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It must be stated that multilingualism may have advantages and disadvantages
in a society. On the one hand, societal multilingualism may negatively affect
nationalism, because it causes tension in establishing a national language. As Baker
[1, 87-88] claims, it is very important to keep balance and avoid tensions between
different languages in the community, because it may cause problems and troubles
leading to discrimination of a particular language. The most difficult issue for
multilingual countries in comparison with monolingual states is the development of a
sense of common group identity, because language is very significant for nationalism
[5, 112-113]. Developing group identity on a ground of a language may be
problematic because of the choice of the national language, especially for those
citizens who are not the native speakers of the selected language.

On the other hand, multilingualism may also play a positive role in the process of
transition to a new official language, when both former, for instance, colonial

language and new national language may be used simultaneously. As Edwards [4, 45-
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47] claims, in the educational system the conflict between languages of instruction
may be solved by using the ethnic languages at initial level and the national language
for more advanced level. Furthermore, individual multilingualism positively
influences the society enriching its social and cultural facets. Additionally societal
multilingualism can also contribute to the enrichment of the cultural diversity of
society.

Taking negative and positive sides suggested by multilingualism, it can be concluded
that a perfect multilingual society is "a multiethnic nation where sociocultural groups
are aware of their cultural and linguistic identity at the local level, but still consider
themselves as a part of the nation as a whole".

Multilingual education means academic instruction based on more than two

languages. For a long time, bilingual education has hold leading positions providing
multilingual communities with different programmes such as immersion education,
sub-immersion programme, dual language education and mainstream bilingual
education [2, 78-79]. In recent years, many students in different countries feel a real
need in acquisition proficiency in more than two languages in order to be competitive
in the society. There are many countries in the world with effective multilingual
approach to education, for instance, Luxembourg, Switzerland, Canada, Malaysia and
Singapore. Some case studies concerning multilingual education in some mentioned
countries will be considered later.
Multilingualism may benefit people of different nationalities in a globalised society.
The educational system plays an important role in promoting language diversity and
maintenance. Children spend much time in schools where they get, not only
knowledge and various academic skills, but also acquire social and communicative
skills. The social interaction and communication with peers and teachers may affect
children’s beliefs and attitudes towards different languages.

Teachers and, especially, parents play the most significant part in shaping
children's attitudes towards the maintenance of their native language or mother
tongue and acquisition of the supplementary language or languages [2, 45].

Maintenance of a child's native language is vital for his/her future success in school



and out of school. As noticed by Edwards [4, 90-95], approximately 150 research
studies were conducted over the past 35 years on investigating advantages of
bilingual/multilingual education. As Baker [1] claims, bilingualism/multilingualism
have positive impact in the development of children's linguistic and educational
skills. Children beginning the study on two or more languages from primary school
level may achieve a better and deeper understanding of the language(s), they develop
their literate skills in two or more languages, comparing and contrasting the way of
organization of these languages. However, bilingual/multilingual education may be
problematic and cause the failure of the whole educational process. As noticed by
Baker [1, 88] if there are no suitable conditions for implementing
bilingual/multilingual education, in particular high-qualified teachers, well-developed
curriculum, appropriate curricular materials both for pupils and for teachers and
community involvement, the success of the whole process may be questionable.
Some case studies on attitudes towards multilingual education.

With respect to studies concerning attitudes, in particular parents' attitudes,
towards multilingual education, the relevant are those of Ting [7, 77].
The study of language attitudes in the Malaysian state of Sarawak carried out by Ting
[7] is relevant for my study in terms of methodology and results. The main and the
most important reason was the investigating language attitudes towards English and
Bahasa Malaysia in various domains. 142 multi-ethnic employees took part in the
study. The linguistic background of the participants varies from Bahasa Malay,
Chinese to English [7, 77-93]. A questionnaire and interviews were used as main
instruments of this research. The questionnaire was adapted from Baker [1, 50-52],
who investigated participants' feelings towards the use of English and Welsh in
Wales. The findings of this study are quite expected in some domains. For instance,
in employment domain the majority of participants indicated the most importance of
English, because it gives more opportunity to get a good job in the private sector.
However, in government administration the necessity of English is not so high,
because English is the official language in business sector in Malaysia, while Bahasa

Malay is the official language for the governmental administration [7].



An interesting finding was in family domain. More than 65% of the
participants emphasize the importance of usage of English at home because they want
their children to be proficient in English, as they believe that it opens up opportunities
for their children to get good higher education [7, 90-91]. One of the most interesting
findings of this study has the relation to the language as a medium of instruction.
71.13% of the respondents had the preference to English used as a tool of instruction
at schools and 73.94% of the participants wished English to be a medium of
instruction at higher education institutions. For Malaysian Government these findings
were not favourable, because much time, effort and finance were spent for
implementation Bahasa Malay as a main language of instruction in education.

To sum up it should be stated that the majority of the people who took part in this
study demonstrated the supportive behavior towards dual usage of both English and
Bahasa Malaysia. This research indicated that people in Sarawak were interested in
competence and proficiency of both languages.

One of the major roles in implementation of bilingual/multilingual education belongs
to parents. Parental attitudes affect the success or failure of multilingual education's
implementation to a significant degree. Thus, it is very important to have a
supportive attitude from parents in this issue. As Edwards [4, 90-91] claims, "parents'
support is crucial in both initiating and implementing a bilingual education
programme".

The study known as The Shanghai Project was carried out by Wei in four
schools in Shanghai, China. The main goal of this study was to investigate “the
strength of parental support for Chinese-English bilingual education in Shanghai” [5,
175-177]. The participants of the study were 199 parents who had children in four
Shanghai primary and secondary schools. The main instruments of the study were
two questionnaires consisted of opened and closed-questions. The aim of the
questionnaires was to elicit information about parents' attitudes, feelings and demands
for English language competence and proficiency, and their support for bilingual
education. The most significant finding of this study was that 78% monolingual and

85% bilingual parents demonstrated their strong support for bilingual education. They



indicated the importance of their children's English learning as the major factor in
getting higher education and a good paid job in future. However, some mettlesome
parents felt hesitation concerning teachers' proficiency in English, it means that these
parents are concerned about teachers' professionalism. 9% of monolingual and 5% of
bilingual parents demonstrated negative attitude towards the bilingual education.

This study may be beneficial in investigating parents' perception towards multilingual
education, for instance, for a country such as Kazakhstan which is going to
implement the multilingual approach to education beginning from the primary school
level.

With respect to attitudes towards bilingual/multilingual education, the study of
Griva and Chouvarda, which was carried out in Greece as a part of a larger research
project, can be considered. The main aim of the study was providing an account of
parents' beliefs on issues of multilingual learning of their children in the Greek
educational context. 50 parents of primary school children took part in the survey.
The main instruments of the study were semi-structured interviews. As mentioned
above, the study was a part of a research project conducted in Greece, which also
investigated students' and teachers' attitudes towards the implementation of
multilingual policy and the role of English as a lingua franca in the Greek context.
Results showed a positive attitude towards multilingual education, because parents
agreed upon the demanding needs of the modern world, that it was of vital
importance to possess the knowledge of more than one language. Parents declared,
that multilingualism is a tool to communicate and an opportunity to find a job in
future. Moreover, the participants of this study strongly believed that multilingual
education beneficially affected on children's personality and their future possibilities.
Finally, the study of Jang [6, 195-196] which was conducted in South Korea is also
relevant to my study. The main purpose of the study was to examine Korean parents'
attitudes towards their children's participation in bilingual education, in Korean and
in English. The methodology used was similar to my study, because data were
collected with a questionnaire, which was comprised of four-part Likert-scale

statements. 218 parents of elementary school children participated in the survey.



Results indicated that the majority of participants had highly favourably attitudes
towards bilingualism and multilingualism [6, 199-201]. However, the attitudes of
some parents were negative, because they believed that other academic subjects, math
or science for instance, were more significant for their children than their foreign
language competence [6, 195].

In concluding words of this section, it should be noticed, that parents' positive
attitudes and support play a significant role in bilingual/multilingual education's
implementation.
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TO THE ISSUE OF MULTILINGUAL EDUCATION IN THE CONTEXT
OF THE REPUBLIC OF KAZAKHSTAN

Abstract: The present article deals with the issue of multilingual education. It
considers the advantages and disadvantages of this phenomenon. Some case studies
on attitudes towards multilingual education are presented in this article.
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