa3BUTUIO CBOEOOPA3HOro MOTEeHIMaNa KaXKJoro W3 HUX, NpenojaBaTesib-
KOHCTPYKTUBUCT CIIOCOOCTBYET CO3/]JaHUIO JlyXa HEMPUEMJIEMOCTH U HEHY>KHOCTH IJlaruaTa.
[lnaruaT 6bIBaeT He BOCTPEOOBAHHBIM U TOT/a, KOT/A 3a/JaHUS CTABATCA U GOPMYyJIUPYIOTCSA
npenojaBaTeseM (3a4acTyr C NOMOLIbI0 CaMHUX YYalllUXCSl) OPUTHMHAJbHBIM 00pas3oM U
NOOYX/IAl0T UIKOJbHUKOB U CTY[E€HTOB [ieJlaThb CBO€ MCCIejoBaHME U HaXOJUTh
COOCTBEHHbIE OTBETHI.

YHHMBEpPCHUTET KaK NMO3HAKIIEe COO6IECTBO

C TOYKM 3peHHUs1 KOHCTPYKTHMBHM3Ma XOpOLIO, KOTZA BBbICOKUH AyX NO3HAHUS NPHUCYI He
TOJIbKO Y4e6HBIM KJlaccaM, HO U LIKOJIaM M YHUBepcuTeTaM B LiesioM. K coxxaneHuto, u3-3a
CJI0’KHOCTEW B YNpaBJEeHUH U OHOPOKpPATHUYECKUX 3JIEMEHTOB, y4ebOHble 3aBeJleHUs KakK
OpraHU3alUU HepeJKO TEPSIOT TAaKOMW JyX, U UX TPYAHO XapaKTepHU30BaTh KaK IMO3HAOLIee
coobuiecTBO. B 3TOM CBSI3W BaKHOM 3aZjayeil NpejCTaB/seTCS yINpaBJieHUe Yy4yeOHbIM
3aBeJleHUEeM He KaK GI0pOKpaTUYeCKON opraHu3aluei, a Kak coo61ieCTBOM 3HaHUS.

st Toro, 4To6bl cHOPMUPOBATH TAKOE COOOINECTBO, BAXKHO B3aHMHOE YBa)KEHHE MEXAY
y4eHUKaMU U y4yuTeasasMu. Hesb3s nocTpouTh 3¢ PeKTUBHOE MO3HABATEJbHOE COOOIECTBO
6e3 yBaXKeHUS JIMYHOCTH W WHAMBHUJYAJbHbIX Pa3JU4YMid MexJy JabMHU. ColMasbHbIHN
KOHCTPYKTUBU3M 6oJiee 3p(eKTUBHO BHeJpsieTCd B 0Opa3oBaTeJibHbIA MPOIECC, eCu B
IIKOJIE WJIM By3e I[apUT aTMocdepa MOooIpeHUs MOHWCKA 3HAHUS U COTPY/IHUYECTBA, a He
HAaKa3aHUsI 3a He3HaHUe. [IO3UTHUBHYI0 POJIb HWrpaeT U aAPXUTEKTYpa OTKPBITOTO
IPOCTPAHCTBA B 006pa30BaTeJbHOM VYPEXAEHHWU - OHa CIOCOOCTByeT KOMMYHHUKAIUM U
B3aUMO/IeCTBUIO JIIOJeH, HaXO/ IS UXCS B TOMeEIleHUH.
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PANEL SESSION 1: THE ROLE OF SENIOR LEADERSHIP: WITHIN & BEYOND
UNIVERSITY

HOW CAN TRANSFORMATIVE LEARNING THEORY INFORM A FOUNDATION
YEAR PLAGIARISM POLICY

Elizabeth Molyneux

Teaching Fellow, English for Academic Purposes, Nazarbayev University, Astana, Kazakhstan

Plagiarism can be a source of confusion and frustration, not least for those who are unfamiliar with the
citing and referencing expectations of a university academic writing community. This paper uses
Transformative Learning Theory (Meirow, 1997) to understand the subjective experiences of novice
writers as they acquire the academic conventions used to incorporate sourced material in the
construction of an argument. Theoretical conceptualisations of epistemological shift (Taylor, 2007) and
identity change (Illeris, 2014) underpin an analysis of the contrasting perspectives of students and
tutors on a pre-sessional Academic English course, as described in a study by Gu and Brooks (2008).
Time, motivation and trust are found to be key factors in this potentially transformative experience. The
paper concludes with the implications of this analysis for a plagiarism policy which enhances rather than
undermines students’ commitment to academic integrity as they graduate into university programmes.
Key words: Transformative Learning Theory; epistemological shift; identity change, plagiarism

Introduction

The last two decades have witnessed a dramatic rise in the internationalisation of
higher education and it has now become a mainstream notion (Jones & de Wit, 2012).
Internationalisation is a contested term which ‘means different things to different people’
(Knight, 2004, p.5), and although it has often been used in a narrow sense to refer to faculty
and student mobility, its impact on curriculum and pedagogy is now increasingly a research
focus (e.g. Leask, 2015; Svensson & Wihlborg, 2010) which drives enquiry into the delivery of
higher education, including the rapid growth of English as a medium of instruction (Dearden,
2014). There are encouraging signs that recent research aims at ‘improving the quality of
teaching and learning in an increasingly international and global HE environment’ (Maringe &
Woodfield, 2013, p.1). However, simply acknowledging that there are ‘pedagogic implications’
of internationalisation (Gu, 2009, p.38) is not sufficient. As Magyar and Robinson-Pant (2011)
perceptively argue, accepting the need for transformative change in higher education is less
problematic than articulating what such changes may look like and how such change can be
encouraged. It is to this end that this paper is directed. Transformative Learning Theory (TLT)
will be used to analyse the experiences of English language learners preparing to enter
university in order to make recommendations for policy and practice which enhance the
learning experience. To begin, this paper will give an overview of TLT and some of the
criticisms against it. Then, a study by Gu and Brooks (2008) on the contrasting perceptions of
plagiarism of tutors and English language learners on a university preparation course will be
described. After that, TLT will be used as a lens to interpret these contrasting perceptions.
Finally, this paper concludes with recommendations for policy and practice which aim to
strengthen students’ intrinsic motivation as aspiring members of an academic community as
they begin their university careers.
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Transformative Learning Theory

What is Transformative Learning Theory?

TLT stems from the field of adult education and development. It can be traced to Mezirow’s
study of his wife and her colleagues’ experiences on a re-entry programme at a community
college in the US (Mezirow, 1978), although he has subsequently added to and refined his
initial articulation of the theory in the decades since the publication of its first iteration. An
important aspect of the theory is concerned with changing frames of reference, where frames
of reference are defined as ‘the structures of assumptions through which we understand our
experiences’ and are comprised of two dimensions: ‘habits of mind’ and ‘points of view’
(Mezirow, 1997, p. 5). Under Mezirow’s conception of the theory, our frames of reference are
changed, or transformed, ‘through critical reflection on the assumptions upon which our
interpretations, beliefs and habits of mind or points of view are based’ and we become
‘critically reflective of our generalised biases’ (Mezirow, 1997, p.7). Taylor has surveyed the
range of ways that researchers have attempted to identify and describe a change in a subject’s
frames of reference, and has summarised his findings in two extensive critical reviews on the
TLT literature (Taylor, 1997; Taylor, 2007). From these reviews, it seems that a changing
frame of reference, or a perspective transformation, can be described in wide variety of ways,
but for the purposes of this paper it is important to note that a perspective transformation can
include ‘epistemological change’ and ‘identity development’ (Taylor, 2007, p.180).

Illeris (2014) provides a further examination of the issue of identity and TLT. In response to
Kegan'’s crucial question, ‘what form transforms?’ (Kegan, 2000 quoted in Illeris, 2014, p.149),
Illeris suggests that a more rounded conception of identity is the target of transformation,
rather than only the cognitive dimension which is often read as being paramount in Mezirow’s
iteration of the theory focusing on changing frames of reference. Illeris understands identity
as both a psychological and psychosocial concept, and stresses the importance of the
‘interaction between the individual and the social environment and how this influences the
development of the individual’ (Illeris, 2014, p.152). He draws on Giddens’ work to explain his
understanding of identity as a ‘reflexive project’ which implies the constant need to change,
and a balancing of stability and flexibility (Giddens, 1991 cited in Illeris, 2014, pp. 154-155).

Hobson and Welbourne (1998) also conducted a review of TLT by examining the intellectual
discourses on adult development and learning to construct a collage of theories. The concept
of adult education which emerges from their review is rather broad. Their key points are that
transformation is concerned with both the intellectual/cognitive and the personality/role
domains of development, and that ‘physical, psychological and social’ (ibid, p.74) changes can
be stimuli for development. Furthermore, maturity is ‘always in the process of being
achieved... it is never an accomplished fact’ (ibid). This draws attention to the consideration
that transformation is often not sudden or epochal, but can be incremental, and highlights the
point that transformation is a process which occurs over time. The authors are also in
agreement with Illeris (2014) on the importance of contextualism: adults are socially and
historically interactive, so transactions between the individual and society must be recognised
as highly influential. Consequently, development should not be viewed as a purely biological-
psychological process, but also a socio-cultural one. Moreover, there are echoes of Mezirow’s
conception of TLT in Hobson and Welbourne’s (1998, p.77) assertion that transformative
learning ‘is more than adjustment to a particular society. It is a qualitative change in how one
views the world’. Of significance for the purposes of this paper, it is also necessary to note
that these authors do not view learners as objects of transformation. Learners are not seen as
passively accepting what is taught or adapting to it, but instead learning ‘is negotiated...
where meaning is contested, confirmed or negated’ (ibid, p.79).
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Criticisms of Transformative Learning Theory

Transformative Learning Theory is susceptible to criticism from a number of angles. Aspects
of Mezirow’s version of TLT could be viewed as being too prescriptive, in particular his ten
stage sequence describing the steps of transformation (Mezirow, 1994). It seems unlikely that
transformation occurs in such a neatly predictable sequence for all learners regardless of
context or disposition. On the other hand, Hobson and Welbourne’s description of TLT
(Hobson & Welbourne, 1998) arguably suffers from the opposite weakness; they seem to be
attempting to reconcile competing theorists by focussing on what they have in common or
how they can be read to provide mutual support, rather than to compare and contrast
theorists in order to identify contradictions which would need to be resolved. As a result, the
vision of adult education which emerges from their synthesis seems to be all-inclusive, so it is
not clear how these authors would differentiate transformative from non-transformative
learning experiences. This failure to be discerning in identifying instances of transformation
has long been recognised. For example, Brookfield (2000, p.141 quoted in Newman, 2012,
p.50) was worried that that the word ‘transformative’ was experiencing ‘the twin dangers of
evacuation and reification of meaning’, and Taylor (2007, p.180) expressed a similar concern
following his review of TLT research by noting the ‘often celebratory nature of transformative
learning’.

Howie and Bagnall (2013, p.816) have also reviewed the literature on TLT and conclude that
the theory is ‘conceptually problematic’. They identify several overlapping problems. Some of
these criticisms can be loosely grouped as empirical in nature, such as the failure to validate
or quantify the theory, and its lack of predictiveness. Other criticisms may be directed more
towards the lack of criticality that they perceive in researchers working with the theory and
reporting on it. Criticisms of this kind include observations that there is a lack of critique in
the literature in part because researchers exhibit ‘selective attention to research outcomes’
and are guilty of ‘terminological meaningless’ (ibid, p.823). This suggests that Brookfield’s
fears of ‘evacuation and reification of meaning’ (Brookfield, 2000, p.141 quoted in Newman,
2012, p.50) may have been well-founded. However, Howie and Bagnall (2013) avoid the
conclusion that TLT is rendered useless as a result of these flaws by proposing that the theory
should instead be viewed as a conceptual metaphor. When viewed as a conceptual metaphor,
TLT can generate ‘an image of learning as a transformative experience, which then provides
the basis for the research, theorising and practice that follows’ (ibid, p.831), and can act as a
stimulus for academic enquiry, including providing a point of entry for exploring learning
processes related to ‘significant shifts in individuals’ conceptions of themselves, the world and
how the world works’ (ibid, p.831). In this way, by viewing TLT as a conceptual metaphor
rather than a theory, Howie and Bagnall avoid the need to establish its validity and can accept
that TLT can be informative for researchers interested in understanding adult education and
development, even if it may not be theoretically sound.

Newman (2012) also questions the validity of TLT. Whilst he accepts that change is a
fundamental tenet of deep learning, he argues that change in knowledge, skills and attitudes
can be understood less controversially as effective learning, without the need to eulogise that
the learning is in some sense transformational. He proposes that the distinction between
transformational and non-transformational learning be abandoned, and instead educators
should focus on the characteristics of good learning, which he goes on to describe as
possessing the following nine aspects: it is instrumental, communicative, affective,
interpretive, essential, critical, political, passionate and moral (Newman, 2012, p.51-52).

Cranton and Kasl (2012) have responded to Newman'’s charges against TLT. Although they
accept that some of the flaws that he identifies may be applicable when levied against
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Mezirow’s predominantly cognitive version of the theory, they counter that other theoretical
approaches to TLT may perhaps be more robust. However, given the context of learning
which is the focus of this paper, (i.e. epistemological change in students’ views of the
construction of knowledge in academic writing), a predominantly cognitive version of TLT is
arguably the most applicable, and therefore it is beyond the scope of this paper to explore
other theoretical approaches to TLT, for example the emotional and imaginative approach
explicated by Dirkx (2001).

Despite accepting Newman's analysis of the empirical problems of differentiating the
transformational from the non-transformational, Cranton and Kasl’s conclusion is remarkably
similar to Howie and Bagnall’s above. They maintain that although the theory may have some
weaknesses, the literature on TLT can still be a ‘rich source for guiding educators’ (Cranton &
Kasl, 2011, p.394). If this is the case, then the questions of whether learning is
transformational, or more simply good (to use Newman’s favoured terminology), and whether
TLT is properly conceptualised as a theory or a metaphor (to appease Howie and Bagnall)
become moot. The commentators reviewed here seem to agree that the literature on TLT can
be usefully employed to guide educators who are trying to understand and support effective
learning in situations where learners may be experiencing significant changes in perspective
or epistemological change. It is to such a context that this paper will now turn.

Foundation Year Context
English for Academic Purposes (EAP courses)

The internationalisation of higher education has taken many forms since it started gaining
traction in the 1980s (Knight, 2004). A significant aspect of this is the current dominance of
English in academia (Lills & Curry, 2010). This is closely related to the growth of English for
Academic Purposes (EAP) courses which are commonly offered as part of a foundation
programme for entry into English language universities. Although there are differences
between the courses on offer, a common goal is to prepare students whose first language is
not English to enter programmes offered by the university’s academic departments. These
courses generally have the dual aims of supporting students with their English language
acquisition as well as providing a grounding in the academic skills and practices which they
are anticipated to need in order to pursue their chosen programme of study within a
university department. A core component of many EAP courses is to provide the opportunity
for students to write an extended assignment. This extended assignment often requires
students to conduct research and to incorporate this research into their assignment in
support of their argument. This incorporation of sourced materials also requires students to
use the conventions of a citing and referencing system. EAP tutors work with students to
produce an extended written assignment which displays solid research, a coherent argument,
accurate citing and referencing in addition to appropriate and reasonably accurate academic
language.

Plagiarism

Problems can occur if students on EAP courses do not display sufficient control of citing and
referencing conventions when attempting to incorporate sourced materials into their
assignments. If appropriate citations are missing, students may find themselves accused of
committing plagiarism and this can have severe consequences. The penalties for plagiarism
can range from losing marks on an assignment to failing the course, though it is also possible
for students who are repeatedly found guilty of plagiarism to be excluded from a university.
Given that the stakes are high, many universities now adopt plagiarism policies and make
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efforts to communicate these to students. However, even with the adoption of transparent
policies, a number of studies have found ‘widely differing conceptions of plagiarism by
students, staff and institutions’ (Sutherland-Smith, 2005, p.85). This is not surprising if it is
accepted that ‘plagiarism is a multi-faceted issue’ (Sutherland-Smith, 2005, p.94), which is
‘centrally concerned with questions of language, identity, education and knowledge’
(Chandrasoma et al., 2004, p.174 quoted in Abasi & Graves, 2008, p.230). Perhaps more
worryingly, not only are some plagiarism policies failing to result in consistent conceptions of
and approaches to dealing with plagiarism, they may even have the effect of ‘trivializing “the
complex meanings of [academic] authorship attribution™ (Frisk, 2006, p.52 quoted in Abasi &
Graves, 2008, p.230) by leading students to believe that citing and referencing conventions in
English academic writing are there to serve the primary function of allowing students to avoid
plagiarism charges, rather than to ‘achieve multiple pragmatic functions’ (Abasi & Graves,
2008, p.230) including acknowledgement of the ‘epistemological assumption’ (ibid, p.230)
underpinning English academic writing that ‘knowledge is contingent and that all published
sources... are to be approached as provisional claims to truth that are always subject to
rational scrutiny’ (Dillion, 1991; Toulmin, 1958 cited in Abasi & Graves, 2008, p.230). The
picture that emerges from this is that appropriating citing and referencing conventions for
incorporating sourced material into English academic writing is a complex process. A closer
look at a study carried out with EAP tutors and students can provide insight into this area.

The study

Gu and Brooks (2008) collected data from ten Chinese students studying at a UK university
over a fifteen-month period. Interviews were first conducted when the students were on their
EAP course, and they were interviewed again towards the end of their Masters’ courses. Three
EAP tutors who had taught the students were also interviewed.

Gu and Brooks (2008) found some divergence in perspectives towards incorporating sourced
materials into written work. First, they discovered conceptual confusion amongst the students
about the role of references. Some students thought that they had to have references to
support their ideas because their own ideas could not stand alone, and that writing in English
was easier than in Chinese because in English it was not necessary to have your own ideas to
the same extent as was required when they wrote in Chinese. Gu and Brooks suggest that this
view is a simplistic or superficial view of referencing which displays misunderstanding of how
to use existing knowledge to construct an original argument. Another example of conceptual
confusion is given by contrasting accounts of a student and her tutor on reactions to a first
draft of an extended assignment. The student had thought that citing was merely a mechanical
task and therefore was something to be done at the end of the drafting process before the final
submission, so had given her first draft to her tutor without citations or references. The
student was hoping for feedback on the organisation of her ideas, but was shocked and upset
when her tutor returned her essay with no feedback because he thought he had caught her
attempting to commit plagiarism.

Second, Gu and Brooks (2008) discovered differences in attitudes towards intentional and
unintentional plagiarism. Two of the tutors made comments to the effect that unintentional
plagiarism might be possible, but seemed to contradict this by suggesting that perhaps
plagiarism occurred because students were lazy, or by questioning how a student could
plagiarise without realising. In contrast, a student explained his confusion over how to
distinguish his own ideas from an author’s and that he often felt as though his ideas became
integrated with his source’s, so sometimes he was not sure when a citation was required or
where to position it.
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In addition, Gu and Brooks (2008) found different attitudes towards memorisation and
understanding. Students saw memorisation of good writing as a way to improve their own
writing by using ‘effective rhetorical styles and useful writing techniques’ which they had
come across during their reading, as this is an acceptable strategy in some Chinese
universities. Moreover, one student explained that he had been encouraged to ‘follow a flow’
(ibid, p.346) when writing in Chinese, but that when he did this in English, he struggled to
recall all the references at the end, and adding citations whilst writing interrupted his ‘flow’.
Memorisation, then, is ‘not meant as a tool for copying’ (Liu, 2005, p.234 quoted in Gu &
Brooks, 2008, p.347) but instead can be ‘a form of learning that also promotes deep cognitive
and affective learning’ (Gu & Brooks, 2008, p.347).

Finally, Gu and Brooks (2008) explored students’ use of patchwriting, which they explain
involves copying a chunk of text, and then making slight modifications such as deletions or
synonym substitutions. Some of the tutors viewed this strategy as suspect because it involved
copying and was therefore close to plagiarism, and they assumed that students resorted to
patchwriting because their English was still developing so they lacked the resources for more
sophisticated paraphrasing. Conversely, some of the students explained that they used
patchwriting as a learning strategy to improve their writing style by reproducing structures
which they liked and found effective. One student expressed his caution towards making too
many changes to a sourced chunk of text because he was afraid he would alter the author’s
intended meaning if he changed it too much. So although the tutors may be correct in seeing
patchwriting as an intermediate strategy employed by developing writers, Gu and Brooks
(2008) suggest that it should be viewed positively as a transitional strategy rather than
suspiciously as a form of plagiarism.

Understanding the appropriation of English academic writing conventions as a
transformative learning experience

Based on the findings summarised above, Gu and Brooks (2008) recognise that both tutors
and students on EAP courses can face frustrations as a result of misunderstandings when
students are required to write extended assignments which incorporate sourced materials.
They conclude that this is because the process of acquiring the ability to cite and reference
involves more than simply training learners to conform to normative citing and referencing
conventions in order to avoid plagiarism; it requires a fundamental shift in how the learner
conceptualises academic writing. They explain that ‘learning to write according to an “alien”
set of academic conventions requires... conceptual and holistic development [because] it
involves a range of issues related to understanding the construction of knowledge, the
ownership of knowledge, and perceptions of self (ibid, p.348). This can be interpreted as
‘epistemological change’ or ‘identity development’ which Taylor suggests is a form of
perspective transformation (Taylor, 2007, p. 180), and Illeris (2014) would describe as a
transformative learning because it involves a transformation of the core identity.
Furthermore, Gu and Brooks (2008, p.349) argue that, through ‘enculturation into...
disciplinary discourses’, international students discover a ‘new authorial self. They suggest
that this should be viewed as a process, and that different students will undergo this change at
different rates, where some students’ epistemological shift may begin after perhaps six
months, whereas others may never fully integrate the new meaning perspective, (to use
Mezirow’s terminology (Mezirow, 1994)). Gu and Brooks (2008, p.349) describe this
development of a new authorial self as ‘change at the deepest level’ as ‘students construct
their thinking as a result of negotiation, mediation and reflection’. This strongly suggests that
students are not passive recipients of their new identities, but that they are actively engaged
in contesting, confirming and negating meaning, as described by Hobson and Welbourne
(1998).
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Implications for policy and practice

It has already been noted above that using citing and referencing conventions in English
academic writing is not merely a mechanical process, but rather it is a practice which has
developed based on epistemological assumptions about the construction and presentation of
knowledge. As this is one epistemological position amongst possible others, it would be naive
to expect that students who have been inducted into other epistemological positions through
their previous educational and societal experiences would readily recognise and adjust to the
epistemological assumptions underpinning the English language academic tradition. Instead,
as argued in the previous section, it is helpful to view this shift in perspective as a
transformative learning experience. However, transformative learning is a complex
phenomenon and as such it does not offer any easy, quick-fix solutions for educators. Taylor
(2007, p.187) guards against seeking a simple pedagogic answer by cautioning that ‘fostering
transformative learning is much more than implementing a series of instructional strategies’.
This point is also recognised by Illeris who urges teachers to accept, understand and respect
identify defence from students who are undergoing transformation. He stresses that ‘the way
to deal with this is not to employ some cunning methods and activities’ (Illeris, 2014, p.160).
Therefore, in this final section, rather than proposing a set of activities claiming to eliminate
all citing, referencing and plagiarism issues which may arise, some considerations which EAP
tutors may take into account when supporting their students with extended written
assignments are suggested.

Time

Transformation should be viewed as a process which often occurs incrementally. Therefore,
tutors should be wary of expecting to see immediate changes in their students’ perspectives
towards the incorporation of sources into their written work: just because a tutor has
explained the uses of citing and referencing, this does not mean that their students have learnt
it. This realisation may reduce tutors’ feelings of frustration, and reduced frustration can
increase their capacity for patience. Illeris (2014, p.159) explains that transformative learning
may require students ‘to overcome learning barriers in the form of defence or resistance,” so
tutors should try not to feel surprised or frustrated if their students initially reject or do not
fully appropriate English academic citing and referencing conventions which do not fit their
existing frames of reference. This analysis suggests that a preoccupation with applying a
plagiarism policy from the start of a course may be counterproductive.

Motivation

Some of the unintended consequences of plagiarism policies have already been outlined, but it
is worth repeating that an overemphasis on penalties for plagiarism at an early stage of
students’ academic journey may have the effect of subverting their motivation for
appropriating citing and referencing convention in written work. Illeris (2014) explains that
transformation requires strong motivation, and that this motivation should not be created or
imposed by teachers. It is possible that by forcing students to comply with citing and
referencing conventions through the threat of punishment, plagiarism policies are
instrumentalising students’ motivation as they are only complying in order to appease their
tutors and avoid trouble. A better strategy might be to reduce the emphasis on plagiarism
when introducing citing and referencing, and instead for tutors to try to build on their
students’ intrinsic motivation as aspiring members of the English language academic writing
community. Plagiarism policies and penalties could be introduced at a later stage after
students have already started to understand the epistemological assumptions upon which
their use is based.
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Trust

Taylor outlines the need for trust in transformative relationships (Taylor, 2007). He explains
that ‘it is through trustful relationships that allow individuals to have questioning discussions,
share information openly and achieve mutual and consensual understanding’ (Taylor, 2007,
p.179). Some of the conditions for trustful relationships, such as that they should be ‘non-
evaluative’ and ‘non-hierarchical’ (Eisen, 2001 quoted in Taylor, 2007, p.179) may be difficult
to satisfy in the context of a tutor/student relationship on EAP courses, particularly if the
tutor is at least in part responsible for assessing the student. However, this does not negate
the contribution that recognising the need for trust can make. Sometimes, tutors can be
inclined to approach students’ work sceptically and conclude that students have intentionally
plagiarised before they have had a chance to discuss their work. Alternatively, a default
position of trust may be more conducive to a transformative relationship and which would
leave the tutor better placed to support their students through this complex transitional
phase.

Conclusion

This paper has reviewed the aspects of Transformative Learning Theory which may be
relevant to understanding the subjective experiences of students on foundational English for
Academic Purposes courses. Although TLT has been subjected to some strong criticisms, this
paper argues that even if these criticisms are valid, the literature on TLT remains a valuable
resource and so insights from research in the field can be used by tutors to support their
students as they begin the process of perspective transformation on entry into higher
education. In particular, careful consideration of time, motivation and trust can lead to a more
supportive environment in situations where students are struggling with English academic
conventions related to incorporating sourced materials into extended written assignments. It
is hoped that this can contribute towards a more transformative version of the
internationalisation of higher education, where students’ experiences are viewed through a
holistic and developmental lens, leading not only to further internationalisation via increased
access to English medium instruction and the mobility of students, but ultimately to the
improvement in the quality of education they experience.
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An engaged community is a way to build a culture of academic integrity. The challenge to develop
institutional policies and practices is that everyone in academia is responsible for collaborating to
achieve the outcome. Academic and research libraries play a key role not only in promoting literacy but
also integrating academic honesty towards improved research and knowledge exchange. This paper
discusses the initiatives of Nazarbayev University Library in supporting academic integrity. The Library
has created more than 100 programs related to academic integrity providing various forms of support
services to faculty and students, both online and in person. An empirical analysis was conducted to
probe the current management system involving the library. The study aimed to determine the library’s
extent of collaboration with faculty and the extent of administrative support. Documentary analysis and
interview were employed. It was found out that the faculty respondents were not fully aware of the
support system that the library provides; however, majority of the respondents are willing to
collaborate. Moreover, it was realized that involving the library in the support framework is not feasible
in Nazarbayev University’s context at the moment. Nowhere in the institutional policy also mentioned
about the library as a support component. Also, it was recognized that sound academic management
processes that meet international standards for quality assurance require that all stakeholders are
involved and that procedures are institutionalized. This paper recommends a framework for

collaboration needed to fully embed academic integrity in the University.

Keywords: academic integrity, library initiative, collaboration, administrative support, support

framework

Background of the Study

To understand academic integrity requires the implementation of academic integrity

policies that have quality control processes, are effective management tools, and ensures the

contribution of all the members of the academia.

Effective and transparent management tools (Hallak and Poisson 2006) as well as sound
academic management processes are needed to meet international standards for quality
assurance. The demand for quality in academic institutions requires mechanisms, processes,

51



ACADEMIC INTEGRITY AND UNIVERSITY GOVERNANCE

and outputs that are beyond reproach because universities are organizations of special
standing in society. With globalization, the failure to uphold academic integrity can cause
damage to institutional brands and the credibility of higher education systems (Altback
2004).

As a part of a quality management process, policy development and implementation entails all
stakeholders to work together. The Standards and Guidelines for Quality Assurance in the
European Higher Education Area (2015) highlights that the most effective quality assurance
policies support academic integrity implementation by all institutional stakeholders. Canada,
Hong Kong, India, and the United States have particularly relevant experiences for developing
academic integrity standards and codes of practice (Hallak and Poisson 2006). Additionally,
comparative studies from the International Institute for Educational Planning (IIEP)
concluded that two conditions are required for such codes to be effective and adhered to: 1)
participatory procedures for design and maintenance for the standards and codes and 2) a
proper information system on the content and enforcement (Nuland et al. 2006).

In Australia, a strategic collaboration of various higher institutions developed an academic
integrity policy toolkit that emphasized an evidence based policy and support framework
(Exemplary Academic Integrity Project 2013). Moreover, a comparative study of academic
integrity policies was conducted in higher education institutions across the European Union
based on the Academic Integrity Maturity Model (AIMM) that assessed the “maturity” of
policies (Glendenning 2016) . This project on Impact of Plagiarism in Higher Education Across
Europe (IPHEAE) focused on the growing problem of student plagiarism as tackled by Higher
Educational Institutions (HEIs) across the European Economic Area and nearby countries.
The study found that the majority of HEIs in the European Union have inadequate policies and
procedures to detect and deter academic dishonesty. Good practices in national policies were
found in Sweden, Austria and Slovenia, with all three countries committed to strengthen and
enforce policies to bring about proportional responses, consistency, transparency, and fair
outcomes for students. In Malaysia, one study investigated the integrity policies of five top
public universities using five core elements of access, approach, responsibility, detail, and
support that was previously used by Bretag et al. (2014). The study also provided a clear
outline of student and staff academic integrity responsibilities that can serve as a reference
for universities interested in developing a holistic integrity policy (Zangenehmadar et al.
2015).

Kazakhstan has made noteworthy strides to meet strategic targets for educational quality
assurance (Organisation for Economic Co-operation and Development 2007). The report
recommendations include relevant provisions to improve management mechanisms and give
more emphasis to academic honesty. Also noted were implementation gaps in the
underlying principles of governance in Kazakhstani higher education institutions because
they do not conform completely to those advocated in the European Higher Education Area
outlined in the 2015 Standards and Guidelines for Quality Assurance in the European Higher
Education Area (OECD 2017). Reviews of National Policies for Higher Education in
Kazakhstan 2017 pointed to the gap between the standards and the current educational
system levels on academic integrity and freedom.

Response to this gap has been made on the institutional, regional, and national level such as
the development of the Annual Conference on Academic Integrity in collaboration of various
institutions in Astana, Kazakhstan. However, looking into studies and papers on academic
integrity, most are written in the context of comparison with the global perspectives, analysis
of laws, and policies as well as faculty-student experiences and perspectives. This study can
contribute to an internal management process perspective because it includes the
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participation of different entities, including librarians, in the development and
implementation of academic integrity policies. Therefore, this study explored the role of the
library and Librarians to build an institutional culture of academic integrity.

Objectives of the Study

This study explored building a culture of integrity through library initiatives, academic
collaboration, and administrative support. Specifically the aim was to:

1. describe current library initiatives that support academic integrity;

2. determine the extent of collaboration between faculty and librarians to begin
understanding how to build a culture of academic integrity; and

3. find out how policies and/ or development plans on the administrative level recognize
the library’s role in academic integrity.

Review of Related Literature
Academic Integrity in the Context of the Study

The definition of academic integrity is dependent on institutional context, scope, application
and purpose. Exemplary Academic Integrity Project or EAIP (2013) adapted the definition of
academic integrity as “acting with the values of honesty, trust, fairness, respect and
responsibility in learning, teaching and research” .

Cummings (cited in MacFarlane, Zhang, Pun 2014) emphasized the pressing need for greater
understanding of academic integrity practice across teaching, research, and service. Academic
integrity can also be understood in the context of violations such as unfair behaviour (Clough
et al. 2015) and plagiarism (Gunnarsson et al. 2014). In the study of Clough et al. (2015) a
preliminary review of university guidelines and staff responsible for handling academic
misconduct at the University of Sheffield were interviewed. The study enumerated a list of
academic conduct that covers unfair means that can serve as basis for the scope of academic
misconduct.

In Kazakhstan, an example of a definition of academic integrity is from the Nazarbayev
University School of Astana (NISA) “the fulfillment of all academic work honestly, without
seeking to obtain unfair advantage over other students; when other people's words, work,
thoughts and ideas are used by a student (or teacher), there are appropriate signals and
acknowledgement”.

Based on the above concepts, this study defines academic integrity as academic action that
reflects the values of honesty, trust, fairness, respect and responsibility in learning, teaching,
research, and services of the academic community. The academic community is not only
defined within the scope of faculty and students but also by other stakeholders such as non-
teaching academic staff such as librarians, guidance counselors, administrative staff whose
actions directly or indirectly involve the teaching and implementation of academic integrity
codes and standards.

Varying cultures and social groups have differences in understanding the seriousness of
academic dishonesty behaviors such as copyright (work ownership), attribution of credit, and
cheating. The authors of this study agree that our definition of academic integrity,
components, and frameworks are not comprehensive to cover all the areas of this issue.
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Towards a “Firm but Gentle” Paradigm

The importance of global university brands and influential international rankings means that
positive and negative perceptions of academic integrity can have a significant impact on
institutional reputations (Macfarlane et al. 2014). With issues of internationalization, quality
higher education, and quality management processes a growing interest in research about
academic integrity spurs on a wide subject. Discussions on academic integrity has covered
various topics from proposed frameworks (Barnhardt and Ginns 2017; Glendinning 2014;
Caldwell 2010); some advocate a ‘holistic approach’ (Bertram Gallant 2008; Davis, Drinan,
and Bertram Gallant 2009; Sutherland-Smith 2008; Macdonald and Carroll 2006) others
looked into technology integration (Cronan et al. 2017; McCullough and Holmberg 2005;
Buehler 2004).

The above mentioned literature can serve as basis for developing and implementing an
institutionalize policy. Glendenning (2014) noted that “there are important questions to
explore for every institution about how consistently and fairly the policies have been
implemented and whether they are effective at discouraging, detecting and penalizing cases of
plagiarism.” The whole spectrum of tasks and responsibilities cannot only be carried out by
faculty or administration. For a clear understanding of academic integrity by students, it is
necessary that a thorough discussion between faculty and students with the support of
stakeholders involved in the teaching and learning process is provided. Mahmud and Bretag
(2014) proposed an evidence based policy and support framework in postgraduate research
that encompasses a consistent and educative approach to academic integrity.

Various tools and metrics for assessing how well the policies and procedures has been
explored in different countries. The AIMM used in Europe comparing results from 27 EU
countries evaluated good practice for institutional policies . The assessment of a “maturity” of
policies used nine criteria: research, training, level of knowledge, communications, prevention
strategies, use of software tools, consistency of sanctions and of policies, and transparency of
processes. It can be understood that preventive measures and knowledge are a part of the
criteria for academic integrity policies. Consistency is also emphasized.

Similarity of context can be seen with Australia’s Academic Integrity Policy Toolkit which was
developed based on the core elements: access, approach, responsibility, detail, and support
(Bretag et al. 2014). As a criteria, the section on responsibility includes all relevant
stakeholders such as university management, academic and professional staff, and students.
Support as a criteria evaluates how systems are in place to enable implementation of the
academic integrity policy including procedures, resources, modules, training, seminars, and
professional development activities to facilitate staff and student awareness and
understanding of policy. Knowledge and understanding of all constituents are given
importance along with consistency of procedures and policies.

La Trobe University, applied the core elements to develop academic integrity resources with
the understanding that “the ethical issues relate to dishonesty and cheating, while
conventions of practice are concerned with the pedagogical specifics of acknowledgment,
referencing and how knowledge is discussed” (East and Donnelly 2012). The University’s
policy recognized that demonstrating academic integrity is not just a student and faculty
responsibility but also requires involvement of every member of the academic community.
Common to all the underlying concepts, metrics, and investigation is the support of all
stakeholders. It is also important to note that adopting preventive measures through
discussion and values inculcation is a way to build a culture of integrity.
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The Role of the Librarians in Academic Integrity

As early as 2000, Librarians have emphasized the issue of academic integrity. Arp and
Woodard’s (2002) (cited in Kloda and Nicholson (2005) librarian survey revealed that “the
rise of plagiarism, questions of copyright and social and ethical use of information” is one of
the most significant issues facing Information Literacy Librarians. Wood (2004) singled out
that “Librarians should enter into the discussion on academic integrity and dishonesty, since
what happens in the classroom between faculty and student inevitably influences use of
library and its resources.” Lampert (2008) discussed the pivotal role of librarians as campus
partners who are committed to increasing student and faculty awareness about the common
problems associated with a lack of knowledge about academic integrity practices.

Many academic studies demonstrate that librarians teach students how to do research (Burke
2004), reference, and citation by developing guides and tutorials both print and online
(Harrison 2004, cited in Kloda and Nicholson 2005). Additionally, librarians assist faculty to
track down plagiarized text, teach effective search strategies to detect plagiarism, and
maintain lists of term paper mills (Arp and Woodard 2002; Oliphant 2002). Librarians use
instructional strategies to promote academic integrity and deter plagiarism that includes
modeling the ethical use of information (Wood 2004). Discussions of plagiarism and academic
integrity are also components of library workshops (Auer and Krupar 2001; Lampert 2004). It
can be gleaned from the programs that the library plays an active role in educating the
academic community about academic integrity.

Methodology

For this paper, the researchers used qualitative approaches such as drawing cases, issues,
practices, frameworks, and models on academic integrity from a global perspective that
promotes academic integrity. First, local and international studies, reports, policies, and
conference papers related to academic integrity were reviewed. Second, a desk research was
conducted by gathering relevant online information about policies, procedures, and
frameworks related to the topic. Third, faculty members at the Nazarbayev University (NU)
were interviewed to determine the possibilities for collaboration. Based on the literature
gathered, an interview questionnaire was developed. To explore potential for improvement of
the questions, a focus group evaluated the content (Alcock and Rose 2016). Four librarians
and one external validator reviewed the questions using the criteria of clarity, structure,
objectivity, and relationship to the problem.

Summary of Findings, Analysis and Conclusion
Current NU Library Initiative to Support Academic Integrity

Nazarbayev University Library (NUL) reports and other documents provide evidence that the
library promotes academic integrity through instruction, tools and resources, and other
promotional activities.

In 2016 until the first quarter of 2017, more than 100 library workshops were conducted. In
most workshops, academic integrity topics were indirectly discussed. For example, during the
sessions on “Finding Data”, “Beginner Data Visualization”, “Patents”, and “Multimedia”
participants were introduced on how to properly cite the information used. In “Critically Read
Scientific Literature” discussions about article retractions and corrections, peer review biases,
and manipulation of data through techniques such as p-hacking were included. Other sessions
such as “Open Access Resources and Scholarly Communication” discussed the ways students
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can ethically use and share information from the Internet for assignments and research by
understanding copyright and creative commons.

During the past two years, a collaboration between the Writing Center and a Librarian
resulted in many students receiving indirect instruction on academic integrity during sessions
on “How to find and evaluate information sources”. Students were trained on proper citations
from databases and Google Scholar as well as citation management software. Several
instructors had video essay assignments where a Librarian discussed issues of copyright for
multimedia use and creation.

Faculty from different NU Schools invited Librarians to provide in-class instruction for
undergraduate and graduate students. A Librarian also participated in several classes through
Moodle by helping to connect students with resources at the point of need. Resources have
included links to books, LibGuides, and citation software programs.

As listed on the Ask a Librarian webpage, students can seek help from Librarians for one-on-
one and group research consultations at the reference desk, chat, in-person, and through
Skype. Conversations that begin with discussions on how to find information often lead to
academic integrity topics on the proper use of information such as proper note keeping for
citations, crediting the author, copyright, and plagiarism.

Librarians promote the use of plagiarism detection software such as Turnltln and Grammarly,
the latter is a free online software. Librarians educate on academic integrity topics by posting
on Facebook and attending conferences.

Faculty- Librarian Partnership: Prospects for Library Involvement

To determine the possibility for library and faculty collaboration, 17 faculty members from
seven schools were interviewed about existing academic integrity policies and initiatives
within the university and their department. The interview questions also probed on
possibilities for collaboration between faculty and librarians to strengthen academic integrity
at the university.

A. Nazarbayev University Policies

Ten respondents explicitly confirmed that there is an existing policy in the department and in
the university and two respondents are not fully aware but believe there is. One respondent
said their department has a policy separate from the University Policy on Misconduct. Two
respondents explained that policies and procedures have some indication they are expected
to maintain research integrity and that an Institutional Research Ethics Committee is
responsible for overseeing human subjects research. Two respondents said there is no policy.
One commented that, “I think there is not (sic) because we have seen such situations of
violating academic integrity but there were no penalty for the offender”.

Responses revealed that policies exist at an institutional level and integrated into other
documents but are not fully understood or used by faculty. Looking into the core elements of
academic integrity, Nazarbayev university fails in the area of access and responsibility as the
policies are not fully relayed to all stakeholders who have direct responsibility.

B. Academic Integrity in the Classroom

Eleven respondents replied that academic integrity is integrated in their syllabus. While five
respondents confirmed that academic integrity is indirectly integrated in the classroom. One
respondent said that it is integrated into an instructional rubric. In the classroom, it is clear
that academic integrity is emphasized as an initiative of the department. However, the varied
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responses indicate the policy is implemented unevenly and inconsistently. The vague
responses reveal a lack of understanding and execution of the policy.

C. Knowledge on Library Programs and Services on Academic Integrity

Six respondents had no knowledge of library activities that support academic integrity. One of
the respondents explained that “I use the Library for journals... 'm not a consumer of the
Library.” Another respondent noted that “The library is a way to get through paywalls. I don’t
even go to the Library webpage.”

Six were aware that the library conducts workshop on proper citation and referencing. They
identified Workshops, Integrated in Information Literacy sessions, and IL sessions integrated
for online writing assignments. They knew about the resources prepared by the library to
promote academic integrity. One respondent is not fully cognizant but recalled being offered
by the Subject Librarian to provide classroom sessions. Another respondent noted that “You
have workshops but I have not sent the students so I am unaware.” Another one said that “I
know very little. I don’t have any example where the library could help with academic
integrity.” One respondent explained that “Access to databases/information is important. ILL
services. If there is no information provided by the Library, students have to obtain it
illegally.” From the varying responses, awareness on library programs and the role of the
library for academic integrity is not clear to many faculty. This will be a challenge for
librarians to become a part of the support framework.

D. Specific Initiatives for Collaboration

Out of 17 respondents, 10 are willing to collaborate with the Library. Three respondents do
not think that the library can help. “But the Library could help by providing expanded access
to information”. One explained that “We think of academic dishonesty as an internal issue so
we don’t think of that as a library issue.” One respondent provided options instead of
collaborating with the library suggesting that “The Library could help by providing expanded
access to information.” Another respondent shared that “It would make sense but I think it
should be with the Writing Centre, because the WC is overwhelmed.” Although one
respondent is not fully aware but he/ she suggested “maybe...even...give talks about modern
publishing”. While a majority of the faculty see a possibility where the Library can be
involved, some faculty are not fully aware of the library academic integrity support services.
Based on the faculty responses, the library is not fully recognized as part of the support
system.

Administrative Support

With the idea in mind that every institutional endeavor has connection with the management
processes, another area probed by the researchers is the administrative support. Given the
time constraint, document search and analysis was the only means undertaken on this aspect.
This area also tested how accessible and comprehensive the policies, plans and procedures
pertinent to academic integrity.

Looking into the documents, the most that can be referred to are the Students’ Code of
Conduct and Rules from IREC. The Code of Conduct defines academic misconduct but nothing
mentions about the procedures and responsibilities of the academic community.
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Future Directions and Recommendations
Library Plans and Strategies

The library will continue to pursue an active involvement in the issue of academic integrity as
an essential component of information and media literacy program. Strategies for promoting
academic integrity in research will be pursued not only for compliance in the accreditation
system but as the libraries contribution in quality education bearing in mind that the Library’s
mission and goals should be consistent with those developed by the parent institution.

Forging Faculty-Librarian Partnership

A genuine institutional commitment to academic integrity should engage everyone in the
academe, including university management, academic and professional staff, and students. A
policy towards partnership between faculty and librarians must be considered at the
departmental and institutional level. Studies, policies, and toolkit from other countries point
out that support systems to enable implementation of the academic integrity policy include
procedures, resources, modules, training, seminars, and professional development activities
to facilitate staff and student awareness and understanding of policy.

In an assessment of a “maturity” of policies adopted in Europe, consistency of penalties is an
essential component. Policies should be reviewed not only in the departmental level but also
in an institutional level to address the inconsistent and uneven implementation.

Further studies on how effective and applicable is a support framework in Nazarbayev
University context must be embarked upon.

Academic integrity is expected not only in formal coursework situations, plagiarism etc., but
in all university relationships and interactions connected in the educational process, including
the use of University and library resources. While this study looked into how the policy at the
institutional level involved the library as a component of the academe, the Library should not
fail to integrate and emphasize a clear commitment to academic integrity through their own
departmental policy.

Administrative Support

Sound academic management processes enable implementation of the academic integrity
policy at all levels. Recognition from the administration level on the library’s role is the only
way in which it can fully function.

Due to time constraint and submission requirement, this paper has not discussed a
framework for developing an institutionalized academic integrity toolkit. Further researches
must be done as a continuation of this case study to have in depth content and relevant output
that can be useful in developing an Academic Integrity Toolkit for the institution.
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ENHANCING INTEGRITY THROUGH EXTERNAL REVIEW: THE EXPERIENCE
OF NAZARBAYEV UNIVERSITY?
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PhD, Head of Academic Quality Enhancement in the Office of the Provost, Nazarbayev
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Academic integrity is a responsibility of all members of the university community, applying equally to
students, faculty and administrators. Definitions of integrity focus on values such as the avoidance of
plagiarism, academic standards, and honesty and rigour in both teaching and research. In the context of
increasing autonomy for Kazakhstani universities, here we focus on the experience of Nazarbayev
University (NU) in establishing and maintaining academic standards (i.e. quality assurance) for
programmes and courses. Specifically, we describe the place of external review in NU’s internal
processes of programme approval and annual monitoring; in addition, we outline how external review
via institutional evaluation, programme accreditation and the use of strategic partnerships can
contribute to the development of a culture of integrity.

Keywords: external review; academic integrity; academic standards

Introduction

It is well-established in public and private sector organisations that external review is
an important process on the road to increased integrity. The OECD (OECD, 2009) makes it
clear that sound integrity frameworks are fundamental for the modern public sector and
service delivery; this applies just as much to education as it does to other public services.

It is the responsibility of all members of a university community to uphold high standards of
academic integrity. This paper focuses on the integrity of academic programmes and courses,
and specifically on the role of external review in establishing and maintaining academic
standards. In this context, it is vital that faculty and academic managers utilize best practices
to model high standards of integrity for their students, and develop and manage academic
offers which are rigorous and conform to recognised international standards.

Given the increasing autonomy which is developing in Kazakhstani universities in the areas of
curriculum design and content, this issue is assuming increasing importance. Here we
endeavour to give guidance to faculty and managers needing to design new or revised
programmes based on the experience of Nazarbayev University. We emphasize the need to do
this with integrity and rigour - characteristics best introduced through strong internal peer
review processes, comprehensive benchmarking and external review.

External review provides one of the principal means for maintaining and enhancing academic
standards at NU, and is an integral and essential part of the institution’s quality assurance and
enhancement processes. NU’s policy for external review shapes the university’s practices and
processes, and outlines a university-wide approach to employing external review
mechanisms. Such mechanisms provide evidence that the standards of academic programmes
and delivery processes are internationally benchmarked, rigorous and consistently
maintained. They include:

1 Dr Duncan Priestley, Head of Academic Quality Enhancement, Office of the Provost, Nazarbayev University
53, Kabanbay Batyr Ave, 010000 Astana, Kazakhstan, t: +77172709051 e: duncan.priestley@nu.edu.kz
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e Consideration of external reference points in the setting of academic standards and
curricula appropriate to the award;

e Rigorous programme and course approval with external participation (which can
include partners, industry stakeholders, experts and other academic and/or
professional bodies);

e Accreditation by professional, statutory and regulatory bodies;

e External review by established NU strategic partners;

e The employment of external examiners.

External Review at the Strategic Level
External Institutional Review: The EUA Institutional Evaluation Programme (IEP)

From an institutional perspective, NU made the decision in 2016 to commit to the process of
external evaluation through the European University’s Institutional Evaluation Programme
(IEP). Amongst the many elements addressed by this review is the integrity of the governance
system.

The IEP is (IEP Guidelines for Institutions, 2016) a comprehensive evaluation, which takes
into account an institution’s, objectives and profile, with emphasis on an inclusive self-
evaluation process and institutional self-knowledge. To this end, through the winter of 2016-
2017, NU conducted an extensive and rigorous self-evaluation process. The IEP adopts an
improvement-oriented approach, to actively support an institution in fulfilling its mission. It is
not geared towards an accreditation or rankings, although it could prove useful for planning
purposes in these regards. [EP targets the institution as a whole rather than individual study
programmes or university units, and focuses upon:

e The capacity of strategic leadership and effectiveness of internal governance and
management processes that support it;

e The relevance of internal quality processes and the degree to which their outcomes are

used in decision making and strategic management as well as perceived gaps in these

internal mechanisms.

The evaluation is structured around four central questions:

What is the institution trying to do?

How is the institution trying to do it?

How does the institution know it works?

How does the institution change in order to improve?

The process of self-evaluation proved particularly useful for NU, enabling the university to
reflect on the effectiveness and integrity of its governance processes, as well as the degree to
which its academic programmes and other activities were meeting the mission of the
university.

Strategic partnerships

NU’s partners guide the university in its ambition to be a world-class education and research
institution. They apply their high standards across all crucial processes within NU, such as
hiring NU faculty and administration, admission, curriculums, course materials, teaching and
assessment. NU’s strategic partners also have an important role to play, particularly in the
development of new programmes and the review and modification of existing programmes.
Here, then, ‘external reviewers’ refers to both academic reviewers from NU strategic partners
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and recognized institutions, and appointed external examiners from reputable international
universities.

External Review in Programme and Course Design

From an institutional perspective, academic programmes are expected to align with the
vision, mission, strategic goals and graduate attributes of the university. NU’s vision is: ‘to give
Kazakhstan and the world the scientists, academics, managers and entrepreneurs they need
to prosper and develop’, whilst its mission is ‘to be a model for higher education reform and
modern research in Kazakhstan and to contribute to the establishment of Astana as an
international innovation and knowledge hub’. The key strategic goal that is relevant to
curriculum design is goal II: Academic Excellence: to achieve NU’s mission by developing and
maintaining academic excellence.

Particularly important are the graduate attributes of the university, against which all
programmes are mapped. These state that all NU graduates shall:

1. Possess an in-depth and sophisticated understanding of their domain of study.
Be intellectually agile, curious, creative and open-minded.

Be thoughtful decision makers who know how to involve others.

Be entrepreneurial, self-propelling and able to create new opportunities.

Be fluent and nuanced communicators across languages and cultures.

Be cultured and tolerant citizens of the world.

Demonstrate high personal integrity.

Be prepared to take a leading role in the development of their country.

XN WD

Underlying Curriculum Design Principles

All NU programmes are expected to align with the Academic Excellence goal (‘to achieve NU’s
mission by developing and maintaining academic excellence’) enshrined in the university
strategy. Equally, programmes must also align with the NU Learning and Teaching Strategy,
which focuses on innovation, integration and inclusion, but also emphasizes the requirement
for integrity - specifically:

“Students will learn how to learn in an ethical and sustainable way. Students will help us to
create a culture in which all cheating is unacceptable and will be punished appropriately.”

Fundamental questions that curriculum designers are encouraged to ask themselves in order
to encourage integrity include:

e Are you designing with integrity (original thought), or simply adapting another
university’s programme?

e What makes your programme unique?

e To what extent is your programme contextualized?

e Are you benchmarking against international standards, in terms of both content and
level of delivery?

e Is your assessment aligned with the student outcomes, and set at the appropriate
level?

Additionally, and in alignment with both the Bologna Process (EHEA, 2008) and most forms of
programme and institutional accreditation, NU adopts a student-centred and outcomes-based
approach to curriculum design. Learning outcomes are formulated in accordance not only
with Bloom’s Taxonomy (Bloom et al., 1956), but also Anderson and Krathwohl’s (2001)
revision of the original Bloom’s taxonomy and Biggs’ Solo Taxonomy (Biggs and Collis, 1982).
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Implicit in the design process at NU is the type of curriculum design model advocated by
Moon (2002) (Fig. 1).

1. Possess an in-depth and sophisticated
understanding of their domain of study.

NU Graduate Attributes

2. Be intellectually agile, curious, creative and
open-minded.

‘ 3. Be thoughtful decision makers who know how
to involve others.

Program Learning Aims and Outcomes

4. Be entrepreneurial, self-propelling and able to
‘ create new opportunities.

5. Be fluent and nuanced communicators across
languages and cultures.

Course Aims

‘ 6. Be cultured and tolerant citizens of the world.

~

: . Demonstrate high personal integrity.
Course Learning

Outcomes 8. Be prepared to take a leading role in the
development of their country.

Focus on the alignment of attributes, aims and outcomes.....and of teaching, learning and assessment

Figure 1. Alignment of the Curriculum with the NU Graduate Attributes

Programmes are expressed in terms of aims and learning outcomes, and benchmarked against
subject (content) and level descriptors (Fig. 2). Following the principles of constructive
alignment advocated by Biggs (2003) the NU approval process expects that the components of
the teaching system - notably the teaching methods used and the assessment tasks - are
aligned to the learning activities assumed in the intended outcomes.

Alignment necessitates a coherent and integrated approach to design, where the learning
outcomes shape the approaches to teaching and learning. The learning outcomes determine
the assessment criteria, and the assessment tasks enable students to develop appropriate
learning and competencies and demonstrate the progress they have made towards attaining
the learning outcomes. Feedback on student assessment is given in relation to specific criteria
(and therefore outcomes), and marking is guided by the extent to which performance meets
criteria (and therefore outcomes).

A further important component of the curriculum design process is alignment with the NU
enhancement theme of research-integrated teaching.

Schools employ an appropriate, yet comprehensive range of external review mechanisms to
provide evidence that the academic standards they establish in their programmes are
internationally-benchmarked, and that these standards are rigorously and consistently
verified and maintained. As part of the programme development process, due consideration is
given to external reference points in the setting of academic standards and curricula
appropriate to the award. External reference points can include subject benchmark
statements, academic level benchmark statements, including, for example:
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NU Graduate Attributes Level

Benchmarking
! ! Level descriptors Dublin
Descriptors;

@ SEEC.
Program Learning Aims and Outcomes

@ Subject Descriptors

Content Benchmarking:

Accrediting Bodies;
Subject benchmark

u statements;
External Review;
Strategic Partner;

Industry/Professional

Bodies.

Module/Course Aims

Module/Course
Learning Outcomes

Figure 2. Programme and Course Design at Nazarbayev University (adapted from Moon, ],

2002)

the Dublin Descriptors and other elements of the Bologna Process (the use of ECTS,
and student-centred, outcomes-based approches) (EHEA, 2008);

QAA (UK) subject benchmark statements (QAA, 2017);

the SEEC level descriptors (SEEC, 2010);

the Degree Qualifications Profile (Lumina Foundation, 2017);

the specific requirements of programme accrediting bodies (e.g. ABET, 2016), who
provide programme-level outcomes to assist curriculum designers).

External Review in the Approval of Academic Programmes and Courses

NU’s Programme Approval processes include external review of a new programme’s content
and academic standards in the form of a supporting statement. This review can be conducted
by recognized and highly reputable international universities (including strategic partners) or
faculty members and experts in a relevant subject area. Similarly, the NU Proposal Form for
an Academic Programme requests Schools to describe the role of external reviewers in the
assessment process as a means of verifying standards. The criteria against which NU
programmes are approved are:

1.

2.

Programme Design: the programme specification, including aims and learning
outcomes; the alignment of programme aims and learning outcomes with the NU
graduate attributes; the alighment of teaching, learning and assessment; with course
and programme outcomes; the embedding of appropriate technology-enhanced
learning, and the integration of research into teaching and student support
arrangements;

Academic Standards: the compliance with NU Regulations; the appropriateness of
academic standards to the level and title of the award; the alignment with appropriate
qualification/level descriptors; the meeting of requirements of appropriate
professional accreditation bodies and external review arrangements;
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3. Programme Feasibility: the appraisal of the impact of the programme on academic
resources; administrative services, estate and IT infrastructure, and programme
viability;

4. Quality Assurance and Enhancement Mechanisms: internal and external validation
mechanisms, and the annual monitoring, review and enhancement arrangements.

Faculty planning a new programme begin this process by following the prescribed internal
procedures of their School, including planning consultations with appropriate personnel. The
consultations at this stage should cover such issues as whether the proposed programme fits
the department and School-level directions, the need and demand for this programme to
avoid unnecessary duplication with other existing programmes, faculty and space resources
and finance and equipment. All proposed programmes together with the supporting
information - including external review - are reviewed by the School Teaching and Learning
Committee.

Subsequently the programme proposal is submitted to the Academic Quality Committee of the
Academic Council which includes student and faculty representatives from all NU Schools.
This peer review body scrutinizes all new programme proposals and makes
recommendations about their approval to Academic Council at an institutional level. The
supporting documentation at this stage includes a requirement for external eeview (a
supporting statement from a reputable external reviewer(s) with appropriate subject
expertise. The last stage of approval is at the University level through the Academic Council,
which provides further rigorous peer review of the proposal.

The Role of External Review in Annual Programme Monitoring

The purpose of Annual Programme Monitoring (APM) is to provide an academic quality
appraisal of all taught programmes and their constituent courses; it also helps to maintain
currency of programmes after initial approval. External reviewers generally act in a
moderating role, supporting the programme team by sampling student work in order to make
a judgement on the academic standard - as demonstrated by overall student performance and
achievement. Their role is partly that of an external moderator and to an extent that of a
critical friend. Where schools choose to utilize external reviewers as part of the APM process,
those reviewers can provide informative comments and recommendations related to:

e Verifying and maintaining academic standards;

¢ Commenting on the student performance and standard of awards with respect to their
experience of other comparable institutions;

e Ensuring the integrity, rigour and fairness of assessment procedures - specifically
whether summative assessments rigorously and fairly assess programme and course
learning outcomes;

e Assessing a programme’s approach to ‘fitness to practice’ (for professional
programmes);

e (Good practice and innovation in teaching, learning and assessment.

The provision of feedback by external reviewers provides a basis for the development of an
action plan to enhance the programme’s quality in the subsequent academic year.

External Reviewers should become familiar with the programme structure, learning and
teaching methods and assessment techniques in his/her assigned programmes and courses
(in particular the consistency and standards of marks/grades), provide advice and comment
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on such matters, and recommend change where appropriate. They should have the
opportunity to review, comment upon, or contribute to:

e School handbooks (including Academic Policies and Procedures);

Programme handbooks (including programme structure, aims and learning outcomes);

Course/Module descriptions (including course aims and learning outcomes);

e Assessment information (including methods, briefs provided to students, grading
criteria, descriptors and scales, marking practices (e.g. verification of marking);

e Draft examination papers;

e Graded examination scripts (an appropriate sample should be provided);

e Dissertations/project reports (an appropriate sample should be provided);

e (Coursework/continuously assessed work;

e Orals/professional placements/internships and other summatively assessed activities;

e Relevant professional guidelines/policies;

¢ Final examination boards.

These guidelines may be adapted by Schools to meet their individual requirements. Additional
elements deemed necessary by Schools may also be added. Schools employing external
reviewers are encouraged to formally respond to their feedback and incorporate agreed
recommendations into their annual action plans resulting from the monitoring process.

Conclusion

External review is a fundamental process in the establishment and maintenance of academic
standards (i.e. quality assurance). As such, it is essential to the credibility and integrity of a
university’s academic offer. In addition, external examiners have an important role to play in
the continuous improvement of academic programmes and courses (i.e. quality
enhancement).

At NU, external reviewers’ engagement in institutional governance, and programme design,
review and modification has been crucial in enabling the university to benchmark against
high international standards of university management and academic programmes. Given the
increasing academic autonomy now being afforded to Kazakhstani universities, we
recommend the utilization of comprehensive external review to develop integrity in both
governance and academic delivery.
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Due to the purpose of entry into the world rankings of universities there is a need for increase in
management effectiveness of educational and innovative activity. With growth of changes dynamics of
consumers demand flexibility of organizational processes and structures has to grow. One of
mechanisms of such transformation of the higher school is project-oriented management. Each
educational, research, entrepreneurial, administrative project can be considered as the independent
market product significantly raising indicators of university activity. Projects are implemented within
the scientific and educational centers on the basis of the intercathedral principle of interaction
(subsequently the system will allow to leave in general from departments). Participants of educational
process are integrated into development of projects therefore Groups of design training during study
work on the solution of specific problems of customers that increases interest of business in university.
The purposes of project-oriented model of university management are described, the scheme of
management, stages of model introduction are represented in the article.

Key words: A project-oriented management, University, project.

In the modern world, universities are undergoing a fundamental transformation, which
consists of the transition from the model of the university, which was formed in the post-
Napoleon period, subordinated to the interests of science, to the so-called model of the "Third
Generation University" (1).

If the universities of the first generation fulfilled only the educational functions, then the
functions of second-generation universities were supplemented by scientific research, and in
the function of the third-generation universities the entrepreneurship is also added. This
transformation is caused by changes in the priorities of state policy, the scale of globalization,
demographic processes. Besides, in connection with the need to enter the world rankings of
universities, there was a need to improve the management of educational and innovation
activities, to develop and implement measures to improve the level of competitiveness leading
to the transformation of the university into an entrepreneurial organization (2). This
university is actively engaged in innovative activities, i.e. differs from traditional motivation,
direction of development, readiness to transform scientific knowledge into commercial ideas,
to risk. With the growth of the dynamics of changes in the demands of consumers, the
flexibility of organizational processes and structures must be built. One of the mechanisms for
such a transformation of higher education is project-oriented management.

The advantage of project management technology is that it can be used along with the
available management tools and does not require significant changes in the structure and
processes of the institution. At the same time, each project can be viewed as an independent
market product, which significantly improves the efficiency of the organization and
qualitative indicators of the university's activities.
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The main task of implementing various projects by a higher educational institution is to create
conditions for:

Training of professionals for the real sector of the country's economy, able to find
themselves in the labor market in any country in the world and to increase their
qualification throughout life. To do this, a multi-level system with flexible internal
capabilities that allows horizontal and vertical movements and that ensure the
continuity of higher education programs is needed.

increasing the volume of knowledge and the achievement of the world level of the
scientific research and development through the university development as a scientific
and educational center that effectively integrates professional education and research;
development, introduction and dissemination of effective technologies, the formation
of innovative entrepreneurial culture, support of innovation entrepreneurship.

Accordingly, the projects implemented at the university are divided into educational, research
and business.

Among the educational projects can be identified:

research projects - implementation of research and development aimed at solving
current theoretical and practical educational problems, monitoring and marketing
research when opening new specialties, specializations, etc .; Identification / selection
of the direction and structural components of the national-regional component of the
main educational programs, the development of curricula for specialties, the definition
of elective courses and electives, the definition of directions for additional education;
The development of a mechanism for interaction between the educational institution
and customers of educational services, etc .;

educational projects, on the one hand, it is the definition of effective educational
technologies through which students are trained, incl. project development,
development of the electronic library, development of distance learning, on the other -
providing educational services (subject courses for the population, refresher courses
for external clients, refresher courses for internal clients, special training programs for
personnel on company orders, training bachelors or masters on joint international
programs, training in higher professional education programs). The assignment of the
latter activity to projects is the least obvious. From the management point of view, the
process of training under the Higher Professional Education Program (HPE) has
traditionally been considered as the current operational activity. Nevertheless, it
corresponds to all formal features of the project: the presence of a goal, a limited
period of implementation, a set of interrelated actions of project participants and the
uniqueness of the result. Specific features of such a project are: long terms of
implementation and direct involvement of the client in the process of providing
educational services. At the same time, each graduation of students is unique, due to a
special combination of resources used in the learning process, modification of a set of
disciplines, the quality of basic knowledge, the characteristics of students, and so on.
educational and organizational and structural and organizational projects that do not
require large investments, but require the creation of a regulatory framework. These
documents are an integral part of the project: the correlation with the main functional
points of the work plan of higher education is important in them, such as: intermediate
certification, final certification, and so on; Time-management, quality, communications,
human resources, supplying, risks, etc .;

71



ACADEMIC INTEGRITY AND UNIVERSITY GOVERNANCE

e The management project aims to implement systemic changes in the management of
the educational institution - the organizational structure, the distribution of functional
responsibilities, monitoring, planning, monitoring, etc.

The model of the K(P)FU’s project-oriented control is shown in Fig. 1. The Academic Council
forms a strategy. The Rectorate implements the developed strategy aimed at increasing the
competitiveness of the University, through project-oriented management. Projects initiated in
response to customers' requests are realized within the framework of scientific and
educational centers (RECs) on the basis of the inter-departmental principle of interaction. The
participants in the educational process are integrated into the development of projects, like
tutors, consultants and executors, as a result of which the Design Study Groups work on
solving specific customer problems during their studies (3). In the aftermath based on the
results of project training, they defend course, bachelor's master's and master's theses.

The most successful projects get into the Student Business Incubator. The team of specialists
and masters that is formed in the project working process after graduating the University
represents a problem-oriented "personnel division" for profile firms or a ready business team
for the organization of its own science-intensive enterprise (4).

The standard curriculum does not provide for a separate unit of project training. Therefore, to
work on the project in the variable part of the curriculum, in the list of coursework and
master's theses, correctives are introduced, taking into account the wishes of the heads of
firms (customers).

The proposed model for a project-oriented educational institution’s team formation consists
of the following elements:

1. Organizational structure analysis of the educational services field establishment, which
allows identifying the directions of the change in the communications and interaction
nature between the educational institution units for the horizontal links development,
assess the effectiveness of the powers and responsibilities distribution between levels
of management, in the creation of new organizational structures. Along with functional
units (educational department, deans, accountants, cadres, etc.), new project-oriented
structural units (for example, the Innovative Projects Department, the Development
Department, etc.) are created, which can function both on a permanent basis, and on a
temporary (project) basis.

2. Development of the professional-environmental competency structural scheme and
psychological characteristics of employees, which allows you to build a matrix of
professional competencies in the context of the main activities directions of the
educational organization and assess the breadth of the general and special staff
spectrum competencies required for the successful implementation of professional
responsibilities in the project.

3. Development of the educational organization personnel policy and organizational
culture on the basis of the evaluation of the human resources of the projects, which
allows identifying key points of growth in the staff component of management, the
direction of retraining and upgrading of staff skills and the costs of their
implementation, assess the advantage of the intra-organizational climate for
professional development Project staff.

4. Development of standards and regulatory legal regulation of the project teams
activities.

5. Creation of mechanisms for financing projects to optimize the educational organization
economic policy of in the context of "the income received from the project minus the
cost of labor and the development of the project team."
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6. Development of an information support system for project implementation. The
process of project-oriented management requires comprehensive informatization,
support of modern information technologies, it is necessary for:

e creating and maintain up-to-date database on all phases and stages of the life cycle of
the projects of the educational institution;

e introducing modern automated planning and control systems, as well as data
processing and transmission facilities.

In order to obtain social and professional recognition by the university educational programs,
it is necessary to improve various ways and methods of interaction with employers, including
questionnaires, involving employers 'representatives in the expert evaluation of graduates'
competencies, holding seminars and conferences. An important role in this respect should be
played by socio-professional accreditation in industry associations of employers and higher
education institutions in the form of a non-profit partnership (public associations).

The project-oriented approach is also aimed at the development of scientific research and
involves the implementation of the following activities:

e the implementation of fundamental and applied research in order to achieve a world-
class level, while special attention should be paid to projects with international
participation in order to attract scientists from universities-world leaders to joint
projects;

e improvement of the R&D management system;

e creation of economic societies on the basis of innovative developments of employees,
post-graduate students and students;

e equipping scientific research with modern equipment and information resources;

e development to the world scientific periodicals level in accordance with the main
scientific directions of the university and bringing existing scientific journals to the
level of the world citation indexes.

The organizational effectiveness of a project-oriented management model is expressed in the
ability to form an interdisciplinary composition of research units, to take into account the fact
that some scientists are more productive in carrying out fundamental research, while others
are more suitable for carrying out development and solving practical problems, with sufficient
attention paid both to fundamental and applied research. With regard to economic efficiency,
we note that each of the projects carries in itself both the costs and the inflow of monetary
resources in the process of financing from various sources and the profits from the
implementation of projects. In general, the internal system of a project-oriented university
acquires the features of an entrepreneurial organization, according to which the main task of
the organization's management is not the planning and monitoring of workers' actions, but
the creation of favorable conditions for the initiative and the full support of personnel
implementing projects in accordance with the strategy development. At the same time, the
delegation of authority to those who directly provides the organization with the desired
results. On the other hand, projects need to be considered not only from the point of economic
efficiency view, but also social view. The effectiveness of university projects can be expressed
in improving the education system as a whole, in the emergence of a variety of interpersonal,
organizational and managerial, social effects that directly or indirectly affect people.

As a result of our studies, we have developed a scientific and methodological support for the
implementation of a project-oriented model for managing the educational process, scientific
and commercial activities at the university (5). Namely, within the framework of the
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educational process management, the methodology for the formation of a professional
module, the methodological support for the implementation of projects within the framework
of group project training (GPT), including a model program, recommendations for the
calculation of loans, the formation of individual curricula, examples of standard contracts for
rendering Additional educational services and targeted training of specialists, methodologies
for assessing the effectiveness of the GPT. As part of the scientific and commercial activities
management, methodological support for the work of RECs and student business incubators
was developed, and standard contracts were presented. The team of authors of the project
developed a methodology for evaluating the effectiveness of a project-oriented management
model in the field of higher professional education, which includes methods for determining
the organizational, economic, social effectiveness of the project-oriented management model
in the university, the mechanism for selecting evaluation criteria and the evaluation
procedure, the methodology for conducting a survey of different groups of respondents:
students, business leaders, pre-applicants, the university management. The developed
methodology for assessing the effectiveness of a project-oriented management model in the
field of higher professional education makes it possible to significantly facilitate the process of
introducing project management in the university by identifying specific quantitative and
qualitative performance indicators.
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This paper seeks to better understand the general institutional characteristics and the specific
participatory activities that help students in higher education develop research competence. This paper
presents the first part of an ongoing mixed methods study which uses a quantitative survey of authors
(N=30), peer reviewers (N=35) and editors (N=10), followed by qualitative interviews (N=9) of selected
representatives from each role, in order to identify and evaluate the ways in which participation in a
student-run peer-reviewed journal contributed to developing research competence. In this part, we
discuss the state of scholarly research in Kazakhstan, and provide a definition of research competence,
and present the methodology employed in this study. The second part of the study will identify strengths
of the student-run project, opportunities for improvement, and considerations for application in similar
contexts to improve research competence. In this way, it makes a concrete step toward understanding
how to improve scholarly research in Kazakhstan.

Keywords: research competence, higher education, student publication, organizational socialization

Introduction

Higher education in Kazakhstan has evolved significantly in the last decade. As noted
by the OECD (2017), educational reforms in the country are expansive, addressing topics
ranging from preschool to higher education. Kazakhstan’s recent efforts to develop research
capacity of its higher education institutions have made it a regional leader in publishing
research. However, within higher education, reports indicate a continued need for
strengthening six key areas: quality, access, internationalization, research and innovation,
funding and governance (OECD, 2017, p. 6). A particularly relevant concern, as Klemenkova
(2017) warns, is the state of scholarly research as a whole in Kazakhstan, including falsified
results, unsound research methods, and preferential citations, all of which undermine the
quality of scholarly work. Researchers suggest that such research concerns are mainly led by
an excessive pressure on students and researchers to meet a quota of published articles,
coupled with a poor understanding of research methods and inadequate funding
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(Mizimbayeva, Mankesh, & Survutaite, 2015; Shamatov & Isenova, 2016). These aspects
coupled together reveal significant concern for both research design and output.

Without sufficient supports in place for developing scholars, Klemenkova (2017) explains that
Kazakhstani researchers struggle to develop their research. The lack of supports and
exemplars for developing and implementing internationally accepted research practices are
problematic and are notable within the humanities and social sciences (Klemenkova, 2017).
These constraints are not unique to Kazakhstan but also faced by scholars in other countries.
For example, in Pakistan, university students struggle with access to equipment and
mentoring to support acquisition of research skills (Naoreen & Adeeb, 2014). Despite the
negative findings, there is room for hope. International higher education research points to
potential solutions dependent upon the local and global context to support researchers,
including students and faculty (Crossley & Holmes, 2001). While some universities are
focusing on encouraging a collaborative research culture (Billot & Codling, 2013), others have
concentrated efforts to support those at beginning of the academic pipeline, graduate students
(Gardner, 2008).

To address this issue and to promote research competence, one Kazakhstani university has
created a student-run peer-reviewed journal, where with faculty guidance graduate students
and alumni author, review, edit and publish research articles. In this way, the journal
represents an exercise in developing student governance, leadership, and research
competence. Employing Tierney’s (1997) and Gardner’s (2008) understanding of graduate
student learning as a process of socialization into an organizational culture, we aim to better
understand the general institutional characteristics and the specific participatory activities
that help students develop research competence. It is suggested then that a student-run
scholarly journal may contribute to developing research culture in multiple ways, such as
through giving explicit opportunities for co-creative socialization. To that end, this article
examines the development of research culture as seen through a student-run peer-reviewed
journal. In order to identify and evaluate the ways in which participation in the journal
contributed to developing research competence, this study uses a mixed methods approach,
including quantitative survey of journal authors (N=30), peer reviewers (N=35) and editors
(N=10), followed by qualitative interviews (N=9) of selected representatives from each role.
This study identifies strengths of the student-run project, opportunities for improvement, and
considerations for application in similar contexts to improve research competence.

Defining Research Competence

In order to address the problem discussed above, we need to understand the concept of
research competence. Various definitions exist, including the six components of the Australian
and New Zealand Information Literacy Framework (ANZIL) (Bundy, 2004), Schlosser and
Kahn’s (2007) nine criteria to evaluate research competence, and Willison and O’Regan’s
(2007) model which draws together elements from the ANZIL standards (Bundy, 2004) and
Bloom’s Taxonomy (Bloom et al., 1956). By combining the essential components of these
models, we developed a working definition of research competence, which includes the
following six components: 1) inquisitiveness, the ability to identify meaningful research
questions; 2) planning, the ability to design a research project using an appropriate method;
3) critical evaluation, the ability to analyze and evaluate research literature and findings; 4)
organization, the ability to carefully and systematically collect, store and analyze data; 5)
knowledge construction, the ability to build on the work of others to create new ideas; and 6)
communication, the ability to share and present those new findings and insights. These
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elements become the foundation of the student survey, as we seek describe and evaluate
students’ research competence.

Organizational socialization and cultural change in higher education

In our goal of understanding research competence at HEIs in Kazakhstan, we turn now to
address the ways that HEIs in general change their organizational culture, and the ways new
members of the academic community are accepted into that organizational culture.

Tierney’s (1997) work on organizational socialization provides a useful framework to discuss
the process by which students, faculty and staff in HEIs interact and change over time. In brief,
the term refers to the various ways in which new members in an organization “understand
and incorporate... symbolic and instrumental [activities] that exist in the organization and
create shared meaning” (p. 3). More broadly, Gardner (2008) defines socialization as “the
process through which an individual learns to adopt the values, skills, attitudes, norms, and
knowledge needed for membership in a given society, group, or organization” (p.126). When
students receive feedback on their word choice, or are penalized for plagiarism, or are
expected to complete an ethics review process before conducting research, they are being
socialized into a certain set of values, skills, attitudes and norms that the organization
collectively holds.

Weidman et al. (as cited in Gardner, 2008) sees socialization of graduate students as a four-
step process, including anticipatory, formal, informal, and personal stages. In the first stage,
students are first exposed to the new roles, attitudes, procedures, and rules of the school,
which they get from syllabi, assignment guidelines and program handbooks. In the second,
students receive formal instructions and feedback about their behavior. Mentoring, training
and collaborative work with faculty members fall in this stage. In the third, informal
interactions between students, like group projects and peer evaluation tasks, reinforce the
community norms. Finally, students internalize the new ways of doing things, thereby
becoming accepted members of the majority group. For example, experienced members of an
academic community have a certain way of searching for information, citing sources,
presenting their ideas, and analyzing the ideas of others, all like it is second nature.

Tierney (1997) highlights both a simplisticc, modernist view of induction into an
organizational culture, and a more nuanced, postmodernist view of this socialization process.
Following a modernist view of organizational socialization, “the new recruit’s task is to learn
the cultural processes in the organization and figure out how to use them” (p. 4). This view
implies that socialization is something that can be done well or poorly, and that any
deficiencies in an organization to socialize its new members can be “fixed,” either by better
training and support on the part of the organization, or better adaptability and hard work
from the new members. In this case, culture is a tangible concept that can be learned. If
newcomers are having difficulty adjusting to the organization’s culture, the organization
should be doing more to train and support its new members. Newcomers, for their part,
should be actively adapting to a concrete, agreed way of doing things (Tierney, 1997).

The implications of this view are evident in more recent literature. As Gardner (2008) argues,
HEIs should provide more support for doctoral students, as students struggle to adapt to new
ways of doing things and drop out at surprising rates. Support systems can come in many
ways. For example, Ion and Ceacero (2017) describe at length the way young researchers
learn by working with senior lecturers, and although the different peer groups (senior
researchers, junior researchers, administration) in the university have distinct cultural values
and norms, it is possible for newcomers to be assimilated into the established culture.
Furthermore, Mizimbayeva et al. (2015) see research culture as personal characteristic that
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students should develop or gain. These authors seem to view the “culture” of academia as a
set of norms that HEIs should help students and early career researchers to adopt.

A postmodernist view of organizational socialization, on the other hand, recognizes that
culture is “constantly being re-created” and therefore is not something that one can acquire
through socialization (Tierney, 1997, p. 6). Socialization is a give-and-take, co-creative
process. Tierney sums up this view nicely:

Culture is not waiting "out there" to be discovered and "acquired" by new members.
The coherence of an organization's culture derives from the partial and mutually
dependent knowledge of each person caught in the process and develops out of the
work they do together. Culture is not so much the definition of the world as it is, but
rather a conglomeration of the hopes and dreams of what the organizational world
might be. (p. 6)

According to this view, organizations seeking to improve the ways they socialize new
members should instead be seeking to re-imagine the organization itself. In contrast to the
focus of assimilating recruits into becoming “us”, Tierney (1997) emphasizes the need for
organizations to learn and change, allowing for diversity and creativity, and seeing the
organization as a “we” made of both new and old members in the process of change.

Although these two views—the modernist and post-modernist—may initially appear
mutually exclusive, it is possible to adhere to parts of each. McAlpine (2015) seems to do this
by championing the individual agency of early career researchers, while simultaneously
reminding us of the need for structures that support learners in a new environment.
Organizational culture then becomes personally defined from person to person, but both the
individual and the group share responsibility for developing and improving it in practice. In
our discussion of developing research competence, we view HEIls as a family of related
working environments. In each HE], students develop research competence through learning
activities that model the norms, attitudes, and values held by that HEI, and to some extent we
can define and communicate our shared understanding of research competence. The aim here
is therefore largely modernist, as we aim to describe the ways a student peer-reviewed
journal can contribute to the development of research competence, in order then to improve
the ways we and other HEIs socialize our students into these practices. At the same time, we
recognize the many ways that HEIs differ, by region, size, specialization, prestige, funding, and
organizational structure, not to mention the personal, cultural, linguistic, and social values
that student and faculty in those HEIs bring to their community. In this sense, each HEI is
responsible for working together with its students and faculty to define and support their
own organizational culture.

Developing research competence: International HEI experiences

Higher education institutions (HEIs) worldwide aiming to develop students’ research capacity
have found that this issue comprises psychological problems, insufficient academic training,
physical barriers, lack of facilities, lack of research experience. In this section, we discuss
these specific problems and the solutions or suggestions presented in various contexts.

Broadly speaking, creating the conditions for an efficient development of research
competence stems from a thorough planning of a HEI's goals; without it, the efforts made to
develop research competence would eventually hinder students’ academic performance and
research activity. Crossley and Holmes (2001) point out the challenge of determining goals
and steps for developing the university in accordance with international standards and the
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local context. To ensure following high standards set by well-developed countries does not
impede achieving the goals relevant to the local context of developing countries, Crossley and
Holmes (2001) suggest that HEIs start long-term strategic planning by locating the local
issues that need solving.

However, a well-structured strategic plan does not guarantee efficient development of
students’ research competence if the faculty and staff have different expectations of what
skills and knowledge students should have. Brooks and Monirith (2010) recommend
examining the level of research knowledge and skills of students first, and then to determine
faculty members’ understanding of the research competence and perceptions of a student
who obtains sufficient skills and knowledge. Locating the gap between these two points would
then provide the hint of the work that is needed.

Both the most predictable challenges of developing research competence—lack of funding or
facilities and insufficient research methods training and experience—and their effects on
certain individuals should also be considered (Brooks & Monirith, 2010; Naoreen & Adeeb,
2014). For instance, the mixed method study conducted by Naoreen and Adeeb (2014) has
identified an overarching problem that Pakistani students face: embarrassment and insecurity
when it comes to research work. They report that these feelings are generally caused by a lack
of research knowledge and experience, which leads students to underestimate their research
abilities. Likewise, the scholars agree that these issues might be solved by extensive teaching
of both theoretical and practical basics of research, and providing research opportunities to
students who want to assist in conducting studies.

In addition to augmenting teaching, Billot and Codling (2013) highlight that active
cooperation of the experienced and the emerging researchers is instrumental in overcoming
barriers of various kinds. They assert that by working together, sharing experience, and
assisting each other, graduate students can obtain confidence, practical knowledge and, most
importantly, space for sharing the work they conduct. Brooks and Monirith (2010) add that
this collaboration between researchers can raise the spirit of individuals. The culture of
research partnership of this kind can also stimulate an efficient alliance of faculty (Crossley &
Holmes, 2001), which would surely integrate the efforts of various HElIs.

Developing research competence: Kazakhstani HEI experiences

Despite the few number of studies dedicated to developing students’ research competence in
Kazakhstani HEIs, there is a baseline to compare with international examples. This
comparison helps to further differentiate which similar issues appear when Kazakhstani
universities encourage their students’ research activity, and which issues are unique to the
local context.

In order to encourage students’ research activity, Kazakhstani universities set requirements
for graduate students to publish a certain number of scholarly articles while studying at
master and doctoral levels. Crossley and Holmes (2001) argue that this type of requirement
raises unnecessary challenges, as when rather high standards are put in place without
considering the local context. Consequently, a lack of research awareness and unrealistic
expectations that universities have for their graduate students may contribute to a formalistic
attitude towards research and publishing activity (Klemenkova, 2017; Shamatov & Isenova,
2016). For instance, to meet the requirement of publishing seven articles in three years of
PhD studies, students submit their work to “fictitious” or “predatory” journals which require
authors to pay for publishing (Shamatov & Isenova, 2016, p. 68).
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Furthermore, research culture and specific research method training can be lacking within
Kazakhstani HEIs. Graduate students need effective and extensive research methods courses
where they would learn various aspects of research culture in a holistic way (Mizimbayeva,
Mankesh & Survutaite, 2015). To do so, better training of Kazakhstani HEIs faculty is also
needed. As Shamatov and Isenova (2016) revealed, research supervisors whose job is to teach
research methods sometimes lack experience themselves.

Not only do Kazakhstani students struggle with conducting research in accordance with the
research methodology (Klemenkova, 2017), but they also experience difficulties accessing the
resources that might be helpful to learn it (Kairatbekkyzy, 2016). As databases of scholarly
journals require very expensive paid subscriptions, students often only have access to open-
access journals with low impact factor. Although such databases can contain reliable quality
research, students have less exposure to the updated knowledge and this may be a reason
why students struggle with evaluating research articles.

Another problem that is often discussed in the Kazakhstani context is students’ low
proficiency in English, which limits their chances to write and publish papers in widely-read,
reputable international journals. Students’ insecurity about their poor English significantly
adds to their anxiety levels (Klemenkova, 2017). However, Shamatov and Isenova (2016)
emphasize that developing students’ research competence should not necessarily set a goal of
conducting and reporting studies only in English. There is also a need to enhance the status of
Kazakhstani journals where articles in Kazakh and Russian would be published.

In summary, Kazakhstani and international HEIs appear to encounter common challenges in
developing research competence, including a lack of research methods knowledge and
practical experience, which may lead to anxieties and a lack of confidence in writing and
publishing academic work. To address these issues, it is necessary to understand the local
context and capabilities of local researchers. Research on Kazakhstani HEIs report specific
challenges, including low English language proficiency, an emphasis on English language as
the favored language of publication, and the difficulty of meeting ambitious requirements to
publish in high impact factor journals. The literature suggest better training of both faculty
and students, raising the status of local research journals publishing in local languages,
providing access to reliable, high-quality research, and providing more practical learning
experiences for students to learn and gain confidence.

Methodology

The experiences and suggestions from both international and Kazakhstani scholars seeking to
improve research competence indicate that graduate students can benefit from structured
opportunities to participate and collaborate in research activities. As we have defined
research competence as skill in the categories of inquisitiveness, planning, critical evaluation,
organization, knowledge construction, and communication, and as we understand
organizational change as a co-creative socialization process, we expect that interactive
research activities--including mentoring, collaboration, student-student and student-faculty
communication, leadership and decision-making roles, and creative projects--will have a
positive influence on developing research competence. It is those activities in a student-led
peer review journal that become our focus. As these questions have yet to be sufficiently
explored in Kazakhstani HEIs, this section will present the methodology used to describe and
evaluate student research competence.
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Research design

The study will apply a mixed methods research design in order “to simultaneously collect
both quantitative and qualitative data, merge the data, and use the results” (Creswell, 2014, p.
570) to better understand the research problem. Specifically, a mixed methods sequential
explanatory case study design including a quantitative survey and qualitative semi-structured
interviews will be used to describe graduate students’ research competence development at a
higher education institution in Kazakhstan. A case study research design is the most fitting for
our analysis since our study is dedicated to answering “how” and “what” questions about a
given phenomenon (Yin, 1994).

In our attempt to understand the extent to which a student-led scholarly journal develop
student research competencies, we have identified three sub-questions: 1) What specific
research competencies need to be developed in Kazakhstani researchers? 2) To what extent
do authors and peer reviewers use and enhance those competencies in the journal project? 3)
What challenges and opportunities does this project present to its participants?

Research Site

In 2015, students, faculty, graduate students and alumni of Nazarbayev University Graduate
School of Education created NUGSE Research in Education, a student-run peer-reviewed
journal. This is an open-access research journal, where the graduate students and alumni with
faculty guidance author, review, edit and publish research articles. According to the journal’s
editorial policy, the journal, focused on educational reform in Kazakhstan, “presents original,
English-language, scholarly work in the form of empirical studies, critical book reviews,
theoretical and policy analysis papers” (NUGSE Research in Education, 2015). The journal
involves an editorial board, readers, authors and a bank of peer reviewers that tend to be
students and emerging scholars. This site represents a Kazakhstani HEI that demonstrates a
commitment to developing its students’ and faculty research competence and is accessible to
the researchers.

Data collection instruments, participants and sampling procedures

The data collection procedure and instruments will be based on the mixed methods
sequential explanatory design. We will collect a quantitative survey of authors (N=30), peer
reviewers (N=35) and editors (N=10), followed by qualitative interviews (N=9) of selected
representatives from each role. The data collection process will consist of two stages: we will
first collect and analyze the quantitative (numeric) data; and then collect and analyze the
qualitative (text) data, which will help to explain the quantitative results collected in the first
stage (Ivankova, Creswell & Stick, 2006). The participants will include student readers,
authors, peer reviewers and editors self-enrolled in the online journal system
(nugserie.nu.edu.kz), representing a census approach to the quantitative stage, and a non-
random sampling in the qualitative part (Creswell, 2014). The study will target the entire
population of current journal participants, but only the participants who complete the survey
will be selected to participate in the interviews, given their availability and willingness to be
studied.

Data analysis

The quantitative data from the surveys will be coded and analyzed using the SPSS Windows
software package. We will analyze the qualitative data by employing Creswell’s six steps of
data analysis (2014, p. 261), including coding, “the process of segmenting and labeling text to
form descriptions and broad themes in the data” (p. 267). All interviews will be conducted in
English, audio-recorded, transcribed manually and organized into the following categories:
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strengths of the student journal project, opportunities for improvement, and considerations
for application in similar contexts. Within each of these categories, thematic codes will be
sought through a constant comparative process of looking through the data, reading and
assessing themes, within an iterative process (Glaser & Strauss, 1967).

Conclusion

Throughout the world, graduate students struggle with developing research competence. For
those studying within HEIs which have yet to fully establish an internationally recognized
research culture, there are additional obstacles. This research addresses noted problems
within Kazakhstani HEI research culture and competence and provides insight on a unique
approach in this context. Findings will showcase the effects of a student-led peer-reviewed
journal as a structure for developing graduate student research competence from general
institutional characteristics and specific participatory activities. This works adds to the
limited research on HEIs in Kazakhstan, focusing in particular on research culture and student
research competence in this context, and adding significant insight into the ways in which a
student-led peer-reviewed journal can be utilized as a structure for developing graduate
student research competence. Insights from this work will be of interest to other institutional
settings within Kazakhstan, and those interested in the development of student research
competence in underdeveloped national HEI contexts.
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SOME PROBLEMS OF THE RESEARCH WORK ORGANIZATION
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Doctor of History, KazNU Al-Farabi, Almaty, Kazakhstan

The strategic goal of the development of each university is the integration of science
and education. Scientific research work at High school should be based on the best traditions
of the university and interact harmoniously with the socioeconomic realities of modern
society. The strategy of university innovation policy is aimed at ensuring of competitiveness
of its scientific products. In the framework of this strategy, the priority is deep knowledge and
research which are aimed to the development of scientific technologies.

Today, in connection with the introduction of modern information and communication
technologies into the educational process, special attention is paid to these problems. They
began to acquire an interdisciplinary and integrative character. Thus, information and
communication technologies become relevant not only within certain disciplines, but acquire
their importance for the improvement of the entire educational process.

Unity of educational activities and the organization of education on the basis of scientific
research are traditionally attributed to the important foundations of the university. A typical
form of personal staff for such unity is the scientific-pedagogical school of the university. In
connection with this, the training of personnel in the leading university should be regarded as
a process of constant production and development of their scientific schools.

The scientific school of High School is formed on the Chairs. When the Chair begins to engage
in a wide range of the research work, there is a need for a scientific and pedagogical staff.
Representatives of the research institutes of universities are also entering to this association.
Along with this, there is the need for scientific and educational cooperation with higher
education partners with exactly the same structure.

Thus, the opportunities for new forms of these interrelationships are greater than in the case
of the chairs, as several scientific schools are united. In many universities these units are
united in scientific educational centers. This work is headed by the Vice-Rector for science, at
the faculty this work is assigned to the Deputy of the Dean for scientific work (of course, this
primarily depends on the size of the university and the number of students).

The problems of science are usually handled by the Vice-Rector who heads this field of
activity. Vice-Rector, basically, acts as an expert in his work and forms a team with a
propensity for the research work. If the Chair carries out extensive research work, it is
possible to form a scientific laboratory. Such laboratories are a structural subdivision of the
scientific research department (SRD) of the university. Employees of SRD for laboratory staff
ensure the implementation of contracts, regulatory control functions and financial
transactions. This structure, on the one hand, does not create any obstacles to the normal

85



ACADEMIC INTEGRITY AND UNIVERSITY GOVERNANCE

work of the Chair, secondly, it performs its work in accordance with the interests of the
partner organizations. In turn, the partners of the organization take the initiative in the
following issues:

e expanding of sources of innovative development (i.e. new ideas and projects);

e attraction of new talented employees to local departments (through probation,
production practice, etc.);

e expansion of the market for the sale of own products, and for this, reliable sales areas
are needed. In this case, this role is performed by the university;

e development of training facilities for technologies required for the production of
enterprises.

The above mentioned tasks are effectively solved at the university at the Chairs’ sessions for
training specialists. Consequently, such centers and laboratories opened at the Chairs can be
considered as a cell of cooperation.

There is one problem, “how to attract teachers to the research work?”, which, while engaging
in education, they devote most of their time to conducting classes.

Therefore, the administrative policy should pay attention to the following points: increase of
salary, reduction the training load, entering into the labor contract obligations for conducting
of the research work.

According to the researchers, who are studying this problem, in most cases, the decision
whether or not to engage in science or not is influenced by institutional factors (society,
policy, type of contract), but they have little effect on the results of each teacher.

The scientific sphere in comparison with other branches of providing work has several
features. First, in some situations, the internal motivation of the individual plays an important
determining role. Second, the university teacher, along with teaching and the research work,
often performs administrative work.

Therefore, the participation of the teacher in the research work is not considered an
additional source of income. To stimulate scientific activity at the university, it is important to
consider a number of the following measures: investment in the academic environment of the
university (grants for research teams, subscription to electronic libraries, etc.); to create
conditions that stimulate the possibility of an independent assessment of the quality of
scientific activity and the academic content of the teacher, the possibility of comparing
standards; Adhere to the personnel policy aimed at attracting teacher researchers to
universities and financial support from the government of this policy.

Groups that work in one direction and engaged in joint activities in the study of a particular
topic are called a team. Team management will be effective if:

=

To build partnership relations.

To form a team, to select team members.

to demonstrate operativity

Be able and be ready to solve problems.

Coordinate the team work

To create conditions, a favorable climate for team work
To resolve conflicts.

To analyze and present the results of the team's activities.
To represent the team outside of it.

0. To negotiate in the interests of the team.

RO 0N UTEWN
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11. To take responsibility for decisions and results.

12.  To show flexibility of orientation.

13. To motivate the employees for implementation of teamwork.

14. To ensure the openness of teams.

15. To take care of improving the skills of team members.

16. To involve specialists in the team, professionals on various issues, contributing to
the formation of team intelligence.

17. To determine the organizational culture of the institution, the subculture of the
group. (1, p. 24-26).

Today, the assimilation of finished knowledge is not considered an effective direction.
Therefore, the modern team of the university should intensively instill the skills of conducting
of the research work in the future personnel, which they prepare. The organization of the
research work of university students should be adapted to the following conditions:

e improving the quality of students’ professional training;

e support of talented youth and, through development, ensure the growth of permanent
scientific elite;

e increase the contribution to the development and dissemination of scientific
knowledge of the university.

In these conditions, the role of scientific Master Course students is also important (2, p. 249-
254).

For the effective organization of the research work of students, it is necessary to create a
scientific educational environment, the formation of which is provided through the
implementation of a number of areas of development of the organization of the research
activities of students.

The first direction is - "Adaptation of students in the research space of the university."

The second direction is "Creation of a system of moral and material incentives for subjects
involved in the organization of the research activities of students.”

The third direction is "Strengthening the research component in the content of curricula
implemented in the university in accordance with state educational standards."

The fourth direction is "Improvement of professional skills of the teaching staff".

The fifth direction is - "Ensuring a high level of scientific and methodological support for
research activities of students."”

The sixth direction is - "Creating a system for assessing the quality of the research activities of
students."

The seventh direction is "Intensification of university cooperation with other scientific and
educational institutions".

The eighth direction is "Open system of informing about normative legal documents that
determine the organization's features, goals and objectives, the content of the research
activities of students."

The ninth direction is "The scientific and professional orientation of students' research
activities". (3, p. 129-130).

Scientific and educational integration plays an important role in ensuring their
competitiveness. The descendants of new specialists who come to academic and branch
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scientific organizations determine the level of future scientific achievements. Integration does
not ensure the active participation of university teachers at the research work, along with it
gives an opportunity to develop vocational education programs. In this case, it is necessary to
take into account the fact that in order to increase the level of competitiveness, it is necessary
to pay special attention to the marketing of educational activities.

Marketing, like other social and organizational innovations, makes significant changes to the
management work of the university. These changes destroy the formed statistical structure of
management, but at the same time gives it the flexibility of the market quality. Control works,
which are timely carried out in universities, accelerate the assessment of the marketing
analysis of the university environment, the conceptual interpretation of the regional
development program, the diagnosis of human resources and its tasks in various sectors of
enterprises, as well as the potential of the university in accordance with the requirements of
regional market requirements. When there is implementation of these measures can create a
full system of agreements for the purchase and sale of specialists.

In market conditions, not only students, but also universities themselves, are compelled to
compete among themselves. Therefore, the image of the university occupies a special place. In
this regard, one of the primary tasks is the management of the university. The image of the
university can be composed of many components. Traditionally, as components of the image
of the university, there are:

e educational services of the university (the demand for the offered specialties, the
quality of teaching, the prestige of diplomas, the cost of the services provided, the
possibilities of labor);

e the teaching staff of the university (appearance, socio-demographic characteristics,
general cultural level, competence);

e Founder / Heads of the university (external appearance, socio-demographic
characteristics, psychological characteristics);

e University students (appearance, lifestyle, general cultural level);

e internal socio-psychological characteristics of the university (organizational culture,
social and psychological climate of the collective);

e visual characteristics of the university (architecture, interior design, elements of
corporate identity, the appearance of staff);

e social characteristics of the university (social aspects of the university). (4, p.55).

Principles of designing a quality management system for the education and science of the
university are the basic rules of management theory. Their application contributes to the
effective implementation of management activities and allows achieving qualitative results in
the training of future professionals. The process of managing the quality of education will be
more effective if it is built on the following principles of management:

e the principle of systematic and strategic orientation of the quality management of
education in the university;

e the principle of collegiality, based on cooperation, mutual assistance, joint decision-
making;

¢ the principle of sustainability of the development of the quality management system of
education;

e the principle of corporatism, which implies the harmony of interests of university
management and the teaching staff for the analysis and improvement of the quality
management system of education;
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e the principle of taking into account the individual characteristics of participants in the
management process;

e principle of synchronization of management decisions;

e the principle of objectivity and consistency of the adopted administrative decisions;

e the principle of improving the monitoring of the quality of education. (5, p. 40).

Consequently, scientific research work is the main indicator of the activity of High School.
Only in conditions of the correct organization of planning can significant achievements be
achieved. Scientific research work is a matter and indicator of not one scientist or the whole
team, but represents a contribution to the development of the society of the whole collective.
This is an indicator of the image of High School. And the aim of managing the image of the
university is to change the increase in competitiveness. These requirements apply to all
universities.

One of the main problems is human resources, namely, improving the quality of management
of teachers and students. All of the above is currently an activity aimed at creating an effective
management system aimed at increasing the level of scientific research and the quality of
training specialists at universities.
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COBJIIOIEHUE AKAZJIEMUYECKOH YECTHOCTH ITPH CO3IAHUM
MPOU3BEJIEHU HAYKH KAK OB BEKTOB ABTOPCKOI'O IIPABA

Ectep babamkaHsaH
MarucTp IopucnpyLeHI Y, CTapIIKMK NIpernojgaBaTe b

Kadeapa rpaxkgaHckoro, npeIpUuHUMATENbCKOTO U IPaXJaHCKO-IPOLECCYabHOT0 NMPaBa,
Yuusepcutet KA3I'HOY, Actana, Kasaxcran

Jloknaz MOCBsIleH aKTyaJbHbIM B BY30BCKOHW CHCTeMe BONpoOcaM COOJIIOJeHUs aKaJeMHYecKou
YeCTHOCTH Ha BCeX CTaJusX CO3JaHUA NPOU3BeJeHUN HayKH, SBJIAILIUXCA OJHUM U3 OOBEeKTOB
aBTOPCKOro npaBa. PaccMaTpuBalOTCA NMpaBOBble aCHEKThl COAEPKaHUA aKaZleMUYeCKOH YeCTHOCTH B
KOHTEKCTe COOJII0/IeH s TPaBUJ HTUTUPOBAHHUS U 3aLUThI aBTOPCTBA.

Kamwouesvle cn0ea: akajeMuyeckass 4eCTHOCTb, NpOM3BeJleHWe HaAyKH, 0O6beKT aBTOPCKOro IpaBa,
NPHUCBOEHNE aBTOPCTBA, NPUHYXKJeHHe K COaBTOPCTBY, IIJIaruaT, IpaBuJia HUTUPOBaHUS.

[IlpousBesieHe HAyKU Hapsily C MPOU3BEJEHUSIMHU JIUTEPAaTypbl M MCKYCCTBA
SABJISIIOTCS 0O0'BEKTOM aBTOPCKOro TMpaBa U oxpaHawTca [paxgaHckum Kogekcom
Pecny6sinku Kasaxcran? (gasnee 'K PK), 3akonoM Pecny6sivku Kasaxcran ot 10 utonss 1996
roga N2 6-1 «06 aesmopckom npase u cMexHbIX npaBax»? (gasee - 3akoH «06 aBTOpPCKOM
IpaBe U CMEXHbIX NpaBax») U APYTUMHU 3aKOHOJATeJbHbIMU aKTaMU. [Ipy 3ToM oxpaHa U
3al[MTa MOJOOHBIX MPOU3BEJAEHUN HAUMHAETCS C MOMeHTa $aKTa UX CO3JaHUsS - TO eCThb
BbIPp@XXEHUSI B MaTepUAJIM30BAaHHOM BHUJE, AOCTYNHOM J[Jis BOCIHpPoU3BeAeHUs?. 3aKOH He
TpebyeT 06513aTeJIbHOM perucTpaluy NpaB Ha MPOU3BEAEHUSI HAYKU ISl ero 3aluThl. Tem
caMbIM, GaKT CO3/1aHUS IPOU3BEJIEHUS HAYKH YKe SIBJISIeTCSI OCHOBAHMUSIM JIJIsl €ro MPaBoOBOM
3aIUThI U OXPaHHI.

B cdepe o6pazoBaHUs BONPOCkl IPaBOBOM OXpaHbl MPOU3BELEHHUI HAyKU CTAHOBATCSA 0C060
aKTyaJIbHbIMHU, TaK KaK OpraHM3allMM 00pa30BaHHUfA, a B YCJIOBUAX YHUBEPCUTETOB ellle U
HayKH, SIBJSIOTCS CpeJjod BOCIPOM3BOJACTBA HOBBIX 3HAaHUM M HUX HCIOJb30BaHUSA B
JlaJibHeHIlIeM, a TaKXKe UCI0/Ib30BaHUs Y>Ke UMEeIIUXCsl B 06pa30BaTeIbHbIX U UHBIX LIeJIsX.
To ecTb, 3TO Ta caMas cpejia, B KOTOPOW aKKyMYJIMPYKOTCS OGOJBLIMHCTBO MPOU3BEJEHUN
HayKH{, U Ha UX OCHOBE CO3/lAl0TCSl HOBble. B Mo/ 06GHBIX YCI0BUSAX 0COGYI0 aKTYyaJbHOCTb
Npro6GpeTaldT BOMPOChl MPAaBUJIbHOIO (MPaBOMEPHOrO) HCIOJb30BaHUS pe3yJIbTaTOB
Hay4HOM JeTeJIbHOCTHU OJJHUX aBTOPOB JApPYrMMHM. [leHCTBylolllee 3aKOHO/JATe/JbCTBO He
3alpeljaeT UCI0Jb30BaHWe POU3BE/JIEHUN HayKU B 06pa30oBaTeIbHbIX U HAYYHBIX LIeJIX, B
TOM 4YMCJIe U MNOCPeJCTBOM LMTHUPOBAHUSA, OJHAKO, BaXKHO IpPHU 3TOM COOJOJAATh JBa
OCHOBHBIX yCJIOBUS:

Z I'paxgaHckuil kozekc Pecny6auku Kasaxcran (O6ujast yactb), npuHAT BepxoBHbiM CoBeToM Pecny6uivku
Kazaxcran 27 pexkabps 1994 rogma// online.zakon.kz/Document/?doc_id=1006061 (zmata o6paueHus:
10.04.2017); I'paxcdaHckuli kodekc Pecnybauku Kazaxcman ot 1 urosa 1999 roma Ne 409-1 (Oco6enHas 4yacThb) (c
W3MEHEHUSAMU 5 JOTIOJIHEHUAMU o COCTOSTHUIO Ha 27.02.2017) //
https://online.zakon.kz/Document/?doc id=1013880 (gata o6pamenus: 10.04.2017).

3 3akoH Pecny6suku Kazaxctad ot 10 utoHs 1996 roma Ne 6-1 «06 aemopckom npage u cMeXHBIX NpaBax» [/
online.zakon.kz/Document/?doc_id=1005798 (zaTa ob6parenus: 10.04.2017).

4 Tam xe.
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1. 06beM UTUPOBAHHSA AO/DKEH OMpPaBJAATh LiEJHU IUTHUPOBAHHUS®. ITO O3HAYAEeT, YTO
aBTOP, UUTUPYS YacTb MPOU3BEJEHUS APYTrOro aBTOpa, Npecyae/yeT omnpe/eeHHYI0
HAy4YHYIO IieJib: JIM6O TeM CcaMbIM IMOJATBEPXAAeT W YKpEIUIIeT CBOW BbIBOJDI,
yKa3blBasi HA MHEHHS JAPYTUX yYEHbIX B UCCaeayeMol chepe, 1160 IPUBOJUT LATATY
JUIS1 OMIPOBEPXKEHUSI HEKOTOPBIX TE3UCOB IIUTUPYEMOTrO aBTOpPA, JIMOO YKa3bIBaeT Ha
yKe CyIeCTBYIOIMEe B HayKe onpejieieHUsI U BbIBOAbI (pe3y/ibTaThl), HA KOTOPbIX OH
OyJleT omupaTbhCs B JaJjbHellleM W Tak Jajee. [0BOps MPOCTbIM SI3bIKOM — 3TO
Jlo/bKHa ObITh He 6e3yMHasi (He ob6paboTaHHas) LUTaATa [AJs1 KOMIUJSALUHA CBOEU
paboThl ¥ HU B KOEM CJIyyae IIUTUPOBaHHE GOJIbIINX TEKCTOB.

2. HeobxoayuMo yka3aTb Ha HCTOYHUK LUTHPOBaHUAC. [lpyruMu cjioBaMu, aBTOD,
NpUBOASA IUTATy, AOMKEH OGOPMHUTbL CChIJIKY Ha MEpPBOUCTOYHHUK. 3aKOH He
yKa3bIBaeT, KAKKUM 00pa3oM JI0/KHA ObITh 0pOpMJeHa CChlIKa. B Hay4YHOU MpaKTHKe
CJI03KMJIOCh HECKOJIBKO POpPM U cioco60B 0pOpMJIEHUS CChIJIIOK U CHOCOK. C MOo3uuu
3aKOHO/aTeJIsl, IJIaBHOE — YTOObI ObLJIO SICHO BUAHO, I'Zle HAYMHAETCS U 3aKaHYUBAETCS
[[UTaTa U yKa3aHo, KTO aBTOP.

He cob6uitoieHre yKa3aHHBIX BbIlIE YCJOBHM NPUBOAUT K HAPYUIEHHI0 aBTOPCKUX IMpaB U
JIeCTBHUSI MOTYT ObITh KBaJMPULUMUPOBAHbl KaK MPUCBOEHHWE aBTOPCTBA, YTO SIBJISETCS
COCTaBOM YTOJIOBHOTO IIpaBOHApylLIeHHs, OTBETCTBEHHOCTb 3a KOTOPBbIKM YCTAaHOBJIEH
ctatber 198 YronoBHoro Koaekca Pecny6suku Kazaxcran’ (panee — YK PK). TeM cambim,
mjaraT - Kak oJHa U3 ¢(opM aKaJeMUYeCKOM HEeYeCTHOCTH SIBJISIETCS YrOJIOBHO-
HaKa3yeMbIM JlesTHUEM.

OfHako, K CcOXaJleHUlo, HapyluleHue aKaJleMU4yeCcKOW 4YeCTHOCTU TMpU  CO3/JaHHUHU
NpOU3BeJleHUI HAayKH, OCYLIECTBJISIETCA He TOJbKO B ¢popMe NMPUCBOEHUS aBTOPCTBA, HO U
IPUHYKJeHHUs K coaBTOpCTBYS. [lo cBoel mpupo/ie NpUHYK/IEHUE K COABTOPCTBY — 3TO TAK¥Ke
IJ1aruaT, HO B OTJIMYME OT MPHUCBOEHUS — 3TO OTKPBITOE «XUIIEHUE» YyKOT0 MPOU3BeeHUS.
3a4acTyl0 Cy6beKTaMM COCTaBa MNPUHYXK/JAEHHUS K COAaBTOPCTBY BBICTYNAIOT Hay4HbIe
PYKOBOAUTEJU MMPOEKTOB U HcCaeloBaHUM. [10/j06Hasi MpaKTHUKA OTPULIATEJbHO OTpaXKaeTcs
Ha pa3BUTHE HAyKH U OOBEKTUBHOCTU pe3y/JbTaTOB Hay4HbIX HcciaefoBaHui. [losaraem,
Y)KeCTOUeHHe  OTBETCTBEHHOCTH 3a  COBeplleHHe TMOJO06GHOro  IpaBOHApyLIeHHUs
MIOJIO’KUTEJIbHO OTPA3UTCS HA UX PeloTBpalleHHe.
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